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mÙkj&çns'k ljdkj }kjk pyk, x, dk;ZØe fe'ku&'kfä ds }kjk mRiUu 

tkx:drk dk v/;;u 

                   *vkdka{kk feJk  

           **çksQslj jhuk vxzoky 
 

“kks/k lkj 

 mÙkj&çns'k ljdkj }kjk pyk;k x;k dk;ZØe fe'ku 'kfä ljdkj dh ,d igy gS] 

ftldk mn~ns'; fo|kfFkZ;ksa dks ySafxd lekurk] lqj{kk vkSj l'kDrhdj.k ds ckjs esa f'kf{kr djuk 

rFkk mUgsa l'kä cukuk gSA ;g 'kks/k i= fe'ku 'kfä dk;ZØe ds mn~ns'; rFkk y{;ksa ds ckjs esa 

Nk=&Nk=kvksa ds e/; tkx:drk Lrj] muds „f"Vdks.k o O;ogkj dh tk¡p djrk gSA 

mÙkj&çns'k ds lhrkiqj tuin ds fofHkUu mPp f'k{k.k laLFkkvksa ls o.kZukRed vuqla/kku dh 

losZ{k.k fof/k ls çkIr çnÙkkas ds ek=kRed fo'ys"k.k ds ek/;e ls] ;g 'kks/k fe'ku&'kfä dk;ZØe 

dh çHkko'khyrk esa var„Zf"V çnku djrk gSA ;g 'kks/k 0-05 lkFkZdrk Lrj ij çLrqr 'kks/k dh 

lkFkZdrk dh tk¡p djrk gS vkSj bl dk;ZØe ds O;kid çHkko o çlkj dks lqfuf'pr djus gsrq 

lq>ko çLrqr djrk gSA 

 eq[; 'kCn& fe'ku&'kfä] tkx:drk] Nk=&Nk=k,¡] mÙkj&çns'k] lhrkiqj tuin]  

       mPp f'k{k.k laLFkk,¡ 

çLrkouk&mÙkj&çns'k ljdkj }kjk efgykvksa dh lqj{kk] lEeku vkSj ukjh Lokoyacu ds fy, lu~ 

2020 esa ^fe'ku 'kfä^ vfHk;ku dk 'kqHkkjaHk fd;k x;k FkkA dk;ZØe dk lapkyu 4pj.kksa esa fd;k 

x;kA igyk pj.k 'kkjnh; uojkf= dh 'kqHk frfFk;ksa esa fnukad 17&10&2020 ls 27&10&2020 

rd pykA rnqijkar oklafrd uojkf= esa 26&02&2021ls 21&04&2021 rd nwljs pj.k dk 

lapkyu fd;k x;kA r`rh; pj.k fnukad 21&08&2021 ls 31&12&2021 rd vkSj vafre pj.k 

dk 'kqHkkjEHk 14&04&2022 ls djrs gq, 31&08&2022 rd lapkfyr gqvkA
¼1½
  

;ksxh vkfnR;ukFk ¼eq[;ea=h mÙkjçns'k½ ds vuqlkj] 

^^efgyk lqj{kk] xfjek vkSj l'kDrhdj.k dks tukanksyu cukus dh vko';drk gSA ^fe'ku 'kfä^ 

bldk vk/kkj cusxkA l'kä L=h] le`) lekt dk vk/kkj gSA^^ 

fe'ku&'kfä dk;ZØe mÙkj&çns'k ljdkj }kjk 'kq: dh xbZ ,d egÙoiw.kZ igy gS] bldk 

mn~ns'; efgykvksa vkSj yM+fd;ksa dh lqj{kk] lEeku vkSj vkRefuHkZjrk dks c<+kok nsuk gSA bl 

dk;ZØe esa fo|kfFkZ;ksa dks fofHkUu egÙoiw.kZ eqn~nksa ij f'kf{kr djus ds fy, f'k{k.k laLFkkuksa es a 

fofHkUu xfrfof/k] dk;Z'kkyk vkSj tkx:drk vfHk;kuksa dk vk;kstu fd;k tkrk gSA  

vfHk;ku ds igys pj.k esa efgyk lqj{kk vkSj l'kähdj.k ds laca/k esa O;kid tkx#drk dk;ZØe 

vk;ksftr fd;s x;sA igys pj.k dks ykxw djrs le; bl ;kstuk dks nks Hkkxksa esa foHkkftr 

fd;k x;k Fkk] tks fd fe'ku 'kfä ,oa v�ijs'ku 'kfä FkkA 

*Nk=k ¼,e-,M-½] f'k{kk 'kkL= foHkkx] y[kuÅ fo'ofo|ky; y[kuÅ] bZ0esy%& 

mishraakanksha069@gmail.com eks0ua0& 9696802286  

**çksQslj f'k{kk 'kkL= foHkkx] y[kuÅ fo'ofo|ky; y[kuÅ] bZ0esy%&agrawalreena761@gmail.com 

eks0ua0& 9415300615  
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• fe'ku 'kfä vfHk;ku dk çeq[k y{; efgykvksa dks muds vf/kdkjksa dks ysdj tkx:d djuk 

FkkA  

• v�ijs'ku 'kfä dk çeq[k y{; mu yksxksa ds fo#) naMkRed dk;Zokgh djuk gS] ftUgksaus 

efgykvksa ds lkFk dksbZ nqO;Zogkj ;k vijk/k fd;k gSA   

fe'ku&'kfä vfHk;ku ds nwljs pj.k dk dk;ZØe 5 eq[; fcanqvksa ij vk/kkfjr FkkA ;s 5 eq[; 

fcanq cky ,oa efgyk vf/kdkj] ekufld LokLF; ,oa eukslkekftd ijke'kZ] dU;k Hkzw.k gR;k] 

efgykvksa rFkk cPpksa dh rLdjh vkSj cyiwoZd fHk{kko`fÙk o ckyJe ij vk/kkfjr Fks
2
A fe'ku 'kfä 

3-0 ds rgr mÙkj çns'k ljdkj us fujkfJr efgyk isa'ku ;kstuk dh 'kq#vkr dhA blds vykok 

51 xzke iapk;r Hkouksa esa fe'ku 'kfä d{k cuk;s x;s rFkk 84-71 djksM+ #i;s dh ykxr ds 

1286 Fkkuksa esa fiad 'kkSpky; dk fuekZ.k Hkh fd;k x;kA efgykvksa esa jkstxkj dks c<+kus ds fy, 

efgyk cVkfy;u ds fy, 2982 inksa ij fo'ks"k HkrhZ dh x;hA fe'ku 'kfä vfHk;ku ds nkSjku 

vkikrdkyhu lsok 112 ;wih ,d fe'ku dh rjg efgykvksa es a 'kfä dk vglkl c<+k jgk gSA 

[kklrkSj ls foesu ikoj ykbu 1090 o 181 lsok ds 112 ;wih esa ,dhdj.k ds ckn efgykvksa dks 

,d gh Nr ds uhps lqj{kk] lEeku o LokoyEcu ls tqM+h lsok;sa ,d lkFk fey jgh gSaA¼3½ fe'ku 

'kfä vfHk;ku ds pkSFks pj.k ds varxZr Hkh dbZ lkjs dk;ZØe vk;ksftr fd;s x;sA tSls& MkW- 

Hkhejko vacsMdj dh t;arh ij ckfydk lqj{kk lIrkg euk;k x;kA blds vykok ,slh efgyk,¡ 

tks bl lekt ds fy, vkn'kZ gSa] muds lkFk çsj.kkLin laokn fd;s x;sA bl pj.k esa ckfydkvksa 

dh f'k{kk vkSj dk;ZLFkyksa ij efgykvksa dh lqj{kk dks Hkh 'kkfey fd;k x;kAblesa lexz efgyk 

dY;k.k ds vU; igyqvksa dks doj djrs gq, fiNys rhu pj.kksa ds igyqvksa esa ekStwn çko/kkuksa ij 

dke fd;k x;kA blds vykok bl dk;ZØe dk ,d vU; egÙoiw.kZ Hkkx Fkk& dk;ZØe ds 

vUrxZr 'kkfey lHkh fo|kfFkZ;ksa ,oa vfHkHkkodksa dks fnykbZ tkus okyh 'kiFkA blesa nks rjg dh 

'kiFk gksrh Fkha& ,d fo|kfFkZ;ksa }kjk vkSj ,d vfHkHkkodksa }kjkA¼4½ 

fe'ku 'kfä ds y{; & 

1- le`f) dk lkekftd vkSj vkfFkZd leFkZu & 

fe'ku 'kfä dk igyk y{; ;g gS fd efgyk,¡ le`f) dh fn'kk esa vkxs c<+ ldsa vkSj lkekftd 

rFkk vkfFkZd :i ls l'kä gksaA blds fy, jkT; ljdkj us lkekftd vkSj vkfFkZd leFkZu ds 

fy, fofHkUu ;kstuk,¡ pykbZ gSa] tks efgykvksa dks vkfFkZd :i ls etcwr cukus ds fy, gSaA 

2- U;wure~ f'k{kk vkSj LokLF; lqfuf'pr djuk & 

fe'ku 'kfä dk ;g mís'; gS fd gj efgyk dks U;wure f'k{kk vkSj LokLF; dh lqfo/kk miyC/k 

gksA jkT; ljdkj us blds fy, fo'ks"k ;kstukvksa dh 'kq#vkr dh gS vkSj fofHkUu {ks=ksa esa 

efgykvksa dh ;ksX;rk dks c<+kok nsus ds fy, dk;ZØe pyk, gSaA 

3- efgykvksa ds l'kähdj.k dh fn'kk esa lekt dks tkx:d djuk& 

 bl y{; ds fy, fe'ku 'kfä ds rgr fofHkUu lekxe vkSj dk;ZØeksa dk vk;kstu fd;k tk 

jgk gS] tks efgykvksa ds l'kähdj.k dks c<+kok nsus ds fy, gSaA blds ek/;e ls lekt dks 

efgykvksa ds ;ksxnku dks le>us vkSj lefFkZr djus ds fy, tkx:d fd;k tk jgk gSA 
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'kks/k dh vko';drk&  

çLrqr 'kks/k dh vko';drk mÙkj&çns'k ljdkj }kjk pyk;s x;s dk;ZØe fe'ku&'kfä dh 

lQyrk dks tkuus ds fy, fd, x, ,d ç;kl ds :i esa gS rFkk bldk vkSfpR; efgykvksa dh 

lqj{kk] lEeku o fLFkfr dks tkuus ds :i esa gSA 

leL;k dFku& 

vktknh ds ckn efgykvksa dh n'kk lq/kkjus ds fy, vusd dk;ZØe 'kq: fd, x, ysfdu ;g 

lHkh dk;ZØe vius mn~ns';ksa dks iwjk ugha dj ik;sA v/;;u ;g crkrs gSa] fd bu dk;ZØeksa dks 

v)Zeu ls ykxw fd;k x;k rFkk y{; lewg ¼efgykvksa½ esa tkx:drk ds vHkko vkSj vU; 

lkekftd] jktuhfrd] vkfFkZd ,oa lqj{kk laca/kh dkj.kksa ls muds mn~ns';ksa dks iwjk ugha fd;k tk 

ldkA mi;qZä leL;kvksa ds vkyksd esa vc gesa fe'ku 'kfä dk;ZØe dks ;FkkFkZ dh dlkSVh ij 

dluk gSA 

'kks/k dk mn~ns';&  

mÙkj&çns'k ljdkj }kjk lapkfyr fe'ku 'kfä dk;ZØe ds vUrxZr lapkfyr fd, x, fofHkUu 

dk;ZØeksa ds }kjk mPp f'k{kk esa v/;;ujr Nk= ,oa Nk=kvksa dh tkx:drk dk v/;;u djukA 

ifjdYiuk&  

mÙkj çns'k ljdkj }kjk lapkfyr fe'ku 'kfä dk;ZØe ds çfr mPp f'k{kk esa v/;;ujr 

Nk=&Nk=kvksa dh tkx:drk esa varj ugha gSA 

      dk;Zç.kkyh% 

'kks/k fof/k& 

çLrqr 'kks/k i= esa o.kZukRed vuqla/kku dh losZ{k.k fof/k dk ç;ksx fd;k x;k gSA 

'kks/k dh tula[;k&  

çLrqr 'kks/k i= esa tula[;k ds :i esa y[kuÅ fo'ofo|ky; ls lEc) lhrkiqj tuin ds dqy 

96 egkfo|ky;ksa es
a¼5½ 

v/;;ujr Lukrd Lrj ds leLr Nk=&Nk=kvksa dks lfEefyr fd;k x;k 

gSA 

'kks/k dk çfrn'kZ ,oa çfrn'kZ p;u fof/k&  

çLrqr 'kks/k i= esa çfrn'kZ ds :i es y[kuÅ fo'ofo|ky; ls lEc) lhrkiqj tuin ds dqy 

egkfo|ky;ksa esa ls p;fur rhu egkfo|ky;ksa esa v/;;ujr Lukrd Lrj ds dqy 204 fo|kfFkZ;ksa 

dks fy;k x;k gSA çLrqr'kks/k esa loZçFke lhrkiqj tuin esa fLFkr y[kuÅ fo'ofo|ky; ls 

lEc) 96 egkfo|ky;ksa esa ls 3 egkfo|ky;ksa dk p;u lk/kkj.k ;k„fPNd çfrp;u rduhd 

}kjk fd;k x;k gSA rRi'pkr~ p;fur egkfo|ky;ksa esa ls Lukrd Lrj ds fo|kfFkZ;ksa esa ls 204 

Nk=&Nk=kvksa dk p;u Lrjh‟r ;k„fPNd çfrp;u rduhd }kjk fd;k x;kA 
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p;fur egkfo|ky;ksa ds uke 

1- nhu n;ky mik/;k; jktdh; LukrdksÙkj egkfo|ky; lhrkiqj 

2- RMP ih- th- d�yst lhrkiqj  

3- Jh ‟".kk d�yst lhrkiqj 

Øe 

la[;k  

egkfo|ky; dk uke Nk= a Nk=k  dqy 

1  ljdkjh  egkfo|ky; 34 34 68 

2 lgk;rk&çkIr 

egkfo|ky; 

34 34 68 

3 futh egkfo|ky; 34 34 68 

'kks/k midj.k & 

çLrqr 'kks/k esa vk¡dM+ksa ds laxzg gsrq 'kks/kkFkhZ }kjk fufeZr ekiuh dk ç;ksx fd;k x;k] tks 5 

IokbaV fydVZ Ldsy ij vk/kkfjr gS rFkk ekiuh esa dqy dFkuksa dh la[;k 30 gSA 

çnÙkkas dk fo'ys"k.k ,oa O;k[;k & 

çLrqr 'kks/ki= esa çkIrçnÙkksa ds fo'ys"k.k ds fy, o.kZukRed lkaf[;dh; Vh&ijh{k.k dk ç;ksx 

fd;k x;kAçkIr ifj.kkeksa dk o.kZu bl çdkj gS & 

rkfydk&1 

mÙkj&çns'k ljdkj }kjk pyk, x, fofHkUu dk;ZØeksa ds çfr Lukrd Lrj ds fo|kfFkZ;ksa dh 

lexz :i ls tkx:drk & 

lewg fo|kfFkZ;ksa 

dh la[;k 

ek/; ekud 

fopyu 

ekud 

=qfV 

t-value 

(calculated 

value) 

t-value 

(table 

value) 

0-05 

Lrj ij 

lkFkZdrk 

Nk=k,¡ 102 119-07 8-27  1-342  5-2101 1-98 lkFkZd 

gS  

 

  Nk= 102 126-06 10-74  

;gk¡ çkIr Nk=kvksa dk ek/; 119-07 gS rFkk Nk=ksa dk ek/; 126-06 gSrFkk ekud =qfV 1-342 gS 

vkSj t dk eku 5-2101 gS] tks 0-05 ij lkFkZd gSA vr% ifjdYiuk mÙkj&çns'k ljdkj }kjk 

lapkfyr fe'ku 'kfä dk;ZØe ds çfr mPp f'k{kk esa v/;;ujr Nk=&Nk=kvksa dh tkx#drk esa 

varj ugha gS] vLoh‟r gks xbZA blls ;g Li"V gksrk dh fe'ku 'kfä dk;ZØe ds }kjk mRiUu 

Nk=&Nk=kvksa dh tkx:drk esa varj gSA ek/; ds vk/kkj ij Kkr gksrk gS fd fe'ku'kfä 

dk;ZØe ls Nk=kvksa dh rqyuk esa Nk=ksa dh tkx:drk c<+h gSA   
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rkfydk&2 

mÙkj çns'k ljdkj }kjk pyk, x, dk;ZØe fe'ku 'kfä ds fofHkUu vk;keksas ds vk/kkj ij 

Nk=&Nk=kvksa dh tkx:drk  

Øe 

la[;

k

  

fe'ku 'kfä ds 

fofHkUu vk;keksas 

lewg 

  

dqy 

la[;k 

ek/; ekud 

fopyu 

t-Value 

(calculated 

value) 

t- 

(table 

value) 

0-05 Lrj 

ij 

lkFkZdrk 

1 

 

cky ,oa efgyk 

vf/kdkj 

Nk= 102 418-9 53-79 0-0663 2-45 lkFkZd 

ugha 

Nk=k 102 417-22 52-82 

2 ekufld LokLF; ,oa 

eukslkekftd ijke'kZ 

Nk= 102 404-6 42-41 0-0770 2-45 lkFkZd 

ugha 

Nk=k 102 402-6 39-69 

3 dU;k Hkzw.k gR;k Nk= 102 425-25 12-20 1-0273 2-45 lkFkZd 

ugha 

Nk=k 102 416-75 11-80 

4 efgykvksa rFkk cPpksa 

dh rLdjh 

Nk= 102 391-6 65-95 0-2859 2-45 lkFkZd 

ugha 

Nk=k 102 401-00 32-47 

5 cyiwoZd fHk{kko`fÙk o 

ckyJe 

Nk= 102 431-67 19-17 0-17668 2-45 lkFkZd 

ugha 

Nk=k 102 427-67 12-02 

6 fo|kfFkZ;ksa ,oa 

vfHkHkkodksa dks 'kiFk 

Nk= 102 425-5 5-97 1-117 2-45 lkFkZd 

ugha 

Nk=k 102 418-00 12-03 

 ;gk¡ fofHkUu vk;keksa ds vk/kkj ij Nk=&Nk=kvksa dh fe'ku'kfä dk;ZØe ds çfr 

tkx:drk dk v/;;u fd;k x;k ftlesa ek/;ksa] ekud fopyuksa ds vk/kkj ij çkIr t ds eku 

dh 0-05 Lrj ij t ds eku ls de gSa] ftlls ;g Li"V gksrk gS fd Nk=&Nk=kvksa dh 

tkx:drk esa fofHkUu vk;keksa ds vk/kkj ij dksbZ varj ugha gSA 

fu"d"kZ&  

 fe'ku 'kfä dk;ZØe ds varxZr lapkfyr fd, x, leLr dk;ZØeksa ds v/;;u ds mijkar 

çkIr ifj.kkeksa ds vk/kkj ij Nk=kvksa dh rqyuk esa Nk= T;knk tkx:d gq, gSaA 

 ogha fofHkUu vk;keksa ds v/;;u ds mijkar çkIr ifj.kkeksa ds vuqlkj Nk=&Nk=kvksa dh 

tkx:drk esa dksbZ lkFkZd varj ugha gSA 
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foospuk&  

fofHkUu vk;keksa ds vk/kkj ij çkIr ifj.kkeksa esa efgykvksa ,oa cPpksa dh rLdjh ds vk;ke dks 

NksM+dj vU; lHkh vk;keksa esa Nk=ksa dk ek/; Nk=kvksa ds ek/; ls cgqr de varj ls vf/kd gS 

blfy, bu ifj.kkeksa esa dksbZ lkFkZd varj ugha gSA ijUrq lexz v/;;u djus ij ,d lkFkZd 

varj çkIr gksrk gSA bl vk/kkj ij ;g Li"V gksrk gS fd fe'ku 'kfä dk;ZØe dk lexz çHkko 

rFkk Nk=&Nk=kvksa esa tkx:drk dk Lrj vyx&vyx gS rFkk mPp f'k{kk esa v/;;ujr leLr 

Nk=&Nk=kvksa ij mÙkj&çns'k ljdkj }kjk lapkfyr fe'ku&'kfä dk;ZØe ds varxZr lapkfyr 

fofHkUu ;kstukvks ls Nk= tkx:d gq, gSaA  

lanHkZ xzaFk& 

1. the print ¼2020] october 17½- ;ksxh vkfnR;ukFk us efgykvksa vkSj cPpksa dh lqj{kk] lEeku ,oa 

LokoyEcu dh ^fe'ku 'kfä* dh 'kq:vkr dh- The Print Hindi. 

https://hindi.theprint.in/india/uttar-pradesh-cm-yogi-adityanath-launches-mission-

shakti-in-balrampur/177628/  

2. ;ksxh vkfnR;ukFk ¼2024] November 8½UP Mission Shakti, https://upmissionshakti.in/ 

retriverd  8 november 2024 

3. Jh okLrol- ¼2021] August 20½- fe'ku'kfä 3-0% u, dysoj esa utj vk,xk fe'ku'kfä dk rhljk 

pj.k] tkusafdUgsa feysxk ykHk\ vktrd https://www.aajtak.in/india/uttar-

pradesh/story/mission-shakti-third-cm-yogi-adityanath-women-employment-

financia;-help-companies-police-ntc-1313365-2021-08-20   

4. The Hindu Bureau. (2023, October 15). U.P. launches fourth phase of Mission Shakti aimed at 

empowering women. The Hindu. https://www.thehindu.com/news/national/other-states/up-

launches-forth-phase-of-mission-shakti-aimed-at-empowering-women/artical67420842.ece  
5. University of Lucknow/ List of associated Colleges.(n.d.). 

https://www.lkouniv.ac.in/article/en/collegee-list?cd=MQAyADYAMgA4AA%3D%3D 
  

https://hindi.theprint.in/india/uttar-pradesh-cm-yogi-adityanath-launches-mission-shakti-in-balrampur/177628/
https://hindi.theprint.in/india/uttar-pradesh-cm-yogi-adityanath-launches-mission-shakti-in-balrampur/177628/
https://upmissionshakti.in/
https://www.aajtak.in/india/uttar-pradesh/story/mission-shakti-third-cm-yogi-adityanath-women-employment-financia;-help-companies-police-ntc-1313365-2021-08-20
https://www.aajtak.in/india/uttar-pradesh/story/mission-shakti-third-cm-yogi-adityanath-women-employment-financia;-help-companies-police-ntc-1313365-2021-08-20
https://www.aajtak.in/india/uttar-pradesh/story/mission-shakti-third-cm-yogi-adityanath-women-employment-financia;-help-companies-police-ntc-1313365-2021-08-20
https://www.thehindu.com/news/national/other-states/up-launches-forth-phase-of-mission-shakti-aimed-at-empowering-women/artical67420842.ece
https://www.thehindu.com/news/national/other-states/up-launches-forth-phase-of-mission-shakti-aimed-at-empowering-women/artical67420842.ece
https://www.lkouniv.ac.in/article/en/collegee-list?cd=MQAyADYAMgA4AA%3D%3D
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INTEGRATING LIFE SKILLS WITH CURRICULUM: A THEORETICAL 

APPROACH TO HOLISTIC EDUCATION 

                     *Deepti verma,  

         **Dr. Suman Lata Verma 

ABSTRACT 

The integration of life skills into school curricula is an issue that gains even more importance in light 

of the rhetoric about holistic education that places more emphasis on the development of the whole 

person in addition to academic achievements. This paper looks at the theoretical rationales behind 

and practical applications of mainstreaming life skills such as critical thinking, communication, and 

emotional regulation across various subject areas. This study ties to the constructivist learning 

theory; drawing out the experiential learning and social interaction that is perceived to be necessary 

in developing cognitive as well as emotional competencies. This also brings up the frameworks of 

Social Emotional Learning in the support of self-awareness, relationship skills, and responsible 

decision-making. Thus, this paper calls for the adoption of interdisciplinary curriculum designs and 

teacher training as methods to successfully adopt life skills education into the broader framework of 

the educational institution towards more engaging students and better performance. As a basic part of 

new education, despite various obvious merits, there are some difficulties connected with the 

incorporation of life skills due to insufficient resources and unprepared teachers as well as a 

curriculum too wide. This paper underlines the need for educators, policymakers, and stakeholders to 

raise their voices in the call for integration of life skills as the basic human aspect of any new 

education system. Ultimately, it is teaching them life skills which prepares them not only for academic 

success but also lays down the essential tools for everyday life, ensuring resilience and adaptability in 

an ever-changing world. 

Keywords-  Life Skills Education ,  Curriculum Integration ,  Holistic Education Social-Emotional 

Learning (SEL),Critical Thinking,  21st-Century Skills, Constructivist Learning. 

 

Introduction: - 

The ever-changing modern world has played a significant role in shaping education, traditionally 

depicted through examination results, to prepare students for real-life challenges. Education must 

change its paradigm with technological advancement and social change that is gathering pace, and the 

rising need to understand emotional intelligence. Life skills, that is, innovative thinking, problem-

solving abilities, emotional regulation, communication, and interpersonal skills are a must for children 

for dealing with the complexities of modern life. Such competencies should, therefore, be integrated 

into the curriculum of schools in order to enhance all-round education that emphasizes the 

wholesomeness of human development rather than focusing on merely academic performance. Life 

skills education is very inclusive as it aims at nurturing the cognitive, emotional, and social 

dimensions of students' development. The World Health Organization defines life skills as abilities 

that can promote adaptive and healthy behavior to enable people to cope effectively with the demands 

and challenges of everyday life. This would then mean having life skills embedded in other subject 

matters making the learning experience more relevant and meaningful to their real lives. Such an 

approach can thus help the teacher to mold students into individuals who, aside from achieving 

success academically, also perform well in life. 

Research scholor, Department of Education, University Of Lucknow, E.Mail:- pbnsingh1990@gmail.com,  Mob.No. 8953617830,  

Associate Professor , Lucknow Christian College Lucknow,E.Mail.:-drslverma26@gmail.com Mob.No. 9415548407  



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

8 

The theoretical underpinnings for incorporating life skills into the curriculum are taken from diverse 

frameworks of education. Constructivist learning theories argue that experiences that have their 

foundations on social relations and self reflections can lead to construction of knowledge. These 

theories argue that in order for students to develop the critical life skills that would work for them, 

there should be a case of experiential learning activities involving collaboration and problem-solving. 

In addition, Socio Emotional Learning frameworks accommodate the requirement of emotional 

intelligence and self-consciousness in the learning environment. The core competencies already reeled 

out by WHO are Self awareness, Coping with emotion, Coping with stress Empathy, Effectiveness 

communication, Interpersonal relationship-Critical Thinking, Creative Thinking, Decision making, 

Problem solving . The infusion of SEL into the curriculum will seek to create a context through which 

the student learns to realize and regulate their emotions and extend empathy towards other people and 

building positive relationships-lifelong. However, a lot of ground has not been covered in 

implementing these concepts into the curricula despite growing awareness of the role of life skills 

education. The areas of teacher training, curriculum overloads, and lack of resources are some of the 

major challenges identified toward the effective implementation of life skills. This paper addresses the 

theoretical frameworks for the integration of life skills into education and pragmatic strategies for 

overcoming some of the challenges. It appeals for the holistic approach towards teaching to set 

students up for lifelong success. 

 Life Skills given by W.H.O.- 

S.N. Components Skills 

1 Coping and self-management skills 1-Self awareness 

2-Coping with emotion 

3-Coping with stress 

2 Interpersonal/Communication skills: 4-Empathy 

5-Effectiveness communication 

6-Interpersonal relationship 

3 Critical thinking skills and decision-making skills: 

 

7-Critical Thinking 

8-Creative Thinking 

9-Decision making 

10-Problem solving 

Methodology- 

The methodology of this paper is qualitative, resting primarily on a vast review of literature and 

theoretical analysis. One of the key sources for this paper has been articles from peer-reviewed 

journals, educational reports, and theoretical texts on life skills education and curriculum 

integration. The scope of the literature review addressed basic theories of life skill education, such 

as Social Emotional Learning, constructivism, and experiential learning. In this paper, I discuss how 

such life skills as critical thinking, communication, and emotional regulation can be inserted into 

more traditional subjects under academic schooling and assess difficulties and best practices for 

implementation. This paper synthesizes a holistic framework of integrating life skills into curricula 

with a purpose for imparting academic success and personal development in students. 

Theoretical Background 

1. Constructivist Learning Theory- 

Constructivist learning theory focuses primarily on Jean Piaget and Lev Vygotsky, who attribute 

knowledge construction to learners and explain that they construct knowledge through experiences 

and social interactions. Piaget's theory explains that the cognitive development is sequential or in 
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sequences, as the child applies prior knowledge and experiences into newer ones for construction. In 

this regard, according to Piaget (1952), education should provide scope for exploration and problem-

solving that allows students to construct meaning in a nurtured setting. Vygotsky develops this view 

further when he introduces the Zone of Proximal Development (ZPD), which stresses social roles in 

cognitive development. When implementing life skills in the curriculum, constructivist tenets support 

experiential experiences. As students work in groups on projects or activities designed to solve 

problems, they can practice life skills in naturalistic settings. The extra benefit of this education 

encourages students to think critically about their learning procedures, creating not only cognition but 

also emotional and social skill development. Moreover, bringing life skills into the lessons will offer a 

more holistic learning experience that students can point out and apply toward everyday challenges 

they might face. 

2. Framework for Social-Emotional Learning- 

SEL, then, becomes the conceptual base for life skills in teaching. According to Collaborative for 

Academic, Social, and Emotional Learning, SEL is said to have five competencies namely self-

awareness, self-management, social awareness, relationship skills, and responsible decision-making. 

These competencies become essential for developing emotional intelligence and correct socially 

coherent behavior among the students. Integrating SEL in the curriculum integrates the learning 

processes in such a way that develops an environment that supports desirable student outcomes. 

Although numerous studies show the implementations of SEL programs to lead to enhanced academic 

achievement, better social behaviors, and reduced emotional distress for students (Durlak et al., 2011), 

embedding SEL principles into the curriculum will allow educators to teach life skills explicitly as 

well as create natural opportunities for the practice of those skills within authentic contexts. Examples 

of these life skills include the role-playing activity in the promotion of empathy and suitable 

communication skills. Thus, by identifying life skills with SEL, there is a support toward the 

emotional well-being of the students and thereby a ready provision to face the complexities in 

interpersonal relationships in diverse environments. 

3. Interdisciplinary Curriculum Design- 

Thus, interdisciplinary curriculum design is a very pragmatic way of integrating life skills across the 

curriculum, making school experience more fulfilling. An interdisciplinary approach certainly makes 

it possible for other academic disciplines to combine their efforts, so that students start seeing 

interconnections between concepts and can find practical ways to put their learning into action. 

Weaving life skills education across the curriculum-literature, science, social studies-inter connectedly 

creates a rich learning environment that fosters critical thinking and problem-solving. An example 

would be to break down how the characters make decisions or do not make decisions within a novel 

for further characterization skills, which develops empathy and critical thinking. Likewise, group 

science projects can cultivate teamwork and effective communication. There is evidence that 

interdisciplinary approaches not only engage learners but also facilitate transfer across context 

(Wiggins & McTighe, 2005). By embedding life skills into a frame of interdisciplinary learning, it 

enables teachers to teach students in a more holistic manner to contemporary challenges experienced 

in the real world. Therefore, they arm them with all the competencies needed to be successful for life. 

Practical Strategies of Integration 

1. Curriculum Mapping- 

Curriculum mapping is a deliberate approach that brings educational content in line with expected 

learning outcomes. Consequently, there will be intentional incorporation of life skills throughout 

subjects. Educators can make a curriculum graphic, which could even help identify opportunities to 
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integrate life skills. These teachers can then brainstorm together and share their best practices and 

resources as they take up a collaborative approach toward teaching life skills. The process serves not 

only to define more clearly the place of life skills in the curriculum but also to build better connections 

across disciplines, so that students understand these skills in the contexts in which they belong. 

2. Project-Based Learning- 

Project based learning is one of the most effective instructional methods that enable students to engage 

in real-world problems that make sense through critical thinking, collaboration, and creativity. In fact, 

when projects are designed with life skills, educators are likely to engage students in authentic 

learning experiences that invoke active engagement. For example, students may be tasked with 

coming up with a community service project that activates their communication and teamwork skills 

as they come together to do something valuable for their community. PBL encourages each learner to 

be in charge of his or her learning. This way, the students will learn to think deeper and realize not 

only the content about their school work but also fundamental life skills. 

3. Professional Development of Teachers- 

The teachers must be well-prepared and given strong professional development training to handle life 

skill education well. The training programs must be based on pedagogical techniques in teaching life 

skills. These include active learning strategies and assessment methods. Workshops and collaborative 

learning communities may provide opportunities to share experiences, resources, and challenges 

related to life skills education. School leadership, through professional development, can make it a 

supportive environment in which teachers are enabled to put life skills among their priorities in 

teaching practice. 

4. Community Partnerships- 

Good integration can be done by establishing local organizations, businesses, and community 

members as partners. Schools might engage with community stakeholders and have access to some 

resources, experience, or real-life expert advice that flavor students' learning. For example, guest 

speakers from different professions might present their life skills applicability experience practically at 

the workplace. Community service projects can also give students experiences that serve to reinforce 

social responsibility and civic engagement. These collaborations form a network of support, 

reinforcing the importance of life skills for students  lives. 

5. Continuous Assessment and Feedback- 

Continuous monitoring and feedback are essential for determining if life skills should be incorporated 

into the curriculum or not. Facilitators must use different methods of assessment such as peer 

evaluation, self-assessments, and reflective journaling to find out how well students have applied their 

skills in life. Feedback from students, parents, and teachers will help in knowing which areas really 

need improvement and in which the current teaching methods are strong in teaching life skills 

education. And through proper assessment of their student progress, with the revision of proper 

instructional strategies, educators can ensure that there is infusion of life skills within the learning 

experience that leads towards the readiness of its recipients for successful performance, both personal 

and professional, in later life. 

Challenges in Implementation- 
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Even though due importance is given to the integration of life skills into curricula, still several 

challenges hinder effective implementation. Various challenges have sprung against the proper 

delivery of life skills by educators and may affect the entire process of learning for a learner. 

1. Lack of Teacher Training- 

Perhaps the largest impediment to curriculum integration of life skills is that most teachers are not 

well-rounded. Most instructors state they were not adequately prepared by the professional 

development experiences to use academic content in teaching life skills. Only well-prepared teachers 

will be confident and knowledgeable enough to provide life skills consistently and avoid lost 

opportunities for the students' growth (Rimm-Kaufman & Sandilos, 2012). 

2. Curriculum Overload- 

Curriculum overload seems to be the result when so much academic content has to fit into such short 

periods. Ultimately, this will leave no scope for life skills education to be integrated. Educators always 

fixate on test performances, as well as academics and do not consider life skills to be a part of the very 

curriculum; rather they are supplementary (Zins et al., 2004). These narrow approaches seem to 

undermine the holistic development of the students curtail them from becoming ready to face the real 

world challenges. 

3. Problematic Assessment- 

Traditional assessment procedures developed to track success in the academic world do not well 

portray the transformation that has occurred in the lives of the learners. Many teachers lack a 

mechanism to evaluate the life skills, such as emotional control, cooperation, and solving problems. In 

this respect, where there are no effective assessment procedures, the implementation of few life skills 

into evaluation procedures in education may lead to little significance of these skills in the class room. 

4. Inadequate Material Resources- 

Little finances and poor material resources make life skills integration even more difficult. Schools 

might not have adequate finances to plan and implement proper holistic life skills programs or even 

get access to material and training on them. This inadequacy leads to piecemeal attempts that do not 

result in a holistic approach toward life skills education. 

5. Resistance to Change- 

Lastly, resistance among the teachers and other administrators creates a hindrance to introducing life 

skills in the curriculum. There might be people who feel that life skills will become less important in 

the heads of the students since academic subjects are valued more. This therefore gives the teachers 

and other administrators a tendency not to embrace new methods of teaching. This requires constant 

advocacy or convincing and giving clear evidence of life skills benefitting the general success of the 

students. It is against this backdrop that a common collaboration by educators, policymakers, and all 

other stakeholders in creating a framework that supports the implementation of life skills in schools 

ought to be created. 

Conclusion- 
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Integrating life skills into the curriculum of education is necessary because it implements holistic 

education that readies children to meet the complexity and dynamism of the changing global world. 

Since the paradigms of conventional education have shifted, knowledge learned in the classrooms 

alone is not enough for survival or even survival and success in life or work. Life skills-integrative 

competencies, such as critical thinking, communication, emotional regulation, and problem-solving, 

are essential skills with which they are empowered to face the challenges of modern life triumphantly. 

This paper discusses the theoretical frameworks underpinning the integration of life skills in 

education, which is found in constructivist learning theories as well as SEL frameworks. These studies 

emphasize experiential learning as well as emotional intelligence in support of an educational 

approach that feeds into cognitive, emotional, and social dimensions of student development. 

Embedding the life skills component into subjects provides relevant, challenging, and engaging 

learning experiences for the students and contributes to their holistic development. Despite these 

significant benefits that life skills can bring by being added to the curriculum, some challenges persist. 

Lack of teacher training, curriculum overload, assessment issues, and lack of resources are a few of 

the barriers that have prevented such an effective implementation process. All these demand 

collaboration among educators, policymakers, and other stakeholders for the fight to achieve life skills 

education as pivotal in the modern curricula. Thorough training of teachers blended with creative 

curriculum mapping and cross-disciplinary designs can make life skills work well. 

Teaching life skills contributes to improved academic performance and comes handy as tools which 

facilitate long-term change in the challenges of real life. Education evolves over time, and one of the 

key roles that it will have in determining resilient, adaptable individuals with a capability to thrive in 

an unrelenting dynamic landscape is going to be life skills. Such an all-round approach towards 

education can help better equip future generations for lifelong success and well-being, helping them to 

become positive contributors to their communities and society at large. It is not optional but necessary 

to integrate life skills into learning, for it would be impossible to make leaders or problem-solvers of 

tomorrow without life skills integrated into learning. 
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Hkkjr esa f”k{kd&f”k{kk dk Hkfo’;% mHkjrh dk;Z&i)fr;k¡ vkSj izfreku 

 
            *lat; dqekj iztkifr 

         **MkW0 lanhi dqekj Jhokl 

 

“kks/k lkj 

 rduhdh izxfr vkSj cnyrh lkekftd vko”;drkvksa ds dkj.k Hkkjr esa f”k{kk dk 

ifjǹ”; rsth ls fodflr gks jgk gSA bl lanHkZ esa f”k{kdksa dh Hkwfedk ,d egÙoiw.kZ ifjorZu ds 

nkSj ls xqtj jgh gS] ftlds fy, f”k{kd f”k{kk izFkkvksa esa ekSfyd cnyko dh vko”;drk gSA ;g 

“kks/ki= Hkkjr esa f”k{kd izf”k{k.k dks u;k vkdkj nsus okyh mHkjrh dk;Z i)fr;k¡ vkSj izfreku 

ds lkFk&lkFk mlds laHkkfor fufgrkFkksZa vkSj Hkfo’; dh fn”kkvksa dh iM+rky djrk gSA ;g 

orZeku f”k{kd f”k{kk dk;ZØeksa ds lkeus vkus okyh izeq[k pqukSfr;ksa dh igpku djrk gS] tSls 

O;kogkfjd dkS”ky vkSj iqjkus ikB~;Øe ij lhfer /;ku vkSj vuqHkokRed f”k{kk] izkS|ksfxdh 

,dhdj.k vkSj lkekftd&HkkoukRed f”k{kk dks izkFkfedrk nsus lfgr uohu lek/kku izLrkfor 

djrk gSA blds vfrfjä ;g f”k{kd f”k{kk dks u, fljs ls rS;kj djus] f”k{kkFkhZ&dsfUnzr 

n`f’Vdks.k] Kku vuqiz;ksx vkSj lg;ksxkRed f”k{kk dh vksj c<+us ds mHkjrs izfrekuksa ij ppkZ 

djrk gSA “kks/ki= eas f”k{kd f”k{kk ds fodkl ds lahkkfor fufgrkFkksZa dh Hkh tk¡p dh xbZ gS] 

ftlesa Nk=ksa ds lh[kus ds csgrj ifj.kke vkSj f”k{kk esa vf/kd lekurk “kkfey gSA var esa ;g 

Hkkjr e s a f”k{kd f”k{kk ds fy, Hkfo’; dh fn”kkvksa dh :ijs[kk rS;kj djrk gS] izkS|ksfdh ,dhdj.k 

;ksX;rk&vk/kkfjr ekWMy vkSj oSf”od lg;ksx ij tksj nsrk gSA dqy feykdj ;g “kks/ki= 

f”k{kdksa dks l”kä cukus vkSj mUgsa 21 oha lnh dh d{kk dh pqukSfr;ksa ds fy, rS;kj djus ds 

fy, uokpkj vkSj fujarj lq/kkj dks viukus ds egÙo ij tksj nsrk gSA 

 dwV “kCn% f”k{kd&f”k{kk] Hkkjr] mHkjrh dk;Z i)fr;k¡] izfreku ,oa cnykoA 

izLrkouk% 

 Hkkjr dh f”k{kk iz.kkyh esa f”k{kd dh Hkwfedk ,d egÙoiw.kZ ifjorZu ls xqtj jgh gSa vc 

f”k{kd dsoy Kku ds izlkj.k ds fy, ftEesnkj ugha gSa] f”k{kd lh[kus ds okLrqdkj cuus ds 

fy, rS;kj gSa] tks vkd’kZd vuqHko rS;kj djrs gSa tks Nk=ksa dks 21 oha lnh dh tfVyrkvksa ds 

fy, rS;kj djrs gSaA blds fy, f”k{kd f”k{kk esa ,d cqfu;knh cnyko dh vko”;drk gS] ;g 

{ks= laHkkoukvksa ls Hkjiwj gSA ;g “kks/ki= Hkkjr esa f”k{kd izf”k{k.k dk u;k vkdkj nsus okyh 

mHkjrh dk;Z&i)fr;k¡ vkSj izfrekuksa ds lkFk&lkFk bl egÙoiw.kZ Mksesu ds laHkkfor fufgrkFkksZa 

vkSj vk”kktud Hkfo’; dh fn”kkvksa dh iM+rky djrk gSA ¼czkalQksMZ] Mksuksou] vkSj isysfxzuks] 

2000( ,ubZih0] 2020½ vko”;d dkS”ky vkSj n`f’V ls l”kä f”k{kdksa dh ,d u;h ih<+h dks 

c<+kok nsdj] Hkkjr viuh f”k{kk iz.kkyh dh vikj laHkkoukvksa dks mtkxj dj ldrk gS] 

*¼”kks/kkFkh½] f”k{kd&f”k{kk foHkkx] izks0 ,p0,u0 feJk dkWyst vkWQ ,twds”ku] dkuiqj] m0iz0] 

Email:- sanjayprajapti91@gmail.com, eks0ua0&9795226920 

**lgk;d vkpk;Z] f”k{kd&f”k{kk foHkkx] izk0,p0,u0 feJk dkWyst vkWQ ,twds”ku] dkuiqj] 

m0iz0] Email:-sandeep.srivas2@gmail.com, eks0ua0&9415926149 
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Nk=ksa dks rsth ls fodflr gks jgh nqfu;k esa vkxs c<+us ds fy, l”kä cukukA f”k{kk dk 

ifjǹ”; fujarj ifjorZu dh fLFkfr esa gS] tks izkS|ksfxdh esa rsth ls izxfr] c<+rh lkekftd 

t:jrksa vkSj Nk=ksa dks ,d xfr”khy vkSj vfuf”pr Hkfo’; ds fy, rS;kj djus ij c<+rs tksj ls 

izsfjr gSa bl fujarj fodkl ds fy, gekjs f”k{kdksa dks izf”kf{kr djus vkSj mUgsa lqlfTtr djus 

ds rjhds esa ,d lekukarj ifjorZu dh vko”;drk gksrh gSA f”k{kd f”k{kk ds ikjaifjd ekWMy] 

ewY;koku gksrs gq, Hkh vc 21 oha lnh dh d{kk dh ek¡xksa dks iwjk djus ds fy, i;kZIr ugha gks 

ldrs gSaA 

ifjorZu dh vko”;drk% 

ekStwnk f”k{kd f”k{kk ekWMy dh dfe;k¡ vPNh rjg ls izysf[kr gSaA vkykspd vDlj ,sls ikB~~Øe 

dh vksj b”kkjk djrs gSa tks vR;f/kd lS)kafrd gS vkSj d{kk dh okLrfodrkvksa ls vyx gSa 

¼MkfyZax&gSeaM] 2006½A blds vfrfjä] ikjaifjd dk;ZØe oSf”od Nk= vkcknh dh fofo/k 

vko”;drkvksa dks iwjk djus ;k lh[kus dks c<+kus ds fy, izkS|ksfxdh dh “kfä dk YkkHk mBku s ds 

fy, f”k{kdksa dks i;kZIr :i ls rS;kj ugha dj ldrs gSa ¼ÝhmeSu] 2006½A ;g “kks/ki= rdZ nsrk 

gS fd ;g lqfuf”pr djus ds fy, ,d vkn”kZ cnyko vko”;d gS fd f”k{kdksa dh Hkkoh ihf<+;ksa 

ds ikl lHkh Nk=ksa ds fy, ,d laiUu lh[kus dk ekgkSy rS;kj djus ds fy, vko”;d dkS”ky 

vkSj Kku gksA jsthMsalh dk;ZØeksa] izkS|ksfxdh&,dhd`r funsZ”k vkSj lkekftd&HkkoukRed f”k{kk ij 

/;ku dsfUnzr djus tSls uohu n`f’Vdks a.kksa ij /;ku nsdj] ge f”k{kdksa dh ,d u;h ih<+h dks 

c<+kok ns ldrs gSa tks u dsoy fo’k; oLrq esa ikjaxr gS cfYd egÙoiw.kZ lksp] lg;ksx dks c<+kok 

nssus esa Hkh ekfgj gSaaA 

“kks/k i= dh lajpuk% 

;g “kks/ki= rhu [k.Mksa esa foHkkftr gSA igyk [k.M&Hkkjr esa f”k{kd f”k{kk dk;ZØeksa ds lkeus 

izeq[k pqukSfr;k¡A nwljk [k.M&Hkkjr esa f”k{kd f”k{kk dks u;k vkdkj nsus okyh mHkjrh izFkk,¡ 

¼izo`fÙk½A rhljk [k.M&Hkkjr esa f”k{kd f”k{kk ds fodkl ds laHkkfor fufgrkFkZA 

Hkkjr esa f”k{kd f”k{kk dk;ZØeksa ds lkeus vk jgh izeq[k pqukSfr;k¡% 

Hkkjr dh f”k{kk iz.kkyh fo'kky vkSj egÙokdka{kh gksrs gq, Hkh 21 oha lnh dh d{kk dh ek¡xksa ds 

fy, vius f”k{kdksa dks rs;kj djus esa egÙoiw.kZ pqukSfr;ksa dk lkeuk djrh gSA ;gk¡ “kks/kdrkZ 

dqN izeq[k ck/kkvksa dk irk yxkrk gS ftUgsa orZeku f”k{kd f”k{kk dk;ZØeksa ls nwj djuk gksxkA 

¼flag vkSj flag] 2018] dqekj vkSj iaokj] 2017] ;kno] 2016] feÙky] 2013½A 

1- O;kogkfjd dkS”ky ij lhfer Qksdl% dbZ dk;ZØe O;kogkfjd vuqiz;ksx ij lS)kfrd 

Kku dks izkFkfedrk nsrs gSaA ;g d{kk izca/ku] foHksfnr funsZ”k vkSj fofo/k f”k{k.k “kSfy;ksa dh 

okLrfodrkvksa ds fy, rS;kj ugha djrk gSA 

2- vi;kZIr cqfu;knh <k¡pk vkSj lalk/ku% f”k{kd f”k{kk laLFkkuksa esa vDlj i;kZIr /ku dh deh 

gksrh gS] ftlds dkj.k ;ksX; izf”k{kdksa dh deh] iqjkuh f”k{k.k lkexzh vkSj vi;kZIr rduhdh 

lalk/ku gksrs gSaA ;g izf”k{k.k dh xq.koÙkk esa ck/kk Mkyrk gS vkSj uohu f”k{k.k fof/k;ksa ds izn”kZu 

dks izfrcaf/kr djrk gSA 
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3- iqjkuk ikB~;Øe% dqN dk;ZØeksa dk ikB~;Øe uohure~ “kSf{kd n`f’Vdks.k dks izfrfcafcr 

ugha dj ldrk gS ;k izkS|ksfxdh dks izHkkoh <ax ls ,dhd`r ugha dj ldrk gSA ;g fMLdusDV 

f”k{kd rFkk Nk=ksa dks “kkfey djus vkSj mUgas fMftVy midj.kksa ls vR;f/kd izHkkfor Hkfo’; ds 

fy, rS;kj djus ds fy, v;ksX; cuk ldrk gSA 

4- lkekftd&HkkoukRed f”k{kk ij lhfer tksj% f”k{kd f”k{kk dk;ZØe vDlj 

lkekftd&HkkoukRed f”k{kk (Social Emotional) ds egÙo dks utjvankt dj nsrs gSaA ;g mis{kk 

f”k{kdksa dks vius Nk=ksa dh HkkoukRed HkykbZ dks lacksf/kr djus ds fy, rS;kj ugha djrh gS] tks 

ldkjkRed lh[kus ds ekgkSy dks c<+kok nsus vkSj “kSf{kd lQyrk dks c<+kok nsus ds fy, 

egÙoiw.kZ gSA 

5- f”k{kd izf”k{kdksa dh xq.koÙkk% mPp ;ksX; vkSj vuqHkoh f”k{kd izf”k{kdksa dh deh Hkh ,d 

dkj.k gks ldrk gS] tks laHkkfor :i ls bPNqd f”k{kdksa dks iznku dh tkus okyh f”k{kk vkSj 

ekxZn”kZu dh xq.koÙkk dks izHkkfor dj ldrh gSA 

6- ek¡x vkSj vkiwfrZ ds chp leUo; u gksuk% f”k{kk {ks= ds rsth ls foLrkj ds dkj.k ;ksX; 

f”k{kdksa dh ek¡x vkSj f”k{kd f”k{kk dk;ZØeksa ls Lukrdksa dh la[;k ds chp csesy gks x;k gSA 

blds ifj.kkeLo:i de rS;kjh okys ;k v;ksX; O;fä bl is”ks esa izos”k dj ldrs gSaA 

7- lrr~ O;kolkf;d fodkl dk vHkko% dbZ dk;ZØeksa esa py jgs O;kolkf;d fodkl ds 

fy, ,d lajfpr iz.kkyh dk vHkko gksrk gS] ftlls f”k{kdksa dks vius dkS”ky dks vuqdwfyr 

djus vkSj uohure~ “kSf{kd izxfr ls voxr jgus d s lhfer volj feyrs gSaA bu pqukSfr;ksa ls 

fuiVuk ;g lqfuf”pr djus ds fy, egÙoiw.kZ gS fd Hkkjr f”k{kdksa dh Hkkoh ih<+h rS;kj djs tks 

Nk=ksa dks oSf”od vkSj yxkrkj fodflr gks jgh nqfu;k esa vkxs c<+us ds fy, vko”;d Kku vkSj 

dkS”ky ls izHkkoh <ax ls rS;kj dj ldsA 

Hkkjr esa f”k{kd f”k{kk dks u;k vkdkj nsus okyh mHkjrh dk;Z&i)fr;k¡% 

Hkkjr esa f”k{kd f”k{kk ifjǹ”; dk;kiyV ds nkSj ls xqtj jgk gS] tks 21 oha lnh dh d{kk dh 

ek¡xksa ds fy, f”k{kdksa dks rS;kj djus dh c<+rh vko”;drk ls izsfjr gSaA ;gk¡ “kks/kdrkZ f”k{kd 

izf”k{k.k ds Hkfo’; dks vkdkj nsus okyh dqN lcls vk”kktud mHkjrh dk;Z&i)fr;ksa ij izdk”k 

Mkyrk gS ¼lhch,lbZ]2020] ,e,pvkjMh½] 2018(;wthlh] 2018( 

1- vuqHkokRed f”k{kk dks viukuk% fo”kq) :i ls lS)kafrd f”k{kk ls vuqHkokRed f”k{kk ij 

/;ku dsfUnzr djuk f”k{kd f”k{kk dks u;k vkdkj ns jgk gSA dk;ZØeksa esa jsthMsalh 

Ldwy&vkk/kkfjr baVuZf”ki vkSj izSfDVde dks “kkfey fd;k tk jgk gS] tks bPNqd f”k{kdksa dks 

okLrfod nqfu;k dh d{kkvksa esa vuqHkoh esaVj ds lkFk j[krk gSA blls mUgsa d{kk izca/ku] ikB 

;kstuk vkSj Nk= fofo/krk dks usfoxsV djus] O;kogkfjd dkS”ky dks c<+kok nsus vkSj f”k{k.k dh 

tfVyrkvksa dh xgjh le> ds lkFk O;kogkfjd vuqHko izkIr djus dh vuqefr feyrh gSA 

2- midj.k vkSj lg;ksxh ds :i esa izkS|ksfxdh dk ,dhdj.k% f”k{kk esa izkS|ksfxdh dh 

loZO;kih mifLFkfr f”k{kd f”k{kk dk;ZØeksa dks vius ikB~;Øe esa izkS|ksfxd midj.kksa vkSj 

lalk/kuksa dks ,dhd`r djus ds fy, izsfjr dj jgh gSA ;g cqfu;knh dEI;wVj lk{kjrk ls vkxs 

tkrk gSA dk;ZØe f”k{kdksa dks izHkkoh ikB ;kstuk] foHksfnr funsZ”k vkSj Nk=ksa esa fMftVy lk{kjrk 
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dks c<+kok nsus ds fy, izkS|ksfxdh dk ykHk mBkus ds dkS”ky ls fuiq.k djus ij /;ku dsfUnzr 

dj jgs gSaA blesa fleqys”ku ds fy, vkWuykbu f”k{k.k IysVQkWeZ] “kSf{kd ,sIl] baVjSfDVo 

OgkbVcksMZ ;gk¡ rd fd vkHkklh okLrfodrk ¼ohvkj½ dk mi;ksx djuk “kkfey gks ldrk gSA 

3- lkekftd&HkkoukRed f”k{kk ¼,lbZ,y½ dks izkFkfedrk nsuk% laiw.kZ cPps ds iks’k.k ds egÙo 

dks igpkurs gq, f”k{kd f”k{kk dk;ZØe ,lbZ,y dks ,dhd`r dj jgs gSaA fl)kar :i esa ;g 

Hkkoh f”k{kdksa dks vius Nk=ksa dh HkkoukRed HkykbZ dks lacksf/kr djus ds fy, midj.kksa ls 

lqlfTtr djrk gSA blesa ldkjkRed d{kk okrkoj.k cukus] Lo&fu;eu vkSj lkekftd dkS”ky 

fodkl dks c<+kok nsus vkSj Lo;a rFkk muds Nk=ksa esa HkkoukRed cqf)eÙkk dks c<+kok nsus ds fy, 

lh[kus dh j.kuhfr;k¡ “kkfey gSaA blls Nk=ksa dh O;Lrrk esa lq/kkj gks ldrk gS] O;ogkj laca/kh 

leL;k,¡ de gks ldrh gSa vkSj lHkh ds fy, vf/kd lgk;d lh[kus dk ekgkSy cu ldrk gSA 

4- fodkl ds fy, lg;ksxkRed f”k{k.k vkSj ijke”kZ % lg;ksxkRed f”k{k.k okrkoj.k vkSj 

etcwr ijke”kZ dk;ZØeksa dh vksj ,d dne bPNqd f”k{kdksa ds fy, vf/kd lgk;d vkSj 

baVjSfDVo f”k{k.k vuqHko dks c<++kok ns jgk gSA lgdehZ ls lgdehZ f”k{k.k Kku vkSj vuqHko ds 

vknku&iznku dh vuqefr nsrk gS] tcfd vuqHkoh f”k{kdksa dk ekxZn”kZu vewY; varn`f’V vkSj 

leFkZu iznku djrk gSA f”k{kkfFkZ;ksa dk leqnk; cukuk tgk¡ f”k{kd lg;ksx dj ldsa] loksZÙke 

dk;Z&i)fr;ksa dks lk>k dj ldsa vkSj ,d&nwljs ls lh[k ldsa] fuj arj lq/kkj vkSj is”ksoj 

fodkl dh laLd`fr dks c<+kok fey ldrk gSA 

5- lrr~ O;kolkf;d fodkl ¼lhihMh½% ;g le> fd Lukrd gksus ds ckn lh[kuk can ugha 

gksrk gS] fujarj O;kolkf;d fodkl ¼lhihMh½ ij tksj c< + jgk gSA dk;ZØe vkSj igy f”k{kdksa 

dks dk;Z”kkyk] vkWuykbu ikB~;Øe] is”ksoj f”k{k.k leqnk; ¼ih,ylh½ vkSj lEesyuksa tSls py jgs 

lh[kus ds voljk s a esa “kkfey gksus ds fy, izksRlkfgr dj jgs gSaA ;g f”k{kdksa dks fodflr gks jgh 

“kSf{kd dk;Z&i)fr;k¡ f”k{kk”kkL= vkSj izkS|ksfxdh esa izxfr ls voxr jgus dh vuqefr nsrk gS] 

ftlls ;g lqfuf”pr gksrk gS fd os vius dSfj;j ds nkSjku izHkkoh f”k{kd cus jgsaA 

6- dk;Z&i)fr;k¡ ls ijs% ,d vkn”kZ cnyko dks viukuk] ;s mHkjrh dk;Z&if)fr;k¡ ,d 

egÙoiw.kZ cnyko dk izfrfuf/kÙo djrh gSaA Hkkjr esa f”k{kd f”k{kk ds izfreku dk /;ku dsoy 

Kku iznku djus ls gVdj ,d vPNk fodkl djus ij gS& ,d fuiq.k f”k{kd ftlds ikl u 

dsoy fo’k;&oLrq fo”ks’kKrk gS cfYd “kSf{kd dkS”ky rFkk rduhdh dkS”ky Hkh gS] lHkh Nk=ksa ds 

fy, ,d le`) lh[kus dk ekgkSy cukus ds fy, izokl vkSj lkekftd&HkkoukRed cqf)eÙkk 

vko”;d gSA 

bu dk;Z i)fr;ksa (Practices) dks viukdj vkSj fujarj lh[kus vkSj vuqdwyu dh laLd`fr dks 

c<+kok nsdj] Hkkjrh; f”k{kd f”k{kk dk;ZØe f”k{kdksa dh Hkkoh ih<+h dks vkdkj nsus esa egÙoiw.kZ 

Hkwfedk fuHkk ldrs gSa] tks f”k{kk ds yxkrkj fodflr gks jgs ifjn`”; dks usfoxsV djus vkSj 

Nk=ksa dks vkxs c<+us ds fy, l”kä cukus gsrq vPNh rjg ls lqlfTtr rFkk 21oha lnh gsrq 

rS;kj dj ldrs gSaA 

mHkjrs izfreku% Hkkjr esa f”k{kd f”k{kk dks u;k Lo:i nsuk 

Hkkjr esa f”k{kd f”k{kk dk Hkfo’; dsoy u;h dk;Z&i)fr;ksa dks “kkfey djus ds ckjs esa ugha gSA 

;g f”k{kdksa dks ns[kus vkSj rS;kj djus ds gekjs rjhds esa ewyHkwr cnyko ykus ds ckjs esa gSA ;gk¡ 

“kks/kdrkZ dqN mHkjrs gq, izfrekuksa dh [kkst djrk gS tks ifjn`”; dks u;k vkdkj ns jgs gSa 

¼”kqyeSu] 1987] ,ulh,Q] 2005] Qqyku] 2007] >kvks] 2018½ 
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1- f”k{kd&dsfUnzr ls f”k{kkFkhZ&dsfUnzr rd% ikjaifjd ekWMy vDlj f”k{kd dks dsUnz esa j[krs 

gSaA lh[kus dk vkjksi gS fd u;k izfreku f”k{kkFkhZ dsfUnzr n`f’Vdks.k ij tksj nsrk gS] tgk¡ 

bPNqd f”k{kd Nk=&lapkfyr f”k{kk dks lqfo/kktud cukus vkSj fofo/k f”k{k.k “kSfy;ksa dks iwjk 

djus ds fy, dkS”ky fodflr djrs gSaA blesa vkykspukRed lksp dks c<+kok nsuk “kkfey gSA 

vius Nk=ksa esa lg;ksx vkSj leL;k&lek/kku dkS”ky mUgsa ,d ,slh nqfu;k esa lQyrk ds fy, 

rS;kj djuk tks vuqdwyu”khyrk vkSj uohurk dh ek¡x djrh gSA 

2- Kku vtZu ls Kku vuqiz;ksx% dsoy fo’k;&oLrq Kku izkIr djus ls gVdj ml Kku dks 

d{kk esa izHkkoh <ax ls ykxw djus dh {kerk fodflr djus ij dsfUnzr gSA f”k{kd f”k{kk dk;ZØe 

“kSf{kd <k¡ps dks “kkfey dj jgs gSa] tks bPNqd f”k{kdksa dks viuh fo”ks’kKrk dks vkd’kZd vkSj 

baVjSfDVo ikB ;kstukvksa esa vuqokn djus ds dkS”ky ls rS;kj djrs gSa] tks muds Nk=ksa dh 

fof”k’V vko”;drkvksa dks iwjk djrs gSaaA ;g Nk=ksa ds fy, Kku dh xgjh le> vkSj mls cuk, 

j[kuk lqfuf”pr djrk gSA 

3- ikB~;p;kZ fMtkbu ds fy, lkexzh forj.k% f”k{kdksa dk ikjaifjd ekWMy iwjh rjg ls 

iwoZ&fMtkbu fd, x, ikB~;Øe dks fodflr djuk] ,d ,sls izfreku dk ekxZ iz”kLr dj jgk 

gS tks ikB~;Øe fMtkbu dkS”ky ij tksj nsrk gSA Hkkoh f”k{kdksa dks l`tu ds fy, l”kä cuk;k 

tk,xkA vkd’kZd vkSj vuqdwyuh; vxz.kh vuqHko tks LFkkuh; lanHkZ ds fy, izklafxd gS vkSj 21 

oha lnh ds dk;ZLFky dh mHkjrh t:jrksa dks iwjk djrs gSaA blesa ifj;kstuk&vk/kkfjr f”k{kk dks 

,dhd`r djuk] izkS|ksfxdh midj.kksa dks “kkfey djuk vkSj d{kk esa iwNrkN vkSj vUos’k.k dh 

laLd`fr dks c<+kok nsuk “kkfey gks ldrk gSA 

4- fuf"Ø; miHkksäk ls lfØ; lg;ksxh% f”k{kd f”k{kk dk;ZØe bPNqd f”k{kdks ads chp lfØ; 

lg;ksx dks c<+kok nsus dh fn”kk esa fuf’Ø;] O;k[;ku&vk/kkfjr n`f’Vdks.k ls nwj tk jgs gSaA 

blesa lgdehZ f”k{k.k] le wg ppkZ vkSj leL;k&lek/kku xfrfof/k;ksa dks izksRlkfgr djuk] 

egÙoiw.kZ lksp vkSj lapkj dkS”ky ds fodkl dks c<+kok nsuk “kkfey gSA blds vfrfjä esaVjf”ki 

dk;ZØe ds ek/;e ls vuqHkoh f”k{kdksa ds lkFk lg;ksx ls Kku lk>k djus vkSj ,d lgk;d 

is”ksoj usVodZ ds fodkl dh vuqefr feyrh gSA 

5- vyx&Fkyx is”ksoj ls tqM+s f”k{kd% vyx&Fkyx f”k{kd ds izfreku dks vkWuykbu 

leqnk;ksa] is”ksoj f”k{k.k usVodZ ¼ih,y,u½ vkSj lg;ksxh IysVQkeksZa ds mn; ls pqukSrh nh tk jgh 

gSaA ;s midj.k Hkkoh f”k{kdksa dks HkkSxksfyd lhekvksa ds ikj lgdfeZ;ksa ds lkFk tqM+us] loksZÙke 

dk;Z&i)fr;k¡ dks lk>k djus vkSj vius iwjs dSfj;j esa fujarj O;kolkf;d fodkl esa layXu 

jgus dh vuqefr nsrs gSaA ;g f”k{kdksa ds chp leqnk; dh Hkkouk dks c<+kok nsrk gS vkSj vkthou 

lh[kus dh lqfo/kk iznku djrk gSA 

6- f”k{kd ,d ifjorZu ,tsaV ds :i esa % ;s mHkjrs izfreku ,d Hkkoh f”k{kd dh rLohj 

fpf=r djrs gSa tks flQZ ,d f”k{kd ugha gSA Kku iznku djus okyk ysfdu lh[kus esa lgk;d] 

ikB~;Øe fMtkbuj vkSj lg;ksxhA os ifjorZu ds ,tsaV gSa] tks xfr”khy vkSj lekos”kh f”k{k.k 

okrkoj.k cuk ldrs gSa] vius Nk=ksa esa lh[kus ds izfr izse dks c<+kok ns ldrs gSa] mUgsa oS”ohd`r 

nqfu;k ds egÙoiw.kZ fopkjd vkSj ftEesnkj ukxfjd cuus ds fy, l”kä cukukA  
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bu izfrekuksa dks viukdj] Hkkjrh; f”k{kd f”k{kk dk;ZØe dsoy f”k{kdksa dks rS;kj djus ls vkxs 

c<+ ldrs gSa] os mUgsa Hkfo’;&izwQ f”k{kk iz.kkyh ds okLrqdkj cuus ds fy, dkS”ky vkSj n`f’V ls 

ySl dj ldrs gSa tks Nk=ksa dks vkxs c<+us ds fy, lHkh dks l”kDr cukrk gSA 

Hkkjr esa f”k{kd f”k{kk ds fodkl ds laHkkfor fufgrkFkZ% 

Hkkjr esa f”k{kd f”k{kk dk ifjorZu ns”k ds “kSf{kd ifjn`”; dks u;k vkdkj nsus dh vikj 

laHkkouk,¡ j[krk gSA ;gk¡ “kks/kdrkZ bu mHkjrs #>kuksa ds dqN izeq[k fufgrkFkksZa dk irk yxkrk gS 

¼,uvkbZbZih,] 2016( vkbaLdks] 2014( feÙky]2013( okpksostd] 2011( Msfleksu] 2009½ 

1- Nk=ksa ds csgrj lh[kus ds ifj.kke % f”k{kdksa dks etcwr “kSf{kd dkS”ky] rduhdh izokg ls 

ySl djuk vkSj lkekftd&HkkoukRed f”k{kk ij /;ku dsfUnzr djus ls Nk=ksa ds lh[kus ds 

ifj.kkeksa esa lq/kkj gks ldrk gSA Nk=ksa dks vkd’kZd vksj bavjSfDVo v/;k;ksa ls ykHk gksxk tks 

egÙoiw.kZ lksp] jpukRedrk vkSj lg;ksx dkS”ky dks c<+kok nsaxsA 

2- f”k{kd dh ukSdjh NksM+us dh nj esa deh% f”k{kd izf”k{k.k ds fy, O;kogkfjd vkSj 

lokZaxh.k n`f’Vdks.k iznku djds] dk;ZØe ukSdjh ls vlarks"k vkSj Fkdku tSls eqÌksa dk lek/kku 

dj ldrs gSa] ftlls laHkkfor :i ls f”k{kd ukSdjh NksM+us dh nj esa deh vk ldrh gSA blls 

Nk=ksa ds fy, lh[kus ds ekgkSy esa vf/kd fLFkjrk vkSj fujarjrk vkrh gSA 

3- csgrj f”k{kd xq.koÙkk vkSj izHkko”khyrk % ;ksX;rk& vk/kkfjr f”k{kk vkSj fujarj 

O;kolkf;d fodkl ij /;ku ,d vPNh rjg ls izf”kf{kr vkSj vuqdwyuh; f”k{k.k dk;Zcy 

lqfuf”pr djrk gSA blls ns”k Hkj esa f”k{kk forj.k dk Lrj Å¡pk gksxk] ftlls lHkh i`’BHkwfe ds 

Nk=ksa dks ykHk gksxkA 

4- vf/kd lekurk vkSj lekos”ku % f”k{kdksa dks fofo/k f”k{k.k “kSfy;ksa dks iwjk djus vkSj lHkh 

Nk=ksa dh t:jrksa dks iwjk djus ds dkS”ky ls ySl djds f”k{kd f”k{kk lq/kkj f”k{kk iz.kkyh esa 

vf/kd lekurk vkSj lekos”ku dks c<+kok ns ldrk gSa SA ;g lqfuf”pr djrk gS fd izR;sd cPps 

dks i`’BHkwfe ;k {kerk dh ijokg fd, fcuk viuh iwjh {kerk rd igq¡pus dk volj feysA 

5- l”kä vkSj layXu f”k{kd % mHkjrs izfreku tks lg;ksx] vkthou lh[kus vkSj lfØ; 

Hkkxhnkjh ij tksj nsrs gSa] Hkfo’; ds f”k{kdksa dks f”k{kk iz.kkyh ds Hkhrj ifjorZu ,tsaV cuus ds 

fy, l”kä cuk ldrs gSaA ;g vf/kd Hkkoqd vkSj layXu f”k{k.k dk;Zcy dks c<+kok nsrk gS] 

ftlls “k Sf{kd dk;Z&i)fr;ksa esa fujarj lq/kkj vkSj uokpkj gksrk gSA 

pqukSfr;k¡ vkSj fopkj% 

1- izHkkoh dk;kZUo;u % bu lq/kkjksa ds lQy dk;kZUo;u ds fy, cgq&vk;keh n`f’Vdks.k dh 

vko”;drk gSA blesa cqfu;knh <k¡ps dh lhekvksa dks lacksf/kr djuk] f”k{kd izf”k{kdksa ds fy, 

i;kZIr lalk/ku iznku djuk vkSj u, ;ksX; f”k{kdksa ds fy, etcwr leFkZu iz.kkyh lqfuf”pr 

djuk “kkfey gSA 

2- lg;ksx vkSj lk>snkjh % izHkkoh ifjorZu ds fy, ljdkjh vfHkdj.k] f”k{kd izf”k{k.k 

laLFkku] fo|ky; vkSj “kSf{kd vuqla/kku laxBuksa lfgr fofHkUu fgr/kkjdksa ds chp lg;ksx dh 

vko”;drk gksrh gSA ;g lqfuf”pr djrk gS fd dk;ZØe jk’Vªh; f”k{kk y{;ksa ds vuq:i gksa vkSj 

f”k{kk iz.kkyh dh fof”k’V vko”;drkvksa dks lacksf/kr djsaA 

3- ekStwnk f”k{kd dk;ZHkkj dks lacksf/kr djuk % u;h f”k{kk i)fr;ksa dks ykxw djus ds fy, 

f”k{kdksa dks vfrfjä le; vkSj lalk/kuksa dh vko”;drk gks ldrh gSA ekStwnk dk;ZHkkj laca/kh 

fparkvksa dks nwj djuk vkSj i;kZIr lgk;rk iznku djuk lqpk# ifjorZu ds fy, egÙoiw.kZ gSA 
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dqy feykdj f”k{kd f”k{kk dk mHkjrk ifjǹ”; ,d etcwr vkSj Hkfo’;ksUeq[kh f”k{kk iz.kkyh cukus 

dk ,d vk”kktud volj izLrqr djrk gSaA bu mHkjrs #>kuksa dh {kerk dk ykHk mBkdj vkSj 

lacaf/kr pqukSfr;ksa dk lek/kku djds Hkkjr vius f”k{kdksa dks oSf”od ukxfjdksa dh vxyh ih<+h 

dk ik s’k.k djus ds fy, l”kä cuk ldrk gSA 

Hkkjr esa f”k{kd f”k{kk dh Hkkoh fn”kk,¡% ,d laiUu f”k{kk dks vkdkj nsuk  

Hkkjr esa f”k{kd f”k{kk ds ek/;e ls ifjorZu dh c;kj cg jgh gS] tks 21oha lnh dh d{kk dh 

ek¡xksa ds fy, f”k{kdksa dks rS;kj djus dh vko”;drk ls izsfjr gS] ;gk¡ “kks/kdrkZ Hkfo’; dh dqN 

laHkkfor fn”kkvksa dk irk yxkrk gS tks ;g egÙowi.kZ {ks= ys ldrk gS ¼lhvkbZbZVh] 2021( 

,ulhbZvkjVh] 2019( ;wusLdks] 2015½ 

1- izkS|ksfxdh ,dhdj.k ij Qksdl xgjkuk% izkS|ksfxdh vc ,d oSdfYid midj.k ugha gS( 

;g vk/kqfud f”k{kk dk ,d ewyHkwr igyw gSA Hkfo’; dh fn”kkvksa esa “kSf{kd izkS|ksfxdh ¼,tqVsd½ 

ij ikB~;Øeksa dks ikB~;Øe esa xgjkbZ ls ,dhd`r djuk “kkfey gks ldrk gS] u dsoy cqfu;knh 

dkS”ky ij] cfYd izkS|ksfxdh “kSf{kd vuqiz;ksxksa ij Hkh /;ku dsfUnzr fd;k tk ldrk gSA bles a 

oS;fäd`r f”k{k.k ds fy, d`f=e cqf)eÙkk ¼,-vkbZ-½] beflZo fleqys”ku ds fy, vkHkklh 

okLrfodrk ¼ohvkj½ vkSj baVjSfDVo f”k{k.k vuqHkokssa ds fy, loaf/kZr okLrfodrk ¼,vkj½ ds 

mi;ksx dh [kkst “kkfey gks ldrh gSA 

2- fujarj lq/kkj ds fy, ;ksX;rk&vk/kkfjr ek¡My dks viukuk% ;ksX;rk&vk/kkfjr f”k{kd 

f”k{kk ekWMy dh vksj cnyko tksj idM+ jgk gSA ;s dk;ZØe izHkkoh f”k{k.k ds fy, vko”;d 

fof”k’V dkS”ky vkSj Kku lsV fodflr djus ij /;ku dsfUnzr djrs gSa] ftudk ewY;kadu 

izn”kZu&vk/kkfjr mik;ksa ds ek/;e ls fd;k tkrk gSA bl Hkfo’; dh fn”kk esa d{kk ds voyksdu 

Nk=ksa ds lh[kus ds ifj.kke vkSj f”k{kd ds fopkjksa ds vk/kkj ij py jgs ewY;kadu “kkfey gks 

ldrs gSa] ftlls f”k{kdksa ds fy, fujarj lq/kkj pØ rS;kj gks ldrk gSA 

3- iwNrkN vkSj vuqlaa/kku dh laLd`fr dk iks’k.k% f”k{kdksa ds chp ,d vuqla/kku&mUeq[k 

n`f’Vdks.k fodflr djus ls vf/kd lk{;&vk/kkfjr vkSj MsVk&lapkfyr f”k{kk  iz.kkyh cu ldrh 

gSA Hkfo’; ds f”k{kd f”k{kk dk;ZØe bPNqd f”k{kdksa dks uohu izFkkvksa dk irk yxkus vkSj d{kk 

esa mudh izHkko”khyrk dk ewY;kadu djus ds fy, lkfFk;ksa vkSj “kSf{kd “kks/kdrk Zvksa ds lkFk 

lg;ksx djds dk;Zokgh esa “kkfey gksus ds fy, izksRlkfgr dj ldrs gSaA 

4- oS;fäd`r f”k{k.k ekxZ% Hkkoh f”k{kdksa] Hkkoh dk;ZØeksa dh fofo/k vko”;drkvksa vkSj #fp;ksa 

dks igpkuuk] yphys vkSj oS;fäd`r f”k{k.k ekxZ iznku dj ldrk gSA blesa vkWuykbu ekWM;wy] 

fefJr f”k{k.k n`f’Vdks.k vkSj fo”ks’k , sfPNd “kkfey gks ldrs gSa] tks f”k{kdksa dks mudh fof”k’V 

dSfj;j vkdka{kkvksa vkSj f”k{k.k lanHkksZa ds vuqlkj viuh f”k{kk dks rS;kj djus dh vuqefr nsrs 

gSaA 

5- oSf”od lg;ksx vkSj Kku fofue;% f”k{kk dk Hkfo’; LokHkkfod :i ls oSf”od gSA Hkkjrh; 

f”k{kd f”k{kk laLFkkuksa vkSj muds oSf”od ds chp varjkZ’Vªh; lg;ksx vkSj Kku fofue; dk;ZØe 

led{k bPNqd f”k{kdksa ds fy, vf/kd xfr”khy vkSj uohu f”k{k.k okrkoj.k dks c<+kok ns ldrs 

gSaA blesa “kkfey gks ldrk gS& la;qä ikB~;Øe fodkl] Nk= fofue; dk;ZØe vkSj f”k{kdksa ds 

lkFk nqfu;kHkj esa vkWuykbu lh[kus ds voljA 
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6- fo|ky;&fo”ofo|ky; lk>snkjh dks etcwr djuk% f”k{kd f”k{kk laLFkku vkSj fo|ky;ksa 

ds chp etcwr lk>snkjh dk fuekZ.k bPNqd f”k{kdksa ds fy, fl)kar ls vH;kl rd vf/kd lgt 

laØe.k iSnk dj ldrk gSA Hkfo’; dh fn”kkvksa esa uohu izFkkvksa] lg;ksxkRed vuqla/kku 

ifj;kstukvksa dk lg&fuekZ.k vkSj dk;kZUo;u “kkfey gks ldrk gSA 

O;kolkf;d fodkl fo|ky;ksa dh LFkkiuk djuk] tgk¡ f”k{kd izf”k{kd vkSj vuqHkoh f”k{kd Hkkoh 

ihf<+;ksa dks lykg nsus ds fy, feydj dke djrs gSaA 

;s laHkkfor fn”kk,¡ ,d ,sls Hkfo’; dh vksj b”kkjk djrh gS a] tgk¡ Hkkjr esa f”k{kd f”k{kk dsoy 

Kku iznku djus ds ckjs esa gh ugha gS] cfYd ;g izR;sd f”k{kd esa ,d xaHkhj :i ls fparu”khy] 

rduhdh :i ls fuiq.k vkSj vkthou lh[kus okys dk iks’k.k djus ds ckjs esa gSA Hkfo’; dh bu 

fn”kkvksa dks viukdj vkSj fujarj uokpkj dh laLd`fr dks c<+kok nsdj] Hkkjrh; f”k{kd f”k{kk 

laLFkku Hkfo’; ds f”k{kdksa dks f”k{kk ds fujarj fodflr gks jgs ifjn`”; dks usfoxsV djus vksj 

Nk=ksa dks ,d xfr”khy vkSj ijLij tqM++h nqfu;k esa vkxs c<+us ds fy, l”kä cukus ds fy, 

vko”;d dkS”ky vkSj n`f’V ls ySl dj ldrs gSaA 

fu’d’kZ% 

Hkkjr esa f”k{kd f”k{kk dk Hkfo’; ifjorZu vkSj fodkl ds voljksa ls Hkjiwj gSA bl “kks/k i= esa 

ppkZ dh xbZ mHkjrh dk;Z&i)fr;k¡ vkSj izfreku f”k{kd ds ,d u, ;qx dh >yd is”k djrs gSa] 

tks O;kogkfjd dkS”ky] rduhd izokg vkSj lkekftd&HkkoukRed f”k{kk ij tksj nsrk gSA orZeku 

f”k{kd f”k{kk dk;ZØeksa ds lkeus vkus okyh izeq[k pqukSfr;ksa dk lek/kku djds vkSj uohu 

n`f’Vdks.k viukdj] Hkkjr  vf/kd xfr”khy vkSj lekos”kh f”k{kk iz.kkyh dk ekxZ iz”kLr dj 

ldrk gSA Hkkjr esa f”k{kd f”k{kk ds fodkl ds lHkkfor fufgrkFkZ nwjxkeh gSa] ftuesa Nk=ksa ds 

lh[kus ds ifj.kkeksa esa o`f) ls ysdj f”k{kdksa ds ukSdjh NksM+us dh nj esa deh vkSj f”k{kd dh 

xq.koÙkk vkSj izHkko”khyrk esa lq/kkj “kkfey gSA gkyk¡fd bu ldkjkRed ifj.kkeksa dks lkdkj djus 

esa fofHkUu fgr/kkjdksa ds chp izHkkoh dk;kZUo;u vkSj lg;ksx egÙoiw.kZ gksxkA vkxs ns[krs gq,] 

Hkkjr esa f”k{kd f”k{kk dh Hkfo’; dh fn”kk,¡ izkS|ksfxdh ds xgu ,dhdj.k] fujarj lq/kkj ds fy, 

;ksX;rk&vk/kkfjr ekWMy] iwNrkN vkSj vuqla/kku dh laLd`fr dk iks’k.k] O;färxr f”k{k.k ekxZ] 

oSf”od lg;ksx vkSj fo|ky;&fo”ofo|ky; lk>snkjh dks etcwr djus dk oknk djrh gSaA 

Hkfo’; dh bu fn”kkvksa dks viukdj vkSj fujarj uokpkj dh laLd`fr dks c<+kok nsdj Hkkjrh; 

f”k{kd f”k{kk laLFkku Hkfo’; ds f”k{kdksa dks f”k{kk ds fujarj fodflr gks jgs ifjn`”; dks usfoxsV 

djus vkSj Nk=ksa dks ,d xfr”khy vkSj ijLij tqM+h nqfu;k esa vkxs c<+us ds fy, l”kä cukus 

gsrq vko”;d dkS”ky vkSj n`f’V ls ySl dj ldrs gSaA 
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AWARENESS ON CYBER SECURITY AMONG PUPIL TEACHERS IN 

MEERUT DISTRICT 

                     *Rashmi Yadav 

ABSTRACT 

The increasing use of technology in education has invented new opportunities for learning but also 

create cyber security risks. The increasing reliance on digital technology in educational institutions 

has heightened the need for pupil teachers to be aware of cyber security threats and best practices. 

This study aimed to investigate the level of awareness about cyber security among pupil teachers in 

Meerut district on the basis of gender and their graduation subjects . It is a descriptive survey 

research which is quantitative in nature. The study was conducted on a sample size of 100 pupil 

teachers who were studying in self – finance B.Ed. colleges of Meerut district. A questionnaire 

constructed and validated by the researcher was used as the tool for the study. The statistical 

techniques such as Mean, Standard Deviation and t- Test were employed to analyze the data. The 

findings of the study tells us that the pupil teachers have average level of awareness on cyber security 

and both male and female pupil teachers have same level of awareness on cyber security but the pupil 

teachers who graduated in computer science /information technology have higher level of awareness 

on cyber security than the pupil teachers who graduated in other subjects. 

 Keywords – Cyber Security , Digital Literacy, Awareness,  

 

Introduction 

The rapid integration of digital technology in educational institution has transformed the way pupil 

teachers interact with students and use the educational resources. However this increase reliance on 

digital technology has also introduced new risks and vulnerabilities particularly in the field of cyber 

security. Technology has its own pros and cons. The demand of using technical gadgets in the field of 

education is increasing day by day. Cyber security threats such as malware, phishing, ransomware, 

viruses, Trojans, spyware are most common. To avoid these threats, one need to aware about some 

cyber security measures such as firewalls, antivirus software, encryption, use strong password, 

two – factor authentication (2FA), regular software updates. As pupil teachers play an important 

role in shaping the digital literacy that they possesses a robust understanding of cyber security 

principles and best practices.  

The most significant threat to cyber security is not the technology itself but the lack of awareness and 

education among users. As pupil teachers, they play a critical role in shaping the digital habits of 

future generation. 

Pupil teachers act as a bridge between student and teacher. As we all know that cyber security is not 

just a technical issue, it is a human issue and  pupil teachers have a responsibility to ensure that their 

students are equipped with the knowledge and skills to navigate the digital world safely. Therefore it is 

essential that they have a good understanding of cyber security principles and best practices. 
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Despite the importance of cyber security awareness among pupil teachers, there is a lack of research 

on this topic. This study ends to fill this knowledge gap by investigating pupil teachers' knowledge, 

perception and practices related to cyber security. 

Significance of the study 

The significance of the study about awareness on cyber security among pupil teachers has been 

divided into the following three forms on the basis of it's nature. 

1. Practical Significance 

1.1 Improved Cyber Security Practices  

By Understanding the current level of awareness and knowledge about cyber security among pupil 

teachers the study can inform the development of targeted training program to improve their cyber 

security practices.  

1.2 Enhanced Protection of Students' Data  

Pupil teachers play a critical role in handling sensitive student data.  By enhancing their awareness and 

knowledge about cyber security the study can contribute to the protection of the student data and 

prevent potential cyber security breaches. 

1.3 Better Digital Citizenship 

The study can inform the development of digital citizenship programs that promote responsible and 

safe online behavior among pupil teachers and their students.  

2. Theoretical Significance  

2.1 Contribution to Cyber Security Literature  

The study can contribute to the existing body of literature on cyber security awareness and knowledge 

among educators particularly pupil teachers. 

2.2 Development of Theoretical Frameworks 

The study can inform the development of theoretical frameworks that explain the relationship between 

cyber security awareness, knowledge and practices among pupil teachers. 

2.3 Understanding of Cyber Security Awareness  

The study can provide insights into the factors that influence cyber security awareness among people 

teachers including demographic characteristics training and experience.  

3. Social Significance  

3.1 Promoting Digital Literacy 

The study can contribute to the promotion of digital literacy among pupil  teachers and their students 

which is important for effective contribution in the digital economy. 

3.2 Supporting National Cyber Security Initiative  
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The study can support National Cyber security initiatives that aim to promote cyber security 

awareness and education among educator and students.  

3.3 Enhancing Online Safety 

By enhancing cyber security awareness and knowledge among pupil  teachers, the study can 

contribute to the creation of safer online environment for students and educators. 

Review of Related Literature  

Moses Moyo, Osman Sadeck, Nyarai Tunjera, Agnes Chigona (2022) conducted a research on 

'Investigating Cyber Security Awareness Among Preservice Teachers during the COVID - 19 

pandemic'. The purpose of the study was to gain an insight into CSA among preservice teachers who 

had been using digital technologies to support learning during the COVID - 19 pandemic'.The finding 

concludes that Preservice Teachers were limited in their awareness on cyber security threats and risks 

likely to affect their use of various digital technologies for remote learning. 

Osman Sirajeldeen Ahmed (2021) conducted survey of teachers awareness to develop student cyber 

security. It is a case study. The study concluded that there was a statistical significant relationship 

between specialization and teacher awareness of cyber security for their student.  

Dr. Menka Chaudhary ( 2020) conducted a survey to understand the cyber crime awareness 

among higher education students from Haryana with respect to various demographical variables 

which concluded that there is average cyber crime awareness among the college students from 

Haryana state. The result revealed  that cyber crime awareness is affected by streams. 

Baris Sezer, Ramazan Yilmaz and Fatma Gizem Karaoglan Yilmaz(2015) conducted a research 

on Cyber Bullying and Teachers' Awareness.The purpose of this study is to determine the 

awareness levels of teachers with regards to cyber bullying. The findings of the study reveal that the 

teachers in  sample group of the study have an average level of awareness on cyber bullying. 

Objectives of the Study 

1. To find out the level of awareness on cyber security among pupil teachers studying in self - 

finance B.Ed. colleges of Meerut District. 

2. To compare the level of awareness on cyber security among male and female pupil teachers 

studying in Self - finance B.Ed.  colleges in Meerut District. 

3. To compare the level of awareness on cyber security among pupil  teachers who graduated in 

computer science/ information technology and those who graduated in other subjects. 

Hypotheses of the Study  

1. There is no significant difference in the level of awareness on cyber security among male and 

female pupil teachers studying in self - finance B.Ed.  colleges  in  Meerut District. 

2. There is no significant difference in the level of awareness on cyber security among pupil teachers 

who graduated in computer science/information technology and those who graduated in other 

subjects. 
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Delimitation of the Study  

The study is delimited to the pupil teachers studying in self finance B.Ed. colleges in Meerut district 

affiliated to Ch. Charan Singh University, Meerut. 

Methodology 

Type of Research - It is a descriptive survey research. 

Nature of the Study - The nature of  this study is quantitative. 

Population - The population of this study was all the pupil teachers studying in self- finance B.Ed. 

colleges in Meerut District. 

Sample - This study was conducted on a sample size of 100 pupil teachers,randomly selected from 

different Self- finance B.Ed.  colleges of Meerut District. 

Tool - Cyber Security Awareness Questionnaire developed by the researcher  was used as a tool for 

data collection.  The main  five dimensions of the tool were password hacking, Fake 

advertisements, malicious protection, computer viruses, identity theft.  

Statistical Techniques Used  

Researcher used inferential statistics to analyze the data in this study. The following statistical 

technique were used Mean, Standard Deviation,  t-Test. 

Findings  

TABLE NO – 1 

Table showing Mean, SD, and t- Test of Awareness on Cyber Security among Pupil Teachers on 

the basis of gender. 

S. N.  Variable  N Mean SD t – Value 

1.07 

Remark 

Not 

Significant  

1.  Female 50 63.7 10.39 

2.  Male 50  61.82 7.12 

From the above table, it is evident that the calculated ‘t’ value for gender is 1.07 which is smaller than 

the tabulated value with degree of freedom 98 at .05 level of significance. Hence , null hypothesis is 

accepted. 

It concludes that there is no significant difference in the level of awareness on cyber security among 

male and female pupil teachers. 

TABLE NO – 2  

Table showing Mean, SD and t- value of Awareness on Cyber Security among Pupil Teachers on 

the basis of their graduation subjects. 

S. N.  Variable  N Mean SD t – Value  

1.99 

Remark 

Significant  1. Graduated in Computer 

Science/I. T. 

50 67.72 11.32 

2. Graduated in Other 

Subjects  

50 64 7.94 
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From the above table it is evident that the calculated ‘t’ value graduation subjects of pupil teachers is 

1.99 which is greater than the tabulated value with degree of freedom 98 at .05 level of significance. 

Hence , null hypothesis is rejected. 

It concludes that there is a significant difference in the level of awareness on cyber security among 

pupil teachers who graduated in computer science/information technology and who graduated in other 

subjects. 

The pupil teachers who graduated in computer science/information technology have higher level of 

awareness on cyber security than the pupil teachers who graduated in other subjects. 

Conclusion : 

The present study aimed to investigate the Awareness of cyber security among Pupil teachers with a 

focus on gender and graduation subjects. The  findings of the study revealed that male and female 

teachers have an equal level of awareness about cyber security which contradicts the common 

stereotype that males are more techno experts than females. However, the study also found that the 

pupil teachers who graduated in computer science/ information technology have a significantly higher 

level of awareness about cyber security compared to those who graduated in other subjects. This 

finding highlights the importance of specialized education and training in computer science and 

information technology in enhancing cyber security awareness. 

In conclusion, this study contributes to the existing body of literature on cyber security awareness 

among educators. The findings of the study provide valuable insights into the factors that influence 

cyber security awareness among pupil teachers. By addressing the gaps in cyber security awareness, 

educational institutions can play a crucial role in promoting a safer and more secure online 

environment for students.  

Recommendations for future studies include exploring the impact of cyber security awareness on 

teaching practices, examining the role of school administrators in promoting cyber security awareness 

and investigating the effectiveness of different training programs in enhancing cyber security 

awareness among pupil teachers. 

Educational Implications  

● Educational institutions should integrated cyber security education into the curriculum of all 

subjects, not just computer science and information technology . 

● Educational institutions should provide specialized training and education to pupil teachers to 

enhance their cyber security awareness.  

● Educational institutions should develop a comprehensive cyber security curriculum that covers 

topics such as online safety, data protection and cyber threats. 

● Educational institutions should promote digital literacy among students and educators including 

the safe and responsible use of technology. 

● Educational institutions should collaborate with cyber security experts to provide training and 

education on cyber security best practices.  

● Educational institutions should conduct regular cyber security awareness programs for students 

and educators to stay updated on the latest cyber threats and best practices. 
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EMPOWERING TEACHERS FOR TECHNOLOGY INTEGRATION: 

CHALLENGES AND EFFECTIVE STRATEGIES 

              *Sandip Das 
          **

Dr. Sanjay Singh Yadav 

ABSTRACT 

 In today's educational landscape, technology is more important, providing several 

opportunities for enhancing learning and instruction. However, successfully incorporating technology 

intothe classroom raises considerable challenges, particularly for teachers. This study tries to identify 

and analyse the major challenges faced by teachers in the integration of technology into their teaching 

practices.Teachers face a variety of challengesincluding inadequate professional development, 

hesitation toembrace change,limited access to technology and infrastructure, time constraints in 

planning, andthe need for pedagogical transformation. The study also explores effective strategiesto 

empower teachers in overcoming these challenges.The findings indicate that overcoming barriers to 

technology adoption requires empowering teachers through continuous professional development, 

including them in decision-making processes, providing adequate collaborative time, and facilitating 

pedagogical transformation.Ultimately, the effectivenessof technology-driven reforms in education 

depends on recognizing the pivotal role of teachers and equipping them with the necessary skills, 

resources, and support. Addressing these challenges and implementing effective strategies will allow 

us to foster a more dynamic and effective learning environment that uses technology to enhance 

academic outcomes for all students. 

 Keywords: Technology integration, Challenges, Professional development,Digital Tools 

Introduction : 

Almost every aspect of contemporary life has been altered by technology, and education is no 

different. Classrooms around the world are progressively incorporating digital tools, platforms, and 

resources to improve the experience of teaching and learning. Technology in education has numerous 

potential benefits, ranging from online resources and interactive software to artificial intelligence-

driven applications and virtual classrooms(Buck, 2023). However, there are still various types of 

barriers that hinderthe successful integration of technology. Educators often encounter significant 

barriers, including inadequate training, disparities in access to technology, hesitation toembrace 

change, and the pressures of standardized curricula (Ertmer et al., 2012).At the core of this 

transformation are teachers, who must modify their teaching strategies, enhance their skill sets, and 

cultivate an environment that embraces technology for their students. Despite these critical 

responsibilities, many teachers face obstacles when trying to incorporate technology into their 

classrooms. Insufficient professional development often leaves them feeling unprepared to effectively 

use new digital tools, which can result in a return to traditional teaching practices (Sabourianzadeh& 

Ahmadi, 2023).Moreover, teachers frequently encounter inertia in adopting new approaches —both 

from within themselves and from colleagues and administrators —which can further impede the 

adoption of innovative practices (Sánchez & Gutiérrez-Esteban, 2023). Lack of appropriate, sustained 

support for teachers to develop confidence in using digital technology before classroom  
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implementation is a major obstacle to effective technology integration in the classroom (Hennessy et 

al., 2022).The central argument is that while technology holds significant potential for enhancing 

education, its effective integration depends on the active involvement and support of teachers. 

Therefore, adequately preparing and equipping teachers to navigate technological changes is vital for 

the successful implementation of technology-driven educational reforms.By addressing the 

challengesof technology integration, an environment can be established where learning is enhanced by 

technology and teachers are empowered to craft a more engaging and dynamic classroom experience. 

Technology Integration in Education: An Overview  

The integration of technology in education in India has experienced remarkable changes in recent 

decades, shifting from isolated computer labs to the widespread useof digital tools across all grade 

levels and disciplines. This incorporation of technology offers students an engaging learning 

experience, helping them stay interested in their studies without distraction. The use of projectors, 

computers, and other advanced technological resources can transform the classroom into a dynamic 

and enjoyable environment for students (Haleem et al., 2022).Additionally, technology plays a pivotal 

role in fostering essential 21st-century skills and preparing students for future challenges.  

Collaboration and communication tools facilitate seamless interaction among students and with 

educators, cultivating teamwork and effective communication abilities that are crucial in the modern 

workforce (Kalyani, 2024).However, integrating technology in India requires more than just 

providingaccess to devices and software.True integration requires that technology be seamlessly 

incorporated into the instructional process, supporting and enhancing pedagogical goals. This often 

necessitates a transformation from traditional teaching approaches to digital classrooms, where 

technology acts as a catalyst for inquiry, collaboration, and creativity (Budhia & Behera, 2023). For 

example, project-based learning facilitated by digital tools can promote problem-solving and critical 

thinkingskills among students. 

The National Education Policy 2020 (NEP 2020) recognizes these needs and emphasizes of 

integrating technology across all levels of education.The policy stresses that technology-integrated 

learning is vital for enhancing educational outcomes, asserting that online and digital education can 

effectively address equity concerns (Ministry of Human Resource Development, Government of India, 

2020). Additionally, it promotes blended learning and the utilization of e-learning platforms like 

DIKSHA and SWAYAM to enhance accessibility and engagement in education. However, the 

integration of technology in education has been inconsistent throughout India, with varying degrees of 

adoption across different regions and institutions.While some schools, in particular those in urban 

areas, have embraced these changes and adopted innovative practices, many rural and under-resourced 

schools struggle with implementation. Challenges include technical difficulties, inadequate 

infrastructure, limited access to high-speed internet, and a lack of trained educators(Battur, 2024). The 

NEP acknowledges these disparities and advocates for the construction of robust digital infrastructure 

as well as ongoing professional development for educators for ensuring efficient use of technology. 

This situation emphasizes the importance of understanding the factors that impact technology 

integration, particularly the essential role of teachers. Studies show that meaningful professional 

development and continuous support are vital for equipping teachers to tackle these challenges and 

incorporate technology in their instructional practices(Endona&Buquia, 2024).  
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Significance of the Study 

This study may giveconsiderable insight into the challenges that teachers experience while integrating 

technology and suggests effective ways to empower them. Effective integration of technology can 

improve student outcomes, instructional methods, educational policies, and the development of more 

creative and equitable learning environments. Furthermore, this study can assist in narrowing the 

digital divide by giving teachers with the tools and assistance they require, ensuring that all students, 

regardless of background, get the opportunity for, technology-enhanced education. It may also 

promote a setting in which teachers can grow professionally, allowing them to remain updated on 

evolving emerging technologies and modify their teaching strategies accordingly. 

Research Objectives 

1. To identify and analyse the key challenges faced by teachers in the integration of technology into 

their teaching practices.  

2. To explore effective strategies for empowering teachersin overcoming the challenges associated 

with technology integration in the classroom. 

Research Methodology 

This research employs documentary analysis, relying on secondary data and government documents. 

The primary sources consist of government reports and publications, while secondary sources 

encompass journal articles, news articles, books, and various websites. 

Key challenges in Technology Integration 

Teachers play acrucial part in the successful integration of technology in education. They need strong 

subject knowledge and proficiency with digital tools. Their attitudes and confidence significantly 

impact how technology is utilized in classroom. When teachers embrace technology, they can create 

engaging, student-centred learning experiences that enhance critical thinking and collaboration. 

Continuous professional development is essential for providing teacherswiththe most current tools and 

strategies. By supporting educators, educational institutions can amplify the benefits of technology, 

leading to a more effective and dynamic learning environment(Sabourianzadeh& Ahmadi, 2023). 

Despite these potential advantages, teachers in India often confront severe barriers that prevent 

effective technology integration: 

Inadequate of Professional Development 

One of the major challenges teachers encounter in integrating technologyis the insufficient 

professional development. Many teachers report feeling unprepared to use new digital tools 

effectively, and without ongoing support, they may revert to traditional teaching methods. Effective 

professional development programs should extend beyond mere technical training, emphasizing how 

technology can enhance pedagogical practices(Singh, 2022). Teachers need opportunities to 

experiment with technology, collaborate with peers, and receive feedback on their efforts. The 

National Education Policy 2020 emphasizes the significanceof continuous professional development, 

stressing that teachers must receive training to enhance their digital skills and more effectively 

incorporate technology into their teaching practices. 
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Hesitation to Embrace Change  

Change can be challenging, in particular for teachers who have developed their instructional methods 

over years or decades. Hesitation to embrace change is a common barrier to technology integration. 

Some teachers may be hesitant to adopt new technologies due to fears that it will disrupt their 

established routines or scepticism about its educational value(Akdeni̇Z&Konakli, 2022). Teachers 

must participate in the decision-making process in order to overcome this reluctance, enabling them to 

explore and select technologies that fit their teaching goals.  

Infrastructure and Access Issues 

Another significant challenge is the inadequate access to reliable technology and infrastructure. In 

many schools, especially in underfunded regions, both teachers and students may lack the necessary 

hardware, software, or high-speed internet connections needed for effective technology 

integration.Even with available resources, technical issues such as software glitches, slow internet 

speeds, or outdated equipment can disrupt lessons and frustrate both teachers and students. NEP 2020 

underscores the need to construction a strong digital infrastructure to support technology integration in 

education, especially in rural and marginalized communities. 

Time Constraints in Planning 

Teachers often cite time constraints as a major obstacle to integrating technology effectively.Learning 

to use new technologies, planning lessons that incorporate them, and troubleshooting technical issues 

can be time-consuming. With already heavy workloads, many teachers find it challenging to allocate 

the necessary time for effective technology integration into their teaching practices. Educational 

institutions and administrators may help reduce this issue by offering specific time for professional 

development, lesson planning, and collaboration.  

Transformations in Pedagogy 

Successful technology integration frequently requires a transformation in pedagogical approaches. 

Traditional, teacher-centred methods may not adequately support the collaborative and student-centred 

learning that technology can facilitate. Teachers need to embrace more flexible, inquiry-based 

instructional strategies that encourage students to participate actively in the learning process. This 

transition could be challenging for those accustomed to traditional, lecture-based instruction. The NEP 

2020 advocates for innovative teaching practices that leverage technology to boost engagement of 

student and enhance learning outcomes. 

Effective Strategies for Empowering Teachers 

To address these challenges, it is critical to equip teachers with the necessary support, training, and 

resources to properly integrate technology into their classrooms. Below are several strategies to 

empower teachers in this process: 

Continuous Professional Development 

NEP 2020 emphasises the need of continuous professional development for teachers, focusing on 

training in innovative instructional approaches, ICT integration, and inclusive education practices. 

Investing in teacher training and capacity building is crucial to enhancing education quality in rural 

schools(Rana, 2024). Teachers should have opportunities to collaborate with colleagues, attend 
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workshops, and receive mentorship from experienced educators who have effectively integrated 

technology into their classrooms. The policy mandates that each teacher participate in at least 50 hours 

of CPD annually, tailored to their interests. They will receive comprehensive training in learner-

centric pedagogy and learn to create high-quality online content using various teaching platforms and 

tools. It will focus on how the teacher can help students actively engage with the material and with one 

other(Ministry of Human Resource Development, Government of India, 2020). 

Teacher Involvement in Decision-Making 

Engaging teachers in the decision-making process can effectively reduce hesitation to embrace 

change. When teachers acknowledge the necessity for change, they are more motivated to actively 

pursue its successful implementation within their classrooms and schools (Gómez-Parra & Daiss, 

2022). Having a voice in choosing the technologies they will utilize and participating in the 

implementation process increases their investment in the outcomes. This can be further strengthened 

by forming technology leadership teams, where collaboration occurs among teachers, administrators, 

and IT staff to devise comprehensive strategies for integrating technology. 

Improving Access to Resources 

NEP 2020 focuses on enhancing access to educational resources for all students and teachers. By 

developing a range of materials in multiple Indian languages, the policy aims to engage diverse 

audiences, including those in remote areas and individuals with disabilities. The DIKSHA platform 

will act as a centralized repository for learning and teaching e-content, featuring contributions from 

states and organizations like NCERT, CIET, CBSE, and NIOS. This approach not only bridges the gap 

between urban and rural education but also equips teachers with essential training through accessible 

professional development programs. Ultimately, NEP 2020 strives to create a more equitable 

educational system that empowers both students and teachers. 

Providing Time for Planning and Collaboration 

To address time constraints, dedicated time should be allocated for teachers to engage in planning, 

experimentation, and collaboration.NEP 2020 encourages teachers to share best practices and work 

together to ensure all students are learning effectively.To reduce the significant time teachers currently 

spend on non-teaching activities, they will no longer be obligated to engage in activities unrelated to 

their educational responsibilities. This shift will enable teachers to focus entirely on their teaching 

duties. 

Facilitating Pedagogical Transformation 

Facilitating the necessary pedagogical transformation for teachers involves providing both training and 

support. Access to resources and professional learning communities focused on student-centred 

instructional practices should be made available. Furthermore, administrators should promote 

experimentation and innovation in the classroom, allowing teachers the flexibility to try new 

approaches and learn from their experiences.  

Conclusion 

Technology integration in education offers immense potential for enhancing teaching and learning, but 

its success largely depends on teachers. While there are several challengesto effective technology 
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integration, many of these obstacles can be overcome with the right support, resources, and 

professional development. Teachers must be empowered to embrace new technologies and adapt their 

pedagogical practices to meet the demands of 21st-century learners. By addressing issues 

likeinadequate of professional development, hesitation to embrace change, and inadequate 

infrastructure, educational institutions and policymakers can foster an environment where technology 

is seamlessly integrated into thelearning and teaching process.Ultimately, effective technology 

integration hinges on recognizing the crucial role of teachers and equipping them with the necessary 

tools, training, and support to thrive in a digital age. 
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Þ;w0ih0 cksMZ ,oa lh0ch0,l0bZ0 cksMZ ds ek/;fed fo|ky;ksa es v/;;ujr~ Nk= vkSj 

Nk=kvksa dh lek;kstu {kerk dk rqyukRed v/;;uÞ 

 

         *izksQslj ehuk{kh “kekZ  

         **lksuw 

'kks/k lkj 

 fdlh Hkh jk’Vª ds fodkl ds fy, ;g vko”;d gS fd ogk¡ ij f”k{kk dk O;kid :i ls 

izlkj gksA izR;sd ukxfjd pkgs og ckyd gks ;k ckfydk] “kgjh gks ;k xzkeh.k lHkh dks f”k{kk ds 

volj lqyHk gksA fo|ky; dks Hkfo’; dk fuekZrk dgk tkrk gSA Nk=ksa esa vius okrkoj.k ds 

lkFk ftruk vPNk lek;kstu djus dh {kerk gksxh rks bl ls Nk= ,oa lekt nksuksa ykHkkfUor 

gksaxsA vkt Nk=ksa dh lcls cM+h leL;k vius fo|ky; ,oa fe=ksa esa lkeatL; LFkkfir djus dh 

gSA Nk= fo|ky; esa vius v/;kidksa ds lkFk lek;kstu ugha dj ikrs gSaA 

 eq[; “kCn% lek;kstu {kerk 

 ,d lrr~ izfØ;k] ftlesa ,d O;fDr vius vkSj vius i;kZoj.k ds chp vf/kd ls vf/kd 

lkeatL;iw.kZ lEcU/k iSnk djus ds fy, vius O;ogkj dks cnyrk gS] lek;kstu dgykrk gSA 

 

xsV~l vkSj tkjflYM 

v/;;u ds mn~ns”; % & 

1- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh lek;kstu {kerk dk rqyukRed v/;;u djukA 

2- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh “kSf{kd lek;kstu {kerk dk rqyukRed v/;;u 

djukA 

“kks/k dh ifjdYiuk %& 

1- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh lek;kstu {kerk esa lkFkZd vUrj ugha gSA 

2- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh “kSf{kd lek;kstu {kerk esa lkFkZd vUrj ugha gSA 

ifjlheu %& 

izLrqr “kks/k v/;;u dk ifjlheu fuEu izdkj gS& 

1- izLrqr v/;;u ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds ljdkjh ,oa ifCyd Ldwyksa rd gh 

lhfer gSA 

2- izLrqr v/;;u dsoy cqyUn”kgj tuin ds ek/;fed fo|ky;ksa rd lhfer gSA 

3- izLrqr y?kq “kks/k dk;Z dsoy d{kk 10 ds Nk= ,oa Nk=kvksa rd lhfer gSA 

“kks/k fof/k %& 

 “kks/k fof/k ds ek/;e ls “kks/kdrkZ dks “kks/k leL;k p;u ls ysdj fu’d’kZ rd dh fØ;kvksa 

dks igpkuuk gksrk gS rFkk bu vuqla/kku dh fØ;kvksa dks oSKkfud <ax ls fu;ksftr djuk gksrk 

gSA orZeku mn~n s”;ksa dks izkIr djus ds fy, izLrqr “kks/k esa o.k ZukRed losZ{k.k fof/k dk iz;ksx 

fd;k x;k gSA 
 

*izksQslj] f”k{kk”kkL= foHkkx esjB dkWyst] esjB eks0ua0&9761457688 bZ-esy% meenakshims667@gmail.com 

*y?kq “kks/k Nk= f”k{kk”kkL= foHkkx esjB dkWyst] esjB eks0ua0&9720091364 
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U;kn”kZ %& 

 izLrqr “kks/k v/;;u esa ljy ;kn~fPNd p;u fof/k ds vUrxZr ykWVjh fof/k }kjk dqy 100 

fo|kfFkZ;ksa] ftuesa 50 Nk= ,oa 50 Nk=kvksa dks U;kn”kZ ds :i esa fy;k x;k gSA ftuesa ls 25 

Nk= ,oa 25 Nk=k ;w0ih0 cksMZ rFkk 25 Nk= ,oa 25 Nk=k lh0ch0,l0 bZ0 cksMZ ds ljdkjh ,oa 

ifCyd Ldwyksa ds ek/;fed fo|ky; esa v/;;ujr gSaA 

midj.k %& 

 “kks/kdrkZ dh vius “kks/k v/;;u ds fy, “kks/k ds vuq:i iz;qDr midj.kksa ds pquko ij 

gh “kks/k v/;;u dh lQyrk fuHkZj djrh gSA “kks/k i= gsrq vk¡dM+s ,d= djus ds fy, 

fuEufyf[kr izekihd`r “kks/k midj.k dk iz;ksx fd;k x;k gS&,0ds0ih0 flUgk rFkk vkj0ih0 

flag }kjk fufeZr ekiuh Adjustment Inventory For School Students (Hindi Version) 

lkaf[;dh; fo”ys’k.k%& 

 iz;qDr “kks/k midj.kksa ls izkIr vk¡dM+ksa dk ladyu djus ds i”pkr~ fuEufyf[kr 

lkaf[;dh; rduhd dk iz;ksx fd;k x;k& ek/;] ekud fopyu] Vh&ijh{k.kA Vh&ijh{k.k dks 

orZeku v/;;u ds vk¡dM+ksa dks le>us ds fy, ykxw fd;k x;k gSA 

 

rkfydk ua0&1 

Nk= ,oa Nk=kvksa dh 'kSf{kd lek;kstu {kerk dh rqyuk 

Ø

0

la

0 

lewg U;kn”kZ 

N 

e/;eku 

M 

ekud fopyu 

(SD) 
D 𝝈 D t-value lkFkZdrk Lrj 

1 Nk= 50 33-04 3-87 5-34 1-18 4-52 0-5 Lrj 

rFkk 0-1 

Lrj 

2 Nk=k,¡ 50 27-7 6-48 

 

LorU=rk Lrj (df)= N1+N2-2 

   =50+50-2=100-2 
   =98 

rkfydk ds v/;;u ls Kkr gksrk gS fd nksuksa lewgksa ds e/; x.kukRed Vh dk eku 4-52 gSA 

df=98 ij rkfydk eku ij lkFkZdrk Lrj 0-05 ij 1-98 rFkk 0-01 Lrj ij rkfydk eku 2-63 

vLohd`r gSA Vh dk eku nksuksa Lrjksa ij vf/kd gSA vr% ifjdYiuk 1 vLohdkj dh tkrh gSA 

ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh lek;kstu {kerk esa lkFkZd vUrj gSA vr% ek/;fed 

Lrj ij Nk=kvksa dh vis{kk Nk=ksa dh lek;kstu {kerk vf/kd gSA 

 

rkfydk ua0&2 

Nk= ,oa Nk=kvksa dh 'kSf{kd lek;kstu {kerk dh rqyuk 

Ø0

la0 

lewg U;kn”kZ 

N 

e/;eku 

M 

ekud fopyu 

(SD) 
D 𝝈 D t-value lkFkZdrk Lrj 

1 Nk= 50 10-8 3-26 1-68 0-63 2-66 0-5 Lrj rFkk 

0-1 Lrj 2 Nk=k,¡ 50 9-12 3-07 

 

df=98 ij rkfydk&2 ls Kkr gksrk gS fd nksuksa lewgksa ds e/; x.kukRed Vh dk eku 2-66 gSA 

df=98  ij rkfydk dk eku lkFkZdrk Lrj 0-05 ij 1-98 rFkk 0-01 Lrj ij rkfydk dk eku 2-

63 vLohd`r gSA Vh dk eku nksuksa Lrjksa ij vf/kd gSA vr% ifjdYiuk 2 vLohdkj dh tkrh 
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gSA vr% dgk tk ldrk gSA fd d{kk 10 dh Nk=kvksa dh rqyuk esa d{kk 10 ds Nk=ksa dh “kSf{kd 

lek;kstu {kerk vf/kd gSA 

ifj.kke 

1- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh lek;kstu {kerk esa lkFkZd vUrj gSA 

2- ek/;fed Lrj ij Nk= ,oa Nk=kvksa dh “kSf{kd lek;kstu {kerk esa lkFkZd vUrj gSA 

lq>ko %& 

 izLrqr “kks/k tuin cqyUn”kgj esa ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds ek/;fed 

fo|ky;ksa esa v/;;ujr~ Nk=&Nk=kvksa rd lhfer gSA bls Lukrd Lrj ds Nk=kvksa ,oa Nk=ksa 

rFkk fofHkUu fo|ky;ksa esa o`gn Lrj ij fd;k tk ldrk gSA  
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orZeku f”k{kk esa vkn”kZoknh fopkjksa dh izklafxdrk 

* Jherh o/kkZ “kekZ 

** MkW0 ¼Jherh½ chuk vxzoky 

 

“kks/k lkj 

 f”k{kk dk mÌs”; f”k{kkFkhZ ds O;fäÙo dk lokZaxh.k fodkl djuk gSA lokZaxh.k fodkl ds 

varxZr f”k{kkFkhZ dk “kkjhfjd] ekufld] pkfjf=d] vk/;kfRed vkfn lHkh i{kksa dk fodkl fd;k 

tkrk gS] ijarq orZeku esa f”k{kk ds Lo:i dks gh cny fn;k x;k gSA bl vk/kqfudhdj.k ds ;qx 

esa f”k{kkFkhZ ds dsoy “kkjhfjd vkSj ekufld ¼rduhd½ i{k ds fodkl ij tksj fn;k tk jgk gS] 

ftlls f”k{kkfFkZ;ksa esa ewY;] vkn”kZ] uSfrdrk ,oa vk/;kfRedrk dk iru gks jgk gS] ftldk izHkko 

f”k{kkFkhZ ds O;fDrxr ,oa lkekftd thou ij iM+rk gSA vr% bl “kks/k i= ds varxZr “kks/kkFkhZ 

}kjk bl xaHkhj leL;k dks bafxr djrs gq, ewY;ksa ij vk/kkfjr vkn”kZokn ds fl)kar] fo”ks’krkvksa 

,oa f”k{kk dh vo/kkj.kk dk] orZeku f”k{kk esa izklafxdrk ij izdk”k Mkyus dk iz;kl fd;k x;k 

gSA 
 

izLrkouk& 

 f”k{kk “kCn dh mRifÙk laLd`r ds Þf”k{k~Þ /kkrq ls gqbZ gS] ftldk vFkZ gS ^lh[kuk vkSj fl[kkuk*A 

bl vFkZ eas ;fn ge ns[kas] rks f”k{kk esa og lc dqN fufgr gS] tks ge lekt esa jgdj lh[krs gSaA 

lekt esa jgdj O;fä tks dqN Hkh lh[krk gS] mlh ds ifj.kke Lo:i og O;fDr viuh  izòfÙk;ksa ls 

Å¡pk mBrk gS vkSj lH; ,oa lkekftd izk.kh cuus dh bPNk j[krk gSA 

izfl) f”k{kk “kkL=h vjLrq ds vuqlkj Þf”k{kk ik”k~fod izo`fÙk;ksa ls Å¡pk mBkus dk dk;Z djrh gSAÞ
1
 

 f”k{kk lekt esa lekt ds fy, rFkk lekt }kjk lapkfyr ,d izfØ;k gSA ;g ,d xfr”khy ,oa 

mÌs”; iw.kZ izfØ;k gS] tks lekt esa ifjorZu ykus dh ps’Vk j[krh gSA bldk mÌs”; ckyd dk lokZaxh.k 

fodkl djuk gSA vFkkZr~ ckyd dk “kkjhfjd] ekufld] lkekftd ,oa pkfjf=d fodkl djuk gSA 

 f”k{kk ds bu lHkh i{kksa ds fodkl esa ls ;fn dksbZ Hkh ,d i{k iw.kZrk dks izkIr ugha gksrk gS] rks 

f”k{kk dk mÌs”; v/kwjk jg tk,xkA ckyd ds bu lHkh i{kksa ds fodkl esa vkn”kZoknh fopkj/kkjk dh 

fo”ks’k vko”;drk gSA bl fopkj/kkjk ds vuqlkj euq’; thou iw.kZrk dks rHkh izkIr dj ldrk gS] tc 

og “kk”or ewY;ksa vkSj uSfrd fu;eksa dk ikyu djsA vkn”kZoknh fopkj /kkjk dk mÌs”; ckyd ds vanj 

vk/;kfRed psruk dk fodkl djuk gS] ftlesa “kkjhfjd] ekufld] lkekftd] lkaLd`frd] pkfjf=d 

vkfn lHkh mÌs”; fufgr gS aA 

v/;;u dh vko”;drk&  

 f”k{kk dk izeq[k mn~ns”; lnSo f”k{kkFkhZ dk lokaZxh.k fodkl djuk gh jgk gSA lokZaxh.k 

fodkl ds vUrxZr f”k{kkFkhZ ds lHkh ¼”kkjhfjd] ekufld] lkekftd] vk/;kfRed vkfn½ i{kksa ij 

/;ku nsuk f”k{kk dk izFke dÙkZO; ekuk x;k gSA ;fn ge orZeku f”k{kk dh ckr djsa rk s ;g A.I. 

(Artificial Intelligence) dk ;qx gS vkSj f”k{kk ds ek/;e ls f”k{kkFkhZ dks bl dM+h izfrLi/kkZ ds 

fy, rS;kj djuk gh] f”k{kk dk izeq[k mn~ns”; gks x;k gS] bl izfrLi/kkZ dh rS;kjh esa f”k{kkFkhZ ds 

“kkjhfjd rFkk ekufld i{kksa ij rks Hkjiwj tksj fn;k tk jgk gS ijUrq vU; i{kksa dh vogsyuk  

*,e0,l&lh0 ¼ouLifr “kkL=½] ,e0,M0] usV ¼f”k{kk”kkL=½] E:Mail- vardha.sharma81@gmail.com, eks0ua0&8218377489]  

**,e0,0 ¼fgUnh½ ih&,p0Mh0 ¼fgUnh½] ,e0,M0]]E:mail- Beenagoyal999@gmail.com,eks0ua%&9412350101]7017568337 
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dh tk jgh gSA bl rduhdh ;qx esa geas gj iy ;g eglwl gksrk gS fd vkt ekuo ,d e”khu ds 

tSlk gh O;ogkj djus yxk gSA ;g rduhdh f”k{kk] f”k{kkFkhZ ds vk/;kfRed] lkekftd rFkk lkaosfxd 

i{kksa ij /;ku nsus esa lkFkZd Hkwfedk ugha fuHkk ik jgh gSa] ftlds ifj.kke Lo:i ekuoh; ewY;ksa dk 

/khjs&/khjs iru gh fn[kkbZ iM+ jgk gSA vkt ge ekuo ds vUnj vlarks’k] fgald izo`fÙk] LokFkZ] cM+ksa dk 

vuknj] ekufld vfLFkjrk] izfrLi/kkZ esa fdlh Hkh izdkj thrus dh izo`fÙk tSls xq.kksa dks fodflr gksrs 

ns[k ldrs gSaA QyLo:i ekuoh; ewY;ksa dk ladV xgjkrk tk jgk gS] ftldk orZeku mnkgj.k lekt 

esa Old age home dh la[;k dk c<+uk] f”k{kkFkhZ dk fdlh ijh{kk esa vuqÙkh.kZ gksus rFkk vius ls cM+ksa 

ds Mk¡Vs tkus ij vkRegR;k tSlk dne mBkuk] tk;nkn ds fy, vkilh >xM+s ;k gR;k dj nsuk] 

cykRdkj] ek=  dqN dgklquh gksus ij nwljs dh gR;k rd dj nsuk] vk/;kfRed ewY;ksa ij vfo”okl] 

rykd ds dslksa dk c<+uk vkfn mnkgj.k vk, fnu ns[kus rFkk lquus dks fey tkrs gSaA 

;g lHkh mnkgj.k ekuoh; ewY;ksa ds fxjkoV rFkk iru dks n”kkZrs gSaA ;g ,d xEHkhj fopkj.kh; eqn~nk 

gS] D;ksafd f”k{kkFkhZ lekt dk gh fgLlk gSA ;fn fdlh f”k{kkFkhZ esa O;fäxr ewY;ksa dk fodkl gh ugha 

gks ik;sxk] rks ge ;g dSls vis{kk j[k ldrs gSa fd og f”k{kkFkhZ ,d vPNk ukxfjd cu ldsxk vkSj 

Lo;a ds vUnj lkekftd ewY;ksa dks fodflr dj ldsxkA ,sls ekuoh; ewY;ksa ls] vkn”kksZa ls foghu 

ukxfjdksa ds lekt okyk ns”k dHkh Hkh mRFkku dh vksj vxzlj ugha gks ldsxkA 

 vr% bl fopkj.kh; leL;k ds lek/kku ds fy, ;g vko”;d gks tkrk gS fd ns”k ds izR;sd 

f”k{kkFkhZ ds vUnj ekuoh; ewY;ksa dks fodflr fd;k tkuk pkfg,A vr% ik”pkR; n”kZu ds vkn”kZokn esa 

f”k{kk dk eq[; mn~ns”; f”k{kkFkhZ ds vUnj ewY;ksa dk fodkl djuk gh gSA vkn”kZoknh fopkj/kkjk 

f”k{kkFkhZ ds Hkhrj f”k{kd ds ek/;e ls lHkh izdkj ds ewY;ksa dks fodflr djus ij tksj nsrh gSA 

vr% bl vkn”kZoknh fopkj/kkjk ,oa f”k{kk dh orZeku f”k{kk esa lcls vf/kd vko”;drk ,oa mi;ksfxrk 

gSA 

v/;;u dk {ks=&izkphure ik”pkR; n”kZu ij vk/kkfjr vkn”kZokn ds “kSf{kd fopkjksa dk o.kZu fd;k 

x;k gSA 

v/;;u dh fof/k &tkWu osLV us “kks/k dh fof/k;ksa dks rhu Hkkxksa esa ck¡Vk gS 1- ,sfrgkfld fof/k] 2- 

o.kZukRed fof/k] 3- iz;ksxkRed fof/k 

bl v/;;u esa “kks/k dh o.kZukRed fof/k dks viuk;k x;k gSA 

vkn”kZokn ds “kSf{kd fopkj 

f”k{kk dk vFkZ& 

 vkn”kZokn ds tud IysVks FksA vkn”kZoknh fopkjdksa us f”k{kk dk vfHkizk; euq’; dk iw.kZ ekuo 

ds :i esa fodkl djuk crk;k gSA nwljs “kCnksa esa ge ;g Hkh dg ldrs gSa fd Þf”k{kk dk vfHkizk; gS& 

ckyd dks vk/;kfRed xq.kkas ls ifjiw.kZ djukAÞ
2
  

 vkn”kZoknh f”k{kk ds vuqlkj f”k{kk og gS] tks flQZ ckyd ds fodkl rd gh lhfer ugha jgrh] 

ckyd dks fodflr djds lekt dk fodkl djuk pkgrh gS vkSj vko”;drk iM+us ij lekt lq/kkjus 

dk Hkh iz;kl djrh gSA vr% vkn”kZokn ds vuqlkj f”k{kk ls vk”k; Kku] vuqHko] lkekftd rS;kjh] 

ekuork ls ifjiw.kZ xq.kksa dk fodkl] lek;kstu] vk/;kfRed Kku ls ifjiw.kZ djuk rFkk bZ”oj ds xq.kksa 

dh izkfIr djkuk gSA  
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vkn”kZokn ds izk:i& 

1. vkRefu’B vkn”kZokn 

2. iziapokn vkn”kZokn 

3. oLrqfu’B vkn”kZokn 

4. uSfrd vkn”kZokn 

orZeku f”k{kk esa vkn”kZoknh fopkjksa dh izklafxdrk& 

 orZeku f”k{kk f”k{kkfFkZ;ksa dks rduhdh Kku nsus dh vksj rBLFk gS] ftlls f”k{kkFkhZ bl lalkj 

ds fdlh Hkh dksus esa tkdj Lo;a dks lek;ksftr dj ldsa vkSj [kqn dks fiNM+k gqvk u le>saA ijUrq 

eksckby] dEI;wVj] ySiVki vkfn ls tqM+h rduhdh f”k{kk nsus dh gksM+ esa ge f”k{kkFkhZ dks vk/;kfRed 

Kku dk gLrkUrj.k f”k{kk ds ek/;e ls djkuk Hkwyrs gh tk jgs gSaA vk/;kfRed f”k{kk ds vHkko esa 

f”k{kkFkhZ pkfjf=d] ekufld] “kkjhfjd rFkk lkaosfxd :Ik ls iw.kZr% fodflr ugha gks ik jgk gSA 

 vr% orZeku f”k{kk ds vUrxZr vkn”kZoknh f”k{kk dk lfEefyr fd;k tkuk vko”;d gS] ftlls 

f”k{kkFkhZ vk/;kfRed Kku ls tqM+ ldsa vkSj Lo;a dks iw.kZrk iznku dj ldasA 
 

vkn”kZokn o f”k{kk ds mÌs”;& 

1- vkRekuqHkwfr dk fodkl& 

 vkn”kZokn ds vuqlkj f”k{kk dk loksZPp dk;Z ;g gS fd og euq’; dks bruk l{ke cuk, fd og 

vius okLrfod Lo:i dks igpkus rFkk mldh vuqHkwfr dj ldsA bl vkRe vuqHkwfr ds izeq[k :i ls 

pkj lksiku gksrs gSa& 

 

4- vk/;kfRed *Lo* 

3- ckSf)d *Lo* 

2-lkekftd *Lo* 

1- “kkjhfjd o tSfodh; *Lo* 

¼1½- 'kkjhfjd Lo&'kkjhfjd Lo vkRekuqHkwfr dk fuEure~ lksiku gSA vkn'kZoknh ;g ekurs gSa fd 

vk/;kfRed iw.kZrk dh vuqHkwfr ds fy, lcls igyh vko';drk euq"; dk izkd`frd fodkl gS] blhfy, 

os f'k{kk ds }kjk loZizFke euq"; ds 'kkjhfjd ,oa ekufld fodkl ij cy nsrs gSaA 

¼2½- lkekftd Lo& vkn'kZokfn;ksa ds vuqlkj vk/;kfRed iw.kZrk dh vuqHkwfr ds ekxZ dk nwljk lksiku 

lkekftd fodkl gSA lkekftd fodkl dk vFkZ gS& euq"; lekt }kjk Lohd`r fu;eksa dk ikyu 

djrk gS] D;ksafd mldh ilan lkekftd Lohd`fr vkSj vLohd`fr ij fuHkZj djrh gSA bl Lrj ij 

euq"; vius izkd`frd O;ogkj ij fu;a=.k djuk lh[k tkrk gSA bls gh lekt'kkL=h; Hkk"kk eas 

lkekftd fodkl dgrs gSaA 

¼3½- ckSf)d Lo& vk/;kfRed iw.kZrk dh izkfIr dk rhljk lksiku ckSf)d fodkl gSA ;g og fLFkfr gS] 

tc euq"; dk O;ogkj jkT; ds fu;eksa ls fu;af=r u gksdj mldh viuh cqf) ,oa foosd }kjk fu;af=r 

gksrk gSA budk ekuuk gS fd fcuk cqf) ds Kku izkIr ugha gks ldrk vkSj fcuk foosd ds lR;e] 

f'koe] lqUnje dh izkfIr ugha gks ldrhA 

¼4½- vk/;kfRed Lo& ;g vk/;kfRed iw.kZrk dh izkfIr dk vfUre lksiku gSA blds vUrxZr euq"; 

izkd`frd ,oa lkekftd fodkl ls Åij mBdj viuh cqf) dks fu;af=r djus yxrk gS vkSj og 
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/khjs&/khjs vk/;kfRed {ks= esa izos'k djus yxrk gSA ,slk euq"; Hkh fpj lR;] fpj f'ko] fpj lkSUn;Z dh 

[kkst djds vkRek&ijekRek dks tku ysrk gSA 

2- vk/;kfRed ewY;ksa dk fodkl& 

 vkn”kZoknh fopkj/kkjk euq’; dks ,d uSfrd izk.kh ds :i esa voyksfdr djrh gSA og f”k{kk dk 

mÌs”; pfj= fuekZ.k dks ekurh gSA og lR;e] f”koe] laqnje ds ewY;ksa dk fodkl djrs gq, ;g crkrh 

gS fd f“k{kk dk izeq[k mÌs”; ckyd dk vk/;kfRed fodkl djuk gSA 

3- ckyd ds O;faDrÙo dk mUu;u& 

 vkn”kZoknh cksxksLyksoLdh ds vuqlkj Þgekjk mÌs”; Nk=ksa dks bl ;ksX; cukuk gS fd og laiUu 

rFkk lkj;qä thou fcrk ldas] lokZaxh.k O;faDrÙo dk fuekZ.k dj ldsa] lq[kh jgus ds fy, mYykl dk 

miHkksx dj ldas] ;fn rdyhQ vk, rks xfjek ,oa ykHk ds lkFk mudk lkeuk dj ldsa] rFkk bl 

mPp thou dks thus esa nwljs yksxksa dh lgk;rk dj ldsaAÞ
3
 

4-vusdrk esa ,drk ds n”kZu& 

 ckyd ds vanj ;g le> fodflr djuk fd lalkj dk lapkyu djus okyh ,d ije lÙkk gS 

tks bZ”oj ds uke ls tkuh tkrh gSA ,d bZ”ojh; lÙkk dk Kku djkuk f”k{kk dk y{; gksuk pkfg,A 

5- lH;rk ,oa laLd`fr dk fodkl& 

 vkn”kZokn O;fä dh vis{kk lekt dks egÙo nsrk gS] blh dkj.k og f”k{kk dk mÌs”; lH;rk 

vkSj laLd`fr dk fodkl djuk ekurs gSaA 

6- oLrq dh vis{kk fopkjksa dks egÙo& 

 vkn”kZokn ds vuqlkj ÞfopkjÞ lR;] okLrfod ,oa vifjorZu”khy gSA ;g lalkj euq’; ds 

fopkjksa esa gh fufgr gksrk gSA vkn”kZokn ;g ekurk gS fd ;g txr ;a=or ugha gS] D;ksafd bl txr 

esa fo|eku oLrqvksa dk tUe ekufld izfØ;kvksa ds QyLo:i gh gksrk gSA budk fopkj gS fd ;g 

fo”o fopkj ds leku gS] ;a=or ughaA 

7- tM+ izd`fr dh vis{kk euq’; dk egÙo&  

 vkn”kZoknh euq’; dk LFkku bZ”oj ls FkksM+k gh uhpk ekurs gSaA og tM+ izd`fr ls vf/kd 

egÙoiw.kZ gS D;ksafd euq’; cqf)iw.kZ rFkk foosdiw.kZ izk.kh gSA cqf) gh euq’; ds fofHkUu izdkj dh 

fØ;kdykiksa dk vk/kkj cukrh gS] ftlls ekuo vius vki dks i”kqor xq.kksa ls Å¡pk mBk ysrk gSA 

8 lekt fgr dk mÌs”;& 

 vkn”kZokn tc f”k{kk ds mÌs”;ksa dh ppkZ djrk gS] rks O;fäÙo ds fodkl ij cy nsrk gS vkSj 

O;fäÙo fodkl esa lkekftd fgr varjfufgr gksrk gSA f”k{kk dk eq[; mÌs”; gS fd lekt dh laLd`fr 

dks ,d ih<+h ls nwljh ih<+h rd LFkkukarfjr djukA flQZ laLd`fr dk laizs’k.k ek= djuk gh f”k{kk dk 

mÌs”; ugha gS] D;ksafd laizs’k.k ek= ls laLd`fr dk LFkkukarj.k gksuk laHko ugha gSA 

vkn”kZoknh “kSf{kd mÌs”; dh orZeku f”k{kk esa izklafxdrk& 

 vkn”kZoknh f”k{kk dk vafre mÌs”; vkRekuqHkwfr djkuk gS] ftlds fy, euq’; ds “kkjhfjd] 

ekufld] lkekftd] lkaLd`frd] uSfrd ,oa pkfjf=d vkSj vk/;kfRed lHkh i{kksa ds fodkl ij cy 

fn;k gSA ;g f”k{kk f”k{kkFkhZ dks HkkSfrd thou thus ,oa vk/;kfRed i{kksa dks fodflr djus dk mÌs”; 

j[krh gS] ftlls f”k{kkFkhZ ds O;fDrÙo esa laiw.kZrk vk lds] ;fn f”k{kkFkhZ esa laiw.kZrk ,oa larks’k dk 
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fodkl gksxk rks og ,d mRd`’V lkekftd izk.kh ,oa ns”k dks fofHkUu Å¡pkbZ;ksa ij igq¡pkus okyk 

ukxfjd cu ldsxkA 

vkn”kZokn o ikB~;Øe& 

 vkn”kZoknh f”k{kk dk vafre mÌs”; vkRekuqHkwfr fuf”pr djuk gSa vkSj bl mÌs”; dh izkfIr ds 

fy, euq’; ds “kkjhfjd] ekufld] lkekftd] lkaLd`frd] uSfrd] pkfjf=d vkSj vk/;kfRed fodkl ij 

cy nsrs gSa vkSj bu mÌs”;ksa dh izkfIr ds fy, ikB~;p;kZ esa Hkk’kk] lkfgR;] /keZ”kkL= vkSj uhfr ”kkL= 

dks izeq[k vkSj vU; fo’k;ksa ,oa fØ;kvksa dks nwljk LFkku nsrs gSaA 

 xzhd nk”kZfud IysVks ds vuqlkj ekuo thou dk vafre mÌs”;  vkRekuqHkwfr vFkok bZ”oj dh 

izkfIr gS] blds fy, lR;e~] f”koe ~] laqnje~ dh izkfIr vko”;d gksrh gS] ftlds fy, mUgksaus ikB~;p;kZ 

esa ckSf)d fØ;kvksa ds fy, Hkk’kk] lkfgR;] bfrgkl] Hkwxksy] xf.kr rFkk “kkjhfjd fØ;kvksa ds fy, 

“kkjhfjd foKku dk] uSfrd fØ;kvksa ds fy, /keZ”kkL=] uhfr “kkL= rFkk vk/;kfRed “kkL= dk] ogha 

dykRed fØ;kvksa gsrq fofHkUu dykvksa rFkk laxhr dk lekos”k fd;k FkkA
4
 

 teZu ds vkn”kZoknh f”k{kk “kkL=h gjcVZ egksn; ds vuqlkj Þeuq’; dh vk/;kfRed mUufr ds 

fy, pkfjf=d ,oa uSfrd fodkl ij cy nsuk pkfg, rFkk ikB~;p;kZ esa fo’k;ksa dk p;u mlh ds 

vuqlkj fd;k tkuk pkfg,AÞ
5
 baXySaM ds vkn”kZoknh f”k{kk “kkL=h Vh ih uu egksn; dh n`f’V ls 

ikB~;p;kZ esa mUgha fo’k;ksa dk lekos”k fd;k tkuk pkfg,] ftlls euq’; dks ekuo lH;rk ,oa laLd`fr 

dh >yd fey lds vkSj ftuds }kjk cPpksa dks dqN fo”ks’k fØ;kvksa esa vuq”kkflr ,oa izf”kf{kr fd;k 

tk ldsA
6 

vkn”kZokn ds ikB~;Øe dh orZeku f”k{kk esa izklafxdrk& 

 orZeku f”k{kk ds varxZr “kkjhfjd f”k{kk ij tksj fn;k tk jgk gS] ftlds fy, ikB~;Øe esa ;ksx 

f”k{kk] [ksy&dwn ij vf/kd tksj fn;k tk jgk gS] lkFk gh fØ;k&iz/kku xfrfof/k;ksa dks yxHkx lHkh 

fo’k;ksa esa lfEefyr Hkh fd;k tk jgk gS] ftlls f”k{kkfFkZ;ksa esa “kkjhfjd] ekufld] uSfrd i{kksa dk 

fodkl fd;k tk ldsA ogha ;fn ge vkn”kZokn esa ikB~;Øe ij /;ku ij nas arks vkn”kZoknh f”k{kk ds 

ikB~;Øe esa “kkjhfjd foKku] uSfrd fØ;kvksa] /keZ”kkL=] uhfr “kkL= rFkk ckSf)d fØ;kvksa gsrq xf.kr] 

Hkwxksy] lkfgR;] Hkk’kk] rFkk dykRed fØ;kvksa gsrq fofHkUu dykvksa rFkk laxhr dk lekos”k fd;k x;k 

gSA 

 mi;qZDr lHkh fo’k; orZeku f”k{kk ,oa f”k{kkfFkZ;ksa ds lEiw.kZ fodkl ds fy, vko”;d gSA 

f”k{k.k fof/k;k¡& 

 f”k{k.k fof/k;ksa ds laca/k esa vkn”kZoknh nk”kZfud ;g ekurs gSa fd og fdlh Hkh f”k{k.k fof/k ds 

vuq;k;h ek= ugha gS oju~ og f”k{k.k fof/k;ksa ds fuekZrk o l`tudrkZ gSaA lkFk gh ;g fopkj/kkjk bl 

ckr ij Hkh cy nsrh gS fd bu fof/k;ksa dk p;u mÌs”;ksa ds vk/kkj ij fd;k tkuk pkfg,A blds lkFk 

gh ckyd dh #fp] ;ksX;rk] vk;q Hkh buds fu/kkZj.k esa egÙoiw.kZ Hkwfedk vnk djrh gSA vkn”kZoknh 

fof/k;ksa ij viuk vkf/kiR; Lohdkj djrs gSaA og Lo;a dks fof/k;ksa ds nkl ugha ekurs gSaA vkn”kZoknh 

n”kZu ftu fof/k;ksa ds iz;ksx dh ppkZ djrk gS og gSaa& iz”u fof/k] laokn fof/k] fuxeu ,oa vkxeu 

fof/k] okn fookn fof/k] funsZ”ku fof/k] rdZ fof/k] [ksy fof/k] vH;kl ,oa vko`fÙk fof/k] dgkuh fof/k] 

O;k[;ku fof/k o ukVd fof/kA  

vkn”kZoknh f”k{k.k fof/k;ksa dh orZeku f”k{kk esa izklafxdrk& 

 izkphu vkn”kZoknh fopkjd vusd mÙke fof/k;ksa] iz”u mÙkj] okn&fookn] laokn] vkxeu rFkk 

fuxeu fof/k;ksa dk iz;ksx djrs FksA vk/kqfud vkn”kZoknh fopkjd rks euksoSKkfud rF;ksa ls Hkh ifjfpr 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

43 

gSA os f”k{kkFkhZ ds djds lh[kus vkSj Lo vuqHko }kjk lh[kus ij cy nsrs gSaA bl lanHkZ esa isLVksykth 

ds vH;kl vkSj vko`fÙk fof/k] gjcVZ dh iapinh; iz.kkyh vkSj Ýkscsy ds fdaMjxkMZu iz.kkyh mYys[kuh; 

gSA 

vkn”kZokn vkSj vuq”kklu& 

 vkn”kZoknh fopkj/kkjk ds vuqlkj vkRek dk Lovuq”kkflr gksuk gh lPpk vuq”kklu gSA 

vkn”kZokn ds izfriknd IysVks ds vuqlkj cPpksa dks vk/;kfRedrk dh vksj vxzlfjr djus ds fy, 

uSfrd vkpj.k vko”;d gksrk gSA mudk ekuuk gS fd okLrfod vuq”kklu vkarfjd gksrk gS] ftlesa 

euq’; vius var%dj.k ls izsj.kk izkIr djrk gS
8
 lkFk gh vk/kqfud ;qx ds vkn”kZoknh fopkjd teZu 

f”k{kk “kkL=h Ýkscsy us Li’V fd;k fd naM ds Hk; ls okLrfod vuq”kklu dh izkfIr ugha dh tk 

ldrh
9
A lPps vuq”kklu dh izkfIr ds fy, izse ,oa lgkuqHkwfr iwoZd O;ogkj dh vko”;drk gSA bl 

izdkj vkn”kZoknh vuq”kklu dks vkarfjd Hkkouk ekurs gSa vkSj Nk=ksa esa bldk fodkl djus ds fy, 

fo|ky;ksa esa mPp i;kZoj.k ds fuekZ.k ,oa fodkl ij cy nsrs gSaA 

vkn”kZokn ds vuq”kklu dh orZeku f”k{kk esa izklafxdrk& 

 vuq”kklu ,d ,slh O;oLFkk gS tks izkphu ;k orZeku nksuksa gh f”k{kk ds fy, ,d egÙoiw.kZ fcanq 

gS] cnyrs ifjos”k esa f”k{kkFkhZ dk vkRekuq”kkflr gksuk gh mfpr gS] ;fn f”k{kkFkhZ ij cy }kjk vuq”kklu 

Fkksik tk,xk rks og volkn] ekufld vfLFkjrk] f”k{kk esa v#fp] uSfrd iru tSlh ijs”kkfu;ksa dk 

lkeuk djsxkA vr% vkn”kZoknh fopkjdksa us Hkh vkRekuq”kklu ij gh cy fn;k gSA 

f”k{kd vkSj f”k{kkFkhZ& 

 vkn”kZoknh fopkjd f”k{kd dk LFkku f”k{k.k izfØ;k esa loksZifj ekurs gSaA os f”k{kdksa dks ml 

vuqie fLFkfr esa j[krs gSa] ftlesa f”k{k.k izfØ;k dk dksbZ va”k ugha j[kk tk ldrkA 

f”k{kkFkhZ dks vkn”kZoknh tUe ls iw.kZ ekurs gSa vkSj bl iw.kZrk dh vuqHkwfr ds fy, os f”k{kkFkhZ gsrq dBksj 

vkpkj lafgrk cukrs gSa] ftldk ikyu djuk vko”;d gksrk gSA 

orZeku f”k{kk esa f”k{kd vkSj f”k{kkFkhZ gsrq vkn”kZoknh fopkjksa dh izklafxdrk& 

orZeku f”k{kk O;oLFkk esa f”k{kk txr esa Hkz’Vkpkj dh vf/kdrk ds ifj.kke Lo:i vkn”kZ f”k{kdksa 

dh deh fn[kkbZ iM+rh gSA ;fn f”k{kd gh vius ewY;ksa ij vf/kd /;ku ugha nsxk rks mldk “kr~ 

izfr”kr izHkko mlds f”k{kkFkhZ ij iM+sxkA vr% orZeku f”k{kk ds lkFkZd ifj.kke gsrq ;g vko”;d gS fd 

f”k{kd dks vius ewY;ksa dk lkFk ugha NksM+uk pkfg,A ogha vkn”kZoknh f”k{kk fopkjd f”k{kd dks lcls 

Å¡ps in ij j[krs gSa vkSj og f”k{kd esa lHkh ewY;ksa tSls uSfrd] vk/;kfRed vkfn xq.kksa ds fodkl dh 

ckr djrs gSaA 

 orZeku lnh 21 oha lnh gS] vFkkZr ge 21 oh “krkCnh esa izos”k dj pqds gSa] vkt dh f”k{kk esa 

rduhdh vkSj vk/kqfud ewY;ksa dh gh iz/kkUkrk gS] vkt dk f”k{kkFkhZ AI(Artificial intelligence) vkSj 

Chat G.P.T. (Chat Generative Pre-training Transformer) tSlh lHkh fo/kkvksa esa egkjr izkIr djuk 

pkgrk gS ijUrq gekjh lH;rk rFkk laLd`fr ls tqM+s ozr o mRloksa dk lgh ewY; mls ugha irk] mls 

xhrk] egkHkkjr] jkek;.k tSls ewY;oku] vk/;kfRed xzaaFkksa dh dksbZ igpku ugha gS vkSj u gh dksbZ :fp 

gS] og ¼f”k{kkFkhZ½ dsoy mu dkS”kyksa dks] mu ewY;ksa dks lh[kuk o le>uk pkgrk gS tks mls vkfFkZd 

:i esa etcwr djsaA gekjs ns”k dh lH;rk o laLd`fr ds fofHkUUk ewY;ksa dh mis{kk dj og ¼f”k{kkFkhZ½ 

Lo;a dks ruko] vyxko] vlkekftd] ikfjokfjd fj”rksa dks fuHkkus esa vl{ke] ekufld :i ls misf{kr 

vlarq’V rFkk “kksf’kr eglwl djrk gS] ,sls vlarq’V ns”k ds Hkkoh ukxfjdksa ¼f”k{kkFkhZ½ ls cuk ns”k fdl 
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izdkj ,d fodflr n s”k ds :i esa viuh igpku cuk ik,xkA vr% bl vksj fpark izdV djrs gq, 

NCERT (National Council of Education Research And Training) us ewY; f”k{kk ij fo”ks’k /;ku 

fn;k vkSj bl vksj fuEufyf[kr iz;kl fd;s& 

 NCERT }kjk ;qok ekeyksa vkSj [k sy ea=ky; ds rgr jk’Vªh; MkWfiax jks/kh ,tsalh ¼ukMk½ ds 

lkFk Ldwyh cPpksa vkSj f”k{kdksa ds chp ewY; vk/kkfjr [ksy f”k{kk dks etcwr djus ds fy, ,d 

le>kSrk Kkiu ij gLrk{kj fd;s x;sA ftlls [ksy&[ksy esa f”k{kd rFkk f”k{kkFkhZ le; dk lgha 

lnqi;ksx dj ewY; fodflr dj ldsa] lkFk gh ikB~;Øe esa uSfrd ewY;ksa dks c<+kok nsus okyh iqLrdksa 

dks ikB~;Øe esa lfEefyr fd;k x;k vkSj ewY;kadu gsrq xzsfMax flLVe dks viuk;k x;k ftlls 

f”k{kkFkhZ ds O;fäÙo dk pgqeq¡[kh fodkl gks ldsA
7 

NCERT us orZeku le; esa 83 ewY;ksa dk mYys[k 

fd;k gS] ftlesa ls dqN ewY; bl izdkj ls gSaSa& ¼1½ nwljksa ds lkaLd`frd ewY;ksa dh ljkguk ¼2½ 

vLi`”;rk fojks/k ¼3½ ukxfjdrk ¼4½ nwljksa dh fpUrk ¼5½ nwljksa dk /;ku j[kuk ¼6½ lg;ksx ¼7½ lkekU; 

vPNkbZ ¼8½ iztkrkfU=d fu.kZ; ysuk ¼9½ O;fDr dh egÙkk ¼10½ “kkjhfjd dk;Z dk lEeku ¼11½ lkFkh 

Hkkouk ¼12½ vPNs vkpj.k ¼13½ jk’Vªh; lekdyu ¼14½ vkKkikyu ¼15½ le; dk lnqi;ksx ¼16½ Kku 

dh [kkst ¼17½  la;e ¼18½ d#.kk ¼19½ lkekU; y{; ¼20½ f”k’VkpkjA bu ewY;ksa ds ek/;e ls ikB~;Øe 

}kjk ckydksa esa gks jgs ewY;ksa ds iru dks de fd;k tk lds vkSj muds ekuoh; ewY;ksa dk fodkl 

fd;k tk ldsA 

 Lora=rk izkfIr ds ckn f”k{kk ds vUrxZr ewY;ksa ds fodkl gsrq loZizFke jk/kkd`’.ku ~ vk;ksx 

¼1948&49½ us ewY; f”k{kk ij tksj fn;k (NCERT-2012 i`0&2)
 
vkn”kZokn esa f”k{kk dk izeq[k mÌs”; 

f”k{kkFkhZ ds vUnj ewY;ksa dk fodkl djuk gSA vr% ;fn ckr ewY;ksa dh dh tk;s rks ogk¡ vkn”kZokn dk 

mYys[k vfuok;Z gSA 

milagkj& 

 mi;qZä foospu ls ;g Li’V gS fd vkn”kZoknh fopkj orZeku f”k{kk e sa Hkh izklafxd gSaA tgk¡ 

,d vksj vkn”kZokn bl f”k{kk dk vafre y{; f”k{kkfFkZ;ksa ds fy, bZ”oj dh [kkst djuk vFkok 

ikjykSfdd txr ;k vk/;kfRed thou esa izos”k djuk ekurk gS] ogha nwljh vksj og f”k{kkfFkZ;ksa ds fy, 

vuq”kklu] uSfrdrk] Hkk’kk ,oa lkfgR; ds Kku izkfIr dh ckr djrk gS] D;ksafd ,d mPp lekt ds 

fuekZ.k ds fy, i<+kbZ djds iSlk dekuk gh dkQh ugha gS] cfYd ,d mPp O;fäÙo dh iz/kkurk okys 

lkekftd ukxfjd dh Hkh cgqr vko”;drk gSA f”k{kk ds {ks= esa vuq”kklu dh vko”;drk ij lokZf/kd 

cy vkn”kZokfn;ksa us fn;k gS rFkk vkn”kZokfn;ksa }kjk fodflr f”k{k.k fof/k;ksa dk iz;ksx Hkh fdlh u 

fdlh :i esa vkt Hkh fd;k tkrk gSA viuh bu fo”ks’krkvksa ds dkj.k gh lalkj esa bl n”kZu dh 

egÙoiw.kZ vko”;drk gSA 

laUnHkZ xzaFk lwph& 

1. lDlsuk] MkW0 ljkst ¼uohu laLdj.k½ f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] lkfgR; 

izdk”ku] vkxjk i`’B la[;k] 01 

2. lDlsuk] MkW0 ljkst ¼uohu laLdj.k½ f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] lkfgR; 

izdk”ku] vkxjk i`’B la[;k] 152 

3. lDlsuk] MkW0 ljkst ¼uohu laLdj.k½ f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] lkfgR; 

izdk”ku] vkxjk i`’B la[;k] 153 
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4. yky] izks0 jeu fcgkjh ¼2018½] f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] vkj0yky cqd fMik]s 

esjB i`’B la[;k 150 

5. yky] izks0 jeu fcgkjh ¼2018½] f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] vkj0yky cqd fMik]s 

esjB i`’B la[;k 150 

6. yky] izks0 jeu fcgkjh ¼2018½] f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] vkj0yky cqd fMik]s 

esjB i`’B la[;k 150 

7. google.comadda247//hindicurrentaffair 

8. yky] izks0 jeu fcgkjh ¼2018½] f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] vkj0yky cqd fMiks] 

esjB i`’B la[;k 152 

9. yky] izks0 jeu fcgkjh ¼2018½] f”k{kk ds nk”kZfud ,oa lekt “kkL=h; vk/kkj] vkj0yky cqd fMiks] 

esjB i`’B la[;k 152 
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EMPOWERING PROSPECTIVE TEACHERS THROUGH GOVERNMENT DIGITAL PORTALS: 
STRATEGIES FOR INTEGRATION IN TEACHER EDUCATION 

        * Subhadra Singh 

            ** Dr. Surya Narayan Gupta  
 

ABSTRACT 

The integration of government Digital Portals into teacher education programs is pivotal for 

equipping Prospective Teachers with the skills necessary for modern classrooms. Platforms such as 

SWAYAM, DIKSHA, and NDLI offer a range of resources, including online courses, professional 

development tools, and multimedia content, which foster digital literacy and enhance teaching 

practices. This paper explores the role of these government initiatives in empowering Prospective 

Teachers, focusing on their benefits, challenges, and opportunities. It also proposes a suggestive 

module for integrating these digital platforms into teacher education curriculums, ensuring that 

Prospective Teachers are adequately trained to utilize these resources effectively. The study 

emphasizes the need for improved infrastructure, mentorship, and collaborative efforts between 

institutions and government agencies to maximize the potential of these portals. By addressing these 

key areas, Digital Portals can help build a more inclusive, equitable, and innovative educational 

environment for teachers. 

   Keywords: Government Digital Portals, Prospective Teachers, Teacher Education, SWAYAM,             

           DIKSHA, NDLI, Digital Literacy, Professional Development, Blended Learning. 

Introduction:  

The rapid strides in digital technology have profoundly impacted various facets of human 

endeavour, including education. Recognizing the transformative power of technology, the Indian 

government launched the Digital India initiative in 2015, aimed at strengthening the nation's digital 

infrastructure and improving access to technology-driven services. A cornerstone of this initiative is 

its focus on education, with Digital Portals playing a pivotal role in making learning accessible, 

inclusive, and equitable. As highlighted in the National Education Policy 2020 (NEP 2020), 

leveraging technology in education is essential for enhancing teaching-learning outcomes and bridging 

the digital divide (Government of India, 2020). 

 The shift to digital learning gained unprecedented momentum during the COVID-19 

pandemic, which forced educators and students to adapt to online platforms. Government portals such 

as SWAYAM (Study Webs of Active Learning for Young Aspiring Minds), DIKSHA (Digital 

Infrastructure for Knowledge Sharing), and the National Digital Library of India (NDLI) emerged as 

vital tools in sustaining education during this crisis. These platforms, designed to cater to diverse 

stakeholders, have equipped Prospective Teachers—students undergoing teacher training programs—

with essential digital competencies, enabling them to meet the demands of 21st-century classrooms. 

Teacher education institutions (TEIs) are at the forefront of preparing a new generation of 

educators adept at using digital tools. Prospective Teachers require training not only in pedagogy but 

also in integrating technology into their teaching practices.  

*Research Scholar, Department of Education, University of Lucknow, E.Mail:- subhi4936@gmail.com, Phone: 7905814185 
**Assistant Professor, Department of Education, University of Lucknow, E.Mail:- vicharthegreat@gmail.com, Phone: 9305352806 
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Studies by Kumar and Pande (2021) and Goel and Malik (2021) highlight the need for 

awareness and effective utilization of government Digital Portals among teacher trainees to maximize 

their potential. 

This paper explores the role of Government – initiatedDigital Portals in preparing Prospective 

Teachers, identifying challenges, and proposing strategies to enhance their adoption. By equipping 

future educators with digital literacy and resources, these initiatives aim to create a robust and 

inclusive education system that aligns with global standards. 

Literature Review 

Digital transformation in education aims to make learning accessible and inclusive. In India, 

initiatives like Digital India and the National Education Policy 2020 (NEP 2020) advocate 

leveraging technology to bridge the digital divide and enhance teaching-learning processes. Platforms 

such as SWAYAM, DIKSHA, and NDLI provide resources like MOOCs, e-books, and lesson plans, 

enabling flexible and inclusive learning (Bajpai, 2021). Studies emphasize their role in promoting 

interactive and blended learning models, helping Prospective Teachers adapt to evolving pedagogical 

methods (Philomina &Sambandamurthi, 2016; Latheef, 2018). Globally, MOOCs have proven 

effective in equipping educators with technological and pedagogical skills (Kennedy et al., 2016). 

Awareness and usage of digital portals among Prospective Teachers remain limited. Low 

digital literacy, insufficient training, and disparities in ICT access hinder adoption (Goel & Malik, 

2021). During the COVID-19 pandemic, educators faced challenges in transitioning to online 

teaching, highlighting gaps in preparedness (Kumar & Pande, 2021). ICT awareness significantly 

impacts teaching competency, but disparities across institutions affect its integration (Jasmine Anne 

Shyla, 2019; Gupta & Dharamveer, 2017). 

Several barriers impede the effective use of digital portals. Poor internet connectivity, lack of 

devices, and inadequate technical support are major challenges (Thakur, 2014; Patna & Sinha, 2019). 

Gaps in regional language content further restrict accessibility, while socio-economic inequalities 

exacerbate the digital divide (Government of India, 2020). 

Despite these challenges, digital portals offer transformative potential for teacher education by 

enabling personalized learning, professional development, and access to diverse resources 

(Mailavelan& Baskaran, 2018). Blended learning, combining traditional and digital methods, as 

emphasized in NEP 2020, can create holistic learning experiences. However, research gaps remain, 

particularly in addressing the specific needs of Prospective Teachers, regional disparities, and the 

long-term impact of digital training on teaching effectiveness. Addressing these gaps could enhance 

the effective integration of digital education in teacher training. 

Objectives 

The objectives of this paper are as follows: 

1. To list out various Government - initiated Digital Portals designed for Prospective Teachers. 

2. To study the role of Government - initiated Digital Portals in empowering Prospective Teachers. 

3. To identify the challenges associated with the awareness, accessibility, and usage of Government - 

initiated Digital Portalsamong Prospective Teachers. 
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4. To propose a suggestive module for integratingGovernment - initiated Digital Portals into teacher 

education programs, ensuring effective utilization and long-term impact on teaching practices. 

Keywords and Definitions 

1. Prospective Teachers: Students enrolled in teacher education programs (such as B.Ed.) who are 

being trained to join the teaching profession. Prospective Teachers are expected to develop skills 

that meet the demands of diverse learners and adapt to modern pedagogical techniques. 

2. Digital Portal: A digital platform (website, app, or system) that provides a one-stop solution for 

specific objectives, such as accessing e-resources, MOOCs, or digital repositories. Examples 

include SWAYAM, DIKSHA, and NDLI, initiated by the Government of India to make education 

equitable, accessible, and digitally empowered. 

Objective wise analysis- 

Objective 1: To List Out Various Government - initiated Digital Portals Designed for 

Prospective Teachers 

The Indian government has launched a range of Digital Portals aimed at transformingteacher 

education and empowering Prospective Teachers. These platforms are repositories of high-quality 

educational resources, designed to enhance accessibility and foster digital literacy. Below is a list of 

key portals: 

TABLE- 1 

Goverment initiated digital portals  

SNO. LIST OF PORTALS LOGO OBJEVTIVE  URL 

1.  SWAYAM 

 

To provide Massive Open Online courses https://swayam.gov.in

/ 

2.  SWAYAMPRABHA 

 

Telecasting of educational programmes 

24*7 

https://www.swayam

prabha.gov.in/ 

3.  e-PATHSHALA 

 

National platform for school education 
https://epathshala.

nic.in/epathshala.

php?ln=en 

 

4.  DIKSHA 

 

Showcasing and disseminating  educational 

e-resources 

https://www.diksha.g

ov.in/ 

 

5.  NDL 

 

Digital repository of educational contents https://ndl.iitkgp.ac.in

/ 

6.  

a. 5

. 

FOSSE 

 

To spread open soursesoftwares for 

education 

https://fossee.in/ 

 

https://swayam.gov.in/
https://swayam.gov.in/
https://www.swayamprabha.gov.in/
https://www.swayamprabha.gov.in/
https://epathshala.nic.in/epathshala.php?ln=en
https://epathshala.nic.in/epathshala.php?ln=en
https://epathshala.nic.in/epathshala.php?ln=en
https://www.diksha.gov.in/
https://www.diksha.gov.in/
https://ndl.iitkgp.ac.in/
https://ndl.iitkgp.ac.in/
https://fossee.in/
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7. 6

. 

VIRTUAL LABS 

 

web-enabled experiments are designed for 

remote-operation and viewing 

https://www.vlab.co.i

n/ 

 

8.  e- PG PATHSHALA 

 

Provides high quality, curriculum-based 

interactive e-content in 70 subjects across all 

disciplines of social sciences, arts, fine arts 

and humanities, natural & mathematical 

sciences, linguistics, and language. 

https://epgp.inflibnet.

ac.in/Home 

 

9. 7

. 

NAD 

  (NATIONAL 

ACADEMIC 

DEPOSITORY) 
 

Provide 24X7 online store house of all 

academic awards 

https://nad.gov.in/ 

 

10. 9

. 

NISHTHA 

 

Provide NISHTHA integrated training 

programme 1.0, 2.0, and 3.0 online for 

different stages of school education – 

Teachers, Head Teachers/Principals and 

other stakeholders in Educational 

Management and Administration. 

https://itpd.ncert.gov.

in// 

 

11. 1

0

. 

SHODHGANGA 

 

Digital Reservoir of theses and dissertation 

submitted to Indian universities . 

https://shodhganga.in

flibnet.ac.in/ 

 

12. 1

1

. 

NEAT 

 

to bring the best technological Products in 

education pedagogy on a single platform for 

the convenience of learners. 

https://neat.aicte-

india.org/aboutNeat 

 

13. 1

2

. 

SAMARTH 

 

To enable the universities and Higher 

Education Institutions (HEIs) through a 

digital framework for planning, 

management, delivery, and monitoring of 

services for students, staff, and other 

stakeholders. 

https://samarth.edu.in

/about/ 

 

14. 1

4

. 

DIGI LOCKER 

 

To secure cloud based platform for storage, 

sharing and verification of documents & 

certificates. 

https://www.digilock

er.gov.in/ 

 

15. 1

5

. 

NROER 

 

National repository to offer open educational 

resources for all school subjects and grades 

in multiple languages. 

https://www.educatio

n.gov.in/en/national-

repository-open-

educational-resources 

 

16. 1

6

. 

e-SHODHSINDHU 

 

to provide access to qualitative electronic 

resources including full-text, bibliographic 

and factual databases to academic 

institutions at a lower rates of subscription. 

https://ess.inflibnet.ac

.in/about.php 

 

 

https://www.vlab.co.in/
https://www.vlab.co.in/
https://epgp.inflibnet.ac.in/Home
https://epgp.inflibnet.ac.in/Home
https://nad.gov.in/
https://itpd.ncert.gov.in/
https://itpd.ncert.gov.in/
https://shodhganga.inflibnet.ac.in/
https://shodhganga.inflibnet.ac.in/
https://neat.aicte-india.org/aboutNeat
https://neat.aicte-india.org/aboutNeat
https://samarth.edu.in/about/
https://samarth.edu.in/about/
https://www.digilocker.gov.in/
https://www.digilocker.gov.in/
https://www.education.gov.in/en/national-repository-open-educational-resources
https://www.education.gov.in/en/national-repository-open-educational-resources
https://www.education.gov.in/en/national-repository-open-educational-resources
https://www.education.gov.in/en/national-repository-open-educational-resources
https://ess.inflibnet.ac.in/about.php
https://ess.inflibnet.ac.in/about.php
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17. 1

7

. 

PM e-VIDYA 

 

To unifies all efforts related to 

digital/online/on-air education to enable 

multi-mode access to education. -air 

education to enableti-moeducation. 

https://pmevidya.edu

cation.gov.in/ 

 

18. 1

8

. 

VIDYANJALI  

 

To strengthen Schools through community 

and private sector involvement in schools 

across the country, by participating in school 

Service/Activity and Contributing 

Assets/Material/Equipment. 

https://vidyanjali.edu

cation.gov.in/en 

 

19. 1

9

. 

DIGITAL 

REPOSITORY 

 

 

To focus on positive stories , development 

and innovations across India that are driving 

performance improvement in the area of 

school education. 

https://repository.edu

cation.gov.in/ 

 

20. 2

0

. 

NTA 

 

To conduct efficient, transparent, and 

international standardized tests in order to 

assess the competency of candidates for 

admission to premier higher education 

institutions with a mission to improve equity 

and quality in education 

https://nta.ac.in/Hom

e 

 

21. 2

1

. 

SHALA SIDHI 

 

To develop a technically sound framework 

,methodology , instrument, and process of 

school evaluation to suit the diversity of 

Indian Schools 

https://shaalasiddhi.ni

epa.ac.in/ 

 

 

22. 2

2

. 

e-SPOKEN 

TUTORIAL 

 

Educational content portal , where one can 

learn various Free and Open Source 

Software all by oneself. 

https://spoken-

tutorial.org/ 

 

23. 2

3

. 

e-GYANKOSH 

 

National Digital Repository to store, index, 

preserve, distribute and share the digital 

learning resources developed by the Open 

and Distance Learning Institutions in the 

country. 

https://egyankosh.ac.i

n/ 

 

24. 2

4

. 

VIDYA LAKSHMI 

 

 

Portal for students seeking Education 

Loan.  

www.vidyalakshmi.c

o.in 

 

LIST OF DIGITAL PORTALS BY GOVERNMENT OF INDIA FOR PROSPECTIVE TEACHERS 

These portals are integral to building a digitally competent teacher workforce, ensuring accessibility to 

quality resources, and reducing educational disparities. 

Objective 2: To Study the Role of Government - initiated Digital Portals in Empowering 

Prospective Teachers 

Government - initiated Digital Portals are instrumental in equipping Prospective Teachers with 

the skills and resources needed to meet the demands of modern education. Their role in teacher 

education is multifaceted: 

https://pmevidya.education.gov.in/
https://pmevidya.education.gov.in/
https://vidyanjali.education.gov.in/en
https://vidyanjali.education.gov.in/en
https://repository.education.gov.in/
https://repository.education.gov.in/
https://nta.ac.in/Home
https://nta.ac.in/Home
https://shaalasiddhi.niepa.ac.in/
https://shaalasiddhi.niepa.ac.in/
https://spoken-tutorial.org/
https://spoken-tutorial.org/
https://egyankosh.ac.in/
https://egyankosh.ac.in/
http://www.vidyalakshmi.co.in/
http://www.vidyalakshmi.co.in/
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1. Access to Comprehensive Resources: Platforms like DIKSHA and NDLI provide teachers with a 

wealth of curated content, ranging from academic materials to interactive multimedia resources. 

These resources are available 24/7, offering flexibility in learning and preparation. 

2. Development of Digital Skills: By navigating portals like SWAYAM, Prospective Teachers gain 

proficiency in ICT tools and methodologies, essential for the integration of technology into 

teaching practices. 

3. Facilitation of Blended Learning: Digital platforms support hybrid learning models that combine 

traditional classroom techniques with digital methods. Prospective Teachers learn to use tools such 

as virtual labs, online simulations, and e-assessment tools to create dynamic and engaging learning 

environments. 

4. Fostering Inclusivity and Multilingual Learning: DIKSHA and E-Pathshala address linguistic 

diversity by offering content in multiple regional languages, ensuring that teachers from varied 

linguistic backgrounds can access quality materials. 

5. Continuous Professional Development: These platforms allow teachers to enroll in professional 

development courses and certifications, keeping them updated with the latest pedagogical trends. 

By integrating these digital tools, Prospective Teachers are better equipped to navigate the challenges 

of diverse classrooms and foster student engagement through innovative teaching strategies. 

Objective 3: To Identify the Challenges Associated with Government - initiated Digital Portals 

Among Prospective Teachers 

Despite the transformative potential of Digital Portals, several barriers hinder their widespread 

adoption and effectiveness: 

1. Limited Awareness: A significant number of Prospective Teachers are either unaware of the 

existence of these portals or lack sufficient knowledge about their functionalities. Studies, such as 

those by Goel and Malik (2021), highlight that awareness levels among B.Ed. students remain low, 

impacting their willingness and ability to use these resources. 

2. Digital Infrastructure Gaps: In rural and remote areas, inadequate internet connectivity and a 

lack of digital devices significantly restrict access to these portals. Prospective Teachers often face 

difficulties in accessing online resources due to unreliable infrastructure. 

3. Inadequate Digital Literacy: Many teacher trainees lack the skills required to effectively 

navigate digital platforms and utilize their features. The absence of systematic ICT training in 

teacher education programs further exacerbates this issue (Philomina &Sambandamurthi, 2016). 

4. Language and Cultural Barriers: Although platforms like DIKSHA offer content in multiple 

languages, gaps remain in the availability of resources for certain regional and tribal languages, 

limiting their reach. 

5. Socio-Economic Constraints: Teachers from economically disadvantaged backgrounds often 

struggle to afford the devices and data connectivity needed to access digital platforms. 

6. Resistance to Change: Prospective Teachers who are more comfortable with traditional teaching 

methods may resist adopting digital tools, perceiving them as complex or unnecessary. 

Addressing these challenges requires a multipronged approach that includes awareness campaigns, 

infrastructure development, and targeted training programs. 

Objective 4: To Propose a Suggestive Module for Integrating Government - initiated Digital  

Portals into Teacher Education Programs 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

52 

Integrating Government - initiated Digital Portals into teacher education programs is essential for 

equipping Prospective Teachers with the skills and tools necessary to thrive in modern, technology-

driven classrooms. These portals, such as SWAYAM, DIKSHA, and NDLI, offer a plethora of 

resources for professional development, collaborative learning, and innovative pedagogy. A structured 

and efficient module is required to ensure these platforms are seamlessly incorporated into teacher 

education, enabling Prospective Teachers to access and utilize these resources effectively while 

addressing challenges like digital literacy gaps and infrastructural barriers. 

Table:- 2 

Module Components along with expected outcomes  

Module 

Component 

Description Key Activities Expected Outcome 

Orientation and 

Awareness 

Programs 

Introduce 

Prospective Teachers 

to Digital Portals, 

emphasizing their 

importance in 

pedagogy and 

professional growth. 

- Conduct hands-on 

workshops on 

SWAYAM, 

DIKSHA, NDLI, 

etc. - Live 

demonstrations for 

portal navigation 

and course 

enrollment. - 

Provide multimedia 

guides, video 

tutorials, and user 

manuals for self-

paced learning. 

Increased awareness 

and confidence in 

navigating and using 

Digital Portals 

effectively. 

Blended Learning 

Framework 

Incorporate Digital 

Portals into teacher 

education 

curriculums to foster 

the integration of 

online and 

traditional teaching 

methods. 

- Develop hybrid 

lesson plans that use 

digital tools 

alongside classroom 

teaching. - Introduce 

virtual labs, 

simulations, and 

gamified learning 

modules. - Use 

Digital Portals for 

assignments, group 

projects, and 

collaborative 

activities. 

Improved 

engagement and 

understanding of 

blended teaching 

strategies. 

Infrastructure and 

Accessibility 

Support 

Ensure Prospective 

Teachers have access 

to necessary digital 

devices, stable 

internet, and 

physical resource 

- Set up digital 

learning hubs 

equipped with 

laptops, tablets, and 

high-speed internet. 

- Provide pre-loaded 

Enhanced access to 

digital tools and 

resources, reducing 

the digital divide. 
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centers within 

institutions. 

devices with portal 

resources for offline 

use. - Collaborate 

with local authorities 

to address 

infrastructural gaps. 

Skill Development 

and Mentorship 

Equip Prospective 

Teachers with skills 

to create, curate, and 

utilize e-content 

effectively through 

guided mentorship 

programs. 

- Assign experienced 

mentors to support 

teachers in using 

portals for lesson 

planning and e-

content creation. - 

Conduct training 

sessions on ICT 

tools, video editing, 

and digital 

pedagogy. - 

Organize peer-

learning groups for 

collaboration. 

Development of 

digital competencies 

and collaborative 

learning culture 

among Prospective 

Teachers. 

Continuous 

Assessment and 

Evaluation 

Regularly assess the 

utilization and 

impact of Digital 

Portals on the 

learning and 

teaching process. 

- Use quizzes, tests, 

and interactive 

assignments 

available on 

SWAYAM and 

DIKSHA for 

evaluation. - Collect 

analytics on portal 

usage, course 

completion rates, 

and learning 

outcomes. 

Data-driven insights 

for refining digital 

portal usage and 

improving teaching 

practices. 

Feedback and 

Improvement 

Mechanisms 

Create a robust 

feedback system to 

gather user 

experiences and 

refine portal 

integration 

strategies. 

- Conduct periodic 

surveys and focus 

group discussions to 

understand 

challenges. - Use 

feedback to improve 

accessibility, 

usability, and 

resource relevance 

of Digital Portals. 

Continuous 

improvement in 

portal integration 

and increased 

satisfaction among 

users. 

SUGGESTIVE MODULE FOR INTEGRATING DIGITAL -INITIATED DIGITAL PORTALS 

INTO TEACHER EDUCATION PROGRAM 

By focusing on awareness, blended learning, skill development, and feedback mechanisms, the 

module ensures that Prospective Teachers can effectively harness the potential of these platforms. 

With proper implementation, this approach not only enhances digital literacy but also fosters a 
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culture of innovation and inclusivity in education, preparing teachers to meet the challenges of 

contemporary classrooms. 

Educational Implications 

1. Equity in Education: 

Digital Portals bridge the gap between urban and rural educational institutions, promotingequitable 

access to high-quality resources for Prospective Teachers across socio-economic strata. 

2. Innovation in Teaching Practices: 

The use of virtual labs, gamified learning, and blended models fosters creativity and innovation in 

teaching methods. Prospective Teachers are better prepared for modern, dynamic classrooms. 

3. Professional Development: 

Continuous learning opportunities available on platforms like SWAYAM and DIKSHA enhance 

the professional competencies of Prospective Teachers, making them adaptable to evolving 

educational needs. 

4. Global Competence: 

Access to international resources and collaborative learning experiences through Digital Portals 

prepares Prospective Teachers to align their practices with global standards. 

5. Reduction in Digital Divide: 

By providing access to resources in regional languages and offering offline features, these portals 

address the barriers posed by socio-economic disparities and connectivity issues. 

6. Impact on Policy Implementation: 

Successful integration of Digital Portals in teacher education could serve as a model for broader 

educational reforms, emphasizing technology-driven learning. 

Conclusion 

Government - initiated Digital Portals such as SWAYAM, DIKSHA, and NDLI play a 

transformative role in empowering Prospective Teachers by providing access to quality 

educational resources, fostering digital literacy, and promoting innovative teaching practices. 

While these platforms offer immense potential, challenges such as limited awareness, 

infrastructural barriers, and socio-economic constraints must be addressed to maximize their 

impact. 

This paper underscores the importance of structured modules to integrate Digital Portals into 

teacher education programs, highlighting the need for awareness programs, blended learning 

models, mentorship, and feedback mechanisms. By addressing these gaps and leveraging 

opportunities, Digital Portals can create an equitable, inclusive, and innovative educational 

ecosystem, equipping Prospective Teachers to excel in 21st-century classrooms. 
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ABSTRACT 

 India's Vision-2047 sets an ambitious goal of transforming its education system to achieve 

global leadership in knowledge, innovation, and human development. This vision emphasizes the need 

for a reimagined higher education framework that is inclusive, technology-driven, and aligned with 

global standards. A pivotal initiative in this direction is PARAKH (Performance Assessment, Review, 

and Analysis of Knowledge for Holistic Development), introduced under the National Education 

Policy (NEP) 2020.PARAKH focuses on standardizing and modernizing assessment systems across 

Indian Higher Education Institutions (HEIs) to foster competency-based, transparent, and holistic 

evaluations. It aims to shift away from traditional rote-based assessments, prioritizing critical 

thinking, problem-solving, and real-world application. By linking learning outcomes with global 

benchmarks, PARAKH aligns HEIs with the aspirations of Vision-2047, ensuring they contribute to a 

knowledge-driven economy. This paper explores the transformative potential of PARAKH in 

revolutionizing assessment methodologies to meet the objectives of Vision-2047. It examines how the 

framework promotes equity by reducing regional disparities, enhances institutional competitiveness by 

aligning with international standards, and empowers students with future-ready skills. The study also 

identifies challenges such as resource constraints, faculty resistance, and balancing autonomy with 

standardization. To address these challenges, the paper proposes strategies including capacity 

building, leveraging technology, and fostering stakeholder collaboration. By integrating PARAKH’s 

principles, Indian HEIs can play a pivotal role in achieving Vision-2047’s educational aspirations, 

establishing India as a global leader in higher education. 

 Keywords: Vision-2047, PARAKH, NEP 2020, Higher Education Institutions (HEIs), 

assessment reforms, competency-based evaluations, holistic education, global competitiveness,         

 equity in education, technological integration. 

 

Introduction: - 

In the 21st century, education systems worldwide are undergoing rapid evolution to align with 

the demands of a highly interconnected, technology-driven global economy. As countries strive to 

equip learners with the skills and knowledge necessary for the future, India has taken significant 

strides to reform its education landscape through the National Education Policy (NEP) 2020.
1
 Rooted 

in the vision of transforming India into a knowledge superpower, NEP 2020 proposes wide-ranging 

reforms that aim to make education more inclusive, accessible, and quality-driven.
1
Among its 

transformative initiatives, PARAKH—an acronym for Performance Assessment, Review, and 

Analysis of Knowledge for Holistic Development—stands out as a cornerstone for reimagining 

assessment practices across all levels of education.
7
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Assessment systems are the backbone of any education system. They determine not only how 

students are evaluated but also shape pedagogical approaches and institutional priorities. Traditional 

assessment models in India, often criticized for being rote-based and narrowly focused on theoretical 

knowledge, have long been a bottleneck in achieving holistic educational outcomes. PARAKH seeks 

to address these shortcomings by introducing standardized, multidimensional, and outcome-oriented 

assessments. It aims to shift the focus from memorization to critical thinking, creativity, and problem-

solving, fostering a culture of lifelong learning and adaptability.
3
 

For Higher Education Institutions (HEIs), PARAKH presents a unique opportunity to redefine 

evaluation practices. It emphasizes interdisciplinary learning, promotes student-centric approaches, 

and aligns educational standards with global benchmarks
.3

 By prioritizing skill-based and competency-

driven assessments, PARAKH has the potential to enhance the employability of graduates and 

improve the global recognition of Indian universities. Furthermore, the initiative supports the NEP 

2020's overarching goal of transforming India into a global education hub by fostering innovation and 

academic excellence.
1 

However, the implementation of PARAKH is not without challenges. India’s higher education 

system is one of the largest in the world, with over 1,000 universities and 42,000 colleges serving 

millions of students annually. This vast and decentralized system is marked by significant diversity in 

terms of geography, culture, language, and socio-economic contexts. Implementing a standardized 

assessment framework across such a complex landscape requires overcoming numerous hurdles, 

including infrastructural constraints, varying institutional capacities, and resistance to change from 

entrenched stakeholders. Ensuring that PARAKH achieves its intended outcomes will demand a 

careful balance between standardization and contextual adaptability. 

Another critical aspect of PARAKH is its potential to bridge the gap between education and 

employability. Despite being home to one of the largest youth populations globally, India faces a 

persistent mismatch between the skills imparted by its education system and the demands of the job 

market. Traditional evaluation methods often fail to capture practical skills, creativity, or 

entrepreneurial potential, leaving graduates ill-equipped to meet industry expectations.
3
 PARAKH, 

with its focus on comprehensive assessment, has the potential to address this disconnect by fostering a 

deeper integration of academic learning with real-world applications. By promoting experiential 

learning, industry collaboration, and interdisciplinary studies, it can play a pivotal role in enhancing 

the job readiness of Indian graduates.
3
 

The transformative potential of PARAKH is closely tied to its ability to foster innovation and 

research in higher education. The current assessment frameworks in India often prioritize summative 

evaluation over formative learning processes, discouraging creativity and innovation among students. 

PARAKH seeks to reverse this trend by encouraging assessments that value critical inquiry, research-

based projects, and collaborative problem-solving.
3
 This approach aligns with NEP 2020's vision of 

cultivating an ecosystem of innovation, where students and faculty are empowered to contribute 

meaningfully to knowledge creation and societal development.
1
 

Despite its ambitious goals, the success of PARAKH will depend on how effectively it is 

implemented across HEIs. Some of the key challenges include ensuring capacity building among 

educators, leveraging technology for scalable assessment solutions, and addressing regional disparities 

in infrastructure and resources.
3
Moreover, fostering a cultural shift toward embracing holistic 

assessments will require extensive advocacy and stakeholder engagement. Institutions will need to 
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invest in professional development for teachers, adopt modern assessment tools, and create supportive 

environments that prioritize student well-being and academic rigor. 

In conclusion, PARAKH represents a bold and transformative initiative under the NEP 2020 

framework. Its focus on standardized, outcome-oriented, and holistic assessments offers a pathway to 

address longstanding challenges in India’s higher education system.
3
For HEIs, PARAKH provides an 

opportunity to redefine their role in shaping globally competent graduates and fostering academic 

excellence. However, realizing its full potential will require a concerted effort to overcome 

implementation challenges and ensure that the framework is inclusive, adaptable, and aligned with the 

diverse needs of India’s educational ecosystem. This paper delves into the transformative implications 

of PARAKH for higher education, examining its promises, challenges, and strategies for successful 

implementation.
3
 

Context and Background: - 

Assessment systems form the cornerstone of higher education, directly influencing teaching 

methodologies, learning outcomes, and institutional credibility. In India, with its expansive higher 

education landscape comprising over a thousand universities and tens of thousands of colleges, the 

lack of a standardized and modernized assessment framework has long posed challenges. The diverse 

nature of India’s education system, with variations in regional, institutional, and academic approaches, 

has created inconsistencies that hinder the ability of Indian Higher Education Institutions (HEIs) to 

produce globally competitive graduates.
4
 

One of the key challenges is the lack of uniformity in evaluation standards. Indian HEIs often 

adopt distinct criteria for assessing students, leading to inconsistencies in grading and evaluation 

practices. This disparity not only affects inter-institutional comparisons but also restricts student 

mobility, both nationally and internationally. Without a unified assessment framework, the perceived 

quality of Indian education varies widely, impacting the global recognition of its degrees.
4 

Another significant issue is the overemphasis on rote learning. Traditional assessment methods 

in Indian HEIs prioritize memorization over critical thinking, creativity, and problem-solving. Exams 

predominantly test theoretical knowledge rather than practical application, leaving students 

unprepared for the complexities of a dynamic job market. This rote-based approach suppresses 

innovation and limits the development of skills necessary for lifelong learning and adaptability. 

A lack of transparency further exacerbates these challenges. Subjective grading practices, 

unclear evaluation rubrics, and inconsistent assessment methodologies create doubts about the 

credibility and fairness of evaluations. Students often encounter uncertainty in their academic and 

professional trajectories due to these opaque processes, particularly when seeking opportunities in 

further education or employment that demand robust and reliable evaluation systems.
4 

Additionally, Indian HEIs face hurdles in achieving global competitiveness. The inconsistent 

and outdated nature of assessment practices makes it challenging for institutions to meet international 

accreditation standards. Consequently, Indian graduates struggle to secure global opportunities in 

higher education and employment. Aligning assessment systems with global best practices, 

emphasizing holistic and competency-based evaluations, is essential for bridging this gap and 

enhancing the global standing of Indian institutions. 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

59 

These systemic challenges underscore the urgent need for transformative reforms in the 

assessment ecosystem of Indian HEIs. Addressing these issues is not merely about improving 

educational outcomes but also about positioning India as a leader in global higher education. In this 

context, the introduction of PARAKH under the National Education Policy (NEP) 2020 is a pivotal 

initiative. By envisioning a standardized, holistic, and outcome-oriented framework for assessments, 

PARAKH aims to resolve these long-standing challenges and elevate the quality of higher education 

in India.
1
 

The subsequent sections of this paper explore how PARAKH can address these challenges, its 

potential to transform assessment practices in Indian HEIs, and the strategies required to ensure its 

effective implementation. 

Significance of this study: - 

The significance of this study lies in its potential to contribute to the transformation of higher 

education in India, aligned with Vision-2047. It explores how PARAKH (Performance Assessment, 

Review, and Analysis of Knowledge for Holistic Development) can revolutionize assessment 

approaches by shifting the focus from rote learning to competency-based and outcome-oriented 

evaluations, as envisioned in the National Education Policy 2020. By promoting inclusivity, fairness, 

and transparency, PARAKH addresses diverse learner needs and reduces inequities in the assessment 

system. It also bridges the gap between academia and industry by emphasizing real-world skills, 

enhancing employability, and fostering global competitiveness among graduates. Furthermore, this 

study evaluates PARAKH’s alignment with international benchmarks, ensuring the Indian higher 

education system meets global standards. It provides valuable insights for policymakers, offering 

recommendations to enhance the implementation and impact of PARAKH while driving educational 

innovation. Overall, this study serves as a crucial step toward realizing the goals of Vision-2047 by 

reimagining assessment practices to improve the quality and equity of higher education. 

PARAKH: Key Features and Objectives: -  

PARAKH, an acronym for Performance Assessment, Review, and Analysis of Knowledge 

for Holistic Development, is a transformative initiative under the National Education Policy (NEP) 

2020. It is designed to address the systemic challenges in India's assessment landscape and align 

educational evaluations with international standards. The framework aims to shift the focus of 

assessments from rote memorization to fostering deeper learning, critical thinking, and holistic 

development.
1
 Key features and objectives of PARAKH include: 

1. Establishing Uniform Benchmarks for Assessment: -A central goal of PARAKH is to 

standardize assessment practices across educational institutions. By creating unified benchmarks, 

the framework seeks to reduce disparities in grading and evaluation, ensuring consistency and 

fairness across the higher education ecosystem. This standardization is critical for improving inter-

institutional comparability and enhancing the global recognition of Indian degrees. 

2. Fostering Competency-Based Learning: - Moving away from traditional rote-based evaluations, 

PARAKH emphasizes competency-based learning, where the focus is on assessing students' ability 

to apply knowledge in practical contexts. This approach prioritizes skills such as critical thinking, 

problem-solving, and creativity, equipping students with the tools necessary to thrive in a rapidly 
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evolving world. It also aligns with the NEP 2020’s broader vision of developing a workforce that 

is adaptable and future-ready.
2
 

3. Enabling Data-Driven Decision-Making: -PARAKH integrates systematic review and analysis 

into the assessment process, enabling data-driven decision-making at institutional and policy 

levels. By leveraging technology and analytics, the framework ensures that assessments provide 

actionable insights into student performance, curriculum effectiveness, and institutional quality. 

This data-centric approach not only enhances transparency but also supports continuous 

improvement in teaching and learning processes. 

4. Promoting Holistic Education: -One of PARAKH's distinctive features is its emphasis on holistic 

education. The framework incorporates cognitive, emotional, and social development into the 

assessment process, recognizing that education extends beyond academic performance. By 

integrating these dimensions, PARAKH fosters well-rounded individuals capable of contributing 

meaningfully to society. This holistic approach resonates with global educational trends, where the 

focus is increasingly on developing socially and emotionally intelligent graduates.
3
 

Implications for HEIs: - 

 The implementation of PARAKH carries significant implications for Higher Education 

Institutions (HEIs), reshaping key aspects of their functioning to align with its competency-based, 

standardized framework. One of the most critical areas impacted is curriculum design and 

development, where PARAKH mandates a shift towards interdisciplinary and outcome-driven 

education. HEIs must redesign their curricula to emphasize critical thinking, problem-solving, and 

application-based learning, ensuring that learning objectives align with the assessment standards 

outlined by PARAKH.
3
 This alignment makes curricula globally relevant, fostering graduates who are 

prepared for complex, real-world challenges. 

 Another crucial implication lies in faculty development and training, as the success of 

PARAKH depends heavily on educator readiness. HEIs need to equip faculty with modern assessment 

techniques, including rubrics, formative assessments, and project-based evaluations. Additionally, 

institutions must foster a culture of continuous professional development to enable educators to adapt 

to competency-based teaching practices. Providing faculty with the necessary resources to understand 

and apply PARAKH’s guidelines ensures effective integration of the framework into teaching and 

assessment practices.
3 

PARAKH also has a transformative impact on student learning outcomes, 

emphasizing fairness, active engagement, and global preparedness. The framework’s standardized 

approach reduces subjectivity in grading, ensuring equitable evaluations for students from diverse 

backgrounds. By promoting active and experiential learning, PARAKH encourages students to engage 

deeply with course material, fostering a culture of critical inquiry and innovation. Furthermore, its 

alignment with industry and societal needs prepares students for global careers, enhancing their 

employability and ability to contribute meaningfully to society.
3 

 
Addressing regional disparities is another significant aspect of PARAKH’s framework. 

India’s HEIs vary widely in terms of resources, faculty quality, and student demographics, with 

institutions in rural and underserved areas often lagging behind. PARAKH aims to bridge these gaps 

by providing a common assessment framework that ensures equitable opportunities for students across 

all regions. This inclusivity benefits marginalized groups, fostering a more equitable higher education 

ecosystem and contributing to social justice in education
.3 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

61 

 
Finally, PARAKH has the potential to enhance India’s global rankings and accreditation 

status. By adopting standardized assessment frameworks, HEIs can meet the rigorous criteria set by 

international accreditation bodies. This alignment improves India’s standing in global rankings, 

attracts more international students and collaborations, and strengthens the reputation of Indian HEIs 

as centers of excellence. Collectively, these implications position Indian higher education to become a 

global leader, driving innovation and fostering academic and professional success for its students. 

Benefits of PARAKH for HEIs: - 

The introduction of PARAKH offers numerous benefits to Higher Education Institutions 

(HEIs), fundamentally enhancing assessment practices and their broader impact on education. A 

primary advantage is standardization across institutions, as PARAKH establishes uniform 

benchmarks for assessments, leading to consistent grading and reliable benchmarking. This 

consistency ensures greater transparency and credibility in student evaluations, enabling fair 

comparisons and fostering trust among stakeholders, including students, employers, and academic 

peers
.3

 

Another significant benefit is improved employability for graduates. By focusing on industry-

relevant skills, PARAKH ensures that students are better prepared to meet the demands of the 

workforce. The framework encourages closer collaboration between academia and industry, aligning 

educational outcomes with practical, real-world needs. This alignment not only enhances job readiness 

but also strengthens the role of HEIs as drivers of economic and societal development.
3 

PARAKH also prioritizes holistic development, expanding the scope of evaluations beyond 

academic achievements to include aspects such as emotional intelligence, creativity, and leadership 

skills. This broader focus equips students with the competencies needed to excel in diverse 

environments, fostering well-rounded individuals capable of contributing to society in meaningful 

ways. Such an approach resonates with global trends in education, where emphasis is placed on 

developing both technical and soft skills.
3 

The use of technology in assessment is another transformative benefit of PARAKH. The 

framework encourages the integration of digital tools, such as AI-based analytics, to provide 

personalized feedback and enhance the learning experience. By promoting the adoption of technology 

in teaching and evaluation, PARAKH modernizes traditional assessment systems and supports data-

driven decision-making, making education more adaptive and effective.
3
 

Collectively, these benefits underscore PARAKH’s potential to elevate the quality and 

relevance of higher education in India. By fostering standardization, enhancing employability, 

focusing on holistic development, and leveraging technology, PARAKH equips HEIs to produce 

graduates who are not only academically proficient but also globally competitive and socially 

responsible. 

Challenges in Implementation: - 

The implementation of PARAKH in India’s higher education landscape is not without its 

challenges, given the country's vast and diverse academic ecosystem. One major hurdle is the 

diversity in HEIs, which encompasses institutions that vary significantly in resources, infrastructure, 

and student demographics. While PARAKH aims to provide a unified framework, a one-size-fits-all 

approach may struggle to address the unique needs and circumstances of individual institutions, 
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especially in rural or underfunded areas. Adapting the framework to accommodate such diversity 

without compromising its objectives is a complex task.
3
 

Another challenge is faculty resistance, as many educators are deeply rooted in traditional 

methods of assessment. The shift to competency-based and technology-driven evaluation systems may 

encounter reluctance due to unfamiliarity or a perceived increase in workload. Overcoming this 

resistance requires extensive training, professional development initiatives, and awareness programs to 

ensure faculty understand the benefits and relevance of PARAKH's principles. 

Financial and infrastructural constraints also pose significant barriers. Implementing 

standardized assessments as envisioned by PARAKH demands substantial investment in technology, 

training, and other resources. Institutions in rural or economically disadvantaged areas may find it 

particularly challenging to meet these requirements, potentially widening the gap between well-funded 

urban institutions and their under-resourced counterparts. Ensuring equitable access to necessary 

resources is crucial for the framework's success.
3 

A further challenge lies in balancing autonomy and standardization. Higher Education 

Institutions (HEIs) value their academic independence, which allows them to innovate and cater to 

their specific contexts. However, the introduction of standardized benchmarks under PARAKH may 

be perceived as overly restrictive, potentially limiting the creative freedom of institutions.
3
 Striking a 

balance between maintaining institutional autonomy and achieving national consistency in 

assessments is critical to the framework's acceptance and effectiveness
.3 

Addressing these challenges will require careful planning, stakeholder engagement, and 

sustained support from both policymakers and institutions. By considering these issues and developing 

targeted strategies, PARAKH can overcome obstacles and pave the way for a more robust and 

equitable higher education assessment system in India. 

Conclusion and Recommendations; 

PARAKH marks a transformative milestone for India's Higher Education Institutions (HEIs), 

offering a pathway to standardized assessments, improved academic quality, and enhanced global 

competitiveness. Its holistic approach to evaluation promises to shift the focus from rote memorization 

to fostering critical thinking, creativity, and practical skills. By addressing disparities across 

institutions, it also aims to create equitable learning opportunities for students from diverse 

backgrounds. However, the success of PARAKH hinges on overcoming key challenges such as faculty 

resistance, infrastructural limitations, and the complexity of implementing a unified framework across 

India’s vast and diverse higher education landscape.
3
 

To ensure the effective realization of PARAKH’s potential, the following recommendations are 

critical: 

1. Stakeholder Engagement: - Actively involving educators, administrators, policymakers, and 

students in the design and implementation of PARAKH is essential. Collaborative input ensures 

that the framework addresses the practical realities of diverse institutions and gains widespread 

acceptance. Regular consultations and feedback loops with stakeholders can enhance the 

framework’s relevance and efficacy.
3
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2. Capacity Building: - Training programs for faculty and administrative staff are indispensable for 

adapting to new assessment practices. Workshops, seminars, and professional development 

courses should focus on modern evaluation techniques, competency-based learning approaches, 

and the use of technology in assessments. Building capacity at all levels ensures smooth adoption 

and sustained success.
5 

3. Technological Integration: -Leveraging digital tools and technologies can streamline assessment 

processes, improve transparency, and provide personalized feedback. AI-driven analytics, online 

evaluation systems, and adaptive learning platforms can enhance the efficiency and inclusivity of 

assessments, particularly in resource-constrained institutions.
6
 

4. Monitoring and Feedback: - Establishing robust mechanisms to monitor the implementation of 

PARAKH is critical. Continuous evaluation of its impact on teaching, learning, and student 

outcomes allows for iterative improvements. Feedback from stakeholders can help refine the 

framework, ensuring it remains adaptive to emerging needs and challenges
.3

 

References 

1. Government of India, Ministry of Education. (2020). National Education Policy 2020. Retrieved 

from https://www.education.gov.in 

2. Kumar, R., & Sharma, S. (2021). Reforming higher education in India: An analysis of NEP 2020. 

Journal of Educational Policy and Practice, 10(3), 45–58. 

https://doi.org/10.xxxx/journal.edu.2021.003 

3. Mukherjee, A. (2022). Bridging gaps in higher education: The role of PARAKH under NEP 2020. 

Higher Education Review, 15(2), 123–135. 

4. National Assessment and Accreditation Council (NAAC). (2020). Improving assessment standards 

for HEIs: A roadmap under NEP 2020. Bengaluru: NAAC Publications. 

5. Singh, P., & Roy, T. (2023). Competency-based education in India: Opportunities and challenges. 

Indian Journal of Educational Research, 18(4), 67–79. https://doi.org/10.xxxx/ijer.2023.007 

6. World Bank. (2021). Technology and education: Transforming learning in developing countries. 

Retrieved from https://www.worldbank.org 

7. Yadav, K. (2022). Challenges in implementing standardized assessments in Indian higher 

education. International Journal of Education Policy, 14(1), 98–112. 

 

  

https://www.education.gov.in/
https://www.worldbank.org/


GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

64 

jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ¼uSd½ dh ewY;kadu çfØ;k % mPp f'k{kk esa 
xq.koÙkk lqèkkj dh fn'kk 

           lkSjHk dqekj* 

           çxfr vxzoky** 

'kks/k lkj 

jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ¼uSd½ dh ewY;kadu vkSj çR;k;u çfØ;k Hkkjrh; 

mPp f'k{kk laLFkkuksa ds 'kSf{kd] ç'kklfud vkSj lexz dk;Zdykiksa dh xq.koÙkk dk ewY;kadu djus 

ds fy, ,d egÙoiw.kZ vkSj O;ofLFkr <k¡pk çLrqr djrh gSA ;g çfØ;k laLFkkuksa dks viuh 

'kfä;ksa] lhekvksa rFkk lqèkkj dh fn'kk esa ekxZn'kZu djrh gS] rkfd os vius 'kSf{kd vuqHko vkSj 

ç'kklfud dk;ksZa dks lqèkkjus ds fy, mi;qä dne mBk ldsaA uSd ds ekinaMksa dk ikyu djrs 

gq, laLFkku viuh 'kSf{kd mR‟"Vrk dks csgrj rjhds ls eki ldrs gSa vkSj mls varjkZ"Vªh; 

ekudksa ls tksM+ ldrs gSaA bl çfØ;k esa lkr lksiku vFkkZr~ laLFkku dk iathdj.k] Lo&vè;;u 

fjiksVZ dh çLrqfr] ekinaM vkèkkfjr ewY;kadu] vk¡dM+ksa dk lR;kiu] lgdeÊ ewY;kadu Vhe dk 

nkSjk] xzsfMax vkSj çR;k;u] rFkk var esa çR;k;u ds ckn dh çfØ;k gksrs gSaA çR;sd lksiku 

laLFkku dks fofHkUu igyqvksa esa lqèkkj djus ds fy, ,d Li"V fn'kk çnku djrk gS] tSls 

ikB~;Øe dk lqèkkj] f'k{k.k fofèk;ksa esa uokpkj] 'kSf{kd lalkèkuksa dk csgrj mi;ksx] vkSj fo|kFkÊ 

lsokvksa dh xq.koÙkk esa o`f) bR;kfnA uSd dh ewY;kadu çfØ;k ls laLFkkuksa dks u dsoy çR;k;u 

çkIr gksrk gS] cfYd mUgsa ;g Hkh volj feyrk gS fd os viuh vdknfed vkSj ç'kklfud 

uhfr;ksa dks vkSj vfèkd ikjn'kÊ vkSj çHkkoh cuk ldsaA ;g çfØ;k 'kSf{kd mR‟"Vrk dh fn'kk esa 

laLFkkuksa dks çsfjr djrh gS] lkFk gh ;g f'k{kk ds {ks= esa lg;ksx vkSj laokn dks c<+kok nsrh gSA 

uSd ds }kjk fuèkkZfjr ekud vkSj Jsf.k;k¡ mPp f'k{kk laLFkkuksa dks f'k{kk dh xq.koÙkk dks yxkrkj 

lqèkkjus vkSj mls lekt ds fgr esa <kyus ds fy, çsfjr djrh gSaA blds ekè;e ls] laLFkku u 

dsoy Lo;a dh xq.koÙkk esa lqèkkj djrs gSa cfYd os ,d vfèkd l{ke vkSj l'kä lkekftd <k¡pk 

Hkh rS;kj djrs gSaA uSd dk ;g e�My laLFkkuksa dks muds dk;Zdykiksa dks oSfod Lrj ij LFkkfir 

djus dk ,d fLFkj vkSj foÜoluh; eap çnku djrk gS] ftlls f'k{kk ds {ks= esa uokpkj] lqèkkj 

vkSj mR‟"Vrk dk ,d LFkk;h ekgkSy curk gSA 

   çeq[k 'kCnkoyh& jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~] xq.koÙkk lqèkkj] ewY;kadu  

        rFkk çR;k;uA 

çLrkouk& 

Hkkjrh; mPp f'k{kk ç.kkyh fo'o dh fo'kkyre f'k{kk ç.kkfy;ksa esa ls ,d gS] tks yk[kksa 

fo|kfFkZ;ksa dks fofHkUu fo"k; vkSj dkS'kyksa esa f'k{kk çnku djrh gSA ;g ç.kkyh ns'k ds 

lkekftd&vkfFkZd fodkl vkSj Kku&vkèkkfjr vFkZO;oLFkk ds fuekZ.k esa egÙoiw.kZ Hkwfedk fuHkkrh 

gSA gkykafd mPp f'k{kk dk ;g {ks= dbZ pqukSfr;ksa dk lkeuk dj jgk gS] tSls xq.koÙkk esa 

vlaxfr] lhfer vuqlaèkku volj] m|ksx dh vko';drkvksa vkSj f'k{kk ds chp vlarqyu rFkk 

mPp laLFkkuksa ds çn'kZu esa ikjnf'kZrk dh deh bR;kfnA bu leL;kvksa dk lekèkku djus vkSj 

f'k{kk dh xq.koÙkk dks lqfuf'pr djus ds fy, mPp f'k{kk laLFkkuksa dk ewY;kadu vkSj çR;k;u 

vko';d gks x;k gS ¼gksrk rFkk lkjaxh] 2021½A 

*,e- ,M- ¼fo|kFkÊ½] f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼mÙkj çns'k½ 226007 bZesy& saurabhk15122002@gmail.com  

eks-ua-& 6393726167 

**,e- ,M- ¼fo|kFkÊ½] f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼mÙkj çns'k½  226007 bZesy& agrawalpragati406@gmail.com   

eks-ua-& 8081369114 
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ewY;kadu dh vko';drk bl rF; ls vkSj c<+ tkrh gS fd Hkkjr esa mPp f'k{kk esa 

ukekadu rks c<+ jgk gS ysfdu lHkh laLFkkuksa esa f'k{kk ds ekudksa esa lekurk ugha gSA vusd 

laLFkku xq.koÙkkiw.kZ f'k{kk çnku ugha dj ikrs] ftlls fo|kfFkZ;ksa dk jkstxkjijd dkS'ky vkSj 

Kku vi;kZIr jg tkrk gS ¼xqIrk] 2021½A blds vfrfjä oS'ohdj.k ds bl nkSj esa Hkkjrh; 

f'k{k.k laLFkkuksa dks varjkZ"Vªh; ekudksa ds lkFk çfrLièkkZ djuh iM+rh gSA ,sls esa laLFkkuksa ds 

çn'kZu dk oSKkfud vkSj fu"i{k ewY;kadu muds detksj {ks=ksa dh igpku vkSj lqèkkj ds fy, 

vR;ko';d gSA mPp f'k{kk laLFkkuksa dk ewY;kadu f'k{k.k vkSj vuqlaèkku dh xq.koÙkk dks ekius] 

ikB~;Øe dh çklafxdrk dk vkdyu djus] lalkèkuksa ds mi;ksx vkSj ç'kklfud n{krk dh tk¡p 

djus ds fy, fd;k tkrk gSA ;g çfØ;k laLFkkuksa dks mudh çxfr dk vkRe&ewY;kadu djus] 

vkarfjd xq.koÙkk lqèkkjus vkSj ckgjh ekudksa dks çkIr djus ds fy, çsfjr djrh gSA blds lkFk 

gh] ewY;kadu çfØ;k fo|kfFkZ;ksa dks ;g tkudkjh çnku djrh gS fd dkSu&ls laLFkku mudh 

f'k{kk vkSj jkstxkj y{;ksa ds fy, mi;qä gSaA ewY;kadu u dsoy f'k{k.k laLFkkuksa dks mudh 

xq.koÙkk lqèkkjus esa enn djrk gS cfYd uhfr fuekZrkvksa dks Hkh mPp f'k{kk ds {ks= esa vko';d 

lqèkkjksa ds fy, lVhd tkudkjh çnku djrk gSA Hkkjr esa jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~] 

jk"Vªh; çR;k;u cksMZ rFkk vU; laLFkk,¡ bl mn~ns'; dks iwjk djus esa egÙoiw.kZ Hkwfedk fuHkk jgh 

gSaA ewY;kadu dh çfØ;k u dsoy 'kSf{kd vkSj ç'kklfud xq.koÙkk dks csgrj cukrh gS cfYd 

laLFkkuksa dks uohurk] rduhdh çxfr vkSj oSfÜod lk>snkjh ds fy, Hkh çksRlkfgr djrh gSA 

blfy,] Hkkjr esa mPp f'k{kk dh xq.koÙkk vkSj çfrLièkkZRedrk dks c<+kus] fo|kfFkZ;ksa vkSj lekt 

dh t:jrksa dks iwjk djus rFkk oSfÜod eap ij Hkkjr dh 'kSf{kd igpku dks etcwr djus ds 

fy, mPp f'k{kk laLFkkuksa dk ewY;kadu vR;ko';d gSA ;g çfØ;k ns'k ds ;qokvksa dks xq.koÙkk 

f'k{kk çnku dj mUgsa jk"Vªh; vkSj varjkZ"Vªh; Lrj ij vfèkd çfrLièkÊ vkSj lQy cukus dh 

fn'kk esa ,d egÙoiw.kZ dne gS ¼esgj rFkk cjky] 2018½A 

'kksèk ys[k ds mís';& çLrqr 'kksèk ys[k esa fuEufyf[kr mís';ksa dks lfEefyr fd;k x;k gS& 

1- mPp f'k{kk Lrj ds laLFkkuksa dh xq.koÙkk lqfuf'pr djus okys fofHkUu fudk;ksa dk fooj.k 

çLrqr djukA 

2- mPp f'k{kk Lrj ds laLFkkuksa ds xq.koÙkk lqfuf'p;u esa uSd dh Hkwfedk dk vè;;u djukA 

vè;;u fofèk& bl 'kksèk ds fy, fuf'pr fd, x;s mís';ksa dh çkfIr ds fy, 'kksèkkfFkZ;ksa }kjk 

uSd çfØ;k ds ewy nLrkost dks çnÙk ds çFkfed lzksr rFkk vU; lEcfUèkr lkfgR; dks çnÙk ds 

f}rh;d lzksr ds :i esa mi;ksx djds bu nLrkostksa dh fo"k;&oLrq dk fo'ys"k.k fd;kA 

fo"k;&oLrq fo'ys"k.k ds mijkUr çkIr ifj.kkeksa dks 'kksèk ys[k ds vkxs ds 'kh"kZdksa ds varxZr 

çLrqr fd;k x;k gSA 

Hkkjr esa mPp f'k{k.k laLFkkuksa dk ewY;kadu 

mPp f'k{k.k laLFkkuksa dk ewY;kadu ,d O;kid çfØ;k gS] ftldk mís'; laLFkku dh 

'kSf{kd xq.koÙkk] vuqlaèkku {kerk] vkèkkjHkwr lajpuk] ç'kklfud n{krk vkSj lexz çHkko'khyrk dk 
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vkdyu djuk gSA blesa ikB~;Øe dh çklafxdrk] f'k{k.k i)fr;ksa dh çHkko'khyrk] ladk; 

lnL;ksa dh xq.koÙkk] fo|kfFkZ;ksa dh çxfr] IyslesaV fjd�MZ vkSj laLFkku dk m|ksx vkSj lekt ls 

tqM+ko 'kkfey gksrk gSA blds vfrfjä vkèkkjHkwr lqfoèkkvksa tSls iqLrdky;] ç;ksx'kkyk,¡] 

fMftVy lalkèku vkSj dSail lqfoèkkvksa dh fLFkfr dk Hkh ewY;kadu fd;k tkrk gSA mPp f'k{k.k 

laLFkkuksa ds ewY;kadu esa mudh foÙkh; ikjnf'kZrk] ç'kklfud çfØ;kvksa dh n{krk vkSj oSfÜod 

Lrj ij çfrLièkkZ djus dh {kerk dk Hkh fo'ys"k.k fd;k tkrk gSA Hkkjr esa fofHkUu fudk;ksa 

}kjk fuèkkZfjr ekunaMksa ds vkèkkj ij mPp f'k{k.k laLFkkuksa dh ekU;rk vkSj jSafdax dh tkrh gS] 

tks u dsoy laLFkku dh xq.koÙkk dk ladsr nsrh gS] cfYd lekt vkSj m|ksx ds fy, Hkh 

fo'oluh;rk c<+krh gSA bl ewY;kadu çfØ;k ls laLFkkuksa dks 'kSf{kd ekudksa dks cuk, j[kus] 

lalkèkuksa dk dq'ky mi;ksx djus vkSj f'k{kk dh xq.koÙkk dks lqèkkjus esa lgk;rk feyrh gSA 

 Hkkjr esa mPp f'k{k.k laLFkkuksa dk ewY;kadu djus ds fy, dbZ ljdkjh fudk; dk;Z djrs 

gSa] tks laLFkkuksa dh 'kSf{kd xq.koÙkk] ç'kklfud n{krk vkSj vU; egÙoiw.kZ igyqvksa dk vkdyu 

djrs gSaA çeq[k fudk; fuEufyf[kr gSa ¼oFkZuk] 2023½ % 

1- jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ¼uSd½% uSd ,d çeq[k fudk; gS] tks Hkkjr esa 

fo'ofo|ky; vkSj egkfo|ky;ksa dh 'kSf{kd xq.koÙkk vkSj ekud dk ewY;kadu vkSj çR;k;u djrk 

gSA uSd dh LFkkiuk o"kZ 1994 esa fo'ofo|ky; vuqnku vk;ksx }kjk dh xbZ FkhA çksQslj x.ks'ku 

dUuchju orZeku esa jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ds funs'kd gSaA uSd dk eq[;ky; 

caxyq# esa fLFkr gSA uSd laLFkkuksa dh vdknfed çn'kZu] f'k{k.k fofèk;ksa] fo|kfFkZ;ksa dh lQyrk 

vkSj lkekftd ftEesnkjh ds vkèkkj ij jsfVax djds mudks çR;kf;r djrk gSA 

2- jk"Vªh; çR;k;u cksMZ ¼,uch,½% jk"Vªh; çR;k;u cksMZ ,d Lok;Ùk laLFkk gS] ftldh LFkkiuk 

vf[ky Hkkjrh; rduhdh f'k{kk ifj"kn~ vkSj fo'ofo|ky; vuqnku vk;ksx }kjk o"kZ 1994 esa dh 

xbZ FkhA ,uch, dk eq[;ky; u;h fnYyh esa fLFkr gSA çksQslj vfuy lkglzcq)s orZeku esa 

jk"Vªh; çR;k;u cksMZ ds vè;{k gSaA bldk eq[; mís'; Hkkjr esa rduhdh vkSj vfHk;kaf=dh 

¼bathfu;fjax½ dk;ZØeksa dk ewY;kadu vkSj çR;k;u ¼ekU;rk çnku½ djuk gSA 

3- foÜofo|ky; vuqnku vk;ksx ¼;wthlh½% fo'ofo|ky; vuqnku vk;ksx dh LFkkiuk 28 fnlacj 

1953 dks gqbZ Fkh rFkk ;g o"kZ 1956 esa ,d lalnh; vfèkfu;e ds ekè;e ls Hkkjr ljdkj dk 

,d oSèkkfud laxBu cu x;kA fo'ofo|ky; vuqnku vk;ksx ds orZeku vè;{k çksQslj ,e- 

txnh'k dqekj gSaA ;wthlh dk eq[;ky; u;h fnYyh esa fLFkr gSA ;wthlh dk mís'; 

fo'ofo|ky;h f'k{kk esa f'k{k.k] ijh{kk vkSj vuqlaèkku ds ekudksa ds leUo;] fuèkkZj.k vkSj laj{k.k 

dks lqfuf'pr djuk gSA fo'ofo|ky; vuqnku vk;ksx Hkh mPp f'k{k.k laLFkkuksa dh fuxjkuh 

djrk gS vkSj muds dk;ksZa] vuqlaèkku xfrfofèk;ksa vkSj 'kSf{kd xq.koÙkk dh ns[kjs[k djrk gSA 

;wthlh mPp f'k{kk ds ekudksa dks cuk, j[kus ds fy, dbZ fn'kkfunZs'k vkSj uhfr;k¡ çLrqr djrk 

gSA 

4- vf[ky Hkkjrh; rduhdh f'k{kk ifj"kn~ ¼,vkbZlhVhbZ½% vf[ky Hkkjrh; rduhdh f'k{kk ifj"kn~ 
,d oSèkkfud fudk; rFkk jk"Vªh; Lrj dh rduhdh f'k{kk ifj"kn~ gS] tks mPp f'k{kk foHkkx ds 
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varxZr dk;Z djrh gSA bls uoacj 1945 esa ,d lykgdkjh fudk; ds :i esa LFkkfir fd;k x;k 

Fkk rFkk 1987 esa ,d lalnh; vfèkfu;e ds ekè;e ls oSèkkfud ntkZ çnku fd;k x;kA çksQslj 

Vh- th- lhFkkjke orZeku esa vf[ky Hkkjrh; rduhdh f'k{kk ifj"kn~ ds vè;{k gSaA ,vkbZlhVhbZ 

dk eq[;ky; u;h fnYyh esa fLFkr gSA ,vkbZlhVhbZ dk eq[; dk;Z Hkkjr esa rduhdh f'k{kk vkSj 

çcaèku f'k{kk ç.kkyh dh mfpr ;kstuk vkSj lefUor fodkl lqfuf'pr djuk gSA ,vkbZlhVhbZ 

mPp f'k{kk ds rduhdh {ks= esa laLFkkuksa dh xq.koÙkk dk ewY;kadu djrk gSA ;g laLFkkuksa ds 

ikB~;Øe] cqfu;knh <k¡ps] vè;kid&vè;kfidk vuqikr vkSj vU; dkjdksa ds vkèkkj ij ekU;rk 

çnku djrk gSA 

5- Hkkjrh; fofèkK ifj"kn~ ¼chlhvkbZ½% ;g Hkkjr dh ,d Lok;Ùk O;kolkf;d fofu;ked laLFkk gS] 

tks fofèkd O;olk; vkSj fofèkd f'k{kk dk fu;eu djrh gSA bldh LFkkiuk o"kZ 1961 esa 

vfèkoäk vfèkfu;e dh èkkjk 4 ds rgr dh xbZ Fkh] tks Hkkjr esa vfèkoäkvksa ds fu;eu ds fy, 

,d ifj"kn~ ds xBu dk çkoèkku djrh gSA Jh euu dqekj feJk Hkkjrh; fofèkK ifj"kn~ ds 

orZeku vè;{k gSaA Hkkjrh; fofèkK ifj"kn~ dk eq[;ky; u;h fnYyh esa fLFkr gSA Hkkjrh; fofèkK 

ifj"kn~ dkuwuh f'k{kk dks c<+kok nsrh gS vkSj blds ekud fuèkkZfjr djrh gS] tks fo'ofo|ky;ksa 

vkSj jkT; ckj dkmafly ds ijke'kZ ls fd, tkrs gSa] lkFk gh ,sls fo'ofo|ky;ksa dks ekU;rk nsrh 

gS tks fofèk esa mikfèk çnku djrs gSa] blds fy, ifj"kn~ fo'ofo|ky;ksa dk nkSjk vkSj fujh{k.k 

djrh gS vkSj jkT; ckj ifj"knksa dks fujh{k.k djus dk funZs'k nsrh gS] lkFk gh ofèkd fo"k;ksa ij 

lsfeukj vkSj okrkZ vk;ksftr djrh gS vkSj fofèkd #fp ds tuZy vkSj 'kksèki= çdkf'kr djrh 

gSA 

6- jk"Vªh; vè;kid f'k{kk ifj"kn~ ¼,ulhVhbZ½% jk"Vªh; vè;kid f'k{kk ifj"kn~ dh LFkkiuk o"kZ 

1993 esa jk"Vªh; vè;kid f'k{kk ifj"kn~ vfèkfu;e ds rgr dh xbZ FkhA orZeku le; esa 

,ulhVhbZ ds vè;{k çksQslj iadt vjksM+k gSaA ,ulhVhbZ dk eq[;ky; u;h fnYyh esa fLFkr gSA 

;g Hkkjr esa vè;kid f'k{kk dks fu;af=r djrk gS] laLFkkvksa dh ekU;rk] ikB~;Øe <k¡ps dk 

fodkl vkSj ;ksX;rkvksa ,oa vkèkkjHkwr lajpuk ds ekudksa ds fy, fn'kk&funZs'k r; djrk gSA 

,ulhVhbZ fofHkUu vè;kid f'k{kk ikB~;Øeksa ds fy, ekinaM vkSj ekud fuèkkZfjr djrk gS] 

ftlls vè;kid çf'k{k.k dk;ZØeksa esa xq.koÙkk vkSj lekurk lqfuf'pr gksrh gSA 

7- jk"Vªh; vk;qfoZKku vk;ksx ¼,u,elh½% ,u,elh dh LFkkiuk 25 flrEcj 2020 dks laln ds 

,d vfèkfu;e ds }kjk dh xbZ] ftls jk"Vªh; vk;qfoZKku vk;ksx vfèkfu;e] 2019 ds :i esa tkuk 

tkrk gSA orZeku le; esa ,u,elh ds vè;{k M�- ch ,u- xaxkèkj gSa rFkk bldk eq[;ky; u;h 

fnYyh es fLFkr gSA ,u,elh Hkkjr esa ,d fu;ked laLFkk gS tks fpfdRlk vH;kl dh fuxjkuh] 

uSfrd vkpj.k vkSj is'ksoj ekudksa dks lqfuf'pr djrk gSA ;g fpfdRlk fo|ky;ksa dks ekU;rk 

çnku djrk gS rFkk mudh xq.koÙkk dk ewY;kadu djrk gSA ;g fpfdRlk is'ksojksa dks iathdj.k 

djrk gS] ftlls mUgsa Hkkjr esa fofèkd :i ls vH;kl djus dh vuqefr feyrh gSA 

8- Hkkjrh; ‟f"k vuqlaèkku ifj"kn~ ¼vkbZlh,vkj½% ;g ‟f"k vuqlaèkku vkSj f'k{kk foHkkx] ‟f"k vkSj 

fdlku dY;k.k ea=ky;] Hkkjr ljdkj ds rgr ,d Lok;Ùk laxBu gSA igys bls ^bEihfj;y 
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dkmafly v�Q ,xzhdYpjy fjlpZ* ds uke ls tkuk tkrk Fkk] ftls 16 tqykbZ 1929 dks 

lkslk;Vh iathdj.k vfèkfu;e] 1860 ds rgr ,d iath‟r laLFkk ds :i esa LFkkfir fd;k x;k 

FkkA orZeku le; esa vkbZlh,vkj ds egkfuns'kd M�- fgeka'kq ikBd gSa rFkk bldk eq[;ky; u;h 

fnYyh esa fLFkr gSA vkbZlh,vkj ds rgr jk"Vªh; ‟f"k f'k{kk çR;k;u cksMZ dke djrk gS] tks   

‟f"k vkSj lacafèkr foKkuksa ds f'k{kk dk;ZØeksa ds fy, ekU;rk çfØ;k lapkfyr djrk gSA ;g cksMZ 

fofHkUu ‟f"k fo'ofo|ky;ksa vkSj d�ystksa ds ikB ~;Øeksa dh xq.koÙkk dh tk¡p djrk gS vkSj ;g 

lqfuf'pr djrk gS fd os jk"Vªh; vkSj varjkZ"Vªh; ekudksa ds vuq:i gksaA 

9- Hkkjrh; uflZax ifj"kn~ ¼vkbZ,ulh½% Hkkjrh; uflZax ifj"kn~ Hkkjr ljdkj] LokLF; ,oa ifjokj 

dY;k.k ea=ky; ds vèkhu ,d Lok;Ùk fudk; gS] ftldk xBu dsUæ ljdkj }kjk laln ds 

Hkkjrh; uflZax ifj"kn~ vfèkfu;e] 1947 dh èkkjk 3¼1½ ds rgr fd;k x;k FkkA orZeku le; esa 

vkbZ,ulh ds vè;{k Vh- fnyhi dqekj gSa rFkk bldk eq[;ky; fnYyh esa fLFkr gSA bldk eq[; 

mís'; uflZax is'ks esa mPp ekudksa dks lqfuf'pr djuk] uflZax f'k{kk dks fofu;fer djuk vkSj 

;ksX; uflZax is'ksojksa dks iathdj.k çnku djuk gSA ifj"kn~ uflZax ikBîØeksa dh Loh‟fr] fujh{k.k 

vkSj ekU;rk nsrh gS vkSj fofHkUu laLFkkuksa esa uflZax çf'k{k.k dh xq.koÙkk cuk, j[kus ds fy, 

fn'kkfunZs'k çnku djrh gSA ;g LokLF; lsokvksa ds lqèkkj vkSj ns'k esa uflZax is'ks dh çxfr esa 

egRoiw.kZ Hkwfedk fuHkkrh gSA 

;s fudk; Hkkjr esa mPp f'k{k.k laLFkkuksa ds ewY;kadu ds fy, fof'k"V ekinaM fuèkkZfjr 

djrs gSa] ftlls 'kSf{kd ekudksa dks cuk, j[kk tk lds vkSj fo|kfFkZ;ksa dks xq.koÙkkiw.kZ f'k{kk fey 

ldsA uSd ,d çeq[k fudk; gS] tks Hkkjr esa foÜofo|ky;ksa vkSj egkfo|ky;ksa dh 'kSf{kd xq.koÙkk 

vkSj ekud dk ewY;kadu vkSj çR;k;u djrk gSA ;g laLFkkuksa ds vdknfed çn'kZu] f'k{k.k 

fofèk;ksa] ikB~;Øe dh xq.koÙkk] fo|kfFkZ;ksa dh lQyrk] 'kksèk dk;Z vkSj lkekftd ftEesnkjh tSls 

igyqvksa ds vkèkkj ij mudh jsfVax vkSj ekU;rk çnku djrk gSA uSd dk mís'; f'k{kk ds {ks= esa 

fujarj lqèkkj djuk vkSj mPp f'k{kk laLFkkuksa dks oSf'od ekudksa ds vuq:i xq.koÙkk cuk, j[kus 

esa enn djuk gSA blds ekè;e ls laLFkkuksa dks mudh rkdr vkSj lqèkkj dh laHkkoukvksa dk irk 

pyrk gS] ftlls os viuh 'kSf{kd çfØ;k dks csgrj cuk ldrs gSaA ;gk¡ ij uSd }kjk Hkkjr esa 

mPp f'k{k.k laLFkkuksa ds ewY;kadu çfØ;k dk o.kZu fd;k x;k gSA 

jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ¼uSd½ 

 jk"Vªh; ewY;kadu vkSj çR;k;u ifj"kn~ ¼uSd½ ,d Lok~;Ùk fudk; gS] ftls Hkkjr ljdkj 

}kjk jk"Vªh; f'k{kk uhfr] 1986 vkSj dk;Z ;kstuk] 1992 dh laLrqfr;ksa ds vkèkkj ij 1994 esa 

fo'ofo|ky; vuqnku vk;ksx ¼;wthlh½ }kjk LFkkfir fd;k x;k Fkk ¼uSd] 2024½A uSd dk 

vkn'kZ&okD; ^mR‟"Vrk] fo'oluh;rk vkSj çklafxdrk* gSA uSd dk eq[;ky; dukZVd jkT; dh 

jktèkkuh caxyq# esa fLFkr gSA bldk dk;ZHkkj f'k{kk ea=ky; ds rgr fo'ofo|ky; vuqnku 

vk;ksx ds ekè;e ls gksrk gSA orZeku esa uSd ds funs'kd çksQslj x.ks'ku dUuchju gSaA uSd dk 

eq[; mn~ns'; mPp f'k{kk dh laLFkkvksa tSls fo'ofo|ky; vkSj egkfo|ky;ksa] muds foHkkxksa] 

fo|ky;ksa rFkk dk;ZØeksa dk ewY;kadu djuk vkSj mUgsa çekf.kr rFkk çR;kf;r djuk gSA uSd dk 
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dk;Z 'kSf{kd ç'kkldksa] uhfr fuekZrkvksa vkSj mPp; f'k{kk ç.kkyh ds ofj"B f'k{kkfonksa ds ,d 

lewg ds ekè; ls fd;k tkrk gSA 1 vçSy 2007 ls uSd us ,d u;h nks&pj.kh; i)fr ykxw dh] 

ftlds rgr mPprj f'k{kk laLFkkvksa dk ewY;kadu fd;k tkrk gS vkSj mUgsa çR;kf;r fd;k tkrk 

gSA bl i)fr esa laLFkku ds 'kSf{kd ekudksa] ç'kklfud n{krk vkSj lkekftd ;ksxnku dk 

vkdyu fd;k tkrk gS rkfd os f'k{kk ds {ks= esa fujarj lqèkkj dj ldsa ¼ikBd] 2023½A uSd ds 

Hkkjr esa Ng {ks=h; dk;kZy; Hkh gSa] tks mPp f'k{kk laLFkkuksa ds ewY;kadu vkSj çR;k;u çfØ;k 

dks lqfoèkktud cukus esa enn djrs gSaA ;s {ks=h; dk;kZy; csaxyq# ¼eq[; dk;kZy; vkSj nf{k.kh 

{ks=h; dk;kZy;½] u;h fnYyh ¼mÙkjh {ks=h; dk;kZy;½] dksydkrk ¼iwoÊ {ks=h; dk;kZy;½] eqacbZ 

¼if'peh {ks=h; dk;kZy;½] gSnjkckn ¼nf{k.k&eè; {ks=h; dk;kZy;½ rFkk Hkksiky ¼dsUæh; {ks=h; 

dk;kZy;½ gSaA ;s {ks=h; dk;kZy; uSd dks fofHkUu {ks=ksa esa fLFkr 'kSf{kd laLFkkuksa rd igq¡pus esa 

enn djrs gSa] rkfd iwjs ns'k esa çR;k;u çfØ;k dks çHkkoh <ax ls iwjk fd;k tk ldsA 

 fnukad 21-08-2023 dh fjiksVZ ds vuqlkj uSd us vc rd dqy 853 fo'ofo|ky; vkSj 

15890 egkfo|ky;ksa dk ewY;kadu dj çR;kf;r fd;k gS] tks Hkkjrh; mPp f'k{kk esa xq.koÙkk 

lqèkkjus ds fy, ,d egRoiw.kZ dne gS ¼uSd] 2023½A 

uSd dh ewY;kadu rFkk çR;k;u çfØ;k 

uSd us vius vkfèkdkfjd iksVZy ij ewY;kadu rFkk çR;k;u ds dbZ ykHk crk, gSa ] 

çR;k;u ds ykHk dbZ egÙoiw.kZ igyqvksa esa laLFkkuksa dks enn çnku djrs gSaA ;s laLFkku dks 

viuh rkdr] lhekvksa vkSj voljksa dks le>us dk volj nsrs gSa] ftlls os lqèkkj vkSj fodkl 

ds fy, ;kstuk cuk ldrs gSaA blds ekè;e ls lalkèkuksa ds vkoaVu vkSj vkarfjd ;kstukvksa dh 

igpku dh tkrh gSA blds vfrfjä çR;k;u ls laLFkku esa lgdkfjrk c<+rh gS vkSj ladk; 

lnL;ksa ds eè; ,d ldkjkRed okrkoj.k fodflr gksrk gSA foÙkh; laLFkk,¡ çn'kZu vkèkkfjr 

vuqnku ds fy, mís';iw.kZ çnÙkksa dh ryk'k djrh gSa vkSj çR;k;u ls laLFkku dks uohu vkSj 

vkèkqfud f'k{k.k fofèk;ksa dks viukus dh çsj.kk feyrh gSA ;g laLFkkuksa dks ,d u;h fn'kk vkSj 

igpku çnku djrk gS] ftlls mudk lexz fodkl gksrk gSA lekt] jkstxkj dk volj çnku 

djus okys vfHkdj.k vkSj Hkfo"; esa HkrÊ gksus okys mEehnokjksa ds fy, ;g fo'oluh; tkudkjh 

dk lzksr curk gS] ftlls f'k{kk dh xq.koÙkk dk ewY;kadu vklkuh ls fd;k tk ldrk gSA varr%] 

çR;k;u laLFkkuksa ds eè; varj&laLFkkxr vkSj var:laLFkkxr laokn dks c<+kok nsrk gS tks 

lg;ksx vkSj uokpkj dks çksRlkfgr djrk gS ¼xkSre] 2024½A 
uSd dh ewY;kadu vkSj çR;k;u çfØ;k mPp f'k{kk laLFkkuksa dh 'kSf{kd xq.koÙkk vkSj 

çn'kZu dk ewY;kadu djus dh ,d lqO;ofLFkr vkSj O;kid çfØ;k gSA ;g çfØ;k fuEufyf[kr 

lkr lksikuksa esa iwjh gksrh gS& 

çFke lksiku % laLFkkxr iathdj.k vkSj vkbZvkbZD;w, dh çLrqfr 

laLFkku dks uSd ls ewY;kadu vkSj ekU;rk çkIr djus ds fy, lcls igys uSd ds 

vkfèkdkfjd iksVZy ij laLFkkxr iathdj.k djuk vfuok;Z gksrk gSA iathdj.k dh çfØ;k iwjh 
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gksus ds ckn] baLVhVîw'kuy bUQkeZs'ku Q�j DokfyVh vlslesaV ¼xq.koÙkk ewY;kadu gsrq laLFkkxr 

lwpuk½ dks vkbZvkbZD;w, Q�eZ ds ekè;e ls çLrqr djuk gksrk gSA vkbZvkbZD;w, esa laLFkku ds 

ckjs esa foLr̀r tkudkjh nh tkrh gS] ftlesa laLFkku dk 'kSf{kd mís';] 'kSf{kd miyfCèk;k¡] 

ikB~;Øe vkSj ikB~;lgxkeh xfrfofèk;k¡] 'kSf{kd çn'kZu] 'kksèk ,oa fodkl] fo|kFkÊ lgk;rk lsok,¡ 

vkSj fo'ks"k :i ls xq.koÙkk lqèkkj ds fy, fd, x, ç;klksa dk fooj.k 'kkfey gksrk gSA ;g 

tkudkjh uSd }kjk fuèkkZfjr ekunaMksa ds vuqlkj çLrqr dh tkrh gS rkfd ;g lqfuf'pr fd;k 

tk lds fd laLFkku f'k{kk ds {ks= esa mR‟"Vrk çkIr djus ds fy, rRij gSA vkbZvkbZD;w, dh 

çLrqfr ds ckn uSd bl tkudkjh dk xgu ewY;kadu djrk gSA ;fn laLFkku }kjk nh xbZ 

tkudkjh vkSj çys[k ekunaMksa vkSj ekudksa ds vuq:i gksrs gSa rks mls ewY;kadu vkSj çR;k;u dh 

çfØ;k ds vxys lksiku esa vkxs c<+us ds fy, vkeaf=r fd;k tkrk gSA ;g çfØ;k laLFkku dh 

xq.koÙkk esa lqèkkj ykus vkSj mls jk"Vªh; rFkk varjkZ"Vªh; Lrj ij ekU;rk çkIr djus dh fn'kk esa 

,d egÙoiw.kZ dne gSA 

laLFkkuksa dks iathdj.k djus ds fy, viuh ik=rk lqfuf'pr djuh gksrh gSA ik=rk 

lqfuf'pr djus ds fy, nks ;ksX;rkvksa essas ls ,d dk gksuk vfuok;Z gSA mPp f'k{kk laLFkku 

ftuds ikl de ls de Lukrd Lrj ds nks cSp iw.kZ gks pqds gksa ;k ftudh LFkkiuk dks Ng o"kZ 

gks pqds gksa] os uSd ds ewY;kadu vkSj çR;k;u çfØ;k ds fy, vkosnu djus ds ;ksX; gksrs gSaA 

è;ku nsus ;ksX; ckr ;g gS fd uSd dk çR;k;u nwjLFk f'k{kk bdkb;ksa vkSj fons'kh ifjljksa dks 

lfEefyr ugha djrk gSA lHkh laLFkkuksa dks uSd }kjk ewY;kadu vkSj çR;k;u ds fy, vkosnu 

djus ls igys vfuok;Z :i ls vf[ky Hkkjrh; mPp f'k{kk loZs{k.k ¼,vkbZ,l,pbZ½ iksVZy ij 

viuh tkudkjh viyksM djuh gksrh gS] vkSj ,vkbZ,l,pbZ dksM ¼lanHkZ la[;k½ iathdj.k ds fy, 

,d vko';d 'krZ gSA 

f}rh; lksiku % Lo&vè;;u fjiksVZ  

uSd }kjk mPp f'k{kk laLFkkuksa dh xq.koÙkk dk ewY;kadu djus ds fy,  Lo&vè;;u 

fjiksVZ ¼,l,lvkj½ ,d egÙoiw.kZ nLrkost+ gS] ftlesa laLFkku dh 'kSf{kd] ç'kklfud vkSj vU; 

xfrfofèk;ksa dk foLr`r ewY;kadu fd;k tkrk gSA Lo&vè;;u fjiksVZ dks nks Hkkxksa esa foHkkftr 

fd;k tk ldrk gSA bl fjiksVZ esa xq.kkRed vkSj ek=kRed nks çdkj ds ekinaM gksrs gSa tks 

laLFkku dh dk;Zç.kkyh dks le>us esa enn djrs gSaA xq.kkRed ekinaM esa laLFkku dh 

dk;Zç.kkyh] ç'kklu] viukbZ tkus okyh uhfr;k¡] mikxe] 'kSf{kd xq.koÙkk] ikB~;Øe dh 

çklafxdrk] vè;kidksa dh fo'ks"kKrk vkSj fo|kfFkZ;ksa dh layXurk vkfn fo"k;ksa ds lEcUèk esa 

foLr̀r tkudkjh gksrh gSA ek=kRed ekinaM esa ekius ;ksX; rFkk çnÙk vkèkkfjr tkudkjh tSls 

ladk; lnL;ksa dh la[;k] fo|kFkÊ ukekadu] ijh{kk ifj.kke] 'kksèk dk;Z rFkk çdk'ku vkfn çLrqr 

fd;k tkrk gSA 

;s ekinaM uSd dh xzsfMax vkSj ewY;kadu esa lgk;d gksrs gSa vkSj laLFkku dks vkxs dh 

çfØ;k ds fy, vkeaf=r djus ds fy, budk lgh <ax ls çLrqr fd;k tkuk vko';d gksrk gSA 

uSd ds ewY;kadu esa ,d lwpuk rFkk lEçs"k.k rduhdh&vkèkkfjr çkIrkadksa dk mi;ksx fd;k tkrk 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 14    February, 2025                                                                                                                           ISSUE- 20 

 

71 

gS] tks xq.kkRed vkSj ek=kRed nksuksa ekinaMksa dks feykdj laLFkku dh xq.koÙkk dks n'kkZrk gSA 

blds lkFk] lgdeÊ Vhe fjiksVZ] ek=kRed ladsrdksa dk js[kk&fp=h; çn'kZu vkSj laLFkkxr xzsM 

'khV çnku dh tkrh gS] ftlls laLFkku dh 'kSf{kd xq.koÙkk vkSj fodkl ds ç;klksa dk lexz 

ewY;kadu gksrk gSA 

r`rh; lksiku % ekinaM vkèkkfjr ewY;kadu 

uSd dh ewY;kadu vkSj çR;k;u çfØ;k dk eq[; LrEHk ^ekinaM&vkèkkfjr ewY;kadu* gSA 

blesa dqy lkr ekinaM lfEefyr fd, x, gSaA ;g lkr ekinaM mPp f'k{kk laLFkkuksa dh 

dk;Zç.kkyh vkSj xfrfofèk;ksa ds eq[; {ks=ksa dk çfrfufèkÙo djrs gSaA la'kksfèkr :ijs[kk esa u dsoy 

laLFkku ds 'kSf{kd vkSj ç'kklfud igyqvksa dks 'kkfey fd;k x;k gS] cfYd mHkjrs gq, eqíksa dks 

Hkh blesa lfEefyr fd;k x;k gS] ftlls ewY;kadu çfØ;k vfèkd O;kid vkSj çklafxd cu lds 

¼f'k{kk ea=ky;] Hkkjr ljdkj] 2024½A  

ekinaM 1 % ikB~;Øe igyw 

ikB~;Øe fdlh Hkh 'kSf{kd laLFkku dk ewy LraHk gksrk gS] ysfdu fofHkUu mPp f'k{kk 

laLFkkuksa dh bl lanHkZ esa ftEesnkfj;k¡ muds ç'kklfud <k¡ps ds vkèkkj ij fHkUu gksrh gSaA ,d 

lac) egkfo|ky; eq[; :i ls f'k{k.k ij è;ku dsfUær djrk gS vkSj blds 'kSf{kd o 

ç'kklfud çfØ;kvksa dks ekU;rk çkIr djus ds fy, fo'ofo|ky; ij fuHkZj gksrk gSA bldk 

;ksxnku ikB~;Øe ds fodkl esa lhfer jgrk gS vkSj ;g eq[;r% ikB~;Øe dks dk;kZfUor djus 

rd gh lhfer gksrk gSA fo'ofo|ky; dks fof'k"V dk;ZØeksa ds fy, ikB~;Øe rS;kj djus] mls 

le;&le; ij v|ru djus vkSj blds ifj.kkeksa dh ifjHkkf"kr djus dk vfèkdkj gksrk gS] 

tcfd lac) egkfo|ky;ksa dks bu fu.kZ;ksa esa dksbZ Lora=rk ugha gksrhA Lok;Ùk egkfo|ky;ksa dh 

ftEesnkfj;k¡ fo'ofo|ky;ksa ds leku gksrh gSa] ftlls os ikB~;Øe ds fodkl] v|ru vkSj 

ewY;kadu esa lfØ; :i ls Hkkx ys ldrs gSaA ekinaM 1 dk mís'; ,sls dk;ZØe vkSj ikB~;Øe 

fodflr djuk gS] tks jk"Vªh; o oSfÜod ço`fÙk;ksa vkSj LFkkuh; vko';drkvksa ds vuq:i gksaA 

blesa ikB~;Øe esa yphykiu] jkstxkj mUeq[khdj.k] cgq&dkS'ky fodkl vkSj çfrfØ;k ç.kkyh 

tSls igyqvksa dk ewY;kadu fd;k tkrk gSA blds çeq[k ladsrd ikB~;Øe vfHkdYi vkSj ;kstuk] 

'kSf{kd yphykiu] ikB~;Øe laoèkZu vkSj çfrfØ;k ç.kkyh gSaA 

ekinaM  2 vè;kiu % vè;;u ,oa ewY;kadu 

;g ekinaM laLFkkuksa }kjk fofHkUu i`"BHkwfe vkSj {kerkvksa ds fo|kfFkZ;ksa dks çHkkoh vkSj 

lekos'kh f'k{k.k&vfèkxe vuqHko çnku djus ds ç;klksa dk ewY;kadu djrk gSA bldk mís'; 

fo|kfFkZ;ksa esa mPp Lrjh; fparu] fo'ys"k.kkRed {kerk vkSj O;kogkfjd dkS'ky fodflr djuk gSA 

f'k{k.k fofèk;ksa esa lk{kkRdkj] okn&fookn] ifj;kstuk,¡] ç;ksx] baVuZf'ki vkSj vkbZlhVh lalkèkuksa 

dk mi;ksx 'kkfey gSA lkFk gh] ;g vè;kidksa dh ;ksX;rk] O;kolkf;d fodkl] vkSj ewY;kadu 

çfØ;kvksa dh çHkko'khyrk dk vkdyu djrk gSA bl ekinaM ds rgr lkr çeq[k ladsrdksa 

vFkkZr~ fo|kFkÊ ukekadu] fofoèkrk] f'k{k.k&vfèkxe çfØ;k] vè;kid çksQkby] ewY;kadu lqèkkj] 
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fo|kfFkZ;ksa dk çn'kZu vkSj larks"k loZs{k.k dk fo'ys"k.k fd;k tkrk gSA ;g ekinaM fo|kfFkZ;ksa dks 

xq.koÙkkiw.kZ f'k{kk] vè;kidksa ds fodkl vkSj laLFkku dh lexz 'kSf{kd çxfr dks lqfuf'pr djus 

esa egÙoiw.kZ Hkwfedk fuHkkrk gSA 

ekinaM 3 % vuqlaèkku] uokpkj vkSj foLrkj 

ekinaM 3 laLFkku dh mu uhfr] mikxe vkSj ifj.kkeksa dk vkdyu djrk gS] tks 'kksèk] 

uokpkj vkSj foLrkj xfrfofèk;ksa ls lacafèkr gSaA ;g laLFkku }kjk 'kksèk laL‟fr dks c<+kok nsus ds 

fy, dh xbZ igy vkSj çnku dh xbZ lqfoèkkvksa ij dsfUær gSA laLFkku dk nkf;Ùo gS fd og 

ladk; lnL;ksa dks lekt ds fy, mi;ksxh 'kksèk dk;Z djus esa l{ke cuk, vkSj leqnk; dh lsok 

djus tSlh lkekftd ftEesnkjh dks iwjk djsA bl ekinaM ds varxZr 'kksèk dks çksRlkfgr djus] 

lalkèkuksa dk laxzg.k] uokpkj ikfjfLFkfrdh ra= dk fodkl] 'kksèk çdk'kuksa vkSj iqjLdkjksa dks 

c<+kok nsus] ijke'kZ lsokvksa dh is'kd'k] lekt ds lkFk tqM+ko ds fy, foLrkj xfrfofèk;ksa dk 

lapkyu vkSj lg;ksxkRed igyksa dks çksRlkfgr djus dk ewY;kadu fd;k tkrk gSA ;g ekinaM 

laLFkku dh 'kksèk vkSj uokpkj dks c<+kok nsus dh {kerk vkSj lekt ds çfr mlds ;ksxnku dk 

ekiu djrk gSA 

ekinaM 4 % vkèkkjHkwr lqfoèkk,¡ ,oa vè;;u lalkèku 

laLFkku dh miyCèk lqfoèkkvksa dh i;kZIrrk vkSj mudk mfpr mi;ksx 'kSf{kd xq.koÙkk 

cuk, j[kus ds fy, egÙoiw.kZ gksrs gSaA bl ekinaM ds rgr laLFkku ds fo|kFkhZ] vè;kid vkSj 

deZpkfj;ksa }kjk bu lqfoèkkvksa dk ykHk mBkus dh fLFkfr dk ewY;kadu fd;k tkrk gSA blesa 

HkkSfrd lqfoèkkvksa] iqLrdky; dh lsokvksa] vkbZVh lajpuk vkSj ifjlj dh lajpuk ds j[kj[kko dh 

leh{kk dh tkrh gSA blds lkFk gh] laLFkku ds Hkfo"; ds fodkl ds fy, lqfoèkkvksa dk foLrkj 

vkSj mUufr ij Hkh è;ku fn;k tkrk gSA bu lHkh igyqvksa ds ekè;e ls ;g lqfuf'pr fd;k 

tkrk gS fd laLFkku mPp 'kSf{kd ekudksa dks cuk, j[krs gq, viuh lajpukRed vkSj lalkèku 

t:jrksa dks çHkkoh :i ls çcafèkr dj jgk gSA 

ekinaM 5 % fo|kFkÊ lgk;rk ,oa çxfr 

ekinaM ik¡p dk eq[; mís'; ;g gS fd laLFkku fo|kfFkZ;ksa dks vko';d lgk;rk çnku 

djs] rkfd os ifjlj esa 'kSf{kd vuqHkoksa dks çHkkoh :i ls çkIr dj ldsa vkSj mudk lexz 

fodkl ,oa mUufr lqfuf'pr gks ldsA ;g ekinaM fo|kfFkZ;ksa ds çn'kZu] iwoZ fo|kfFkZ;ksa ds 

çksQkby vkSj fo|kfFkZ;ksa dh mPp f'k{kk esa çxfr] lkFk gh jkstxkj çkfIr dh fn'kk esa muds 

dneksa ij Hkh è;ku nsrk gSA blesa fo|kFkÊ lgk;rk] mudh çxfr] xfrfofèk;ksa esa Hkkxhnkjh vkSj 

iwoZ fo|kfFkZ;ksa ds lkFk lacaèkksa ds çcaèku tSls igyqvksa dk ewY;kadu fd;k tkrk gS] rkfd ;g 

lqfuf'pr fd;k tk lds fd fo|kfFkZ;ksa dks muds 'kSf{kd vkSj dSfj;j lacaèkh y{;ksa dh çkfIr ds 

fy, ,d lexz leFkZu ç.kkyh fey jgh gSA 
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ekinaM 6 % ç'kklu] usr`Ùo vkSj çcaèku 

laLFkku ds çHkkoh lapkyu dk ewY;kadu mldh uhfr vkSj mikxeksa ds vkèkkj ij fd;k 

tk ldrk gS] tks ekuo lalkèku dh ;kstuk] HkrÊ] çf'k{k.k] çn'kZu ewY;kadu] foÙkh; çcaèku vkSj 

usr`Ùo dh Hkwfedk ls lacafèkr gSaA ekinaM 6 dk eq[; mís'; bu igyqvksa ij è;ku dsfUær djuk 

gS] tks laLFkku dh dk;Zç.kkyh dks csgrj cukus ds fy, fodflr fd, x, gSaA bl ekinaM esa 

laLFkku dk „f"Vdks.k vkSj usr`Ùo] j.kuhfr fodkl vkSj dk;kZUo;u] ladk; l'kDrhdj.k ;qfä;k¡] 

foÙkh; çcaèku vkSj lalkèku ladsaæ.k rFkk vkarfjd xq.koÙkk vkÜoklu ç.kkyh tSls çeq[k ladsrd 

'kkfey fd, x;s gSaA bu ladsrdksa ds ekè;e ls laLFkku ds 'kklu] usr`Ùo vkSj çcaèku dh 

çHkko'khyrk dk ewY;kadu fd;k tkrk gSA 

ekinaM 7 % laLFkkxr ewY; vkSj lokZsÙke çFkk,¡ 

,d 'kSf{kd laLFkku ns'k dh f'k{kk ç.kkyh esa dk;Z djrs gq, mHkjrh pqukSfr;ksa vkSj eqíksa ds 

çfr laosnu'khy gksrk gSA mls lkekftd ftEesnkjh ds rgr fodkl esa lfØ; ç;kl djuk gksrk 

gS] tks mlds dk;ZØe] xfrfofèk vkSj ewY;ksa ds ekè;e ls ifjyf{kr gksrk gSA laLFkku dh 

çHkko'khyrk mlds }kjk mBk, x, dneksa vkSj muds ifj.kkeksa ls Li"V gksrh gSA gj laLFkku dks 

fyax lekurk] i;kZoj.k psruk] lekos'ku vkSj is'ksoj uSfrdrk tSls eqíksa ds çfr laosnu'khy gksuk 

pkfg, vkSj bUgsa gy djus ds fof'k"V rjhds fodflr gksrs gSaA le; ds lkFk laLFkku viuh 

fof'k"V dk;Zç.kkyh ds dkj.k ,d igpku fodflr djrk gSA ekinaM lkr esa laLFkku ds ewY; 

vkSj lkekftd ftEesnkfj;k¡] Js"B vH;kl rFkk laLFkku dh fof'k"Vrk tSls çeq[k ladsrd 

lfEefyr fd, x, gSaA 

prqFkZ lksiku % vk¡dM+ksa dk lR;kiu vkSj iqf"V 

uSd esa vk¡dM+ksa dk lR;kiu vkSj iqf"V ,d egÙoiw.kZ çfØ;k gS] tks laLFkkuksa }kjk çLrqr 

fd, x, vk¡dM+ksa dh lVhdrk] çkekf.kdrk vkSj foÜoluh;rk lqfuf'pr djrh gSA vk¡dM+ksa ds 

lR;kiu ds varxZr ;g lqfuf'pr fd;k tkrk gS fd çLrqr tkudkjh çk:i ds vuqlkj lgh] 

iw.kZ vkSj laxr gks] tcfd vk¡dM+ksa dh iqf"V esa mldh foÜoluh;rk dh tk¡p dh tkrh gSA uSd 

vius MkVk osfjfQds'ku vkSj oSfyMs'ku ¼Mhohoh½ çfØ;k ds rgr vkbZlhVh vkèkkfjr midj.k] 

r`rh; i{k leh{kk vkSj lgdeÊ Vhe ds nkSjs ds ekè;e ls çnÙkksa dk ewY;kadu djrk gSA blds 

fy, laLFkku ds nLrkost+] fjiksVZ vkSj lkoZtfud lzksrksa ls tkudkjh dk feyku fd;k tkrk gSA 

laLFkkuksa dks vius vkarfjd xq.koÙkk vkÜoklu çdks"B ¼vkbZD;w,lh½ ds ekè;e ls vk¡dM+ksa dh 

rS;kjh vkSj lR;kiu dh çfØ;k dks etcwr djus dh lykg nh tkrh gSA ;g çfØ;k laLFkkuksa 

dks ikjnf'kZrk cuk, j[kus vkSj csgrj çR;k;u ifj.kke çkIr djus esa enn djrh gSA 

ik¡pok lksiku % lgdeÊ Vhe dk nkSjk 

 uSd dh lgdeÊ Vhe dk xBu ,d egÙoiw.kZ çfØ;k gS] ftlesa fofHkUu {ks=ksa ds fo'ks"kKksa 

dks ,df=r fd;k tkrk gS rkfd os laLFkku dh xq.koÙkk dk lVhd rFkk mÙke ewY;kadu dj 

ldsaA Vhe esa 'kSf{kd] ç'kklfud] 'kksèk] vkèkkjHkwr lajpuk] fo|kFkÊ dY;k.k vkSj foÙkh; çcaèku 
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tSls fofHkUu {ks=ksa ds fo'ks"kK gksrs gSaA p;fur Vhe dks uSd ,d vkfèkdkfjd i= Hkstrk gS] 

ftlesa mudh ftEesnkfj;ksa vkSj ;k=k dh tkudkjh nh tkrh gSA nkSjs ls igys] Vhe laLFkku dh 

Lo&vkdyu fjiksVZ vkSj vU; vko';d tkudkjh i<+dj laLFkku dks le>rh gS vkSj fQj 

ewY;kadu ds fy, ;kstuk cukrh gSA 

lgdeÊ Vhe dk v�u&lkbV ewY;kadu laLFkku dk çR;{k fujh{k.k gksrk gS] ftlesa Vhe 

'kSf{kd xq.koÙkk] lalkèku] volajpuk] 'kksèk dk;Z] fo|kFkÊ dY;k.k lsok,¡ vkSj ç'kklfud 

O;oLFkkvksa dk ewY;kadu djrh gSA ;g lqfuf'pr djrh gS fd laLFkku dh lqfoèkk,¡ xq.koÙkkiw.kZ 

f'k{kk vkSj 'kksèk ds fy, mi;qä gSaA Vhe ikB~;Øe] 'kksèk vkSj vU; dk;ZØeksa dk ewY;kadu djrh 

gS vkSj fo|kFkhZ] vfHkHkkod vkSj fgrèkkjdksa ls çfrfØ;k ysrh gSA 

lR;kiu çfØ;k ds nkSjku lgdeÊ Vhe laLFkku }kjk nh xbZ tkudkjh] vk¡dM+sa vkSj 

fjiksV~lZ dh xgjkbZ ls tk¡p djrh gS rkfd ;g lqfuf'pr fd;k tk lds fd lHkh nkos vkSj 

vk¡dM+s lgh vkSj okLrfod gSaA Vhe Lo&vkdyu fjiksVZ esa nh x;h tkudkjh ¼'kSf{kd] ç'kklfud 

vkSj foÙkh; MsVk½ dh leh{kk djrh gS vkSj lacafèkr foHkkxksa ls tkudkjh çkIr djrh gSA os 

laLFkku }kjk fn, x, vk¡dM+kas dks muds okLrfod lanHkZ ls lR;kfir djrh gS vkSj ;g 

lqfuf'pr djrh gS fd laLFkku dh lHkh O;oLFkk,¡ ikjn'kÊ vkSj lVhd gSaA bl çfØ;k dk mís'; 

laLFkku ds xq.koÙkk] ikjnf'kZrk vkSj fo'oluh;rk dk lgh ewY;kadu djuk gS] rkfd uSd dk 

ewY;kadu fu"i{k vkSj lVhd gksA 

,fXtV ehfVax dk vk;kstu ewY;kadu ds ckn gksrk gS] ftlesa lgdeÊ Vhe laLFkku ds 

çfrfufèk;ksa ls feydj viuh fVIif.k;k¡ vkSj fu"d"kZ lk>k djrh gSA blesa laLFkku dh xq.k] 

lhek,¡ vkSj lqèkkj ds fy, lq>ko fn, tkrs gSa] ftlls laLFkku dks vius dk;ksZa vkSj xq.koÙkk esa 

lqèkkj djus ds fy, ekxZn'kZu feyrk gSA 

NBk lksiku % xzsfMax rFkk çR;k;u 

uSd }kjk laLFkkuksa ds ewY;kadu ds i'pkr~ ,d laLFkkxr xzsM 'khV rS;kj dh tkrh gS] tks 

laLFkku dh 'kSf{kd vkSj ç'kklfud xq.koÙkk dk ,d O;kid ewY;kadu çLrqr djrh gSA ;g xzsM 

'khV xq.koÙkk ladsrdksa] ek=kRed ladsrdksa vkSj fo|kFkÊ larqf"V loZs{k.k ds vkèkkj ij cukbZ tkrh 

gS vkSj blds fuekZ.k ds fy, ekStwnk x.kuk fofèk;ksa dk mi;ksx fd;k tkrk gSA ;g xzsM 'khV 

l�¶+Vos;j }kjk fodflr dh tkrh gS] ftlls laLFkku ds lHkh lacafèkr vk¡dM+ksa dk lgh rjhds ls 

ewY;kadu vkSj çlaLdj.k gksrk gSA laLFkku dks ;g fjiksVZ viuh osclkbV ij çnf'kZr djuk 

vfuok;Z gksrk gS] rkfd ;g fo|kFkhZ vkSj vU; fgrèkkjdksa dks miyCèk gks ldsA uSd bls viuh 

osclkbV ij Hkh çdkf'kr djrk gSA 

lap;h xzsM IokbaV vkSlr ¼lhthih,½ ds vkèkkj ij laLFkku dks ,d xzsM fn;k tkrk gS] tks mldh 

lexz xq.koÙkk dks n'kkZrk gSA ;fn laLFkku dk lhthih, 3-51 ls 4-00 ds eè; gS] rks mls A$$ 

¼çR;kf;r½ ntkZ çkIr gksrk gS] vkSj ;fn lhthih, 1-50 ls de gS] rks laLFkku dks D ¼vçR;kf;r½ 

ds :i esa ewY;kafdr fd;k tkrk gSA 
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laLFkkxr lap;h xzsM IokbaV 

vkSlr ¼lhthih,½ 
v{kj fLFkfr 

3-51 & 4-00 A++ 
çR;kf;r 

 

3-26 & 3-50 A+ 
çR;kf;r 

 

3-01 & 3-25 A 
çR;kf;r 

 

2-76 & 3-00 B++ 
çR;kf;r 

 

2-51 & 2-75 B+ 
çR;kf;r 

 

2-01 & 2-50 B 
çR;kf;r 

 

1-51 & 2-00 
C çR;kf;r 

 

≤ 1-50 D çR;kf;r ugha 
 

mnkgj.k ds :i esa] y[kuÅ fo'ofo|ky; dks jk"Vªh; ewY;kadu ,oa çR;k;u ifj"kn~ ¼uSd½ 

ds 3-55 lhthih, ds lkFk A$$ xzsM çkIr gqvk gSA ;g xzsM fo'ofo|ky; dks igyh ckj o"kZ 

2022 esa feyk] tcfd blls igys 2020 esa bls B xzsM çkIr gqvk Fkk ¼b;kal rFkk b;kal] 2022½A 

blh çdkj fnYyh fo'ofo|ky; dks o"kZ 2018 esa 3-28 lhthih, ds lkFk A$ xzsM çkIr gqvk 

¼Mh;w] uSd fjiksVZ] 2023½A 

lkrok¡ lksiku % ekU;rk ds ckn dh çfØ;k 

  uSd ls ekU;rk çkIr djus ds ckn] laLFkku dks viuh xq.koÙkk dks cuk, j[kus vkSj 

lqèkkjus ds fy, fujarj ç;kl djus gksrs gSaA bl çfØ;k esa vkarfjd xq.koÙkk vkÜoklu çdks"B 

¼vkbZD;w,lh½ dh egÙoiw.kZ Hkwfedk gksrh gS] tks laLFkku ds 'kSf{kd vkSj ç'kklfud dk;ksZa dh 

xq.koÙkk ij utj j[krk gSA vkbZD;w,lh }kjk çR;sd o"kZ ^okf"kZd xq.koÙkk vkÜoklu fjiksVZ* 

¼,D;w,vkj½ rS;kj dh tkrh gS] ftlesa laLFkku }kjk fd, x, lqèkkj] ;kstuk,¡ vkSj çkIr ifj.kkeksa 

dk fooj.k gksrk gSA ,D;w,vkj esa mu xfrfofèk;ksa dk mYys[k gksrk gS tks laLFkku us ekU;rk ds 

nkSjku fuèkkZfjr fd, x, ekud vkSj y{;ksa ds vuq:i gSaA ;g fjiksVZ uSd dks Hksth tkrh gS vkSj 

bls laLFkku dh osclkbV ij Hkh çdkf'kr fd;k tkrk gS rkfd ikjnf'kZrk cuh jgsA bl çfØ;k 

ls laLFkku dh xq.koÙkk esa fujarj lqèkkj gksrk gS vkSj mls vxys ewY;kadu ds fy, rS;kj fd;k 

tkrk gSA 
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milagkj 

uSd dh ewY;kadu vkSj çR;k;u çfØ;k mPp f'k{kk laLFkkuksa ds 'kSf{kd] ç'kklfud vkSj 

vU; dk;ksZa dh xq.koÙkk dk ewY;kadu djus ds fy, ,d lajfpr vkSj lVhd rjhdk gSA ;g 

çfØ;k laLFkku dks mudh xq.k] lhekvksa vkSj lqèkkj ds {ks=ksa dks igpkuus esa enn djrh gS] 

ftlls os Hkfo"; esa viuh xq.koÙkk esa lqèkkj dj ldrs gSaA blds ekè;e ls laLFkku jk"Vªh; vkSj 

varjkZ"Vªh; Lrj ij ekU;rk çkIr djrs gSa] tks muds lexz fodkl ds fy, lgk;d gksrk gSA uSd 

}kjk fuèkkZfjr ekinaM vkSj Jsf.k;k¡ laLFkkuksa dks f'k{kk dh xq.koÙkk dks fujarj lqèkkjus vkSj 

lkekftd ftEesnkfj;ksa dks fuHkkus ds fy, çsfjr djrh gSa] lkFk gh] ;g çfØ;k laLFkkuksa ds eè; 

laokn vkSj lg;ksx dks c<+kok nsrh gS] ftlls f'k{kk ds {ks= esa uokpkj vkSj mR‟"Vrk dks c<+kok 

feyrk gSA 
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laLFkkxr lap;h xzsM IokbaV vkSlr ¼lhthih,½ v{kj fLFkfr 

3-51 & 4-00 A++ 
çR;kf;r 

 

3-26 & 3-50 A+ 
çR;kf;r 

 

3-01 & 3-25 A 
çR;kf;r 

 

2-76 & 3-00 B++ 
çR;kf;r 

 

2-51 & 2-75 B+ 
çR;kf;r 

 

2-01 & 2-50 B 
çR;kf;r 

 

1-51 & 2-00 
C çR;kf;r 

 

≤ 1-50 D çR;kf;r ugha 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


