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Proliferation of Private Schools : An Analysis

Dr. Savita Kaushal®

[ Private schools have grown at a rapid rate in India. The privafe secior's role in education has beer the

sulpect of much analvsis and policy debate in recent vears, The researches indicate that the attendance in

these schools 15 noi III'I!:II:~|.| tov the THCRE = el OF :_'|1||.|J_r|:n in urban oreas How ever: il mav be that many

private schools set their quality level 1o be only modestly higher than the local pove mment schools in
onder 1o attract fee-paying students, Even if private schools were ne more effective than govemment
aided ".i-L‘lthirlhl in imparting leaming, they would still be several times more cosr-efiective than
government amded schools, simply because their salary costs are much lower, Privale schools pay
market-cleaning woges, taking advantage of educated uncmployment that exists in the country, The
paper examines the ssues relaled Lo g.rLl‘-lr‘th ol privaie schools, student participation and achievement in
the light of researches and literature available

Introduction :

Private sector is emerging as one of the most dynamic segment of school education at the
turn of the 21" century. This distinction is linked with the ideology of privatization that is so
tllllyentjﬂl al present and with the worldwide trend towards convenience, service and quality by
paying more. It is necessary to ponder about the not only about the underlying reasons but also about
the resultant eifect of mushrooming of private schools in India at this sta ge. The populanty of pnvate
schools is claimed to be csse nimlly on account of their superior performance and accounmability
Further as the growth of privale sector is higher than the state sector and private sector is
accommodating more number of additional children than the state sector, the privale sector is argued
to be the most desirable option to expand the education system (Kingdon, 1996).

A large proportion of urban children who antend schools are claimed to be atiending private
schools and it is growing. The demand for quality education has led 1o the emergence of a distinet
category of schools now called as ‘unrecognized schools' (Aggarwal, 2000; NSSO, 1998; Mehta,
2005). The size of the private sector is much larger than the official statistics suggest, as these do not
include enrolment of the so-called 'unrecognized schools', In this background it is necessary to re-
assess the role of private sector in education.

Participation in Private Schools:

Private sector has been criticized as being elitist catering 1o the needs of only well ofT and
emerging middle classes. Its practices and rituals assume acquaintance with the middle class culture,
English and a literate environment among its clientele group. The private schools have been charged
with the cementing and further reproducing class divisions in the society. Private schools are found
to be practicing exclusiveness through high fees, prior knowledge of English while granting
admissions. The lower middle classes, poor and people with rural background Who normally do not
possess the necessary information on nuances of getting admission in private school besides
financial resources are at a disadvantage. However currently these pre-established notions about
private schooling are being challenged by a host of researchers (Tooley, 2000). It is argued that
privale sector is expanding to cater to the needs of lower middle class and poor. The poor are not at a
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: : . ' rivate sector. It is further claimed that 4 |,
disadvantage lﬁm hml:.?:-;]ﬁ nf rr:::: |:-:::r: :nﬁunmi;ﬂ:?‘gfc rty line rnll'l'lnllill’E do attend the p 1_':1 e "“:h]. -I.Z b
s 'I.'!:: hﬂtll‘l:'El h-E longing to poor households study in private schools which charge |,
?ﬁifﬂ r:::ll:‘:;: :rr-[ villages in India have nccess o aprivale school within I:'F : F_Hl*"b:f. ".':t‘| E(Kremer

| Muralidharan, 2006; De et al, 2002). It is now obyious l.h“t F;:m;clm: IL-"I ;:: l:lm' ~HAnot Singe
;l::dtl;:?mlisﬁ- the educational needs. This is partly the g tl:‘:“m.' ;r:m.m.“.lrt}":rg“'"“' of
divate schools, across the country. These schools cut BETOM. L~ 1? oot S~ ondary
rl*h als, and mn.n: recently have been extended to privale universitics. .u.lrrﬂ":p"ulrm,mlur role ip
15-|:¢ :lchi‘n ement of the nation's educational objectives Cill hardly be overemphasized

Many of these schools widely differ in terms of n:r-uu:;c::. m:j u: ;l :.; :":rl ::.. :,,IL;. L &1, and
his give rise to o multi-layered system of private schools SRCLIPE lo :.L; :ir: “" : r'~ : %ir' ups. On
:hc one hand there are elite private schools wlllt:;i;:! r“::]::::: '::”]:1.":1"1': t"hcr by jrrm:‘::-h-;'“|':r:“:'

il c cmerging upper middic CLissta. . arc schog
::I:huwmlt:..]fh::.:: I;:J;H: :f! ut'h:.:rlzhiﬁg Iiu:zf'ning are no difft'l'.i-‘_tll ij““f" b!".‘f ';‘I-'1H1.1|';'IH laL fm:u.m!-m caterin
to the poor, slum dwellers, etc. In between Sev eral different kinds o P”-E-;I ; h;' .“: gRaenans A1 Dbar
semi-urban and rural arcas catening o a heterogeneous clientele lefi'ﬂ.- _ ’“”:f ll_ pn '~I-”~ -: hools are
a hig.h!}' heterogencous calering o dilfere n! clientele groups In .-mh..l Ii.l‘!'l'lft ‘:: any .*.-.r.ug: 11 |: WA
comparison of private and government aided school c{l!nuuﬂﬂﬂ‘-‘hh ERciuve « haracter
divisive nature of private schools. An appropnate conpa rison to understand the open/closed nat,
of private schools ought to be between elite private schools on the one hand and government aide
and so called private schools that are non-elile put_luga.-tlwx_:r_ on the other. In a study of Delh school
was pointed out that the government aided and private division ul's::h:;-nl:-; 15 too simplistic and t
is a hierarchy of schools (Bhatia and Seth, 1975). However llnu}' have found the hicrarchy of scho
along the lines of prvate, government aided and govemment in a context when private sc hools a
limited and differentiation within the private sector has not yet taken place. The differents
between clite and non-¢lite private schools is oo important 10 ignore.

Even afler considerable expansion of privale sector, access to it is still constrained |
income, caste, pender, occupational group, etc. The government aided and private school
highly segmented along class lines. The poor, girls, 8. C., 8. T. and other vulnerable group
highly under -represented in private schools. Similar observations have been made in the ficld
of Haryana, UP and Rajasthan on private schools (De et al 2002, pp, 5234). This has been desent
as 'digitization’ of government schools (Karan and Pushpendra, 2006). On other hand a substa
proportion of children from non-SC, ST and OBC (other backward castes) background o
private schools. Interestingly this is more pronounced in those states where the private scetor |
bigger presence. Further it was noted that though the private sector accommeodated more numb
all additional children between 1986-87 and 1993-94 in urban areas, but the same cannot be 5.
be true in case of SCs and STs (Tilak and Sudarshan, 2001, pp. 14). Itis clear from these obsenva
that any expansion of private sector does not necessarily benefit the poor. Further the clienicle g |
of private and government aided schools distincily different on a range of variables like housch
income, caste and (o a lesser extent on educational and occupational background of parents ( 1119 |
;ﬂufkﬂudmm. 2001, pp. 17-21). The blurring of differences along educational and occupatio
e m : E‘:;T:L:cnﬁlh:;ﬂ r?“#l:‘:lﬂnﬂfljlsmg aspirations of parents to educate their ch dr
TR mupgctmnimma ul'“ 150 r:r;.|I considered to improve the future prospects. Further
income, caste, educational ]:vi}::?m = Ellmg h:\w!: P yibics lkc Im'lhf-l 28
(Tilak and Si 2001). Tho parenis, occupation of head ul"lmua_u:t_:uld_ elc., to be significar
b ’ ugh their study refers 1o rural areas, it is unlikely that the resu




would radically differ in urban arcas. The segmentation of children by private and government
aided schooling on the basis of class may be much stronger in urban arcas, Using PROBE data from
five north Indian states, Pal (2010)'found that private schools are more likely to be present in
villages with better off houscholds and better infrastructural facilities. while the effect of private
school growth on government school pass rates remains insignificant,

Though the clientele group of private and government aided schools segregated along class
lines, it is undeniable that many children from poor backgrounds do attend private schools for a
variety of reasons (Noronha et al, 2005). Many attribute it to lack of schooling facilities,
dysfunctional schooling in terms of regularity of teacher, absence of teaching leaming activities,
poor infrastructural facilities, pupil teacher ratio. It has been claimed that teaching leaming
activities seldom takes place in state schools. On the other hand the private schools claimed to be full
of classroom activity (PROBE 1999) Further it was also claimed that private schools have much
better physical infrastructural facilities, favorable pupil teacher ratio, superior leaming outcomes
(Tooley, 2005). Others have challenged this description of emerging private schools that are claimed
to be serving the poor.

Student Achievement in Private Schools :

Student learning is influenced by many factors, including: students' skills, expectations,
motivation; family resources, attitudes and support; peer group skills, attitudes and behavior; school
organization, resources and climate; curriculum structure and content; and teacher skills,
knowledge, attitudes and practices. Schools and classrooms are complex, dynamic environments,
and identifying the effects of these varied factors, and how they influence and relate to each other
for different types of students and different types of learning has been, and continues to be. a major
focus of educational research.

The Private schools are much more achievement-oriented as they have to show that they are
better than other schools 5o as to increase their acceptance and marketability. Therefore the teachers
have to focus a lot on getting good achievement i.e, making the private school sell with credibility, It
has been established by research that teachers influence students' motivation through provision of
experiences and communication of beliefs and expectancies (Green.S.K, 2002). Teacher
expectation is a powerful tool (Good & Brophy, 2000, p.109)in the hands of teachers, which they can
use effectively to shape their students’ future achievements. High teachers' expectations produce
high students' achievements and low expectations produce low achievements (C apel, Leask &
Tumer, 1995; Sadker & Sadker, | 988; Brookover et al., 1982).

Student teacher interaction is also important in this regard. Teachers can motivate their
students by boosting their sclf-perception, which is imperative to perform better (Lindsay &
Dockrell, 2000).Researchers (e.g.Leondari & Kiosseoglou, 1998)’ have attempted to find some link
between self-perception and motivation. They state that realization of self is a key factor in
motivational behaviour. Students' motivation to engage in a task is also influenced by the conception
they hold of themselves (Jennings, 1993). Positive sclf- perception to sustain motivation is
important for the students to expend effort to complete a task.

Researchers found that younger children are more susceptible to teachers' expectancy
effects (Jussim & Harber, 2005’; Raudenbush, 1984°) than students in higher grades, as they see
themselves in the eyes of others (teachers, parents and other adults) and form self- images. With high
expectations they are more likely to form positive self-images and with low expectations their self-
image is lowered. This will remain with them for the rest of their lives affecting their future
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Jation between teachers' expectations, se|f.

i i 1 lose corre ' :
achievement (Velez, 2006). This suggesisac v Ydissovered &/ cyclical pun.
. ' . - m

n and their students' achievements. Rescarc (e.g. Atwell, 2001; Brookover et g

. ' achievements
tations and students' achicve 005; Jussim & Harber, 2005). They

ptio
86; Jussim et al., 2

between teachers' expec povipier s

1982: Good & Brophy, 2000; Jussim, ey .
believe teachers' expectations determine students' achievements ) -

hen students are viewed as lacking in ability or motivation and are not

Conversely, when studc d to adopt this perception of themselves. Regrettably,

cxpcctct:c:o r;nkizlf:?lgrcll;n:h%r;gﬁ:; ::l;:t);lirclrlsocial. economic, or t:"lhnic groups, diSCo:'cr that their
ts:a':;csrs c:;:lsi.dI::r them "incapable of handling demanding work (Peggy .S::r:g lif) I.I}'p”‘ ate
schools try to focus on each and every student whereas this 1s not the casc‘ 'l::nbis v f‘". SC m(u!s. In

: Is neither teachers' pay individual attention nor any acti %a.nbl absen
go‘d“:g,lc:ths:hrczso :)rivatc about the attendance (Narula, M 2012),
stude: :

are very particular :
Teachers' expectations for s::(ll‘::tls-whcl;lc?' g an become a self-fulfilling prophecy. Tha

high or low-¢
them. It should however
is. students tend to give to teachers as much o f ould however

r as little as teachers expect 0 :
be noted that the success of any educational system whether private or government aided to a large
extent is dependent on the adequacy an

d commitment of its teaching staff.

Reasons Underlying Preference for Private Schooling : . ' '
An important argument in favor of private sector is that it provides _goo‘d qu‘.'lllll_\" education
Though majority of studies support the claims of supenor qualny and c;f]'icwmy Cff priv a-l..c schools
the research evidence is not conclusive and mixed (Bashir, 1997; Dixon, 1995; !)umisum_\ and
Subramaniam, 1999 and 2000; Govinda and Varghese, 1992; Kingdon, 199_4; Varghese l_ 995)
Several methodological and statistical problems have camouflaged the unequivocal resolution of
issues relating superior quality of private schools. Though the performance of private schools may
be superior but it is difficult to attribute it to the ‘private school’. In a highly segmented schooling,
statistically separating the impact of socio-economic background on quality is fraught with
difficulties. The empirical evidence also fails to unequivocally support the claim of superior quality

of private schools.

Further many studies (on India and also of other countries) have demonstrated that afic:
accounting for socio-economic background the advantage of attending private school has largely
been reduced. The cost effectiveness of private schools is found to be mainly on account of hiring
teachers at what is called 'market wages' that is substantially lower than the salaries for governmen
teachers (Kingdon, 2007).For example, a study of urban Lucknow in Uttar Pradesh state has found
private unaided schools to be more cost efficient than government and government aided schools
(Kingdon 1994). But its cost efficiency is more on account of low salaries of teachers. If we look al
llfc performance of students, a few interesting results emerge from this study. For example the
differences in raw scores in mathematics and reading between private schools and governmen
schools found to be very large. But this raw advantage dramatically falls once the socio economic
background was taken into account. The study attempted to adjust for differing socio-economic
background of puplls. by applying what has been called the selectivity corrected achievement
equations on a pupil with average characteristics of full sample. After adjusting for socio-cconomic
:;‘:l‘gm““d of children, the advantage of a private school over govenment school fall by as much as

| per cent in case of mathematics and 99 per cent in case of reading. Overall the advantage of
private school over government school after adjusting for socio-economi : :

ic background falls by 90

per cent. The study also made an attempt to compare the costs of pri aided

schools. The private schools are more cost effecti BN a0 gOvernmen! ik

cliective over government schools. This cost advantage
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of pnvate schools has largely been attribuied 1o low salaries of leachers. For ey ample the avernge
salary in private schools was tound 1o be less than half of what govermmen leachers get "Ih:-
extremely low level of salaries of teachers in priviste secior has been well documenied phmul:m::nnn
Thus Ih; cost efliciency of private schools s essentially on necount of low saluries of teachers only
The performance differential Between private and Eovernment pided schooling is largely illusionary
tace accounted for socko-economibc background. I iy be noted thay he Mudy covers n.uI;
recognired privale sevior . '

O the conirary an carlier study by Ciovinda and Varghese (19925 found the private school
“'fh nntage even aller controlling for socio-economic background they analyzed the daty Irlum five
districts in Muadhya Pradesh that includes one urban location They foind that the 5 hievement
scores of pupidls in private schools in mathematics and language are considerab]y higher than the
pupils in government schools even alter controlling for background variables, The l;“"-”‘f ¢ hool
elhoct was found even after controlling for schoo! Inpits

The studies by Bashiry P95 1997°): Govinda and Varghese(1992); Kingdon. {1994 R T
camed out in different parts of Indan ( Tamil Nadu, Madhya Pradesh and Utiar Pradesh respectively)
share the common conclusion that private school students gencrally outperiorm their government
anded schoal vounterparts an leaming achicvement even after controlling for schy ols, student
intakics, Muralwdharan and Kremer (2006) corroborate the findings of earlier studies bul with
nabionally representative data on rural primary schools. In their study private school students’
achicvement was 0.41 standard dey ation higher than that of government school students in the same
village (Le using a village fixed effects achievement production function), after controlling for
observed school charactenistics and pupils home background. While most of these studies did not
test the possibility that the prvate school effect may be driven by unobserved heterogeneity (more
able or more motivated students systematically selecting into private schools), Kingdon's study for
Uttar Pradesh did comrect for sample selectivity bias and while this correction greatly reduced the
pnvate school advantage, there remained a substantial private school ads antage over government
and arded schools in the teaching ol numeracy skills

The study by Bashir (1994 and 1997) on the other hand found the government aided schools
to be more cost effective than privale unaided. Government schools are of course at the bottom with
the exception of achievement scores in reading comprehension in Tamil. Similar to carlier finding
the private school ady antage over government schools was reduced once the socio-cconomic
background is taken in to account

Another study of urban Chennai in Tamil Nadu state found that the private schools are more
effective in terms of achievement scores on Mathematics and English followed by government aided

schools and government schools at higher secondary level (Duraisamy and Subramanian, 1999 1y
> cost-effective than government aided and

was also found that the private unaided schools are more
government schools at higher secondary level (Duraisamy and Subramanian, 2000). However these
studies do not control for the socio-economic background. Thus the research evidence failed 1o

unequivocally establish the superior quality and cost-cfectiveness and cfMiciency of private-
unaided sector

The empirical findings regarding the superior quality and cost-effectiveness of private
schools are inconsistent. The study of com panng the quality and cost-efTectiveness of private .-x_nn.i
government aided schools is nddled with methodological problems. For example, as Lhr; segregation
of pupils between private schools | particularly of elite sc hn:-uls_un whose image many private schools
of varying quality are cropping up) and government schools is near perfect on the basis of parental
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ables statistically is almost impossible. The priva

: ' I¢ Var :
background, controlling for socio-ceonomic ong themselves and operate at differen,

not o homogenous calegory and greatly vary am : .
?:::r‘:l::gcmcms] of mnsrh:l. Inclusion of these schools may produce results that are at variant fropm

: ; : iving ol elile schools may SUrpass the minimum facilitics
:T:::: E;lcdﬁilﬁ:::?nzmn?sﬂl!:: :T:ugur'::illl;:l: n:d even t_lqv: five star |lﬂ|=:ﬂ::“'i;:‘:;:‘|L‘;S_L‘r‘:.ll'-‘:] |: I:s i
conditioned class rooms, buses, and indoor games r'm:l_llucls- swl.mlr:l:l':ﬁtl;ut';'lrunnlls ‘:‘Kln‘l—turrlt :rlm
facilities in cvery class room, 1'm_-;:1u1'ul:|lr: I;T:;Ecl‘lrfﬂlrll::.l :;::Eu?: :.:ln;crging i mann of peor uEn‘u];r-
facilities with instructors et¢.  The RON-ETFE | <pss neither the charm nor the qualiy
:olish medium education with good examination """"“.s Fn.?“h anBols of btivate
|.1]::r::.1fh :::h antages of elite private schools and nn:_m:n:l y LH}I;}.HI!E tlll':marlfuﬂ :;'fm‘ﬁ;;::‘l:':l::[ r';i Rﬁ rl-sr-ml
schools such as dress, English medium i115t|j.u:uun. load 0 s¢ 100 L -fn.uil: e etoaive oo I;:.:n.
workbooks, ete, This 1s akin o the availability qf cheap \'urmrll.srn i Lu.u!'m' IH“!- -Jm-ﬂj ..L h.
and electronic goods in the cheap and unorganized I]ucul :Imf!i-tl W “I!»:if “““:m*k s m-.l:‘ .ﬂ_- .. |
SCIVICE I8 quﬁ;mnnhlu. Inclusion of these schools in regressiof n];m__m_- ek ! — 1 and
encrales fulse empirical results that are neither useful for theory bul .mk e v
gencid P h better than students from governmen
Undoubtedly the private school students do perform much B el
schools, but 10 what extent can 1l be attributed 10 pnv.-uu:fguv-:mmc _n1 :ul .r. n;n_ur; -.. L |.m||-- |
uncertain given the difficulties in controlling for _:.r_:u,-u.-ml other \".m_ﬂhlz.r- th;:t_m!_u-.llhl-. I~r...:._-.;
performance. The lack of accountability/answerability 18 the crux ol 1|11-Li‘ff". fh"r N governmenl
schools unlike the private schools. But one should keep in mind that the achiev -j,ml.‘ nt “.I hr:.l-.h-m 5}
influenced by a variety of factors such ns socio-economic backgrou nd, child characteristics, school
charcteristics, the general ethos in which the schools function elc.

Conelusion :

Private schools have grown at a rapid rate in India. There exist several explanations for the
growth of private sector, Often the expansion of private sector sought to be L'-‘E]‘-'i-'""L‘J in lerms ol
excess demand and differentinted demand. The excess demand explanation claims that there exists
excess demand for education, which the state is not in a position to meet. In such a context the privale
sector would grow 10 fill the gap. This is generally claimed to be not applicable in case compulsory
levels where state oflen has constitutional responsibility and the state is prov iding education
However in many instances the state is not meeting the demand for education adequately. It
generally claimed that the state does nol have enou gh resources to provide education 1o all. Under
such circumstances the private sector has a role to play in providing education and meeting thi
excess demand. The privale sector is snid to be compensating the state efforts

The rescarches indicate that the attendance in these schools is not limited to the non-poor o
children in urban areas. However, it may be that many private schools set their quality level o b
only modestly higher than the local government schools in order to attract fec-paying students. bve
if private schools were no more effective than government aided school in impu-rljng learning, Lhey
would still be several times more cost-effective than government aided schools, 5;|m]3-t-., because
their salary costs are much lower. Private schools pay market-clearing wages, taking advantage of
educated unemployment that exists in the country. -

; It can be argued that the elites have moved to private school systern for the purposes of social
exclusive status as well as to take advantage of the emerging opportunities in the mn;,l advanced
sectors of economy and socicty. We have earlier observed that the elite private sector practices
exclusiveness while granting admissions in a variety of ways (Waldrop, 2004) This mnlhﬁp the
elite to be in the night company with right connections for future, This vlwill h.ﬂ.p them 1o |-rl-w|"~ c




their privileged status and enhance it in the emerging economy. Perhaps this explains more than the
purported superior quality of private schooling why elites favor private schooling. The state is not
offering any resistance to the persistence this inequitable and divisive clite private sector. The
exodus of elite and emerging middle classes from state schooling has largely helped the decline in

the state schooling largely go unnoticed fora long time,
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: Odish
Challenges of Teacher Management in diot iUhecase of O 'sha

Sudhanshu Shekhar Patra®
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1. latroduction: o .
Although, there are broad similaritics in the process of clclllctl_lfl'}' C:l:‘:;‘l'(';"} "l'_‘i::];‘:::; ng
different states in India, in order to achieve the mandale of L‘r“'fcr_b"", . ot
Education (UEE), states have taken up a number of policy initiatives lh;:l 5.%1’(;'; o ﬁ_cm;:b 'f"rl-T
states are also growing fast in the last two decade. Different states have a p ariseh L
demand of teachers and this has implications for Teacher Management processes Inl €lementary
education. To have an in-depth analysis the state of Odisha was sclcf;lcd. as 1t “dﬁ’ '«l"ﬂt Of the
educationally developing states in India. It has the expenence of District Pn‘n_lt;a.r}ld.ldua.mm
Programme (DPEP) and other recently implemented policies. Sull lhc state is C‘()nbl ql.ru a.» umj of
the poor performing states in terms of education and also remains behind in terms of policy reforms

2. Methodology:

The study adopted a mixed approach both qualitative and quantitative. Thc quantitative data
collected through available published sources, state/ district level education offices, and the
rescarcher’s own survey. The qualitative information like observation, focused group discussion

structured interviews and analysis of policy documents were also conducted to triangulate the
rescarch findings. Out of the 30 districts in Odisha, primary data were gathered at two districts, the,
are Balasore and Rayagada. The district Balasore had an overall literacy rate of 70.6% and is one of
the educationally advanced districts and Rayagada possesses 36.1% literacy rate and is a tnbal
dominated backward district in the state (Census 2011). Out of these two districts, 10% of the tota
schools and considerable number of the total teachers were selected randomly in order to hold
interviews, consultations and focused group discussions. Through careful sampling design the study
aimed to provide data which were broadly representative of schools, teachers (all cadres)' across the
whole of Odisha (Table-1). There were also interviews with educational administrators at local
distnict and State and other stakeholders were also captured. Content analysis procedures were also
camied in the existing policy documents, school observation field notes on Teacher management and
practices followed at the grassroots.

3 .. g _
Project Officer (AEP-UNFPA), Kendniya Vidyalaya Sangathan(HQ), 18, Institutio I Are:
| Shabcod Ject Singh Marg, New Deli, 110016, E il @gmai AT
There are 3 cadres of teachers available in the state, Regular Teacher (RT)

Shiksha Sahayak(SS) & Gana Shikshak(GS)and Head Masters (HM).




Rayagada 20 20 18 15 7 60 | eacher (All 28
- i Cadres)
14 14 14 s B | 42 |Head masters 1]
Balksore 16 [N TN WO IS i [ g Ionecy | o7
7 7 7 : I 17 |BRCCs 04
Tolal a7 = Y LN B ) B R £ | 24 167 |Govi. Official 07

Source : Description of the Primary Data

3. Results:

3.1 Attracting and meeting the Teacher Demand -

In Odisha, both education and the teaching profession have traditionally been held in high
regard. One sign of appreciation of teachin £ work is willingness to apply for teacher education and
training. To date, teacher education has not faced any problem in attracting applicants, as there is a
certainty for job for any candidate who certifics o leaching certificate programme. In odisha, the
demand for teachers is determined 1o a great extent by the size of the school-age population. It was
observed that rationalisation of qualified teachers throughout the state remains a challenge. It was
revealed from the study that the state is yet to develop a working education policy instead of the
present quick fixes by the circulars and orders.

3.2 Cadreof Teachers and Teacher Qualifications -

The recruitment and condition of service of the Regular Teachers (RTs) are supposed to be
controlled by the Odisha Elementary Education (method of recruitment and conditions of service of
teachers and officers) Rules 1997, but there is very little scope of its being applied in practice. Since
1997 not a single fresh recruitment has been made as per the provisions of the rule and as a result
fresh recruitment has become a dying cadre. The second category of teachers named as Shiksha
Sahayak (SS)/ contract teachers were recruited to meet the increasing demands for filling up a large
number of vacant posts of teachers caused due to non recruitment of teachers for long period and
vacancy created due to increasing enrolment and opening of new schools. Accordingly S5 were
engaged on one yearly contract basis by the Zilla Panishad with a conselidated monthly honorarium
of T 1.500/- (later revised to ¥ 2,500/- and T 3,000/~ per month), renewable each vear. Afler
satisfactory completion of 3 years of continuous and satisfactory contract engagement, a SS will be
considered re-designated as Junior Teacher. After satisfactory working of Juniors Teachers for thn:g

years, s/he will be eligible for appointment as a regular teacher cadre. In bricfa S (contract teacher)
after 6 years of continuous and satisfactory contractual engagement is assu redofa n:gn.t_lur teacher's
job. The Education Guarantee Scheme (EGS) was launched in the state as a part of SSA” from 2001 -
02 for mainstreaming the drop outs and never enrolled children in the most remote arcas. After

* S A(Sarva Shiksha Abhivan) is a flag ship programme for UEE by Govt. of India initinted duning 2001-02.

Ay GM BfIA V/ sournar o reacuen evvcarion '9'-‘-_'




y¢ EGS centres were rehabilitated
s1s under funding of SSA with a
nt are similar to

abolition of the scheme the disengaged Education Volunicers 0:;::
as Gana Shikshat (GS) as third category of w‘“'.h.ﬂ in the 8¢ s of their engageme
monthly consalidated remuneration of Rs, 200071 he condition

Shiksha Sahayak. o« In terms of their qualification varies
The teachers both from regular and contract t‘ﬂlfﬂ““c;c :m')“.“ of data it was found 43 8%,

. el . iy ais
from class 10° to post graduate level of education. In the samp . cases have completed class 10

2 i 9.6%
of teachers were graduate, 31.3% cases are class |3 pass uut.rlI ighly educated graduates and post
and $.4% of teachers are l““‘g'iillildlcb. -n“_ “-glvgiﬂlﬂll ol g

. r1eachers. As per NCTE guideline and the
graduates are largely from the contract teacher category ol | achers. As pe

e
R trained teachers Lo impan
recent recommendation of RTE act envisages recruitment of gualifiggase 1
il ] ae
quality education. But it was surprising that 28.6%lcac

hers of the total teachers considered for the
\ cc 'or quality education,
data collection were not trained which reflects the grave concem for quality

13 Teacher Education and Teacher Professional Development -

s : ; the st overnment teacher training
e har Sk ' wided by the state g - ;
In Odisha, Teacher educstion i Pt i ! clraining wllllalnlrllmunlsu;m;.r

institutions. Teaching stafTare obliged to partic 'll""'c'"'"'scn‘l_c the SSA norms. 47.3% of the
mwenty working days outside school hours per school year as per H€ ; in the past two academic
sampled teachers reported they have not undergone any sort of g Jeeol nalur;: varies. 15.17"

years (data collected during 2009-10). Others reported training of in-serviee BEC P TIEr = ©

teachers reported they have undergone training from lhﬂ.‘f:' i da}s]?n ﬂl}d:: s. It showed t} ]
training of ten to twenty days duration and 4.53% reported 1t Was more : an‘. < J ].-\‘cl = 1;H_
negligence and mismanagement in training the teachers cither at the teacher le al the

management level.

3.4 Policies of Teacher Deployment and Transfer - _ 9

In Odisha recruitment, posting and transfer of teachers' is Educali'on D:stncl specific and the
executive powers were vested with the Zilla Parishad. The concerned District Inspector of Schox Is
(DIOS) designated as member convener of the committee. Except on personal representations and
administrative grounds there is no other specific principles for transfer. The administrative grounds
are not clearly mentioned which always made contentious issues. The inter district transfer of
teachers are done by Director of Elementary Education in a very Restrictive manner. The Odisha
Education Code was last revised in 1957. Later it was included as a part of Odisha Education
Act, 1960.

Since Education Act and Education Code are nearly non functional and since the state has no
comprehensive education policy of its own the management of the teaching cadres, are subjected o
the short term executive orders. Further the management and grievance redressal systems are so
bureaucratised that it is difficult to sort out ones problems relating to service within a reasonablc
time. In the present conditions a teacher in the elementary cadre of Odisha had a bleak chance of ans
upward career mobility in spite of one's high qualification. |

3.5 Teacher Salary -

" discussed there are three cadre of teachers exists in elementary schools. Even though the
minimum qualifications of all the groups of teachers are as per the State Govt, pn’:scn'p!ioﬁ. as a
reality the SS and GS category of teachers were paid 5 to 6 times less salary that of a regular teacher
The results reflected that in 48.2% cases, which are almost half of the teaching
scales. The regular cadre teachers, almost 51.8% cases getasalary w

) force, are not paid in
ith scale and having all kind of




govt. facilities like HRA, medical, leave and other fucilities. The difference in pay structure and paid
being in a salary scale creates chaos in the school academic environment Instances are there the
teachers being misbehaved by the concemned hendmasters, the village education committees and the
local level educational administrators, which des elop low morale among contract teachers

The regular teachers are being pald salary s per scale ranging from Rs. # 200/
Re 17, 4500 in groas as per their scale and senlority  and contract leacher % were paid from
R 2300 and gradually enhanced to 4500/« in the initial six years of their job and the GS were paid
Rs 1,750% to Re.2, 500/~ Being half of the teaching labour force and paid in o lixed amount salary

created confusion among many at the school level

(1]

Figure [ Dara on salary paitern for various cadres in Odisha

B Parcantags

i‘ [ Gana shikshak
| 1500-2500 | 25004500 | 8000-12000 |  12000-17500

Para lsachear |Ftu~;|ular teacher | Fegular teacher
[

{FPatrern of salary paid to different cadre of teachers in the sample]

The study tried to know the frequency of getting paid in time, the result revealed in 49%
cases salary was paid on time. However, the respondent of this category are teachers of regular cadre
paid and maintained by the department of elementary education. For 31% cases salary was paid
sometimes regularly and the rest 20%of cases salary was never paid on time. The reason may be of
vanious natures ranging unavailability of funds at the district disbursing authority and other
examples like lack of man power to process the salary at the local level, Instances are there the
mterviewer was told very often salary get credited once in a half year. It provoked the newly
recruited contract teachers to do some other sorts of assignment e.g. tuition and some part time
business to make their livelihood. The teachers were vocal to intimate that this directly disturbs their

dedication and their engagement in classroom transaction.

3.6 Classroom Monitoring and Feedback -
In the study in 67% cases the classrooms are being observed cither by the headmaster,

resource person from the BRC (Block Resource Centre), CRC (Cluster Resource Centre) and 33%
reporied they were never observed. But it is to be mentioned that only 14% cases the headmaster
supervises the teachers, 8% cases from CRC and it is minimal from BRC and the School Inspectors
(2.5%) observed the classroom teaching leaming. To provide academic onsite support, it is the
essential mandate of BRCs and CRCs and the analysis reflected a poor evidence of providing
academic support at school. 10.71% teachers reported about their classroom have been observed




their classes have been observed five

% of the teachers responded ed more than five times.

classroom has been observ y
he DIOS had observed the classroom teaching. In
and in 12.5% cascs it was simply

u find the feedback relevant?
ie relevant

twice in an academic year. 71.42 _
times or less than that. Only 6.63% cited that

Usually headmaster, CRCCs, Sls, BRCs, or th
87.5% cases feedback was given after observing cach class

' ' ' t. Did yo
observed without giving any scope for further developmen Lo
The response from 90% teachers was in favour of the feedback. The observations arc qu

and there is a scope for further improvement inteaching.

3.7 Motivation to Become a Teachers and Job Satisfaction - | —— _
The teachers' motivation for joining the _lca;hing profession rc;t;&;;n 4 c; tf:;y glmc gc:’s;;m
intrinsic factors. Figure-2 illustrates this for beginning and t.::tpt':ru:m:c:‘mﬂ me— feachen fr u
the survey. Among the beginning and experienced teachers, the Ihrc; mh mp;n i s gives
were 'wish o teach’ (around 34% for both groups named this among t el ICZ v ;-tlr;r.l .
deal with children' (around 30%), and ‘play an cdu;anonal role (far;)unbo..h ,rogu. = t’{ré- “.'. ,1
reasons were ranked much lower, such as ‘job security’ (about 10% for both groups), ¢ lime
dicates that salaries and alternative

holidays' (5%) and 'salary’ (1%). The research evidence indi e .
employment opportunities are important influences on the attractivencss of teaching profession

Figure 2: Teachers perception in joining the teaching profession

Reasons for joining the Teaching profession in %
35
30
25
20
15
o l B Reasons for teachers gave for
< ' = Joining the profession %

In response to a question regarding their job satisfaction as a teacher only 51.8% teachers
were fully satisfied in the present school environment.44.6% of teachers were somewhat satisfied
being a teacher and 3.6% of teachers were not at all satisfied. Being asked to explain the reason a
major chunk of teacher gave reasons varying salary structure, no career movement, multiple non-
academic engagement, job insecurity and different pay structure for equal work. There are also
instances the teachers who were in to the system for not getting any other suitable carcer

opportunity.

3.8 Policy of Teacher Transfer -
It was interesting to note that around 30% of teachers were serving in the same school since

the date of their joining. Being in a same school for long created an opportunity to understand the
school, its premises, the neighbouring community and the commitment towards the students in a
much better sense. However, it was observed that the teachers rationalisation process was yet urban
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19 Burden of Academic nnd Non

The recent RTE a ct, 2000 had put a benchmark on the teac ers [
activities, It was clear from the Table-1 that almost 16% of the
30%6 teachers devoted almosi six hours, 46% teachers spent arol
than four hours for their academic activities at school in a day

Academic Work -

ki "

JF Ienc untr.m.lper..r.nur}
leachers spent almost seven hours,
ind Mve hiovuars and 8% teachers leay

Figure 3: Teachers’ perc eptions on time spend on Academi. and non-academic work
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Much against the popular belief that all 1o
most of the year. It was revealed that 49%
academic work. Around 51% of teachers we
10 days, 14% for 20days and 18%

achers were engaged for non academic work in
ol teachers were not engaged for any Kinds of non
re engaged on non academic work out of which 19

o lor
formore than 21 days in an academic year.

3.10 The Role of Teacher Union -

The survey analysis observed that all the teachers
union, Basically the unions affect the education system
teaching foree and policy makers. It was revealed that unions were less effective in transforming
schools or impacting any reform in the classroom transactions in the state. In the study 72.3%
teachers informed they have a right to be a part of teacher association. 25% reported they do not have
any such legal right. Being asked what the kinds of assistance teacher union provide, responses were
very sketchy. They assist the teachers more in non academic activities like assisting and providing
supporter job related issues rather than academic Innovation,

have a right to be a part of the teachers
at large by becoming a channel with the
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ard as a carcer, and there are
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ity of the classroo: . .
he quali ffﬁsiﬂnulism of teaching will improve
: | to raise the attractiveness of the

4. Discussion and Conclusion : e

It is important to note, in Odisha that teaching hnidﬂ_:n J:LEIE ;-:'Fc
many more qualified applicants than teaching vacancies. EI:‘!. e
advocated that teachers should have professional autonomy. "
the profession as a career choice and will improve |
well. Most importantly, it was argued that increasing the profe
the status of teachers, an aspect which was considered crucia

profession to desirable levels. - B
Evidences are observed in the survey, Pupil Teacher Ratio (PTRs)% ;._:, {;?:Liglr-:jzacium .|1|].L:

as few of those make classes m-a:rcrm-r-d-:d_and unmanagea e i
situations, the consequUENce 15 not just large

at school, and large numbers of

¢ of education. Teachers and

sampled schools,
teaching becomes little more than crowd control. In such
numbers of children dropping out after their first or second year at

repeaters, but also that schools end up reproducing the very inequalitie ‘lves in addition to their
head masters, who are often required to teach a number of classes themse -"_L_hi IT_" : :] : 3 ' : .1 It_ﬁ.
administrative and managenal dutics, become exhausted and dqmnmlm: .i} 4 ;L .Lr'L :Lll\:“-
workload caused by increasing class sizes, data capturing and reporting B et

education offices.

The study advocated the improvements to the teacher policy and teacher managemcnt in
particular is essential for achieving quality outcome of the elementary cduc;ilmr.r Teachers
interviewed in this research depicted that administrative and bureaucratic sysiems arc o flen 50 weal
that they are unable to provide “:'“":1“.”5 and leaming maiterials, text books, lnil!..‘rmi'.flu.m about new
syllabi and curricula. They were also pointed fingers towards missing link in the existing
educational administration to provide effective supervision, continuing professional developmen
and devoid of fair promotion systems. The problems are compounded by the incomplete
decentralisation processes that have transferred responsibility but not capacity to regional and local
levels, with predictable results. Keeping ‘one size fits all’ policy responses will not solve the crisis
and make the education system effective to its clients. There is also a need of an intensive research
based framework for human resource management with due consultation with the teaching force
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DEVELOPING PROFILE OF AN EXISTENTIAL TEACHER

M. Shivani Mish ra®

e ——
E:!m:unup in Ihi.‘_hrl."l.lt.[nt sense is any oct or expenience that has a Ihr-rr

character or physical ability ol an individual. A 1eacher holds the key Position in the proc

The mudcm concepl ul'u.-.:_clung stales that education is o ni-polar process, in ulrr-'::“ ufrdur.:m-m

established between three focal points, namely, the 1eaq her, the studen ;uuf the ¢ Irh I ar J':rml-:m-”p .

process by u.hn:h. the 1cacher brings the student and conlent together, The 1 = c!-'. e

ideologies and philosophies of life as well, The philosophy of tes gty

' - ! wcher ||1,'| ¥ hi i il . Th i

destination towards which education has 10 Bo. Education is a consciou di'mu:l' Ird“mmlm :?ar g
Ay i i lal : At = PTOCCss wilich ne

proper guidance and SUPETYIsion, which is provided by educ ation P ch needs

T o

utive effect on the miind.

Philosophy has g great influence on the teaching both in the
teacher is not a teacher alone, by i philosoph

well the needs of children and the demands of
beliefs, ideology and principles ofbehaviour |

arca of thinking and behaving, A
er also, By the help of philosophy, the teacher can & now full
socicty and plan his methods of teaching. The teacher's own
ay a powerful impact on the dev clopment of children

The teacher's philosophy also determines the
lcachmg. It helps the teacher in determining |!n:_k+ml of discipline required at schools ind the kind of
cu_rm:u]um an!u! text-books that suil 1o the needs of children. Th us, a teacher who follows the ex islentialist
philosophy will have distinet characteristic trait on his profile

. The paper tries 10 find out the characteristic traits of a teacher who follows existentialist
philosophy and the self constructed Huestionnaire tnes to find an existentialist icacher

INTRODUCTION

The education system is the main base of the progress or down fall of any nation. Thus, il
becomes necessary 1o strengthen the system of education. This s only possible when a favourable
learmning environment is provided to the student and he learns adequately what is expected of him to
leamn.

Today’s world is going throu gh a crisis. Therc are threats of nuclear wars that would make the
human race to start their civilization all over once a gain. Everyone is demanding for a peaceful and
co-operative existence, Thus, we ma y say that the existentialist ieology is the need of the hour [is
significance has increased for the benefit of the very existence of the individual
himself.

Plenty of work has been done on other ideologies in one way or the other. H_ut, the philesophy
of existentialism needs to be explored more and more since each and every individual on this carth,
directly or indirectly, knowingly or unknowingly, is fighting for the cause ofhis existence

The child grows up into an individual to form this society. He is the future. Thus, it is necessary
for the teacher to know and understand the existence of the child, 1o respect him and to allow him 1o
understand himselfand act accordingly.

*JRF, Research Scholar, Institute of Advanced Sredies in Education, Faculty of
E-lil-l::lliiﬂn. University of Lucknow (U.P.) E mail: shivanim.asiviid gmail.com

nature, style and actual operation of methods of




Thus, they require a varicty of
heir all round development

Students vary in their aptitude, atttude, ability and mtelligence,
teaching methods, reinforcements & approach owards curriculum fort | -.

Existentialism is a philosophy that emphasizes the uniqueness and jsolation nl;”;:il:udt:l‘ :d_:;“t:
expenence in a hostile or indifferent universe, regards human exislence ns unexp ;
stresses freedom of choice and responsibility for the consequences ofon _

This can be done only by a teacher who follows existential philosophy. Thus, there 15 a need to

develop the profile of an existential teacher

¢'sacts.

SIGNIFICANCEOF THESTUDY

The study is significant for the teacher to k
individual identity of each other and function in a better manner and
freodom in order to further the child's education, A teacher directly in ﬂul:. |
through the child, Thus, he would be able 1o understand the child as well as the socicty

now himself as well as his student, 10 respect the
a healthy environment of

nces i great pan of socicty

MEANING OF EXISTENTIALISM

As a system of philosophy or a school of thought,
metaphysics. As a theory of human development, itis an approach
the process of becoming. Since a person, in the becoming stale, plways exisis in a consta
dynamic phase, “his life may be regarded as a journey on which he finds ever newer expenences and
gains greater insights.”

Existentialism represents a protest against the rationalism of traditional philosophy, against
misleading notions of the bourgeois culture, and the dehumanizing values of industrial civilization
Since alienation, loneliness and self-estrangement constitute threats to human personality in the
modern world, existential thought has viewed as its cardinal concerns a quest for subjective truth, a
reaction against the 'negation of Being' and a perennial search for freedom, From the ancient Greek
philosopher, Socrales, to the Twentieth Century, French philosopher, Jean Paul, Sarire, thinkers
have dealt with this tragic sense of ontological reality - the human situation within a comic conlext

existentialism is a revolt against traditional
1o highlight the existence of beng
ntly

“The philosophy of existentialism has not displayed any particular interest in education.”
Therefore, it has been observed that the educational implications are denved and deduced from their
philosophy rather than that arc developed by existentialists.

TEACHER

The word "teacher’ stands for the one who instructs in an educational institution. Sanskrit
word for teacher is “Guru™, Guru comes from two letters “Gu” and “Ru”, Gu indicates darkness and
Ru indicates which removes the darkness.

Etymologically meaning of the word Guru is one who removes darkness Torch bearer can be
an appropnate word for guru. One who removes takes ignorance and takes the disciples from
darkness to light and from ignorance to knowledge can be called a torch bearer. Teacher is a person
who gives the knowledge of self by bringing the light of the divine,

Leamning process itself comprises of three aspects: the leamers “leaming™, the teachers
“teaching™ and the leaming environment.




THE TEACHER'S PHILOSOPHY

Philosophy and education are inter-related. Philosophy gives suggestions 10 make society

ssive and determines principles or this, But, there is a need to make these prinn'ip]c:;

ticable. It 1s necessary to act according to principles to make life progressive. Education gives

practical form to the speculative flight of philosophy; otherwise philosophical principles would
remain mere imagination.

The teacher 1s an important part in the process of education, He thinks the Process over
philosophy and investigates the ideas and values to society,

A philosopher teacher who is familiar with the secrets of the whole life teaches his subject as
abranch of whole knowledge. Familianity with the secrets of life and unity of experience is gained by
the study of philosophy.

“A true education is practicable only to a true philosopher” - Herbert Spencer’

Existentialism springs from the iconoclastic works of the Danish philosopher, Soren
Kierkegaard and the German thinker, Friederich W. Nietzsche. Existentialists reject the traditional
view that philosophy should be calm and detached above all. Philosophy, they say, should be reason
informed by passion, because it is in passion, in states of heighted feelings, that ultimate realities are
disclosed. Passionate reason is not unreason but the reason of the whole man. It is reason at grips
with those fundamental realities of freedom, death, and other people with which human beings must
contend. It is the opposite of dispassionate calculation, which manipulates abstractions and ignores
the human predicament’,

For existentialism, the physical universe, the world apart from man, has neither meaning nor
purpose. [t is a contingency, something that happens to be there. What a man becomes is his own
responsibility, Either he makes himself, or, in a sense, he allows himself to be made by others. In
either case, he chooses, for acquiescence is not choice renounced but weak choice. Acquiescence is
the unveiling flight from freedom.

In itself freedom 15 neither a goal nor an ideal. It is the potential for action. The teacher
who follows and bears all these things in mind is a follower of the existennalist philosophy

THE EXISTENTIALISTTEACHER
The existentialist teacher will have the following distinct charactenstic traits on his profile :

1. RESPONSIBILITY OF STUDENTS

An existentialist teacher urges the student to lake responsibility for, and to deal with the
results of his action. To act is to produce consequences. He must accept that these consequences are
the issue of his choice, but at same time he must not submit to them as unaiterable, for this is to
assume that freedom is exhausted in a single act. Freedom 1s never exhausted, and each consequence
poses the need for further choice. The teacher would teach his student that his life is his own to lead
and that no one else can lead it for him. It is pointless to blame his fmlures on environment, family,

temperament or the influence of others.

2. FAMILIARITY NOTTO BE DESPISED
Familiarity is natural and socially desirable. Nevertheless, it is incomplete not a fulfillment
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style and gestures for which
go beyond familiarity
from which spring

d". If a tcacher assumes the
student's life. He musl
creating the trusl

of self but a potential “waiting to be use :
convention calls, he may touch only the surface of his
and open himself to them. He must come to them unrese rvedly,

communion and true self-fulfillment.

3. MORALPRINCIPLES _ B rorm e, I

A moral act may be performed for itself or for an end. Buta rn-n'.l ?Ui e o T iy
he accepts the ends of a group or of society, he must mfli"'c these uqdh ke }m| Sineinles are
situation that this is the end to aim at. The end is seized in the sitation. Whl‘":l::t?‘-": pﬁtnlnffnhu of
treated as external standards requiring certain sorts of behavior, they are fumec i e conduct
enslavement. The teacher existentialist should see to it that action doris BoL bacamns. § BICE
for the individual and he submits what is external to him.

4. DISCIPLINE b=

An existentialist teacher does not simply impose discipline. Rﬁ!h“- he asks f‘:ﬂ:jﬁh -.5I|j1hdLn-[hhf-
accept the discipline that he sees a worthwhile in itself or as a worthw hile for some :_111 ? "':L ‘ahk. ]h:
own intellectual development or the harmony of the class. Thus, for an existential teacher, discipline

1s self-discipline.

3. CHOOSING

In itself freedom is neither a goal nor an ideal. It is the potenti :
does, Man's character is the sum of his own actions and it is therefore self-created. His character can
always act differently. His destiny is his own. When a man chooses, he throws himselfinto future; he

makes himselfother than he is. The moment for choice 1s important.

al for action. A man is what he

6. FREEDOM
Man is free to choose and his choices are undetermined by external conditions. Exis-
tentialists believe in the principle of indeterminism.
In Sartre's The Files, Orestes says lo Zeus
“] am my freedom. No sooner had you created me than | ceased to be yours and there was
nothing left in heaven, or anyone to give me orders... but I must blaze my trial. For I, Zeus, am
a man, and every man must find out his own way"”

7. BEHAVIOUR ISSELF DETERMINED

Man is free and makes his own choices. Behavior is selfl determined. Responsibility cannot
be placed anywhere except on himself. The only limit placed on his freedom is he cannot choose 1o
not to be free. Choices are made around a goal that we have set for ourselves. One who seeks advice

has already made up his mind.

. COMMUNION

True freedom implies not egoism bul communion. The egoist is driven by a narrow self-
interest. With him choice is not self-fulfilment but self-limitation. Freedom., open and dynamic,
longs for other centres of freedom, other persons. 1t does not calculate but gives! The Rulfiiment of
freedom is communism with others. An existentialist teacher believes in this.

i

GYAN BHAY ouni or recn =




..I".-\-l

- il q = a - s
4 e . . . L “-'--'l'.-'-.'
L |

9, KNOWLEDGE |
Knowledge enhances freedom. It delivers man trom freedom and enables him to < ] | f

as he is. Much existential thinking on the nature of knowledge is grounded in "|I'*h-:nr-|1j. L‘!‘."'II'I:I.TI:.“I‘-IL

world view that seeks to describe the appearance of things and events as they pn:s-:n::]l:t-rr[-&?h"a

directly 10 OUr private consciousness. These things and events thus possess a subjective as w .:ﬁ!, :,:

objective reality. Thus, the existentinlist teacher allows the student 10 come into n-.mu--, W L;r

knowledge imselfand serves as a guide or director in this process, =i

10. SURJECTMATTER

Subject matter, codified knowledge, should be treated neither as an end nor as a means of
preparing the student for an occupation or career. 1t should be used, rather, as & means towards .i._..”
development and self fulfillment. The existential teacher instead of subjecting the student 1;3'”“_,
matier lets the matter 1o be subject to the student. He lets the student “appropriate” 1o himself any
knowledge he studies, that s, lets him make it his own. :

1l. SCHOOLSUBJECTS
For the existentialist teacher, school subjects become 10ols for the realization of the person, |
not impersonal disciplines o which all must submit alike
fo existentialists, humanistic studies are most valuable. In An, existence of man is
portrayed, literature, the graphic arts, music and myth are far more the source of truth than the
sciences.

1. ACGAINSTSPECIALISATION

Specialization diminishes a man the specialist 18 a creature of his knowledge not the master
of it. The man must be the master of his specialit Y.

The existentialist teacher should also provide an ins ight into those experiences in which man
15 not aware of the human conditions, expericnces. such as. suffering, conflict, guilt and death

13. SUBJECTIVE KNOWLEDGE

The existentialists do not give much importance to objective knowledge. They consider
subjective knowledge more important. Hence, they do not give much importance 1o subjects like
natural sciences and mathematics ete. which give objective knowledge and sometimes they oppose
them, too. But, it does not mean that they consider them useless

They want to make objective knowledge the basis of subjective knowled ge. They admit that
subjective world may be realized in the objective world alone, that is, 'self and "being’ can be realized
through objective world. Thus, the existentialist teacher would follow this belief and carry out

his’'her teaching.

I14. TEACHINGANDLEARNING
The existentialist conceplion of teaching and leamning is based on the theory of the
“dialogue”. A dialogue is a conversation between persons in which each person remains a subject for
the other, a conversation in Buber's terms between “I™ and “thou”.
The opposite of a dialogue is an act of verbal manipulation or dictation in which one person
imposes himsell on another, turning the latter into an object of his well expressed in speech. The
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irectly or to n body of inflexib)e

child is compelled 1o submit either 1o the well of the m”-hcnd-m in o dinlogue. He questions (),
know ledge of which the pupil to think for himsell by fnglﬂ.}ﬂﬂ " Joose between altematives, The
student about his ideas, proposes other ideas, and 50 lcads him o €8 -

a hiem.
student sees then that truths do not happen to men, they are chosen byt

15, INSTRUCTION -
devalued mto a means for (he

. sher 18
When teaching is understood as instructing, the S t of his transfer. If knowledge i
transfer of knowledge and the pupil is devalued into the I”"-""'[“" LM § it

sovereign, persons become means and products
To existentialist teacher, knowledge should become a pant

sssuing from oneself

of inner expenence, something

6. TEACHINGMETHOD
Teaching is an intentional activity, one that aims 1o bring &
tells. relates, desceribes, explains, quesi 100§, evaluation, Urges, threat

bout Jenrning. The teacher tall
ens to get students to leam

The existentinlists prefer Socratic Method.

. -4 e ing Lo existentinlists
Teacher- F'|||j1"i|_| ;l.;l,,||:|u||:..|'||r| 15 r|'||_1|1:_|'|.¢|’:-.|_1r'|:ﬂ and more iInleracive I!EI:'i"Jm»!b Rialk

17. NATURE OF HUMAN LIFE _

growth and decay, joy and tragedy. Education for happiness 15 a delusion. There 15 no happin
without pain, no ccstasy without sufTering.

18. KNOWLEDGE OFDEATH
How does the existentinlisi [.;;H_'l]r_-r;;prrnﬂth ihe ﬁuh] eclof death? He SUEBCSis D his student

that knowledgge of death increases one’s awareness of life. If a student thinks hard about death
bPecomes more conscious of the |-|-|..|;-|mir:g of life. He ceascs to drifi: he is El.‘;!d}' to sifl the essential i
his life from the trivial

That is why an educationist declared, “live today as if you were to dic tomormow.

The fact of death tells the student that he must make his life now,

Thus, the existentialist teacher is an "a social’ person. He believes in living alone, self stud
and self reading. He makes use of introspection method and believes in discovery of self

CONCLUSIONS OF THESTUDY
Following conclusions can be drawn from this study regarding "The existentialist teacher

1. HIS IDEOLOGY
The existentialist teacher follows the ideology of freedom and responsibility of choice. He
believes in the fact that death s certain and living life in the knowledge of this fact is true exisicnce

2. HISATTITUDE

. Tolile
He considers life tobe a jo urney “r“f’h’“ﬂﬂ himself, a process nfbﬂtummg and a search
of "self”.
GYAN BHAV sy s
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b Towards ithe learner

For the leamer, the existentialist teacher I Just m Pl

It“ “"If Alirf w "..| J ||I|1|| ] ||| 1T L I-_“. % A f |I

. Toweclery

The existentialist tencher believes that human dove b pmmie i | i

Porves and that the individuality of man is meor Impsartadd ian ih h-.l T
d. Tewards education

I‘ ‘I"h | Ihl' l_"l.ll-'l.'t'n'llllll'll Viray b woodalid Ciiiaiider the disciover i . o
v ol "l y b i

main atm of education. Education would be a ol to develop the us
; W UTueness il & o
student g Ver)
| i e :
) CURRICULUM  The e Xistentialist teacher would not follow any ¢ ™
Ihe cumiculum would be diverse suiling the needs, abilities and aptitud
k L LU L] LR P

individual

i) METHOD OF TEACHING : The existentialist teacher would foliow the
methosd of nstruction as a personal, intimaie and thoughiful afTair

Iv) EVALUATION : The existential teacher would lay emphasis on self evalua
T 'l-'l'l.!-llh. C “lthlh{' feed Il“l.j-l.hllh, ¢ ol the indiy idualism

v} FREEDOM : The existentialist teacher gives more imponance 1o the freed
uniqueness of the individual. Hence, he considers the child as an individual 1
MO impsoriani

vi) DISCIPLINE : An existentialist teacher does not simply impose discipli
makes the studeni 1o be self accept self-discipline.

vil}) RESPONSIBILITY : The existentialist teacher urges the student 1o tal
responsibility for, and to deal with the results of his action

L8 HIS PERSONALITY

The existentialist teacher belicves in living an ‘s social' life. He believes in self growth and
seif reading

Thus, the existentialist teacher is expected to follow the basic principles of existentialist
philosophy and thus contribute to the development of “self™ of the student as well as himself
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ISM & TEACH
ATALK - PRAGMAT Dr. Raj Bharadwajs

PRAGMATISM IN EDUCATION

William James and John Dewey arethe two outstanding pragici’iC Icc(::l:;flio:r:scsfhdcl:f : ‘iili-}r',l}r
them is not the pursuit of knowledge for its owl: i:::nlitc:i“:z:::‘;i; ancti\'ilieﬁ through w}‘u'ch t;u:
2 : . are to : ill satisf
il e e e "
and sub serve human needs or because they are useful. Acc_ordm-g ® u}]]cm’ fu:hc cn(:crl;chf[‘ ' >
dynamic side of philosophy as is generally believed. It IS philosophy ‘:.‘ te this hhiLIohs ”}'m
educational practice. Education creates values and formulates ideas that constitute thi philosoph,
“Philosophy is the theory of education in its most general phases.

PRAGMATISM ANDAIMS OFEDUCATION

The pragmatist does not start with any aims in the sense Of.ﬂPPf opriate thcmc of values,
Goals towards which educative effort has to be directed or values which the educational practice has
torealize, are to be created by man himself'in the light of his own experience.

The pragmatism approaches the problem of aims in a general way. He, as an ed ucator, \\'9111(1
like to put the child in such a position that the letter would be able to crate valuc:r. for himself, He
agrees with the naturalist when the letter condemns external standards and authority and exalts the
needs and interests of the educed, and like a naturalist, he holds that the task of the educators is to

What the pragmatist wants to achieve through education is “the cultivation of a dynamic,
adaptable mind which will be resourceful and enterprising in all situation ---. the mind which wil|

According to Dewey, education is abstract. Only human beings have aims. Different people
have different aims according to their needs, Education shoul

direction, able to face challenges in life Curriculum should

* Dr. Raj Bbaradwaj has been a Research Guide since 1975, Professor Charles S.J. White wa
whow

s his first Research Scholar,
as a Professor in &m_erlan University, Washington D.C, Hels a Research Guideind

ifferent Universi thes,
E mail: profrajbhardwaj@ gmail.com




education geography, science, vocational & technical education principles of | ]

; . nt ;
experience (o be nctive and take part in some activity & have exp. Pre of |n|:;:::lr!jr:1:: I*F:FE =
established link b/n knowledge gained through difT source) principle of holistic o

PRINCIFLES OF PRAGMATISM
Change in nature of truth-truth is changeable “P" do not believe in pre-determined truth

|
According 1o truth 1o time, place and situation
2 Truth is formed by its results-Truth changes according to stages & devels ypment. Truth is
changing because change in situation throws up new problems 1o be solved by new L;,.,”.I.h.;._
and elforts 1 -
1, Problems as a molive for truth- Human life is like a lab in which every human individual
in course of has

undertakes vanous experiments 1o solve the problems which confront him
growth & development

4 Emphasis on social & democratic values

5 Opposition 1o fixed values & ideas

6.  Importance ol man power

7 Emphasis on principle of utility

8 Imponance of activity

b

Faith in present & future
Opposition to social and traditional customs. Reality is still in the making-

PRAGMATISMAND CURRICULUM CONSTRUCTION

1. Principle ol utility
Pragmatism give us several critena for curriculum construction; utility forms the first criterion. The
school most provide expenence that are useful to the child; hence the curriculum is to include
subjects that will impart knowledge and vanous types of skills which the child requires for his
present as well as future life. As such, language, hygiene, physical training, history and geography
mathematics, science ————domestic science for girls and agricultural science for boys, should be
meorporated in the school curmiculum. The ‘utility criterion” requires direct training for a vocation in
the letter stages. It also demands that different studies should be view form the standpoint of their
usefulness in dealing with life situations rather than as a disinierested pursuit of knowledge. Bul the
utility Principle should not be adopted in a narrow sense. The main aim of knowledge i.c., human

progress should not be over-shadowed by it

2. Principle of interest

Secondly, the curriculum should be governed by the child natural interests at the successive stages of
his development. The child in the elementary school, for example, interested in conversation or
communication, inquiry, construction and artistic expression, hence, the elementary school
curriculum will include such tools of knowledge as reading, writing, counting and nature study, hand

work and drawing.




3. Principle of experience . orthec ypations and activitics,
) ﬂplco .jtisan active process rather thap

hild's 0¢€
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PRAGMATISMAND METHODS OF TEACHING

1. Purposive
Pragmatism has much to offer in regarded to the principles and methods of teaching. It bids

the teacher to be enterprising and experimental rather than depend on stereotyped practices and
established principles. The acceptance of established principles without testing is contrary to the
very spirit of pragmatism. Principles and methods of teaching should be forged fresh in the light of
real life situation. Hence, the first principle of the pragmatics method is to establish a relation with
the life of the child, his desires, and purpose, his interests and inclinations. The methods should make
the learning process purposive. The child should be able to achieve some object or purposc
according to his wishes as a result of the learning process. The most effective learning comes from

whole hearted purposeful activities.

2. Learning by doing

The pragmatists lay stress on action rather than reflection. They cannot approve of a divorce
bclwc.cn theory and practices. They hold that the child learns best only through his activities or his
experience; he does not lcar:-l so much from book. Hence, the second principles of pragmatism in
educational method is “learning by doing ‘or leamning through one's experience'. Experience, say




, i8 the truest and best master, and one oo, whose lessons we never forpet. The ¢ ;
aatural aptitude for doing and making things. This principle needs g L.ﬁ:m 1“. kzlld ks
ill‘-'l‘—'TF’-'“'!'“iﬂ"' It does not merely imply the importance of the practical work a ,_,d“,ri-l_ﬂ'”;ll Jl_nmin
interpretation. It does not merely imply the importance of the practical work as a m,[.,,'” ,”-L,,L:I::r[n .::
in all subjects. It means putting the child into real situations so that he may be able Lu-._:g_t;1p1:~,::;|1

thern and solve problems that arise there from.

b Integration of learning process

The pragmalists maintain that one of the chief charactenstics of the learni ng process is the
integration. Although human knowledge and skill present several aspects, vet it is a unity. The
human minds itself 1s a unity; there are no water-tight compartments in it. The third principle of the
pragmatic method therefore is maintenance and furtherance of the integration of the learning
process. The method should be such as integrates and correlates the different subjects and activities |
the curriculum. The pragmatists believe that the integration will be possible if knowledge and skill
are leamned through activities that are purposeful. The common purpose will affect the inter-
dependence & consequent integration of the various aspects of learning. They agree that the system
of examination and specialist teacher’s as they are will stand in the way of realization of this aim

4. Project Method

Pragmatism has made a signal contribution in the form of the Project Method which is based
on these principles. Kilpatrick, an ardent follower of john Dewey, who originally enunciated this
method, defines a project as “a whole hertyed, purposeful activity proceeding in social environ-
ment” It is method in which the school, the curmiculum and the content of studies are considered form
the child's point of view. It lays emphasis on the purpose of leaming and ¢laims that children should
always have a clear idea of what do and why they do certain things in the school.

DISCIPLINE

|. Selfdiscipline isemphasized.

2. Give liberty to student.

3. Play and work should be merged.

4, Selfconfidence, co operation, sympathy, self reliance.
5. Fellow feeling - social discipline.
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