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AN ANALYSIS OF EVALUATION SYSTEM OF CENTRAL UNIVERSITIES IN U.P. 

   
            * Ms. Lata  

                                ** Prof. Reena Agarwal 

 

ABSTRACT 

Evaluation of students’ behavior is an integral part of any teaching-learning process. 

Evaluation refers to effectiveness of the learning experiences provided in the classroom, how well the 

goals of education have been achieved. Therefore, it is essential for teachers to be well versed with 

both subjective and objective techniques of evaluation so that they can make changes in their strategy 

from time to time to make teaching-learning process more effective. Present study aims to analyze the 

Evaluation System of central university. For this, Ordinance of the programme, question paper, mark 

sheets and other related documents of M.A. Education Program of Allahabad University has been 

analyzed in reference of weightage given to different aspects of evaluation i.e. internal, external, 

theory and practical. Conclusions have been drawn and discussed in reference of NEP 2020. 

 

Introduction : Research in the field of Evaluation system of higher education has gained impetuous 

in the last few decades and is yet to attain its maturity. Evaluation system is not only a part of 

education but also a system whose primary concern is learning rather than teaching. The main motto 

of evaluation system is to put emphasis on continuous comprehensive evaluation of students and in-

depth learning aiming at capacity building of the students by developing required knowledge, skills 

and attitude to become efficient and effective citizens. It provides opportunity to students for 

continuous learning and assessment and paced understanding. In sphere of Evaluation system, work 

has been done by Karthieyan, 2015; Biswas, 2018; Sarkar, 2019; A. Sarkar, 2019; Howlader & Roy, 

2021. They found that Credit Based Choice System (CBCS) is essential for higher education in the 

present context and students, teachers and stakeholders have positive attitude towards CBCS but it is 

also indicated that CBCS is in its infancy stage and will take time to reach the desired outcomes. 

Mehar, (2018) studied about semester system and found that it is better than traditional evaluation 

system. Numerous research studies have shown that examinations have an influence on the learning 

and teaching process which could be either positive or negative. It is imperative to analyze the 

evaluation system of university to know its pros and cons. This paper is an attempt in this direction.  

Definitions of Key Words : 

Programme :  An educational programme leading toward a Degree, diploma or certificate.  

Semester :   Each semester consist of 15-18 weeks of academic work equivalent to 90 actual teaching 

days. The odd semester may be scheduled from July to December and even semester from January to 

June.  

 

* Assistant Professor-B.Ed. ,S.S.S.V.S. Govt. P.G. College, Mirzapur U.P., E-mail- latika248@gmail.com  Contact- 8865865030 

**Education Department, University of Lucknow, Lucknow (U.P.), E-mail- reenaagarwal_lu@rediffmail.com Contact- 9415300615 
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Course : Usually referred to, as ‗papers‘ is a component of an educational programme.  All courses 

of a programme need not carry the same weightage. In present study, a course designed to comprise 

lectures/ tutorial/ field work/ dissertation and a combination of practical activities. 

Types of courses :  There are mainly two type of courses has been used for the programme, which 

are given below- 

 Core Courses : There is core courses in every semester of the programme, which are compulsory 

to study by a student as a core requirement to complete the programme. 

 Elective Courses : Elective course is a course which can be chosen from a pool of papers. It may 

be supportive to the discipline of study, providing an expanded scope, enabling an exposure to 

some other discipline and nurturing students‘ proficiency/skill. 

Credit : A unit by which course is measured and determined in the number of hours of instruction 

required per week.  

Field Work and Practical/ Dissertation : It is provided during the programme and considered as 

a special course involving application of knowledge in analyzing / exploring a real life situation. 

Objective of the study : 

 To analyze the Evaluation system of Central University 

Research Methodology : 

Type of research : The present study is analytical research. Analytical research is a specific type of 

research that aims to evaluate the facts and information relative to the research being conducted. 

Population: All the central universities of Uttar Pradesh 

Sample: One single university was selected randomly from all the central universities of Uttar 

Pradesh. Therefore, the sample of the study is Allahabad University. 

Delimitation of the study:  The study limited to M.A. Education Program of Allahabad University. 

Method of Data collection: For the analyses of the evaluation system of M.A. Education 

Programme of CU (AU) Ordinance of the programme, question paper and result were 

studied(www.allduniv.ac.in). The programme has been divided in 4 semesters consisting of different 

type of courses i.e. Core, Elective and Practical activities, so all 4 semester were analyzed in reference 

of different aspect of Evaluation system i.e. Theory, Practical, Internal, External, Semester End exam 

and expressed as percentage of a total marks of semester and Course categorization of M.A. Education 

programme has also been prepared to know the weightage to be given to different aspects of 

Evaluation in the programme. 

Statistical technique: In the present study, the obtained data was analyzed quantitatively in terms of 

weightage given to each course category and activities, the weightage is determined in terms of 

percentage- 

Weightage % of the course category for Semester = 
𝑻𝒐𝒕𝒂𝒍 𝒎𝒂𝒓𝒌𝒔 𝒐𝒇 𝒄𝒂𝒕𝒆𝒈𝒐𝒓𝒚

𝑻𝒐𝒕𝒂𝒍 𝒎𝒂𝒓𝒌𝒔 𝒐𝒇 𝑺𝒆𝒎𝒆𝒔𝒕𝒆𝒓
 

Weightage % of the course category for Academic Programme  

                                                                 =  
𝑻𝒐𝒕𝒂𝒍 𝒎𝒂𝒓𝒌𝒔 𝒐𝒇 𝒄𝒂𝒕𝒆𝒈𝒐𝒓𝒚

𝑻𝒐𝒕𝒂𝒍 𝒎𝒂𝒓𝒌𝒔 𝒐𝒇 𝑨𝒄𝒂𝒅𝒆𝒎𝒊𝒄 𝑷𝒓𝒐𝒈𝒓𝒂𝒎𝒎𝒎𝒆
 

The data sheets prepared for the analysis consist of separate columns depicting Papers, Courses type, 

credits, Practical, External, Internal, Theory, Semester End Exam, Mid-term test, Best of the test and 

http://www.allduniv.ac.in/
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Assignment, and percentage and. Analysis procedure is done by analyzing each type of courses of all 

Semesters. The programme do not only consists different type of theory courses i.e. Core, Elective but 

also different type of practical activities.  Analysis of only course categories does not provide a clear 

picture of emphasis given to any aspect of Evaluation system. Hence, separate data sheets were 

prepared for the course categorization of the programme to analyze the complete weightage, given to 

any type of course or any aspects in form of External/ End semester exam and Internal, keeping in 

view various indicators of evaluation system. Each information unit is selected from the content and 

was added. Later total of each course category and activities were converted into Percentage to draw 

conclusions. 

Analysis of Data: 

 The data has been tabulated, interpretation has been done accordingly and conclusions have drawn 

with the help of percentage which are shown in the following tables- 

Table-1 

Evaluation scheme of M. A. Education - Semester I of CU (AU) 

S
. 

N
O

. 

 

Paper 

C
o

u
rs

e 

T
y

p
e
 

C
re

d
it

 

P
ra

ct
ic

a
l 

Theory Total 

(SEE + 

Internal) 
Semester 

End Exam 

Internal 

Best of the test and 

Assignment 

(a) 

Mid Term 

Examination 

(b) 

Total 

(a+b) 

1. Paper - 1  Core 05 - 60 20 20 40 100 

2. Paper - 2 Core 05 - 60 20 20 40 100 

3. Paper - 3 Core 05 - 60 20 20 40 100 

4. Paper - 4 Core 05 - 60 20 20 40 100 

 Total  20 - 240 80 80 160 400 

 Total in 

percentage 

  - 60% 20% 20% 40% 100% 

*SEE = Semester End Exam 

It is evident from the Table-1 that M.A. Education- Semester I of CU (AU) consists of, 4 Core theory 

papers of 5 credits each and overall of 20 credits. Theory has given 100% weightage out of which 60% 

weightage has given to Semester end exam and 40% weightage to Internal. Theory internal is further 

subdivided into Best of the test & Assignment and Mid-term examination, which carries weightage of 

20 % each. 

Table-2 

Evaluation scheme of M. A. Education - Semester II of CU (AU) 

S
. 

N
O

. 
 

 

 

Paper 

C
o

u
rs

e 
T

y
p

e
 

C
re

d
it

 

Practical Theory Total 

(Practical 

+ SEE + 

Internal) 

E
x

te
r
n

a
l 

In
te

rn
a

l 

Semester 

End 

Exam 

Internal 

Best of the 

test and 

Assignment 

(a) 

Mid Term 

Examination 

(b) 

Total 

(a+b) 

1. Paper - 1 Core 05 - - 60 20 20 40 100 

2. Paper - 2 Core 05 - - 60 20 20 40 100 

3. Paper  - 3 Core 05 - - 60 20 20 40 100 

4. Paper - 4 

(field work 

and 

Practical) 

Core 05 60 40 - - - - 100 

 Total  20 60 40 180 60 60 120 400 

 Total in  %   15% 10 45% 15% 15% 30% 100% 
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It is evident from the Table-2 that M.A. Education- Semester II of CU (AU) consists of 3 theory core 

papers and one Field work & practical paper, each carries 5 credits and in this way 20 credits in 

overall. The programme has given 75% weightage to theory out of which 45% weightage has given to 

Semester End Exam and 30% weightage to Internal. Theory Internal is further subdivided into Best of 

the test & Assignment and Mid-term examination of 15% weightage each. Field work and Practical 

has given 25% weightage, out of which 15% weightage has been given to External and 10% 

weightage to Internal, which includes review of book of an eminent educationist, quantitative analysis 

through MS-Excel, testing of Intelligence/personality/Creativity/ Learning Style and Survey of any 

one educational institution. 

Table-3 

Evaluation scheme of M. A. Education - Semester III of CU (AU) 

S
. 

N
O

. 

 

Paper 

C
o

u
rs

e 
T

y
p

e
 

C
re

d
it

 

P
ra

ct
ic

a
l 

Theory  

Total 

(SEE + 

Internal) 

 

Semester 

End 

Exam 

Internal 

Best of the test 

and 

Assignment 

(a) 

Mid Term 

Examination 

(b) 

Total 

(a+b) 

1 Paper - 1 Core 05 - 60 20 20 40 100 

2 Paper - 2 Core 05 - 60 20 20 40 100 

3 Paper  -3 Core 05 - 60 20 20 40 100 

4 Paper - 4 Core 05 - 60 20 20 40 100 

 Total  20 - 240 80 80 160 400 

 Total in %   - 60% 20% 20% 40% 100% 

It is evident from the Table-3 that M.A Education- Semester III of CU (AU) consists of 4 Core theory 

papers of 5 credits each and it is of 20 credits in overall. Theory has given 100% weightage out of 

which 60% weightage has been given to Semester End Exam and 40% weightage to Internal. Theory 

Internal is further subdivided into Best of the test & Assignment and Mid-term examination of 20% 

weightage each. 

Table- 4(a) 

Evaluation scheme of M. A. Education - Semester IV of CU (AU) 

S
. 

N
O

. 

 

Paper 

C
o

u
rs

e 
T

y
p

e
 

C
re

d
it

 

Practical Theory  

Total 

(Practic

al + 

SEE + 

Internal

) 

 

E
x

te
r
n

a
l 

In
te

rn
a

l 

Semester 

End Exam 

Internal 

Best of the 

test and 

Assignment 

(a) 

Mid Term 

Examination 

(b) 

Total 

(a+b) 

1. Paper - 1 Core 05 -  60 20 20 40 100 

2. Paper - 2 Core 05 -  60 20 20 40 100 

3. Paper  - 3 

(Dissertation/ 

theory 

paper*) 

Elective 05 60 40 - - - - 100 

4. Paper - 4 

(Field work 

and Practical) 

Core 05 60 40 - - - - 100 

 Total  20 120 80 120 40 40 80 400 

 Total in 

percentage 

  30% 20

% 

30% 10% 10% 20% 100% 

*Candidates scoring 60% and above will be allowed for opting dissertation. 
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Table- 4 (b) 

Course Categorization of M. A. Education - Semester IV of CU (AU) 

Theory/practicum/ 

/Dissertation/activities 

Course 

Type  

Semester End Exam 

/Internal  

Marks Percentage Total 

% 

Theory 

(10 Credit) 

Core 

(10 Credit) 

SEE 120 30% 50% 

Internal 80 20% 

Dissertation/ Theory 

Electives  

Elective 

(05 credit) 

External 60 15% 25% 

Internal 40 10% 

Field work and practical (05 credit) External 60 15% 25 

Internal 40 10% 

Total (20 Credit)  400 100% 100% 

 

It is evident from the Table 4 (a) and (b) that M.A Education. - Semester IV of CU (AU) consists of 2 

Core theory courses, 1 Elective course and 1 Field work & practical of 5 credits each. It is 20 credits 

in overall.  

It is evident from the Table 4 (a) and (b) that in the programme, theory core courses has given 50% 

weightage out of which 30% weightage has given to Semester end exam and 20% weightage to 

internal evaluation. Theory Internal is further subdivided into Best of the test and Assignment of 10% 

weightage and Mid-term examination of 10% weightage. Candidates scoring 60% and above till 

Semester III are allowed for opting Dissertation as their Elective. Elective course has given 25% 

weightage out of which 15% weightage has given to End Semester exam and 10% weightage to 

internal. Field work and Practical has given 25% weightage out of which which 15% weightage has 

given to End Semester exam and 10% weightage to internal. Field Work & Practical included Review 

of five research papers published in the current issue of any reputed journal of Educaton field, 

Construction of Achievement Test and its‘ item analysis, Critical review of any two video presentation 

of Massive Open Online Course(MOOCs) and Development of Programme Learning Material on any 

two lessons at school stage.  

Table-5 

Course Categorization of M. A. Education - Semester I to IV of CU (AU) 

Theory/ Dissertation/ 

Practical 

Course Type Semester End 

Exam /Internal  

Marks Percentage Total % Total % 

Theory 

(65 Credit) 

Core 

(65 Credit) 

Semester End 

Exam 

780 48.75% 81.25% 81.25% 

Internal 520 32.50% 

Project/Dissertation (05 credit) External 60 3.75% 06.25% 18.75% 

Internal 40 2.50% 

Field work and practical (10 credit) External 120 7.50% 12.50% 

Internal 80 5.00% 

Total (80  Credit)  1600 100% 100% 100% 
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Pie Diagram 

It is evident from the Table-5 and Pie Diagram that M.A. Education Programme (Semester I to IV) 

consists of Core theory papers carrying 65 credits, Project/Dissertation as Elective course carrying 5 

credits and Field work & Practical carrying 10 credits. It is of 80 credits in total. In the programme, 

theory core courses have been given 81.25% weightage out of which 48.75% weightage given to End 

Semester exam and 32.50% weightage to Internal. Project/Dissertation has been given 6.25% 

weightage out of which 3.75% weightage given to External and 2.5% weightage to internal. Field 

work and Practical has been given 12.5% weightage, out of which 7.5% weightage given to External 

and 5% weightage to internal. Practical has given 18.75 % weightage in total. 

Conclusions: 

After analysis and its interpretation of collected data following conclusions have been drawn- 

 In CU (AU), The M.A. Education programme more weightage has been given to theory 

courses (81%) while the practical (19%) has less weightage.  

 In CU (AU), M.A. Education more weightage has been given to External (60%) in comparison 

to internal (40%) in each theory, Dissertation, Field work and Practical. 

 In CU (AU), M.A. Education has Field work and Practical in Semester II and IV of 12.5% 

weightage. Dissertation has been given 6.25% weightage which is included only in IV 

semester as Elective course only for those students who have scored 60% or above till 

Semester III. Field Work and Practical have different activities in both II and IV semester.  

Discussion : 

From the analysis of evaluation system of CU it can be observed that Post Graduate students are 

provided with such an academically rich, flexible and provision for skill-practice for in-depth learning 

but still it has given more weightage to theory than practical which is not according to the 

recommendations of NEP - 2020. Thus it should reform its present structure of Evaluation to meet the 

need of present and future. It should be more dynamic, Practical based and adaptive for the promotion 

of competence, quality and excellence. In CU (AU), The M.A. Education programme more (81%) 

weightage has been given to theory courses in comparison to practical (19%) weightage but there is 

81%

6% 13%

Course Categorization of M. A. Education - Semester I to IV of CU (AU)

Theory Core courses (65 Credit)

Project/Dissertation (05 Credit)

Field Work and Practical (10 Credit)
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need to increase practical based activities as NEP 2020 recommends to revamping curriculum, 

pedagogy, assessment, and student support for enhanced students experiences. 

It has also been observed that in CU (AU), M.A. Education more weightage is given to External 

(60%) in comparison to internal (40%) in all theory paper, Dissertation, Field work & Practical. There 

is need to increase internal weightage as it makes evaluation system more continuous and 

comprehensive on which the National Education Policy (NEP) 2020 has emphasized lot. 

As per NEP 2020 for the attainment of holistic, multidisciplinary education, flexible and innovative 

curricula, all HEIs need to include credit-based courses and projects. In the present study, it has been 

observed that some courses like Value Added, Inter-departmental, open elective did not included and 

Elective courses have also given less weightage. For achieving academic excellence the evaluation 

system need to improvised and include every type of course with sufficient weightage. 

Educational Implications:  

The present study reveals that the CU (AU) has given different weightage to different aspects of 

Evaluation system and it has to modify its present structure as per NEP 2020 recommendations to 

make it more flexible and to achieve excellence. The study is helpful for the students to improve their 

performance and develop positive attitude towards Evaluation system and education. The present 

study is also useful for the administrators and teachers related to evaluation to make the system more 

flexible, multidisciplinary and learning outcome oriented.  
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A STUDY OF VERBAL BEHAVIOUR OF TEACHERS IN RELATION TO THEIR 

EMOTIONAL INTELLIGENCE 

 

                                                                                                          *Dr. Suman Singh 

 
ABSTRACT 

The, behaviour is not only a response to stimuli from another person, but actions are 

constructed through shared symbols in a reciprocal interaction, in which we use our senses, insight 

and thoughts. Through this interaction, individuals may acquire the basis for cooperative and social 

activity. Both teachers and students are concerned with their ‘selves’ and each individual has a 

unique sense of self and a degree of free will in acting and in developing understanding with others. 

On the other hand emotions have been largely viewed as disorganizing forces that disrupt one's ability 

to reason and think. They are held as interfering with attempts to function rationally in the world. 

Recent research work, however, refutes this perspective. Professional commitment plays a decisive 

role in effective teaching.  The more a teacher is committed, the more he would acquire competencies 

and the more he would tend to be performing teacher.  Professional committed teachers are required 

in order to increase the quality of secondary education.  This fact motivated to the researcher to study 

the effect of emotional intelligence and professional commitment on teachers effectiveness.  This study 

focuses on the study of verbal behaviour of teachers in relation to their emotional intelligence and on 

the basis of findings of this research it may be said that High Emotional Intelligent Teachers have 

significantly high verbal behaviour in comparison to Low Emotional Intelligent Teachers. Therefore 

one can say that the findings of this study are very important from this view point that if we increase 

the emotional intelligence of a teacher the class room verbal behaviour of teacher improves 

proportionately and this results the simultaneous increase in amount of learning by the students. 

 

Introduction: Historically emotions have been largely viewed as disorganizing forces that disrupt 

one's ability to reason and think. They are held as interfering with attempts to function rationally in the 

world. Recent research work, however, refutes this perspective. Now, it is held that emotions facilitate 

the attainment of goals if emotionally laden relevant information is processed perspicaciously keeping 

the goal of adaptation constantly in mind and not be swayed away by the caprice of the emotions 

(Salovey and Mayer, 1990).  Emotions guide one's overall assessment and experience of the world and 

persons who ignore their own affective feedback are not well suited to behave adaptively (Greenberg 

and Safran, 1989).  

In the early part of 20th century psychologists used intelligence to explain individual 

differences in order to facilitate schooling. Since then, the issue of the nature of intelligence has not 

been settled. Even today we do not have any commonly agreed upon definition. EI is one of the  
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recent developments in the area of intelligence. Though EI gained popularity towards the end of the 

twentieth century, its origin can be traced to early philosophical discourses. EI has its roots in the 

concept of social intelligence, first identified by Thorndike (1920) who defined social intelligence as 

the ability to understand and manage men and women, boys and girls to act wisely in human relations.  

Concept of emotional intelligence: Historically emotions have been largely viewed as 

disorganizing forces that disrupt one's ability to reason and think. They are held as interfering with 

attempts to function rationally in the world. Recent research work, however, refutes this perspective. 

Now, it is held that emotions facilitate the attainment of goals if emotionally laden relevant 

information is processed perspicaciously keeping the goal of adaptation constantly in mind and not be 

swayed away by the caprice of the emotions (Salovey and Mayer, 1990).  Emotions guide one's 

overall assessment and experience of the world and persons who ignore their own affective feedback 

are not well suited to behave adaptively (Greenberg and Safran, 1989).  

 Peter Salovey and John Mayer (1990) had defined EI as a mental ability that consists of 

"ability to monitor one's own and others feelings and emotions, to discriminate among them and to use 

this information to guide one's thinking and actions. It was however modified by New York Times 

behavioural science journalist, Daniel Goleman (1995). His model of EI includes (a) knowing one's 

emotions (b) managing emotions (c) motivating one (d) recognizing emotions in other and (e) 

handling relationship. Later Mayer and Salovey (1997) revised their theory a bit to emphasize the 

cognitive component and talked about a hierarchy of mental abilities. Raeven Bar-on (1997) defined 

EI as on "array of non-cognitive capabilities, competences and skills that influence one's ability to 

succeed in coping with environmental demands and pressures." 

Concept of verbal behaviour of teacher: Interaction has been defined as reciprocal 

communication in which each person reacts to and communicates with the other. From sociological 

viewpoint, the conscious mind, self-awareness and self-regulation are central to this interaction 

viewed human thought, experience and behaviour as being basically social. When people are 

interacting, they are constantly interpreting the acts of themselves and others and responding to them. 

Symbolic interactionists argue that we perceive ourselves through the eyes of others and that through 

this process we gradually come to perceive the world. Each time we enter a new social situation or 

relationship, we learn to behave by watching, asking and listening. Thus, behaviour is not only a 

response to stimuli from another person, but actions are constructed through shared symbols in a 

reciprocal interaction, in which we use our senses, insight and thoughts. Through this interaction, 

individuals may acquire the basis for cooperative and social activity. Both teachers and students are 

concerned with their ‗selves‘ and, as put it, each individual has a unique sense of self and a degree of 

free will in acting and in developing understanding with others. 

Teachers‘ sense of self is particularly important, because of the way in which it influences their 

perspectives of, strategies with and actions towards children. Through language, teachers and students 

express themselves, but although language provides the key set of symbols, not all symbols take the 

form of spoken or written words.  

Need of the study: An ingredient of a successful organization is a healthy dose of emotional 

intelligence.  As noted by Golman, at the individual level, emotional intelligence can be identified, 

assessed, and upgraded.  Because the responsibilities of teachers are to incorporate programs that 

enable students to learn, to cope, understand their own value, gain empathy for others, land manage 

and control their emotions.  These factors of emotion, this insight into oneself as well as into the 

emotions of others, constitute the first step in gaining essential skills for a successful life.  Professional 
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commitment plays a decisive role in effective teaching.  The more a teacher is committed, the 

more he would acquire competencies and the more he would tend to be performing teacher.  

Professional committed teachers are required in order to increase the quality of secondary 

education.  This fact motivated to the researcher to study the effect of emotional intelligence 

and professional commitment on teachers effectiveness.   

Only emotionally intelligent and Professionally Committed teachers inculcate above 

described traits among students.  Teachers can facilitate learning by molding the behaviour 

they expect learners to demonstrate in every aspect of life.  The behaviour of a teacher is 

crucial for the transfer and maintenance of new emotional and social competencies.  Teaching 

strategies should address different learning styles and incorporate visual, sensory, auditory, 

and interactive elements such as role-playing, group discussions, and simulations, special 

recommendation is the use of self-disclosure in which teachers use their own stories to 

communicate how they deal with an emotion.  Sharing stories that reflect the teacher‘s self-

awareness, motivation and persistence provides a model of behaviour that learners can 

emanate in their own efforts to form mutually satisfying relationships and become more 

emotionally strong. 

Very few researches have been developed to study the verbal behaviour of teachers in 

relation to emotional intelligence and Self-concept.  Emotional intelligence is less explored 

because many psychologists and researchers have devoted thousands of hours to cognitive 

intelligence while it is true that cognitive intelligence has been immensely implored.  Studies 

have shown that three are more people with average cognitive intelligence who become 

successful in life while those having high cognitive intelligence are not.  Where does the 

difference lie?  Psychologists point to emotional intelligence as the key factor for this spells 

the ability of an individual to cope up with lives many pressures and surprises.  The 

importance of Verbal behaviour of teachers has aroused several important questions for 

educational researchers.  What phenomenon effects verbal behaviour of teachers of the 

secondary school teachers?  

 What factors enhance verbal behaviour of teachers?  After reviewing existing literature, 

the investigator has come to know that there are various phenomena and factors that effect and 

enhance verbal behaviour of teachers.  Emotional Intelligence is one of them.  The researcher 

felt a dearth in the area of emotional intelligence.  The above facts motivated the investigator 

to investigate verbal behaviour of teachers in relation emotional intelligence at secondary 

level. 

 The present study was an attempt towards filling up the gap existing in educational 

research in India as regards the phenomenon of Emotional Intelligence of teachers and its 

implications for verbal behaviour of teachers.   

Objectives of the study: The present study aimed at realizing the following objectives: 

1. To identify teachers with high emotional intelligence, moderate emotional intelligence and low 

emotional intelligence. 

2. To study the verbal behaviour of teachers in relation to their Emotional Intelligence. 

Significance of the study: The concept of emotional intelligence has raised the issue of how 

success might be predicted. Although success may not be optimally predicted by emotional 

intelligence alone, the prediction of success was unleashed by the concept of emotional intelligence. 
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Although there may seem a bit exaggeration in the tall claim that emotional intelligence is a sure 

guarantee for unqualified advantage in life, there is no denying the fact that one's emotional make up 

count significantly towards success in life, so emotional intelligence may affect the success of teachers 

also. 

It is unanimously accepted by eminent scholars and researchers of different fields such as 

educationists, sociologists, psychologists, policy makers, politicians, administrators etc. that in our 

country there is an unprecedented need for successful teachers to lead the multitudes of school 

children and adolescents. Successful teachers can contribute significantly to the process of improving 

education. The explosion of knowledge at very fast pace is bringing about economic, social, political 

and technological upheaval in the country. These in turn is reflected in the classroom teaching and 

necessitate the requirement in the classroom teaching of a competent and effective teacher. 

 The teacher has a major role in educational development whether he approaches his work 

actively or passively. He can influence development adversely by opposing innovations or merely 

remaining mute in the face of a growing need for reform. On the other hand he can participate actively 

as an initiator himself or on interpreter of the plans devised by others. The lack of professionalism and 

supply of poor teachers are the two points effecting he quality of teaching in the country. 

The advantage of sharing emotions for both teachers and students is the establishment of a rich 

emotional flexibility that allows them to look at one emotional experience.  Acknowledging the power 

of emotions enables teachers to better transform their relations with their students and to the subject-

matter itself so that they can create emotional connections with student. 

Therefore this study is significant because it indicates the relationship of emotional intelligence 

with verbal behaviour of teachers.     
 

Method of the study: Present study is descriptive in nature.  The researcher is interested in knowing 

the influence of the independent variable (emotional intelligence) on the dependent variable (verbal 

behaviour of teachers) without necessarily manipulating the independent variables. 

 For this purpose a number of related research studies conducted, so far, were reviewed by the 

investigator and it was found that in most of the research studies of this kind the research have used 

the ex-post-facto design.  Therefore, the Ex-Post-Facto design was adopted in this study. 

Population: Population of the present study consist all secondary teachers teaching in Government 

Aided secondary Schools of Meerut District in Uttar Pradesh.  

Sampling: The location of the study area was Meerut District.  For the purpose of the study the 

investigator selected four hundred (400) secondary teachers through purposive random sampling from 

various areas/schools of Meerut District.  

Tools used: In order to collect relevant data for the fulfillment of the proposed objectives the 

following tools were administered by the investigator: 

 

1. Emotional Intelligence Scale (EIS) Anukool Hyde, SanjyotPethe and UpindherDhar 

2. Teacher Behaviours Inventory (TBI) Harry G. Murray 

 

Analysis and interpretation of data: After the classification of teachers in terms of their status as 

high, moderate and low emotional intelligent teachers in relation to their verbal behaviour was studied 

as under the statistical values so obtained are demonstrated in the succeeding tables and graphs. 
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Classification of emotional intelligent of teachers at secondary level : 

 To achieve the objectives, the Classification of the secondary teachers on the basis of 

emotional intelligence was needed. The classification of teachers as high, average and low emotionally 

intelligent teachers has been taken as per the norms given in the manual of Emotional Intelligent Scale 

(E.I.S.). The teachers who attained scores above 85 were considered as high emotionally intelligent 

teachers. They were found 110 out of 400.  The score obtained by the teachers below 53 were 

considered as low emotionally intelligent teachers. They were found 86 out of 400,   and the score 

obtained by the teachers in between 85-53 were considered as average emotionally intelligent teachers. 

They were found 204 out of 400. This classification in terms of statistical values has been displayed in 

Table-1 and Graph-1 for more clear presentation. 

Status of the high, moderate and low emotional intelligent teachers in relation to their 

verbal behaviour scores : 

After the classification of teachers as high, average and low emotionally intelligent teachers, 

the status of the high, moderate and low emotional intelligent teachers in relation to their verbal 

behaviour of teachers was studied. 

To amount for the variation exiting between two groups and dispersion within the groups, is of 

greater importance.  Hence as regard the present study, the mean, and S.D. were computed. The 

derived results are presented in the Table-1. 

Table-1 

Statistical values for high, moderate and low emotional intelligent teachers 

S.NO. NAME OF GROUP N MEAN S.D. 

1. High Emotional Intelligent teachers 110 256.97 19.91 

2. Moderate Emotional Intelligent Teachers 204 247.19 18.76 

3 Low  Emotional Intelligent teachers 86 237.85 32.61 

 TOTAL 400   

 

Graphical representation of the statistical values displayed in Table-1 for high, moderate and 

low emotional intelligent teachers to have a diagrammatic depiction has been made as under in the 

following Graph-1: 
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Graph-1 

Status of the high, moderate and lowemotional intelligent teachersin relation to their 

verbalbehaviour scores 

 

 

 For the sake of comparison between the mean scores of the verbal behaviour of two groups‘ 

i.e. high and low emotional intelligent teachers, t-test was used and the so obtained t-value has been 

displayed in the following Table-2: 

 

Table-2 

Verbal behaviour scores for high and low emotionalintelligent teachers 

 

S.No. NAME OF GROUP N MEAN S.D. D.F. ‘t’ 

1. High Emotional Intelligent Teachers 110 256.97 19.91 

194 

 

4.79** 

 
2. Low  Emotional Intelligent Teachers 86 237.85 32.61 

**Significant at 0.01 level 

 The Perusal of Table-2 reveals the value of ‗t‘ was found to be 4.79 with df 194. This value 

was significant at 0.01 level of significance. Thus the null hypothesis ―There is no significant 

difference in verbal behaviour of teachers between high emotional intelligent teachers and low 

emotional intelligent teachers‖, was rejected. It may be stated that there exists significant difference 

between High and Low Emotional Intelligent Teachers with regard to their Verbal Behaviour. 
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 Table-2 also reveals that the mean score of High Emotional Intelligent Teachers is higher than 

Low Emotional Intelligent Teachers on Verbal Behaviour. This shows that High Emotional Intelligent 

Teachers have significantly high verbal behaviour in comparison to Low Emotional Intelligent 

Teachers.  

 The bar-diagram of the relative comparison of mean scores has been represented in the Graph-

2 which gives more clear view about the relative verbal behaviour of High Emotional Intelligent 

teachers and Low Emotional Intelligent Teachers.  

 

Graph-2 

Comparison between high and low emotionalintelligent teachers in relation to their verbal 

behaviour 

 

 

 

Conclusions: On the basis of the analysis and interpretations of the so obtained data it was concluded 

that there exists significant difference between High and Low Emotional Intelligent Teachers with 

regard to their Verbal Behaviour. High Emotional Intelligent Teachers have significantly high verbal 

behaviour in comparison to Low Emotional Intelligent Teachers.It is now well established that 

emotional intelligence plays a key role in the process of management of behaviour of an individual in 

general and class room verbal behaviour in particular. Therefore the findings of this study are very 

important from this view point that if we enhance the emotional intelligence of a teacher the class 

room verbal behaviour of teacher improves proportionately. Emotional Intelligence could be increased 

or improved by a certain kind of training, so it is proposed that training of improving emotional 

intelligence should be the mandatory part of a teacher training curriculum. 
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A STUDY OF COMPETITIVE STRESS OF ATHLETES IN RELATION TO THEIR 

EMOTIONAL INTELLIGENCE 
 

                                                                                                   *Dr. Kuldeep Singh 

        **Prof. Rakesh Kumar Sharma 
 

ABSTRACT 
The psychology of sport is the scientific study of people and their behaviors in sports contexts 

and the practical application of that knowledge. The competition can cause athletes to react both 

physically (somatic) and mental (cognitive) in a way that can negatively affect their performance 

skills. Stress, excitement, and anxiety are the terms used to describe this condition. We all know 

someone who is incredibly bright and, however, it cannot seem like a life together. “We know about 

our familiarity with them that they have a good level of superior intelligence, but that does not seem to 

be enough to ensure success. In this study the researcher investigated that whether the emotional 

intelligence play any role on the competitive stress of athletes or not and on the basis of statistical 

analysis of the data so obtained it was found that there exists positive correlation between competitive 

stress and emotional intelligence. Therefore it is concluded that the athletes should undergo a kind of 

training programme in which a blend of specific training of their specialized sport along with the 

skills related to the emotional intelligence must be provided to them. 

 

Introduction: Emotional Intelligence (EI) is a term that has attracted researchers` attention in the last 

decade. Athletes and coaches experience different emotions when they try to reach a high performance 

(Chan &Mallett, 2011). The pressure and the subsequent stress and emotions experienced by athletes 

are more intense when highly valued goals are at stake.Sports in India go back to antiquity with 

references found in the civilization of Vedas and Indus Valley. The archaeological excavations of 

Mohenjodaro and Harappa reveal that people delivered to some kind of physical activity and also 

played a variety of games with marbles, balls, and dice. Therefore, emotional intelligence could 

enhance player-to-player interactions within the team and, consequently, improve team performance. 

(Koch et al., 2010). Daniel Goleman claimed it is the best predictor of success in life since it accounts 

for 85- 90% of outstanding performance compared to Intelligence Quotient which accounts for 10 30 

% (Crabbe, 2007). 

A study investigated the effectiveness of EI program on the performances of amateur athletes 

from 4 selected sports, which include basketball, handball, volleyball and weightlifting. Results 

showed that the amateur athletes from all the sports groups equally utilized and benefited from the 

treatment programs (Ajayi, Fatokun 2008). Campbell investigated the relationship between EI and the 

experience of psychological distress in Australian high school students by using Kessler Psychological 

Distress Scale (Kessler et al., 2003) and Emotional Intelligence self-report questionnaire by Schutte et 

al. (1998).There was no direct association between Emotional Intelligence and Psychological distress 

(Campbell, Ntobedzi, 2007). 

Psychology in Sports Performance and Sports Training: The psychology of sport is the 

scientific study of people and their behaviors in sports contexts and the practical application of that  
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knowledge. Sports psychologists identify the principles and guidelines that professionals can use to 

help adults and children participate and benefit from sports activities and exercises both as a team and 

in individual environments. Sports psychologists have two objectives in mind:  

A. Understanding how psychological factors affect the physical performance of an individual  

B. To understand how participation in sports and exercise affects the psychological development, 

health, and well-being of a person.  

The psychology of sport is about increasing performance through the management of emotions 

and minimizing the psychological effects of injury and poor performance. Some of the most important 

skills that are taught are the establishment of objectives, relaxation, visualization, self-production, 

consciousness and control, concentration, trust, the use of rituals, attribution training, and 

periodization. 

The science of sports psychology does end with the athlete on the field of play only. It spill to 

other aspects of the competitor ranging from the field of play to his/her domestic activities which in 

tum will affect sports performance. Hence it becomes necessary to apply this science of sports to 

competitors. However, there have been cases where psychologists and Psychiatrists work with 

athletes. The concern has been to make the athlete better. 

Competitive Stress: The competition can cause athletes to react both physically (somatic) and 

mental (cognitive) in a way that can negatively affect their performance skills. Stress, excitement, and 

anxiety are the terms used to describe this condition. The main problem in the competition is to let the 

mind work against an individual. One must accept the symptoms of anxiety as part and plot of the 

experience of competition; only then the anxiety will begin to facilitate its performance. 

Competitive stressors are stressors related directly to the sporting situation the athlete finds 

themselves in. Essentially, they are the most obvious stressors and are most directly linked to what 

happens during training or in a game. 

Common competitive stressors include; 

 Injury 

 Returning from injury 

 Pressures leading up to game day 

 Pressures to perform during a big game 

 The opposition 

 Competition for places 

 Issues with form and/or technique 

Emotional Intelligence: We all know someone who is incredibly bright and, however, it cannot 

seem like a life together. We know about our familiarity with them that they have a good level of 

superior intelligence, but that does not seem to be enough to ensure success. And at the same time, we 

can probably describe, somehow, so we feel that these people have not been successful. Our 

descriptions would include certain traits or behaviors that have nothing to do with intelligence. 
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Over time, scientists have begun to study why standard intelligence is not enough to predict 

performance in an individual. They have realized that there is another type of intelligence that is not 

related to standard cognitive intelligence, it's called emotional intelligence.  

Emotional intelligence is the ability to recognize our own feelings and those of others, to motivate 

us, and to manage emotions effectively in ourselves and others. Emotional competence is a learned 

capacity based on emotional intelligence that contributes to effective performance at work (Steven B 

Wolff, 2002). 

Importance of Emotions in Sports:  As Darwin theorized, researchers have learned that emotions 

serve a biological purpose. They indicate when there is something wrong or when our needs are not 

fulfilled. When we need something we are not obtaining or that we are not receiving regularly, we will 

feel a negative emotion. This could be anger, fear, disappointment, depression, or any other negative 

emotion‖. 

There are social, mental, and even physical consequences of our ability to deal with our 

emotions. Since our emotions are a way in which our body can talk to us, we ignore them in our own 

danger. Not only will ignore emotions will ensure unhappiness, but it can lead to a physical illness and 

even early death. It has been found that not only people have a high level of EI more successful in 

their careers, but they are also healthier, happier, and enjoy better relationships with others. Those 

with a high level of EI tend to experience a healthy balance of feelings like:Motivated, Social, 

Focused, Fulfillment, Mental Peace, Aware, Balanced, Good Self-control, Freedom, Autonomy, 

Contentment, Appreciated and Connected.  

Purpose of the Study: The Purpose of the study was to investigate the relationship of Competitive 

stress with Emotional Intelligence. The targets of the study was to examine whether or not there exists 

a relationship between Competitive Stress and Emotional Intelligence; inspect the level of 

Competitive Stressand Emotional Intelligence in All India Inter-University Athletics Meet compare 

whether there exist mean score variations between Competitive Stress and Emotional Intelligence; and 

examine whether or not Competitive Stress predict Emotional Intelligence. 

Objectives of The Study: To study the proposed problems the following objective was formulated: 

 To know the relationship status of competitive stress and emotional intelligence among inter-

university athletes. 

Significance of the Study: It is looking important that when a player has to perform at higher level 

he must be trained in all aspects i.e., physical, physiological and psychological. Elite athletes 

repeatedly have to perform under high pressure, and it is therefore not surprising that psychological 

characteristics often distinguish those successful at the highest standard from their less successful 

counterparts. Proof of initial research has supported the relationship between psychological 

characteristics and sports performance. Although many studies have been contributed to the 

development of training and training programs for athletes but the researcher found a gap that the 

study like this had not been studied earlier. Thus, the results of the study shall be immense 

significance in the following ways: 

This study might be useful to Coaches and Psychologist in sports training, talent identification, 

team building and selection of team for national and international tournaments.   
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Population of the Study: 204 Universities had been reported and participated in 78th All India 

Inter-University Athletics Meet. All Athletes from Uttar Pradesh participated in 78th All India Inter-

University Athletics Meet for Men and Women 2017-18 was considered as population of the study 

which was organized at Mangalore University, Andhra Pradesh from 12
th

December-16
th

 December 

2017. 

Sample of the Study: Due to the feasibility issue during data collection, finally this research was 

conducted on 80 male and 80 female athletes. This sample was randomly selected. 

Analysis of data and its interpretation: This chapter discusses the findings and analysis of the 

data from questionnaires and physiological test by respondents (Inter-university athletes) in All India 

Athletic Championship 2018 held in Mangalore University.The purpose of this study was to establish 

relationship between competitive stress, achievement motivation, physiological response and 

emotional intelligence 

A quantitative investigation using a correlation, t-test employed to determine the relationships 

of Competitive Stress, Physiological Response and Motivation was the predictor variables and actual 

Emotional Intelligence was used as the criterion variable. The result of this investigative study was a 

positive finding, thereby verifying existing studies. The analysis of data as per the said objectives and 

hypothesis is mentioned below: 

Validation of Hypothesis: Following hypothesis was made by the researcher: 

Hypothesis : There is no relation between competition stress and emotional intelligence among inter-

university athletes.  

The statistical results have been displayed in the following Tables: 

Table-1 

Competition stress and emotional intelligence among inter-university athletes 

Descriptive Statistics 

 Mean S.D. N 

Competitive stress 22.48 2.71 160 

Emotional Intelligence 115.7 11.69 160 
 

Table 1 reveals the Mean and Standard Deviation between competitive stress and Emotional 

Intelligence among interuniversity athletes. Mean and standard deviation of competitive stress are 

22.48+2.71. Further, the mean and standard deviation of Emotional Intelligence are 115.7+11.69. 
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Figure: 1 

Mean and standard deviation of competitive stress and emotional intelligence 

 

 

 

 

Table- 2 

Correlation analysis between competitive stress and emotional intelligence 

 

 Emotional Intelligence 

Competitive Stress 0.43 

N 160 

degree of freedom 158 

t-statistic 5.99 

p-value 0.00 
 

Table 2 reveals the Pearson Correlation (r) between competitive stress and emotional 

intelligence among interuniversity athletes. Where the correlation between competitive stress and 

emotional Intelligence were r = 0.43 i.e. moderate level of positive relationship between competitive 

stress and emotional intelligence and also table 1.1 revels that p-value is < 0.05 we fail to accept the 

Null Hypothesis of no correlation between competitive stress and emotional intelligence. There exists 

positive correlation between competitive stress and emotional intelligence. 

 

 

 

 

 

competitive stress Emotional Intelligence
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Figure- 2 

Correlation analysis between competitive stress and emotional intelligence 

 

Conclusions: Based on the above statistical analysis and interpretation of the so obtained data and 

the theoretical propositions of the related literature, the researcher drew the following conclusions. 

 Relation between competitive stress and emotional intelligence among inter-university 

athletes.  

 There exists positive correlation between competitive stress and emotional intelligence. 

From the above conclusion it is very clear that the emotional intelligence of sports personnel 

plays a key role in handling competitive stress for a remarkable performance in their events. It is well 

established that the emotional intelligence can be developed with the help of certain kind of training. 

Therefore it is concluded that the sports personnel should undergo a kind of training programme in 

which a blend of specific training of their specialized sport along with the skills related to the 

emotional intelligence must be provided to them. 
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tuin vyhx<+ ds fd'kksjkoLFkk ds Nk=&Nk=kvksa dh 'kSf{kd miyfC/k dk 'kSf{kd 

ruko ds laca/k esa rqyukRed v/;;u 

 

  *M�- iq"isUæ flag 

 

“kks/k lkj 

 

orZeku v/;;u dk mís'; mÙkj çns'k ds vyhx<+ tuin ds fd'kksjkoLFkk ds ljdkjh 

vuqnkfur ,oa LofoÙkiksf"kr ek/;fed fo|ky;ksa esa v/;;ujr 'kgjh ,oa xzkeh.k vapy ds Nk= 

Nk=kvksa dh 'kSf{kd miyfC/k o 'kSf{kd ruko ds laca/k dk irk yxkuk gSA 'kks/k dk;Z ds fy, 

600 fo|kfFkZ;ksa dk p;u ;k„fPNd fof/k }kjk fd;k x;k gS rFkk 'kks/k dk;Z gsrq MkW0 vkHkk jkuh 

fc"V }kjk fufeZr cSVjh v�Q LVªsl Ldsy dk ç;ksx 'kSf{kd ruko ekius esa rFkk ek/;fed f”k{kk 

ifj’kn~ m0iz0 ¼;wih cksMZ½ ds d{kk 10 ds vadi= dks 'kSf{kd miyfC/k ds ekiu gsrq ç;ksx fd;k 

x;k gSA ifj.kke crkrs gSa fd ljdkjh vuqnkfur 'kgjh ,oa ljdkjh vuqnkfur xzkeh.k vapy ds 

fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds 'kSf{kd ruko esa lkFkZd varj gSA LofoÙk iksf"kr 'kgjh ,oa 

LofoÙk iksf"kr xzkeh.k fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds 'kSf{kd ruko esa lkFkZd varj gS] 

tcfd ljdkjh vuqnkfur 'kgjh ,oa LofoÙk iksf"kr 'kgjh fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds 

'kSf{kd ruko esa lkFkZd varj ugha gS rFkk ljdkjh vuqnkfur xzkeh.k ,oa LofoÙk iksf"kr xzkeh.k 

fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 'kSf{kd ruko esa lkFkZd varj ugha gSAljdkjh vuqnkfur 

'kgjh ,oa ljdkjh vuqnkfur xzkeh.k fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa 

lkFkZd varj ugha gSA LofoÙk iksf"kr 'kgjh ,oa LofoÙk iksf"kr xzkeh.k fo|ky;ksa esa v/;;ujr 

fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa lkFkZd varj gSA ljdkjh vuqnkfur 'kgjh ,oa LofoÙk iksf"kr 

'kgjh fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa Hkh lkFkZd varj gS] tcfd 

ljdkjh vuqnkfur xzkeh.k ,oa LofoÙk iksf"kr xzkeh.k fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k esa lkFkZd varj ugha ik;k x;kA 

 

ÁLrkouk %& 

 ‘‘o’kZ 2002 esa lafo/kku esa fd, x, 86osa la”kks/ku ds tfj;s vuqPNsn 21, dks “kkfey 

fd;k x;k] ftlesa 6&14 o’kZ vk;q oxZ ds lHkh cPpkssa dks eq¶r vkSj vfuok;Z f”k{kk iznku fd, 

tkus dks ekSfyd vf/kdkj cuk;k x;k gSA vuqPNsn 21, ds vuq:i mi;qZDr fo/kku dks dkuwuh 

:i nsus ds fy, 4 vxLr 2009 dks laln us cPpksa ds fy, fu%”kqYd rFkk vfuok;Z f”k{kk 

¼vkj0Vh0bZ0½ vf/kfu;e 2009 dks eatwjh nh Fkh] tks 1 vizSy] 2010 ls ykxw gks x;k gS‘‘ ¼Hkkjr 
2013½

1
 

Hkkjr esa f”k{kk ds rhu Lrjksa dk izko/kku gS] tks Øe”k% izkFkfed ¼izkjafHkd½] ek/;fed rFkk 

mPp Lrj dh f”k{kk gSA cky f”k{kk gh izkFkfed Lrj dh f”k{kk gS] tks fd”kksjksa ds fy, ,d 

izHkkoh vk/kkj iznku djrh gSA fu%lansg fd”kksjkoLFkk ekuo thou dk lcls egÙoiw.kZ le; gS] 

ftlesa fd”kksjksa dh “kkjhfjd o`f) ,o ekufld fodkl rhoz xfr ls gksrk gSA euksoSKkfudksa }kjk 

12&19 vk;q oxZ ds Øe dks fd”kksjkoLFkk dk Øe ekuk tkrk gSA f”k{kk ds vf/kdkj 

¼vkj0Vh0bZ0½ dh “kq:vkr ds lkFk gh gekjs ns”k esa lk{kjrk dh nj dkQh rsth ls c<+ jgh gSA  

 

*ih&,p-Mh- ¼f”k{kk”kkL=½] lgk;d v/;kid] ifj’knh; mPp izkFkfed fo|ky;] ftyk&gkFkjl ¼m0iz0½ 

bZ&esy%& drpushpendraji@gmail.com eks0 ua0%& 9759759525] 7599713733 

 

mailto:drpushpendraji@gmail.com
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ljdkj }kjk izkFkfed vkSj mPp izkFkfed Lrj ij rks dkQh fo|ky; [kksys x, gaS] ysfdu 

foRrh; leL;k ds dkj.k ljdkj ek/;fed Lrj ij LofoRr iksf’kr ek/;fed fo|ky;ksas dks 

ekU;rk iznku dj jgh gSSA LofoRr iksf’kr ek/;fed fo|ky; og fo|ky; gSa] ftuds izca/ku dk 

LokfEkRo futh O;fDr;ksa ds gkFkksa esa gS] bu fo|ky;ksa dks ljdkj dh rjQ ls dksbZ Hkh foRrh; 

lgk;rk iznku ugha dh tkrh gSA bu fo|ky;ksa esa fo|kfFkZ;ksa ls f”k{k.k “kqYd ysdj v/;kiu dk 

dk;Z djk;k tkrk gS] ysfdu bu fo|ky;ksa dh ijh{kk,¡ ljdkjh cksMZ }kjk gh djkbZ tkrh gSaA  

 vf/kdka”k yksxksa dh jk; gS fd LofoRr iksf’kr ek/;fed fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa 

dk ckSf)d Lrj ljdkjh ek/;fed fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dss ckSf)d Lrj ls fuEu 

ntZs dk gksrk gSA vusd v/;;uksa ds vuqlkj ‘‘LofoRr iksf’kr ek/;kfed fo|ky;ksa esa v/;;ujr 

fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk Lrj ljdkjh vuqnkfur ek/;fed fo|ky;kssa esa v/;;ujr 

fo|kfFkZ;ksa dh vis{kk mPp gksrk gSA’’ ¼c”khj ,oa lthFkk 1994½
2
 

 ljdkjh vuqnkfur ek/;fed fo|ky;ksa ,oa LofoRr iksf’kr ek/;fed fo|ky;ksa ds vUrj 

dk izHkko “kgjh ,oa xzkeh.k vapy ds Nk=&Nk=kvkssa ds “kSf{kd ruko ,oa “kSf{kd miyfC/k ij 

fdruk iM+rk gS\ bl loky dk lEHkkfor gy [kkstus gsrq Hkh bl vuqla/kku ifj;kstuk dh 

;kstuk cukbZ xbZ gSA 

 

 “kSf{kd miyfC/k %& 

 “kSf{kd miyfC/k fdlh fo|kFkhZ }kjk lEcfU/kr fo’k;ksa esa mldh ;ksX;rk dk ekin.M gS] 

nwljs “kCnksa esa “kSf{kd miyfC/k dk vFkZ fo|kFkhZ ds fo|ky;h Lrj dh ijh{kk ds izkIrkadksa dks ekuk 

tkrk gSA lkekU;r% fo|kFkhZ dh “kSf{kd miyfC/k dks vad ;k xzsM ds :i esa fy[kk tkrk gSA 

 izLrqr “kks/kdk;Z esa “kSf{kd miyfC/k gsrq mRrj izns”k ljdkj }kjk ekU;rk izkIr “kgjh ,oa 

xzkeh.k vapy ds ljdkjh vuqnkfur ek/;fed fo|ky; ,oa LofoRr iksf’kr ek/;fed fo|ky;ksa esa 

v/;;ujr Nk=&Nk=kvksa ds mRrj izns”k cksMZ }kjk djkbZ xbZ gkbZ Ldwy ijh{kk ds izkIrkadksa dks 

vk/kkj ekuk x;k gSA  

 

 “kSf{kd ruko %& 

 vk/kqfud ;qx esa tgk¡ ,d vksj HkkSfrd lq[k lqfo/kkvksa esa vikj o`f) gks jgh gS] ogha nwljh 

vksj volkn esa Hkh o`f) gks jgh gS] D;ksafd ekuoh; ewY; ,oa vkn”kksZ esa i;kZIr fxjkoV gks jgh gS] 

fpUru ds LFkku ij fpUrk dk foLrkj gqvk gSA ;gh fpUrk] dq.Bk] ncko ,oa vUr}Za} ds lkFk 

feydj ruko dk :i /kkj.k dj ysrh gSA fd”kksjkoLFkk esa fo|kfFkZ;ksa esa dbZ izdkj ds ruko ik, 

tkrs gSa muesa ls “kSf{kd ruko izeq[k gSA bl v/;;u esa “kSf{kd ruko og fLFkfrtU; ruko gS] 

tks ijh{kk ds Hk; ds dkj.k fo|kfFkZ;ksa esa mRiUu gksrk gSA 

 izfro’kZ ijh{kkvksa ds lkFk izsl }kjk] Vsyhfotu dk;ZØeksa ds ek/;e ls “kSf{kd ruko dk 

loky mBk;k tkrk gS] fd bl ruko ds c<+us dk D;k dkj.k gS\ ;g bruh rsth ls D;ksa c<+rk 

gS\ bls de djus ds D;k mik; gaS\ mi;qZDr iz”uksa dk gy tkuus gsrq Hkh izLrqr “kks/kdk;Z dh 

jpuk dh xbZ gSA  

 

mn~ns”; %& 

1- fd”kksjkoLFkk ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr Nk= ,oa Nk=kvksa ds 

“kSf{kd ruko dk v/;;u djukA 

2- fd”kksjkoLFkk ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr Nk= ,oa Nk=kvksa dh 

“kSf{kd miyfC/k dk v/;;u djukA 
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3- fd”kksjkoLFkk ds “kgjh ,oa xzkeh.k vapy ds Nk= ,oa Nk=kvksa ds “kSf{kd ruko dk v/;;u 

djukA 

4- fd”kksjkoLFkk ds “kgjh ,oa xzkeh.k vapy ds Nk= ,oa Nk=kvksa dh “kSf{kd miyfC/k dk v/;;u 

djukA 

 

ifjdYiuk,¡ %& 
 

1- 12oha d{kk esa v/;;ujr ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds 

fo|kfFkZ;ksa ds 'kSf{kd ruko esa dksbZ lkFkZd varj ugha gksrk gSA 

2- 12oha d{kk esa v/;;ujr LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa 

ds 'kSf{kd ruko esa dksbZ lkFkZd varj ugha gksrk gSA 

3- 12oha d{kk esa v/;;ujr 'kgjh vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr 

Nk= ,oa Nk=kvksa ds “kSf{kd ruko esa dksbZ lkFkZd varj ugha gksrk gSA 

4- 12oha d{kk esa v/;;ujr xzkeh.k vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr 

Nk= ,oa Nk=kvksa ds “kSf{kd ruko esa dksbZ lkFkZd varj ugha gksrk gSA 

5- 12oha d{kk esa v/;;ujr ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds 

fo|kfFkZ;ksa dh “kSf{kd miyfC/k esa dksbZ lkFkZd varj ugha gksrk gSA 

6- 12oha d{kk esa v/;;ujr LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa 

dh “kSf{kd miyfC/k esa dksbZ lkFkZd varj ugha gksrk gSA 

7- 12oha d{kk esa v/;;ujr 'kgjh vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr 

Nk= ,oa Nk=kvksa dh “kSf{kd miyfC/k esa dksbZ lkFkZd varj ugha gksrk gSA 

8- 12oha d{kk esa v/;;ujr xzkeh.k vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr 

Nk= ,oa Nk=kvksa dh “kSf{kd miyfC/k esa dksbZ lkFkZd varj ugha gksrk gSA 

 

“kks/k i)fr %& 

 

U;kn”kZ %&izLrqr “kks/k dk;Z essa “kks/kdrkZ }kjk U;kn”kZ ds :i esa tuin vyhx<+ ds] fd”kksjkoLFkk 

ds 600 fo|kfFkZ;ksa dk p;u ;kn`fPNd fof/k ls fd;k x;k gSA U;kn”kZ dsoy ljdkjh vuqnkfur 

,oa LofoRriksf’kr fo|ky;ksa esa v/;;ujr] “kgjh ,oa xzkeh.k vapy ds] Nk=&Nk=kvkasa ds 75&75 

ds lewgksa eas fy;k x;k gSA 

 

“kks/k midj.k %& 

1- izLrqr “kks/kdk;Z gsrq MkW0 vkHkk jkuh fc’V }kjk fufeZr fcLV cSVjh vkWQ LVSªl Ldsy dk iz;ksx 

“kSf{kd ruko ekius gsrq fd;k x;k gSA  

2- ;w0ih0 cksMZ ds d{kk 10 ds vad&i= dks “kSf{kd miyfC/k ds ekiu gsrq iz;ksx fd;k x;k gSA  

 

lk¡af[;dh; izfof/k;k¡ %& 
 

1- e/;eku 

2- ekud fopyu  

3- Vh rFkk tSM ijh{k.k 

4- ,l0ih0,l0,l0 ¼16oka laLdj.k½ 

5- xzkQ iSM fizTe ¼6oka laLdj.k½ 
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“kks/k dh vko”;drk %& 

 vc rd “kSf{kd ruko ,oa “kSf{kd miyfC/k ds lUnHkZ esa dkQh “kks/kdk;Z gks pqds gaS] 

“kks/kdrkZvksa us viuh #fp ds vuqlkj vyx&vyx {ks= ls U;kn”kkasZ dk p;u fd;k gSA izLrqr 

“kks/kdk;Z esa “kks/kdrkZ dbZ pjksa tSls & xzkeh.k ,oa “kgjh vapy] ljdkjh ,oa LofoRr iksf’kr 

fo|ky;] Nk= ,oa Nk=k vkfn dk ,d lkFk v/;;u djuk pkgrk gS] D;kasfd lekt esa ,slh 

/kkj.kk gS fd LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kFkhZ ljdkjh fo|ky;ksa esa v/;;ujr 

fo|kfFkZ;ksa ls ckSf)d Lrj esa fuEu ntsZ ds gksrs gaS] tcfd cgq/kk LofoRr iksf’kr fo|ky;ksa esa 

v/;;ujr fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk Lrj ljdkjh vuqnkfur fo|ky;ksa esa v/;;ujr 

fo|kfFkZ;ksa dh vis{kk mPp gksrk gSA blh /kkj.kk dks ij[kus gsrq orZeku “kks/kdk;Z vko”;d gSA  

 

“kks/kdk;Z dk ifjlheu %& 

1- dsoy tuin vyhx<+ dk gh p;u fd;k x;k gSSA 

2- izLrqr “kks/kdk;Z gsrq lÒh rglhyksa [kSj] xHkkuk] bxykl] dksy rFkk vrjkSyh ls 12&12 

fo|ky;ksa dk p;u U;kn'kZ ds :i esa fd;k x;k gSA 

3- dsoy 60 fo|ky;ksa dk gh p;u fd;k x;k gSA 

4- dsoy ;w0ih0 cksMZ }kjk ekU;rk izkIr fo|ky;ksa dks gh pquk x;k gSSA 

5- dsoy 12 oha d{kk esa v/;;ujr fo|kfFkZ;ksa dks gh pquk x;k gSA 

6- dsoy dyk] foKku ,oa okf.kT; oxZ ds fo|kfFkZ;ksa  dks gh pquk x;k gSA 

7- dsoy 600 fo|kfFkZ;ksa dks gh ;kn`fPNd fof/k ls U;kn”kZ ds :i esa pquk x;k gS 
 

 

'kks/k dk;Z esa ç;qä pj lewgksa ds fo|kfFkZ;ksa dh la[;k] e/;eku rFkk 

ekud fopyu dks n'kkZrh gqbZ rkfydk 

 

iznRrksa dk fo”ys’k.k ,oa O;k[;k 

Rkkfydk la[;k&1 

ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa dk “kSf{kd ruko 

 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 293-84 

 

54-47 

 

6-87 0-01 

ljdkjh vuqnkfur xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 342-58 67-71 
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rkfydk la[;k&1 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa ds “kSf{kd ruko dk e/;eku 293-84 rFkk ljdkjh vuqnkfur 

xzkeh.k fo|ky;ksa ds “kSf{kd ruko dk e/;eku 342-58 gS rFkk buesa ifjdfyr Vh dk eku 6-87 

gS] tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa Øe'k% 2-59 

o 1-97 ls vf/kd gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij vLoh‟r gksrh 

gSA vr% ge dg ldrs gSa fd ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds 

fo|kfFkZ;ksa ds “kSf{kd ruko esa lkFkZd varj gSA 
 

 

Rkkfydk la[;k&2 

LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa dk 'kSf{kd ruko 

 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

LofoRr iksf’kr 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 

 

 

302-31 

 

 

57-56 

 

 

3-59     0-01 
 

LofoRr iksf’kr xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 327-84 65-19 

 

rkfydk la[;k& 2 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd LofoRr iksf’kr 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa ds “kSf{kd ruko dk e/;eku 302-31 rFkk LofoRr iksf’kr xzkeh.k 

fo|ky;ksa ds “kSf{kd ruko dk e/;eku 327-84 gS rFkk buesa ifjdfyr Vh dk eku 3-59 gS] tks 

Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa Øe'k% 2-59 o 1-97 

ls vf/kd gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij vLoh‟r gksrh gSA 

vr% ge dg ldrs gSa fd LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa ds 

“kSf{kd ruko esa lkFkZd varj gSA 

Rkkfydk la[;k&3 

'kgjh vapy ds ljdkjh vuqnkfur ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dk 

“kSf{kd ruko 

 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 

 

293-84 54-47 

 

1-31 N.S. 

LofoRr iksf’kr 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 302-31 57-56 

 

rkfydk la[;k&3 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa ds “kSf{kd ruko dk e/;eku 293-84 rFkk LofoRr iksf’kr 'kgjh 

fo|ky;ksa ds fo|kfFkZ;ksa ds 'kSf{kd ruko dk e/;eku 302-31 gS rFkk buesa ifjdfyr Vh dk eku 

1-31 gS] tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa Øe'k% 
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2-59 o 1-97 ls de gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij Loh‟r 

gksrh gSA vr% ge dg ldrs gSa fd 'kgjh vapy ds ljdkjh vuqnkfur ,oa LofoRriksf’kr 

fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds 'kSf{kd ruko esa dksbZ lkFkZd varj ugha gSA 

 

Rkkfydk la[;k&4 

xzkeh.k vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dk “kSf{kd ruko 

 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

  150 

 

342-58 

 

67-71 

 

1-92 N.S. 

LofoRr iksf’kr xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 327-84 65-19 

 

rkfydk la[;k&4 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur xzkeh.k 

fo|ky;ksa ds fo|kfFkZ;ksa ds “kSf{kd ruko dk e/;eku 342-58 rFkk LofoRr iksf’kr xzkeh.k fo|ky;ksa 

ds fo|kfFkZ;ksa ds 'kSf{kd ruko dk e/;eku 327-84 gS rFkk buesa ifjdfyr Vh dk eku 1-92 gS 

tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa Øe'k% 2-59 o 1-

97 ls de gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij Loh‟r gksrh gSA vr% 

ge dg ldrs gSa fd xzkeh.k vapy ds ljdkjh vuqnkfur ,oa LofoRr iksf’kr fo|ky;ksa esa 

v/;;ujr fo|kfFkZ;ksa ds 'kSf{kd ruko esa dksbZ lkFkZd varj ugha gSA 

 

Rkkfydk la[;k&5 
 

ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k 
 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur  'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 

 

56-22 

 

7-4 

 

1-09 N.S. 
 

ljdkjh vuqnkfur xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 57-16 7-54 

 

rkfydk la[;k&5 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk e/;eku 56-22 rFkk ljdkjh vuqnkfur 

xzkeh.k fo|ky;ksa ds fo|kfFkZ;ksa ds 'kSf{kd ruko dk e/;eku 57-16 gS rFkk buesa ifjdfyr Vh 

dk eku 1-09 gS tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa 

Øe'k% 2-59 o 1-97 ls de gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij 

Loh‟r gksrh gSA vr% ge dg ldrs gSa fd Nk=&Nk=kvksa ds 'kSf{kd ruko esa dksbZ lkFkZd varj 

ugha gSA 
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Rkkfydk la[;k&6 

LofoRr iksf’kr fo|ky;ksads 'kgjh ,oa xzkeh.k vapy ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

LofoRriksf’kr 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 

 

53-2 

 

6-05 3-87     0-01 

 

LofoRriksf’kr xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 59-34 6-51 

 

rkfydk la[;k&6 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd LofoRr iksf’kr 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 53-2 rFkk LofoRr iksf’kr xzkeh.k 

fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 59-34 gS rFkk buesa ifjdfyr Vh dk 

eku 3-87 gS tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa 

Øe'k% 2-59 o 1-97 ls vf/kd gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij 

vLoh‟r gksrh gSA vr% ge dg ldrs gSa fd LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa xzkeh.k 

vapy ds fo|kfFkZ;kas dh “kSf{kd miyfC/k esa lkFkZd varj gSA 

 

Rkkfydk la[;k&7 

'kgjh vapy ds ljdkjh vuqnkfur ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 

“kSf{kd miyfC/k 

 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 

 

56-22 

 

7-4 

 

8-41   0-01 

 

LofoRr iksf’kr 'kgjh 

fo|ky;ksa ds fo|kFkhZ 

150 53-2 6-05 

 

rkfydk la[;k&7 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur 

'kgjh fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 56-22 rFkk LofoRr iksf’kr 'kgjh 

fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 53-2 gS rFkk buesa ifjdfyr Vh dk eku 

8-41 gS tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa Øe'k% 

2-59 o 1-97 ls vf/kd gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij vLoh‟r 

gksrh gSA vr% ge dg ldrs gSa fd 'kgjh vapy ds ljdkjh vuqnkfur ,oa LofoRr iksf’kr 

fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh “kSf{kd miyfC/k esa lkFkZd varj gSA 
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Rkkfydk la[;k&8 

xzkeh.k vapy ds ljdkjh ,oa LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh “kSf{kd 

miyfC/k 

U;kn”kZ Lak[;k 

¼N½ 

e/;eku 

¼M½ 

Ekkud fopyu 

(SD½ 

Vh&ewY; lkFkZdrk Lrj 

ljdkjh vuqnkfur xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 

 

57-16 

 

7-54 

 

2-69 0-01 

 

LofoRr iksf’kr xzkeh.k 

fo|ky;ksa ds fo|kFkhZ 

150 59-34 6-51 

 

rkfydk la[;k&8 esa fn, x, çnÙkksa ds voyksdu ls Li"V gksrk gS fd ljdkjh vuqnkfur 

xzkeh.k fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 57-16 rFkk LofoRr iksf’kr 

xzkeh.k fo|ky;ksa ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk e/;eku 59-34 gS rFkk buesa ifjdfyr Vh 

dk eku 2-69 gS tks Lora=rk dh dksfV 298 ij 0-01 rFkk 0-05 lkFkZdrk ds Lrj ij çkIr ekuksa 

Øe'k% 2-59 o 1-97 ls vf/kd gSA vr% gekjh 'kwU; ifjdYiuk lkFkZdrk Lrj 0-01 o 0-05 ij 

vLoh‟r gksrh gSA vr% ge dg ldrs gSa fdxzkeh.k vapy ds ljdkjh vuqnkfur ,oa LofoRr 

iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh “kSf{kd miyfC/k esa lkFkZd varj gSA 
 

fu"d"kZ %& 

1- ifjdYiuk la[;k&1 ds fo'ys"k.k ls Kkr gksrk gS fd ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh 

,oa xzkeh.k vapy ds fo|kfFkZ;ksa ds “kSf{kd ruko esa lkFkZd varj gSA 

2- ifjdYiuk la[;k&2 ds fo'ys"k.k ls Kkr gksrk gS fd LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa 

xzkeh.k vapy ds fo|kfFkZ;ksa ds “kSf{kd ruko esa lkFkZd varj gSA 

3- ifjdYiuk la[;k&3 ds fo'ys"k.k ls Kkr gksrk gS fd 'kgjh vapy ds ljdkjh vuqnkfur ,oa 

LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds “kSf{kd ruko esa lkFkZd varj ugha gSA 

4- ifjdYiuk la[;k&4 ds fo'ys"k.k ls Kkr gksrk gS fd xzkeh.k vapy ds ljdkjh vuqnkfur ,oa 

LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa ds “kSf{kd ruko esa lkFkZd varj ugha gSA 

5- ifjdYiuk la[;k&5 ds fo'ys"k.k ls Kkr gksrk gS fd ljdkjh vuqnkfur fo|ky;ksa ds 'kgjh 

,oa xzkeh.k vapy ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa lkFkZd varj ugha gSA 

6- ifjdYiuk la[;k&6 ds fo'ys"k.k ls Kkr gksrk gS fd LofoRr iksf’kr fo|ky;ksa ds 'kgjh ,oa 

xzkeh.k vapy ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa lkFkZd varj gSA 

7- ifjdYiuk la[;k&7 ds fo'ys"k.k ls Kkr gksrk gS fd 'kgjh vapy ds ljdkjh vuqnkfur ,oa 

LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa lkFkZd varjgSA 

8- ifjdYiuk la[;k&8 ds fo'ys"k.k ls Kkr gksrk gS fd xzkeh.k vapy ds ljdkjh vuqnkfur ,oa 

LofoRr iksf’kr fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa lkFkZd varj ugha gSA 

 

'kks/kdrkZ us fo|kfFkZ;ksa ls lk{kkRdkj djds 'kSf{kd ruko mRiUu gksus ds dkj.kksa dk irk yxk;k 

tks fuEukafdr gSa%& 

 'kSf{kd :i ls fiNM+us ij mRiUu 'kSf{kd rukoA 

 mfpr 'kSf{kd j.kuhfr ds vHkko esa mRiUu 'kSf{kd rukoA 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 12    February, 2023                                                                                                                         ISSUE- 16 

 

31 

 'kSf{kd çfrLi/kkZ ds dkj.k mRiUu 'kSf{kd rukoA 

 vkdfLed 'kSf{kd vojks/k mRiUu gksus ds dkj.k mRiUu 'kSf{kd rukoA 

 ijh{kk 'kCn ds euksfodkj ls mRiUu 'kSf{kd rukoA 

 'kSf{kd :i ls fiNM+us ij MkaV QVdkj ds dkj.k mRiUu 'kSf{kd rukoA 

 x`g dk;Z iw.kZ u dj ikus ds dkj.k mRiUu 'kSf{kd rukoA 

 tfVy çdj.kksa ds le> esa uk vkus ds dkj.k mRiUu 'kSf{kd rukoA 

 egRokdka{kh ¼çFke LFkku½ gksus ds dkj.k mRiUu 'kSf{kd rukoA 

 vPNk çLrqrhdj.k cukus ds dkj.k mRiUu 'kSf{kd rukoA 

 f'k{kk esa vuSfrd dk;ksZ ds dkj.k mRiUu 'kSf{kd rukoA 

 vfHkHkkod dh bPNk ;k LosPNk ls dk;Z djus ds dkj.k mRiUu 'kSf{kd rukoA 

 f'k{k.k ds rjhdksa ¼ijaijkxr½ ds dkj.k mRiUu 'kSf{kd rukoA 

 ewY;kadu esa i{kikr ds dkj.k mRiUu 'kSf{kd rukoA 

 'kSf{kd lalk/kuksa ds vHkko ds dkj.k mRiUu 'kSf{kd rukoA 

 mfpr ekxZn'kZu u gksus ds dkj.k mRiUu 'kSf{kd rukoA 

 le; dk lnqi;ksx u dj ikus ds dkj.k mRiUu 'kSf{kd rukoA 

 ekrk&firk ds vf'kf{kr gksus ds dkj.k mRiUu 'kSf{kd rukoA 

 

fo|kfFkZ;ksa ds 'kSf{kd ruko dks de djus gsrq lq>ko %& 

 vH;kl esa fujarjrk ykdj] tSls le; lkj.kh cukdjA  

 fo|kfFkZ;ksa dh 'kSf{kd j.kuhfr dk le;&le; ij ewY;kadu djdsA  

 fo|kfFkZ;ksa dks çfrLi/kkZ ds çfr tkx:d djdsA  

 fo|kfFkZ;ksa dks vkdfLed vko';drkvksa ds çfr tkx:d djdsA  

 le;&le; ij euksfpfdRldksa ls ijke'kZ ysdjA  

 fo|kfFkZ;ksa ds çfr ;FkklaHko udkjkRed 'kCnksa] MkaV QVdkj dk vHkko djdsA  

 x`g dk;Z esa vko';drk vuqlkj fo|kfFkZ;ksa dh enn djdsA  

 iqLrdky; ds ç;ksx ij cy nsdjA 

 fo|kfFkZ;ksa dks egÙokdka{kk ds çfr tkx:d djdsA 

 fo|kfFkZ;ksa dh rkfdZd ,oa l`tukRed 'kfä dk fodkl djdsA  

 le;&le; ij fo|kfFkZ;ksa dks vuSfrd dk;ksaZ ds nq"ifj.kkeksa ls voxr djk djA 

 fo|kfFkZ;ksa dh #fp dk irk yxkdjA  

 f'k{k.k xfrfof/k;ksa esa fofo/krk ykdjA  

 f'k{kdksa }kjk i{kikr jfgr O;ogkj djdsA 

 'kSf{kd lalk/ku miyC/k djkdjA  

 le;&le; ij mfpr ekxZn'kZu nsdjA  

 le; dh egÙkk ls fo|kfFkZ;ksa dks voxr djkdjA  

 vfHkHkkodksa esa 'kSf{kd tkx:drk ykdjA 
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'kSf{kd fufgrkFkZ 

lkekU;r% fd'kksjkoLFkk esa fo|kfFkZ;ksa dks vusd fpark,¡ gks tkrh gSaA ;g fpark vkxs ncko] 

vUr}Za} vkSj grk'kk ls gksrh gqbZ 'kSf{kd ruko esa cny tkrh gSA vr% muds 'kSf{kd ruko Lrj 

dks tkudj mldk fuokj.k fd;k tk ldrk gS] ftlls fo|kFkhZ ruko eqä jgsxk rFkk fo|ktZu 

Hkyh çdkj dj ldsxkA Nk= ,oa Nk=kvksa ds 'kSf{kd ruko Lrj ,oa dkj.kksa dks tkudj mudk 

fuokj.k djds ge mudks l`tukRed dk;ksaZ dh vksj mUeq[k dj ldrs gSa] ftlls mudh çfrHkk 

dk lgh ,oa le; ij mi;ksx fd;k tk ldsA 

lUnHkZ xzUFk lwph  

1- Hkkjr ¼2013½] f”k{kk dk vf/kdkj] lwpuk vkSj izlkj.k ea=ky; Hkkjr ljdkj] oksY;we ua0 %   

57] ist ua0 % 241&242 

2- c”khj ,oa lthFkk ¼1994½+] vphoesaV ijQksjesal ,V n izkbejh ysoy bu ifCyd ,.M izkbosV 

Ldwy vkWQ rfeyukMq] bf.M;u ,twds”ku fjO;w] oksY;we ua0 % 29 ¼3½] ist ua0 % 1&26 
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lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky dk v/;;u 

                                                             *MkW0 ckyxksfoUn ekS;Z  

                                                         **izks0 jhuk vxzoky 

  

izLrkouk %& 

f'k{k.k f}ekxhZ; vUr%fØ;kRed izfØ;k gS] ftlesa f'k{kd ¼isz"kd½ rFkk Nk= ¼izkIrdrkZ½ ds 

e/; vUr%fØ;k gksrh gSA bl vUr%fØ;k esa ikB~;p;kZ] f'k{k.k fof/k;k¡ rFkk lgk;d lkexzh 

egÙoiw.kZ Hkwfedk fuHkkrs gSaA ;g d{kkd{k vkSipkfjd laoknksa ds vknku&iznku ij gh fuHkZj ugha 

gksrk] cfYd thoar lEcU/kksa dh LFkkiuk ij vk/kkfjr gksrk gS] ftlds vUrxZr Kku] dkS'ky] 

vfHko`fRr] vfHkizsj.kk vkSj lEcfU/kr ekuoh; O;ogkjksa dk lq/kkjkRed iz;kl Hkh 'kkfey gksrk gSA 

fo|ky;ksa ;k laLFkkuksa esa bu thoar lEcU/kksa dh LFkkiuk ds fy, mPpkj.k] 'kCn p;u] izokg] 

vko';d fojke] mrkj&p<+ko] Loj] izlUurk] gko&Hkko] ladsr] cSBus ;k [kM+s gksus dk <ax ,oa 

uohu rduhd ds iz;ksx dk vkSfpR; Hkh fl[kk;k tkrk gS] tks fd lcls vf/kd vko';d gSA 

ts0,l0 oekZ desVh ¼2012½ us lsokiwoZ&f'k{kdksa  dh lEizs"k.k dkS'ky dk Lrj fuEu gksus ds  

*vflLVsaV izksQslj] f'k{kk'kkL= foHkkx] yky cgknqj 'kkL=h Lekjd ih0 th0 dkyst vkuUnuxj] egjktxat ¼m0iz0½] E-mail- govindlbs21@gmail.com, 

eks0ua0&9532748751 

**izksQslj] f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼m0iz0½ ]E-mail- reenaagarwal_lu@rediffmail.com] eks0ua0&9415300615 

'kks/k lkj 

f'k{kdksa ds f'k{k.k dk;Z dks izHkkoh cukus esa vUroSZ;fDrd lEizs"k.k ,d egÙoiw.kZ dkjd 

gSA f'k{k.k esa f'k{kd ,oa Nk=ksa ds e/; ikjLifjd vUr%fØ;k gksrh gS] ftlls os ,d&nwljs dks 

izHkkfor rFkk izsfjr djrs jgrs gSaA ,d&nwljs ds lEidZ esa gksus ds dkj.k laosnuk ds Lrj ij ;s 

ijLij tqM+ tkrs gSaA 'kS'kokoLFkk ls ysdj tSls&tSls euq"; lekt ds lEidZ esa vkrk gS] 

lkekftd lEcU/kksa esa o`f) ds lkFk&lkFk vUroSZ;fDrd lEizs"k.k izfØz;k izkjEHk gks tkrh gS vkSj 

O;fDr eqLdjkgV] g¡lh] Li'kZ] Hkk"kk] ijLij vfHkoknu vkfn dks vUroSZ;fDrd lEizs"k.k ds ek/;e 

ls lh[krk gSA izLrqr v/;;u esa y[kuÅ fo'ofo|ky;] y[kuÅ ,oa mlls lEc) egkfo|ky;ksa 

esa izf'k{k.kjr~ lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky ds vkdyu dk iz;kl fd;k 

x;k gSA bl v/;;u esa o.kZukRed vuqla/kku ds vUrxZr *losZ{k.k fof/k* dk iz;ksx fd;k x;k 

gSA U;kn”kZ ds :i esa dqy 200 lsokiwoZ&f'k{kdksa dk p;u cgqLrjh; ;kn`fPNd U;kn”kZ p;u 

fof/k }kjk fd;k x;k gSA v/;;u gsrq midj.k esa vUroSZ;fDrd lEizs"k.k dkS'ky ds ekiu gsrq 

Millard J. Bienvenu }kjk fufeZr vUroSZ;fDrd lEizs"k.k bUosaVjh (Interpersonal Communication 

Inventory) ds fgUnh :ikUrj dk iz;ksx fd;k x;k gSA izkIr iznRrksa dks oxhZd`r djds izfr'kr 

ds vk/kkj ij lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'kyksa dk fo'ys"k.k fd;k x;k gSA 

ladsr 'kCn& lsokiwoZ&f'k{kd] vUroSZ;fDrd lEizs"k.k dkS'kyA 

mailto:reenaagarwal_lu@rediffmail.com
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dkj.k ch0,M0 ikB~;Øe dks ,d o"kZ ds LFkku ij nks o"kZ djus ,oa N% eghus dk bUVuZf'ki 

dk;ZØe vfuok;Z fd;s tkus ds lq>ko fn;s] ftlls Hkkoh f'k{kdksa esa O;kolkf;d {kerk ds fodkl 

ds lkFk&lkFk lEizs"k.k dkS'ky ds Lrjksa esa o`f) dh tk ldsA jk"Vªh; f'k{kk uhfr 2020 esa 

lsokiwoZ&f'k{kdksa ds izos'k gsrq jk"Vªh; ijh{k.k ,tsalh }kjk vk;ksftr f'k{k.k vfHk{kerk] fo"k; Kku 

,oa lEizs"k.k dkS'ky ij vk/kkfjr ;ksX;rk ijh{k.kksa ds ek/;e ls mRd`"V mEehnokjksa ds p;u fd;s 

tkus ij cy fn;k] lkFk gh lEizs"k.k dkS'ky ds Lrjksa dh tk¡p ds fy, lk{kkRdkj vfuok;Z fd;s 

tkus dh ckr dgh x;h gSA blls ;g fl) gksrk gS fd ftu f'k{kdksa dk vUroSZ;fDrd lEizs"k.k 

dkS'ky dk Lrj mPp gksrk gS] mudk f'k{k.k dk;Z Hkh izHkkoh gksrk gSA  vUroSZ;fDrd lEizs"k.k esa 

vkilh ckrphr ls ,d&nwljs ds djhc tkdj vkUrfjd lwpukvksa dh tkudkjh izHkkoh rjhds ls 

izkIr dh tk ldrh gSA bldh izd`fr HkkoukRed gksus ls blesa Hkkoqdrk dk iqV Mkydj 

,d&nwljs dks izHkkfor] izksRlkfgr ,oa izsfjr fd;k tk ldrk gSA vUroSZ;fDrd lEizs"k.k lkekftd 

lEcU/kksa ds fuoZgu esa egÙoiw.kZ Hkwfedk fuHkkrk gS] ftlls lkewfgd thou dks c<+kok feyrk gSA  

v/;;u ds mn~ns'; % & 

 lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky dk v/;;u djukA 

 iq#"k lsokiwoZ&f'k{kdksa ,oa efgyk lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky dk 

v/;;u djukA 

 xzkeh.k lsokiwoZ&f'k{kdksa ,oa 'kgjh lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky dk 

v/;;u djukA 

 vukjf{kr oxZ ds lsokiwoZ&f'k{kdksa] vU; fiNM+h tkfr ds lsokiwoZ&f'k{kdksa ,oa vuqlwfpr 

tkfr ds lsokiwoZ&f'k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky dk v/;;u djukA 

v/;;u dk lhekadu % & 

izLrqr v/;;u y[kuÅ fo'ofo|ky;] y[kuÅ ,oa mlls lEc) egkfo|ky;ksa esa izf'k{k.kjr~ lsokiwoZ&f'k{kdksa 

¼ch0,M0 izf'k{kqvksa½ rd lhfer gSA 

vuqla/kku ds izdkj %& 

;g vuqla/kku o.kZukRed izdkj dk gSA 

vuqla/kku dh fof/k %& 

bl vuqla/kku esa losZ{k.k fof/k dk iz;ksx fd;k x;k gSA 

tula[;k %& 

tula[;k ds :i esa y[kuÅ fo'ofo|ky;] y[kuÅ ,oa mlls lEc) egkfo|ky;ksa esa izf'k{k.kjr~ 

lsokiwoZ&f'k{kd gSaA 
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U;kn”kZ ,oa U;kn”kZ p;u fof/k %& 

izLrqr v/;;u esa y[kuÅ fo'ofo|ky;] y[kuÅ ,oa mllss lEc) egkfo|ky;ksa esa 

izf'k{k.kjr~ 200 lsokiwoZ&f'k{kd U;kn”kZ ds :i esa p;fur gq,A v/;;u esa U;kn”kZ dk p;u 

cgqLrjh; U;kn”kZ izfof/k ds vUrxZr nks Lrjksa esa fd;k x;k gS& 1- egkfo|ky;ksa dk p;u 

2- lsokiwoZ&f'k{kdksa dk p;uA izFke Lrj ij 'kks/kdrkZ y[kuÅ fo'ofo|ky;] y[kuÅ ,oa 

mlls lEc) ch0,M0 egkfo|ky;ksa dk ;kn`fPNd p;u izfof/k ds vUrxZr ykWVjh fof/k 

}kjk 63 egkfo|ky;ksa esa ls 12 egkfo|ky;ksa dk p;u fd;k ,oa f}rh; Lrj ij p;fur 

12 egkfo|ky;ksa ls ;kǹfPNd p;u fof/k ds ek/;e ls 200 lsokiwoZ&f'k{kdksa] ftlesa 

;kSu&fHkUurk ds vk/kkj ij ¼80 iq:"k ,oa 120 efgyk½] fuokl LFkku ds vk/kkj ij ¼91 

xzkeh.k ,oa 109 'kgjh½ ,oa tkfr oxZ ds vk/kkj ij ¼77 vukjf{kr oxZ] 77 vU; fiNM+h 

tkfr ,oa 46 vuqlwfpr tkfr½ds lsokiwoZ&f'k{kd pqus x;sA 

'kks/k midj.k%& 

izLrqr v/;;u esa vUroSZ;fDrd lEizs"k.k dkS'ky ds ekiu gsrq Millard J. Bienvenu }kjk 

fufeZr vUroSZ;fDrd lEizs"k.k bUosaVjh (Interpersonal Communication Inventory) dk iz;ksx 

fd;k x;k gSA bldk fgUnh :ikUrj 'kks/kdrkZ }kjk fd;k x;k gSA 

vk¡dM+ksa dk ladyu ,oa fo'ys"k.k % & 

izLrqr v/;;u esa vUroSZ;fDrd lEizs"k.k bUosaVjh dk iz'kklu lsokiwoZ&f'k{kdksa ij djds 

vk¡dM+ksa dk ladyu fd;k gS ,oa lkaf[;dh; fo'ys"k.k gsrq izfr'kr dk iz;ksx fd;k x;k gSA 

ifj.kke %& 

izLrqr v/;;u esa vUroSZ;fDrd lEizs"k.k dkS'ky ds vk/kkj ij lsokiwoZ&f'k{kdksa ds izfr'kr 

dk fo'ys"k.k fd;k x;k ,oa izkIr ifj.kkeksa dks fuEu rkfydk ,oa n.Mvkjs[k esa n'kkZ;k x;k 

gS& 

Rkkfydk la[;k&01 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij lsokiwoZ&f”k{kdksa dk izfr”kr 

vUroSZ;fDrd lEizs"k.k dkS”ky dk Lrj lsokiwoZ&f”k{kd izfr”kr  

mPp 50 25-00 

vkSlr 107 53-50 

fuEu 43 21-50 

dqy 200  
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n.Mvkjs[k la[;k&01 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij lsokiwoZ&f”k{kdksa ds izfr”kr dk n.Mvkjs[k 

 rkfydk la[;k&01 ,oa n.Mvkjs[kla[;k&01 ls ;g iznf”kZr gksrk gS fd 25-00 izfr”kr lsokiwoZ&f”k{kdksa dk 

vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 53-50 izfr”kr lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky 

dk Lrj vkSlr ,oa 21-50 izfr”kr lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj fuEu gSA 

Rkkfydk la[;k&02 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij iq#"k lsokiwoZ&f”k{kd ,oa efgyk lsokiwoZ&f”k{kdksa dk izfr”kr 

vUroSZ;fDrd lEizs"k.k dkS”ky dk 

Lrj 

iq#"k lsokiwoZ&f”k{kd efgyk lsokiwoZ&f”k{kd 

la[;k izfr”kr la[;k izfr”kr 

mPp 26 32-50 24 20-00 

vkSlr 37 46-25 70 58-33 

fuEu 17 21-25 26 21-66 

Dqy 80  120  
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vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij iq#"k lsokiwoZ&f”k{kd ,oa efgyk lsokiwoZ&f”k{kdksa ds izfr”kr dk 

n.Mvkjs[k 

     rkfydk la[;k&02 ,oa n.Mvkjs[k la[;k&02 ls ;g iznf”kZr gksrk gS fd 32-50 izfr”kr iq#’k 

lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 46-25 izfr”kr iq#’k lsokiwoZ&f”k{kdksa dk 

vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr ,oa 21-25 izfr”kr iq#’k lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd 

lEizs’k.k dkS”ky dk Lrj fuEu gS] tcfd 20-00 izfr”kr efgyk lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k 

dkS”ky dk Lrj mPp] 58-33 izfr”kr efgyk lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr 

,oa 21-66 izfr”kr efgyk lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj fuEu gSA 

aRkkfydk la[;k&03 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij xzkeh.k lsokiwoZ&f”k{kd ,oa “kgjh lsokiwoZ&f”k{kdksa dk izfr”kr 

vUroSZ;fDrd lEizs"k.k dkS”ky dk 

Lrj 

xzkeh.k lsokiwoZ&f”k{kd  “kgjh lsokiwoZ “kgjh&f”k{kd 

la[;k izfr”kr la[;k izfr”kr 

mPp 18 19-78 32 29-35 

vkSlr 54 59-34 53 48-62 

fuEu 19 20-87 24 22-02 

Dqy 91  109  

 

 

n.Mvkjs[kla[;k&03 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij xzkeh.k lsokiwoZ&f”k{kd ,oa “kgjh lsokiwoZ&f”k{kdksa ds izfr”kr dk 

n.Mvkjs[k 

    rkfydk la[;k&03 ,oa la[;k&03 ls ;g iznf”kZr gksrk gS fd 19-78 izfr”kr xzkeh.k lsokiwoZ&f”k{kdksa dk 

vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 59-34 izfr”kr xzkeh.k lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k 

dkS”ky dk Lrj vkSlr ,oa 20-87 izfr”kr xzkeh.k lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj 
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fuEu gS] tcfd 29-35 izfr”kr “kgjh lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 48-62 

izfr”kr “kgjh lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr ,oa 22-02 izfr”kr  “kgjh 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj fuEu gSA  

Rkkfydk la[;k&04 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij vukjf{kr oxZ] vU; fiNM+h tkfr ,oa vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa ds e/; izfr”kr 

vUroSZ;fDrd lEizs"k.k 

dkS”ky dk Lrj 

vukjf{kr oxZ ds 

lsokiwoZ&f”k{kd 

vU; fiNM+h tkfr dss 

lsokiwoZ&f”k{kd 

vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kd 

la[;k izfr”kr la[;k izfr”kr la[;k izfr”kr 

mPp 19 24-67 19 24-67    12 26-08 

vkSlr 45 58-44 41 53-24 21 45-65 

fuEu 13 16-88 17 22-07 13 28-26 

dqy 77  77  46  

 

 

n.Mvkjs[kla[;k&04 

vUroSZ;fDrd lEizs"k.k dkS”ky ds vk/kkj ij vukjf{kr oxZ] vU; fiNM+h tkfr ,oa vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa ds e/; izfr”kr dk n.Mvkjs[k 

     rkfydk la[;k&04 ,oa n.Mvkjs[k la[;k&04 ls ;g iznf”kZr gksrk gS fd 24-67 izfr”kr vukjf{kr oxZ ds 

lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEisz’k.k dkS”ky dk Lrj mPp] 58-44 izfr”kr vukjf{kr oxZ ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr ,oa 16-88  izfr”kr vukjf{kr oxZ ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj fuEu gS] rFkk 24-67 izfr”kr vU; fiNM+h tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 53-24 izfr”kr vU; fiNM+h tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr ,oa 22-07 izfr”kr vU; fiNM+h tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj fuEu gS] tcfd 26-08 izfr”kr vuqlwfpr tkfr ds 
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lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp] 45-65 izfr”kr vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr rFkk 28-26 izfr”kr vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSfDrd lEizs’k.k dkS”ky dk Lrj fuEu gSA 

fu"d"kZ& 

1- vf/kdrj lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky ds Lrj vkSlr ik;s x,A 

2- efgyk lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj iq#’k lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky ds 

Lrj mPp ik;s x,A 

3- xzkeh.k lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj “kgjh lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs"k.k dkS'ky 

ds Lrj mPp ik;s x,A 

4- vukjf{kr oxZ ,oa vU; fiNM+h tkfr ds lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky ds Lrj mPp ik;s x,A 

5- vf/kdrj vukjf{kr oxZ ,oa vU; fiNM+h tkfr ds lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky ds 

Lrj vkSlr ik;s x,A 

 

foospuk %& 

izLrqr v/;;u esa vf/kdrj lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj vkSlr izkIr 

gqvkAP. Tripathi& T. Malik (2021)us mPprj ek/;fed fo|ky;ksa ds Nk=ksa dk ldkjkRed cqf) vkSj lEizs’k.k 

dkS”ky ds e/; lEcU/kksa dk v/;;u fd;k vkSj ik;k fd vf/kdrj mPprj ek/;fed fo|ky;ksa ds Nk=ksa dk 

lEizs’k.k dkS”ky dk Lrj vkSlr gksrk gSA blesa lq/kkj ds fy, lsokiwoZ&f”k{kdksa dks lw{e f”k{k.k }kjk fofHkUu 

f”k{k.k dkS”kyksa dk vH;kl djk;k tk;s] lewg ppkZ] laxks’Bh] okn&fookn] ifjppkZ] Hkk’k.k izfr;ksfxrk ,oa 

lkeqnkf;d lgHkkfxrk tSls dk;ZØeksa dk vk;kstu fd;k tk;sA laLFkku esa lsokiwoZ&f”k{kdksa ds O;fDrRo fodkl 

,oa lEizs’k.k dkS”ky ds mUu;u gsrq fo”ks’k izf”k{k.k fn;k tk;s] ijLij rdZ&fordZ] laokn] lfØ; lquuk] nwljksa 

dh Hkkoukvksa dks le>uk ,oa jpukRed@rdZlaxr vkykspuk dks Lohdkj djuk vkfn c<+kok nsdj 

lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky ds Lrj dks mPp fd;k tk ldrk gSA 

efgyk lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj iq#’k lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky 

dk Lrj mPp ik;k x;kA P. Tripathi& T. Malik (2021)us mPprj ek/;fed fo|ky;ksa ds Nk=ksa dk 

ldkjkRed cqf) vkSj lEizs’k.k dkS”ky ds e/; lEcU/kksa dk v/;;u fd;k vkSj ik;k fd efgyk Nk=ksa dh rqyuk 

esa vf/kdrj iq#’k Nk=ksa dk lEizs’k.k dkS”ky dk Lrj mPp gksrk gSA bldk dkj.k ;g gks ldrk gS fd Hkkjrh; 

lekt iq#’k iz/kku lekt ekuk tkrk gSA iq#’kksa dks ?kj] ifjokj] ikl&iM+ksl] fe=&eaMyh] vfrfFk;ksa ,oa 

leqnk; ds vU; yksxksa ls feyus&tqyus] ijLij laokn] rdZ&fordZ ,oa lkekftd lgHkkfxrk vkfn ds fy, 

i;kZIr le; feyrk gS og Lora= :i ls viuh ckr dks nwljksa ds le{k n<̀+rk ls j[krs gaS] ftlls mlesa 

lkekftdrk ds xq.k fodflr gksrs gSaA ijLij ckrphr ,oa laokn ls lkekftd lEcU/kksa esa izxk<+rk vkrh gS ,oa 

O;fDr;ksa ds chp ?kfu’Vrk c<+rh gS] ftlls vUroSZ;fDrd lEcU/k lqn<̀+ gksrs gSaA  

xzkeh.k lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj “kgjh lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k 

dkS”ky dk Lrj mPp ik;kA V.Balakrishnan & A. Anbuthasan (2016) us f”k{kdksa ds ^lkW¶V fLdYl* dk 

mlds LFkkuh;rk ds lEcU/k esa v/;;u fd;k vkSj ik;k fd xzkeh.k f”k{kdksa dh vis{kk “kgjh f”k{kdksa esa 

Team-building skill dk Lrj lkFkZd :i ls mPp ik;k x;k gS] bldk dkj.k ;g gks ldrk gS fd “kgjh 

lsokiwoZ&f”k{kdksa dks i=&if=dk;sa] eSXthu] flusek] lkekftd Dycksa vkfn dh i;kZIr miyC/krk gksrh gSA lkFk 

gh fo|ky;h Lrj ij ikB~;sRrj fØ;kvksa }kjk izHkkoh lEizs’k.k gsrq fo”ks’k volj feyrk gSA lk/ku lEiUu 
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f”k{k.k laLFkk,¡ O;fDrRo fodkl ,oa vUroSZ;fDrd lEizs’k.k dkS”ky dks le`f) djus gsrq fo”ks’k izf”k{k.k fn;k 

tkrk gS] ftldk ykHk “kgjh lsokiwoZ&f”k{kdksa dks vf/kdkf/kd izkIr gksrk gSA 

vukjf{kr oxZ ,oa vU; fiNM+h tkfr ds lsokiwoZ&f”k{kdksa dh rqyuk esa vf/kdrj vuqlwfpr tkfr ds 

lsokiwoZ&f”k{kdksa dk vUroSZ;fDrd lEizs’k.k dkS”ky dk Lrj mPp gSA bldk lEHkor% dkj.k ;g gks ldrk gS 

fd vuqlwfpr tkfr ds lsokiwoZ&f”k{kdksa dks Hkkjrh; lafo/kku }kjk “kS{kf.kd laLFkkvksa esa izos”k rFkk ljdkjh 

ukSdfj;ksa gsrq vkj{k.k dk izko/kku fd;k x;k gSA vuqlwfpr tkfr ds lsokiwoZ&f”k{kdksa dks ljdkj }kjk fu%”kqYd 

dksfpax dh lqfo/kk] fu%”kqYd gkWLVy dh O;oLFkk ,oa i;kZIr Nk=o`fRr;kaW nh tk jgh gaS] ftldk ykHk vuqlwfpr 

tkfr ds lsokiwoZ&f”k{kdksa dks fey jgk gSA vf/kdka”k vuqlwfpr tkfr ds Nk= i<+kbZ gsrq “kgjksa esa jgus yxs] 

vkSj mUgksaus ljdkjh ukSdjh izkIr djds viuh vkfFkZd fLFkfr etcwr dj yhA vr% /khjs&/khjs lekt esa tkrh; 

ladh.kZrk] NwvkNwr ,oa HksnHkko dh tathjsa VwV jgh gSaA os lekt ds lHkh oxksaZ ds Nk=ksa ds lkFk jgus] 

rdZ&fordZ djus] okrkZyki djus ls muds vUreZu esa Å¡p&uhp dh Hkkouk /khjs&/khjs lekIr gks jgh gS rFkk 

ladksp] Mj] f>>d vkfn dks NksM+dj vuqlwfpr tkfr ds lsokiwoZ&f”k{kdksa ds vUroSZ;fDrd lEizs’k.k dkS”ky esa 

lq/kkj gks jgk gSA  
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ABSTRACT 

  Human life is very complex as every human being has unique identity due to different nature, but 

one thing common in all human being is the motive of all action, the happiness. The purpose of this 

study is to understand authentic happiness i.e.,its meaning, how it evolved and how we can learn & 

teach happiness in general school classroom. The significance of this study is that, it will present the 

clear picture of all the synonym words of happiness and clearly specify how one differs from other and 

how changes happened in societies and culture affected its meaning and interpretation. To discuss this 

paper systematically four research questions are addressed. First, what is happiness in general 

meaning? Second; why and how with the passage of time meaning and interpretation of happiness has 

changed? Third, what authentic Happiness is? And how does it differ from others related terms? 

Fourth, How Education and authentic happiness relates? 

 

1. Introduction : 
 

 Happiness was a matter of concern for human of all time and in present it‘s become more 

important than ever. It was another thing, that people of early period did not specifically use the term 

happiness to talk about it but, at different places, in different time, different words have been used to 

denote the happiness; like Bliss, eudemonia, quality of life, good life, well-being, psychological well-

being, subjective well-being, contentment, satisfaction, flourishing, optimal functioning, and health 

and life-satisfaction etc. Around the world over a time happiness is defined by various religious gurus, 

philosophers, psychologist, sociologist, and economist; which did not only change the words to 

indicate their happiness but, also its meaning and interpretation. So whenever try to know what 

happiness is? Use of Lots of words around the world to define happiness confuses us as Jayawickreme 

et al. (2012b) clears it, increased researches in happiness area, have also increased confusion. Diener 

(1984) Suardi; Costa, Sotgiu, & Cauda, (2016), accepted that the use of word happiness in daily 

discourse is confusing while Jayawickreme, Forgeard & Seligman (2012b) says that particularly 

psychologists have lack of clarity over the use of terms like happiness, quality of life, well-being etc.  

In Zhou (2013) words, researchers are not agreed-upon definition of happiness while Shine & Johnson 

(1978) says although everyone is sure that happiness is desirable, but no one know exactly what it is or 

how it can be achieved.  These are the basic issues that give rise to this problem, to study.  

 

2. Review of literature :  

Shine, & Johnson, (1978) tried to clarify the meaning of 'happiness' & its proper use in scholarly 

research, Diener, (1984) reviewed the literature of well-being; Diener, et al. (1999) reviewed several 

major theoretical approaches to well-being & clarify demographic correlates of subjective well being 

(SWB); Bremner, (2011) enquired the history of happiness and need of theories of happiness,  
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philosophical background of happiness; Jayawickreme et al. (2012b) analyzed well-being according 

theories of: ―Liking‖, ―Wanting‖ and ―Needing‖, discuss the major theories of happiness & well-being 

currently prevalent in psychology and in economics; Jashanloo, (2014) reviewed the western and 

eastern conceptualization of happiness;  Diener, & Scollon, (2014), what, why, when and how teach of 

science of well being; Lee, (2020) explored the happiness principles and thoughts of Buddha and 

Laozi; Egbekpalu, (2021) Aristotelian Concept of Happiness (Eudaimonia). 

The review makes it clear that these studies tried their best to describe happiness from different 

perspective (philosophical, psychological, sociological and economic) by using different words and 

developed new theories. Many studies have discussed, that the use of various alternatives or synonym 

words to happiness is puzzling, but rare studies tried to solve this ambiguity. Rare researches 

discussed why and how various happiness terms evolved?  But neither a single study had 

comparatively or separately discussed all the alternative words to happiness nor discussed which term 

is best and authentic to define happiness that could be accepted universally.  Use of 'life-satisfaction‘, 

'happiness', 'well-being', and 'subjective well-being' alternatively by Veenhoven, 1997; Diener, 1984; 

Suardi, Costa, Sotgiu, & Cauda, 2016; De Neve, et al. 2013; Diener & Scollon, 2014; and Ryff, & 

Keyes, 1995 more confuses. So, this study is just a step to answer all these questions. To discuss this 

paper systematically four research questions have been addressed. First, what is happiness in general 

terms? Second; why and how with the passage of time meaning and interpretation of happiness has 

changed? Third, what authentic Happiness is? And how does it differ from others related terms? 

Fourth, How Education and   authentic happiness relates?  

  

3. General meaning of happiness : 

 Having fun with friends, spending good time with family, doing things what like, getting 

achievement or appreciation, new technological and scientific inventions, behinds all these actions one 

thing common that is Happiness. The ultimate purpose of each action of an individual is just to attain 

happiness and in this way, meaning of happiness varies from person to person.  But does it really 

authentic happiness? Chekola, (1974) considered that some words like ‗happy‘, ‗happily‘ and 

‗happiness‘ in ordinary language are look similar but different in its use like, ‗Happy‘ is a state of 

consciousness, feeling or glad and sometimes also use to indicate mood while ‗happily‘ indicates to a 

particular behavior and ―happiness is an activity of soul in conformity with virtue‖. Happiness is used 

to indicate long term feeling and emotions which are mostly related to the people‘s whole life or part 

and not relate to particular moment like feeling of joy on eating favorite food.  In other words we 

should also do not consider the feeling happy and being happy same because both are different in the 

same way as happy person and happy life is. Feeling happy is same as a happy person both indicates 

momentary happiness or happiness of short duration. Epicurus (2020) defined happiness as a pleasure, 

―the absence of pain in the body and of trouble in the soul‖ they recommended people to seek 

friendship, live simple & virtuous life, use of wisdom, sober reasoning and avoid those beliefs that 

confuses soul, to get happiness. Shine & Johnson, (1978) ―Happiness is primarily a product of the 

positive assessment of life situation and the favorable comparison of these life situations with those of 

others and the past‖. The Triad of Happiness, a scientifically designed happiness course by Agrahar 

Nagraj (1999, as cited in SCERT, Delhi, 2019) discussed three kinds of happiness first, momentary 

receives from senses; second deeper happiness receives from relationship; while the third sustainable 

happiness is get by learning and awareness. 

4. How and why meaning and interpretation of happiness has changed? 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 12    February, 2023                                                                                                                         ISSUE- 16 

 

43 

4.1 Early religious evolution of happiness : 

From very early there has been someone or the other in the world, who taught people the important 

things of life. Religion comes first in this list, which has worked to guide the people. It was first the 

Religion and religious gurus around the world which guided people on various topics such as to 

differentiate between right and wrong, right way of living and purpose of life etc. One proof of all 

these can be seen in ancient religious literature of India like Upanishad, Bhagavad Geeta. These 

ancient literatures of India guide general public at every step of life for almost everything and 

happiness is one of them. Chandogya Upanishad Verse, 7.23.1 (www.wisdomlib.org, 2019); Taittiriya 

Upanishad sloka 2.8.1-4 (Taittiriya Upanishad-Hinduism Made Simple, n.d.) and Bhagavad Gita 

Chapter II, Verse 7 & Chapter 18, Verse 36, 37, 38, 39 (Mukundananda, n.d.) talks about what 

happiness is? How it can be achieved In these literatures particularly, Ananda & sukh words have been 

used in reference to happiness. Ananda (Bliss) is the highest level of happiness. In the Bhagavad Gita 

(Chapter 18, Verse 36), Krishna has talked about three kinds of happiness; first, Tamasic sukh or 

slothful happiness; second, Rajasik sukh or result-oriented happiness and third, Satvik sukh or pure 

happiness. Bhagavad Gita (Chapter 18, Verse 37) has considered satvik sukh as the highest level of 

happiness which looks like poison at the beginning as it require to follow disciplined life and 

knowledge of pure-self but become nectar at the end.  These literatures believe that by birth human 

have trait  of bliss, it‘s not a quality or skill that need to learn or attain, it is the core of personality, 

basic nature as Veeraiah (2015) clarifies ―You are the very embodiment of bliss‖. Knowing one‘s 

inner potentialities, capacities and abilities and attaining perfection in it, is Bliss; as Krishananda 

(1972, as cited in Veeraiah, 2015) wrote ―absolute being is the highest perfection and this perfection is 

only Bliss‖. Bliss is a state of SatChitAnanda; Sat is a pure being without desire; Chit is a 

consciousness, being aware of self-actions and its effect; and Ananda (bliss), is a feeling that is 

enjoyed by a pure and conscious being.  

            Second very popular ancient India spiritual guru who taught people lesson of happiness and 

who founded the Buddhism, is Gautam Buddha (around 480 BCE - c. 400 BCE). For Buddha 

happiness means good life, which can be attain by understanding the root causes of suffering, and 

following the ―Middle Path‖ (avoiding extremes, specially self indulgence and self-torture) 

(Alexander et al., 2021). Buddha taught people the four noble truth of human life first, life is full of 

suffering, (dukkha); there is cause behind these sufferings (Dukh samudaya); it‘s possible to end 

(nirodha) these sufferings, and the way is Noble Eightfold Path. The Noble Eightfold Path as 

advocated by Buddha consists of eight practices: right views, right resolve/aspiration, right speech, 

right action/conduct, right livelihood, right effort, right mindfulness, and right meditative. By 

following the Noble Eightfold not only the desire or craving that is the main cause of suffering but 

also ―the three unwholesome roots‖ the three poisons‖-  raga (greed, avarice, sensual attachment), 

dvesha (aversion, anger, hatred), and moha (ignorance, stupidity, delusion) extinguish and  peace of 

mind, the true happiness (nirvana or nibbana)  attained (Lee, 2020).  

4.2 Philosophical evolution of Happiness : 

After Religion and religious gurus happiness was discussed by the philosophers because after religion 

these intellects studied the world around them question everything to know the reality and tried to 

guide people by his knowledge. They played the same role as earlier religion played. Among all the 

philosophers‘ views of happiness Aristotle‘s Eudaimonia concept of life which was later used as 

happiness is the most discussed in happiness literature. The term eudaimonia was used in ancient 

http://www.wisdomlib.org/
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Greece and popularized by Aristotle in the 4
th

 century BC in his essay called Nicomachean Ethics 

(Huta, 2013). This term is used by Aristotle in reference to leading a moral and a virtuous life, but by 

this he did not mean that virtuous leads to feeling of joy rather he prescribed it as a basic standard 

against which individuals life can be judge as good or bad. Such virtues include bravery, equity, 

sobriety, kindness, and wisdom (Shine, & Johnson, 1978). In Aristotle‘s views every human action is 

finally directed to attainment of happiness and in this way it is the ultimate aim of human life but this 

happiness is far from instant gratification or pleasure movement. Aristotle pursuit of happiness, 

presupposes that the inner drive of an individual continuously drive for good and moral character. The 

motive of human life is not just to live but to live well and attain perfection, in this way achieving 

happiness is not a momentary or short time goal but a lifetime Endeavour, denoted as good life 

(Egbekpalu, 2021). In modern time eudaimonia is not preferred to use in reference to happiness; 

instead it is a desirable criterion, judged from a particular value framework (Diener, 1984).  

4.3 Psychological Evolution of Happiness : 

Basically empirical research on happiness began in the 1960 with Gurin‘s survey of the American 

population and evolved in the 2000s with the inception of Positive Psychology (Suardi et al. 2016). 

This shift was the result of two things first, the overwhelming focus of psychology on negative states 

(Joshanloo, 2014) and second, the belief that social indicators that was earlier used by philosophers are 

alone unable to define quality of life as people react differently to the same circumstances and evaluate 

things and conditions on the basis of their unique experiences, values and expectations (Diener, et al. 

1999) When, happiness become subject of psychology or positive psychology new words like well-

being, subjective well-being, and psychological well-being evolved.   

4.3.1 Well-being : 

Abdullah, (2016) ―high level of well-being means in some sense the individual or group's experience 

is positive, while low well-being is associated with negative happenings‖. Traditionally two widely 

accepted analysis of well-being is eudaimonic and hedonic, being apposite to each other in quality and 

construct both together completely measures the well-being. Eudaimonia is here same as Aristotle 

defined represents virtues, skills, and positive functioning while apposite to this hedonic refers to 

pleasure or positive feeling (Jashanloo, 2014). Anyone high in both eudaimonia and hedonia has high 

level of well-being (Huta, & Ryan, 2010).  With these two components well-being is much analyzed 

and interpreted. Latter, Gallagher, et al., (2009) presented second order construct of well-being in 

which along with hedonic and eudaimonic they introduced third component that is social well-being. 

This triangle in many ways completes the well-being measurement by considering individual internal 

(eudaimonic), external (hedonic) and societal (social well-being) element of well-being.  

4.3.2 Subjective well-being : 

Diener & Scolon (2014) ―Subjective well-being (SWB) refers to people‘s evaluations of their lives—

how they appraise their lives in thoughts and feelings‖. This evaluation or appraisal may be in respect 

of current situations or in long term perspective.  Further Diener & Scolon (2014) explains that as 

meaning of happiness varies from person to person so most often people prefer to use subjective well-

being (a scientific term for happiness) to indicate their happiness.  The concept of subjective well-

being to measure the happiness is not new as Marcus Aurelius words ―no man is happy who does not 

think himself so‖ clear it (as cited in Diener, 1984). Diener, (1984), has mentioned three hallmark of 

subjective well-being- first it is subjective, as chosen criterion of assessment depends on the individual 
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choice, second, it includes positive measures, third, includes a global assessment of all the aspects of 

person‘s life & this judgment should be integration of person‘s all life. Jayawickreme et al. (2012b) 

called it hedonic psychology measures. Andrews and Withey (1976) have found three general 

components of subjective well-being: Life Satisfaction judgment, Positive affect and Negative affect.   

4.3.3 Psychological Well-being : 

Bradburn, (1969) ―person‘s position on the dimension of psychological well-being is seen as a 

resultant of the individual position on two independent dimensions-one of positive affect and the other 

of negative affect‖. As per this model individual's subjective well-being lies on the extent to which 

positive affect excess over negative affect and vice-versa. So, basically in many ways this model looks 

similar to old pleasure-pain or utility model. Ryff & Keyes, (1995) presented theoretical model of 

psychological well-being which includes 6 different dimensions of wellness (Autonomy, 

Environmental Mastery, Personal Growth, Positive Relations With Others, Purpose in Life, Self-

Acceptance). Huppert, (2009) defined it as ―the combination of feeling good and functioning 

effectively‖. Huppert, positive affect concept is much broader as it did not only include the positive 

emotions and contentment but also emotions like interest, engagement, confidence, and affection. The 

concept of functioning effectively is some or other way looks similar to eudaimonia as it covers 

development of one‘s potential, sense of control  over  one‘s  action and activities, having  a  sense  of  

purpose  and positive relationships.  

After psychologist, social scientists came in action and presented relative concept of happiness and 

said that happiness is a relative to the culture in which they functions and relative to their personal life 

history (Shine & Johnson, 1978). Currently the issue of happiness is emerging in medical research as 

well (Veenhoven, 1997). 

5. Authentic Happiness :  

Happiness has come a long way since its inception, from earlier religious and philosophical 

conception of happiness which focused on, well-being, welfare, flourishing, self-perfection or living a 

good life and use the happiness in developing a theory of obligation as Feldman, (2021) said ―Happy 

life‖ in philosopher‘s terms refers to ―good life, life high in welfare and prudential value‖. They don‘t 

considered happiness outside the individual, in material things (sensual pleasure) and even don‘t 

ignore the society while discussing the individual happiness. Religious and philosophical happiness 

concepts are much individualistic as achieving self-perfection with continuous right and moral efforts 

is the core.  Happiness focus of which was virtuous and moral life when become a subject of 

psychology evolved new confusing words like well-being, subjective well-being, and psychological 

well-being. These terms are very confusing in their meaning and construct. Well-being basically 

covers two components eudaimonia and hedonic. It is much nearer to Aristotle‘s eudaimonia and Bliss 

concept of happiness as these terms do not only focus on fulfillment of individual‘s basic pleasure 

need but also equally focuses on individual self actualization, self-perfection, with having moral and 

virtuous living. The Subjective well-being is quite different from other two as it include self-

evaluation of their life on own chosen criterion. With this the normative happiness measurement 

shifted to subjective or self- assessment happiness. Diener & Scolon (2014) subjective well-being 

cannot be culture free as criterion of self-assessment varies from culture to culture. Criticizing the 

psychological perspective of happiness, Daniel Haybron points out that if happiness is being a purely 

psychological affair, then it could not be more than ―smiley-face‖ (as cited in Bremner, 2011). 



GYAN BHAV : JOURNAL OF TEACHER EDUCATION                                                                               ISSN 2319-8419 
VOL. - 12    February, 2023                                                                                                                         ISSUE- 16 

 

46 

Bremner, (2011) was only a researcher who openly criticized the use of alternative or synonym words 

of psychology and social sciences to define happiness, as he considered happiness purely a 

philosophical subject that helpful to distinguish between happiness, on the one hand and well-being or 

welfare on the other. Shine & Johnson, (1978) while criticizing the social scientist says that they 

mistakenly identified happiness with feeling of pleasure.  

           Bliss (Anand or Satvik Sukh) is an authentic happiness. It is a state where an individual have no 

desire, attained self-perfection, self-conscious. Before reaching this stage an individual passes through 

two stages Tamsic Sukh and Rajasik Sukh. Without passing through these two stages reaching to Bliss 

is unexpected as only passing through these stages understanding and experience of true and authentic 

happiness realized. So basically Bliss indicates to the authentic happiness, it is other thing, it is not 

empirically tested and used as descriptive and normative form. 

6. Education and authentic happiness (Bliss or Ananda) :  

 

Teaching and learning are two important aspects of human life that continue throughout the life. 

Teaching and learning are not limited to schools, but schools were established to systematise and 

simplify this. Today, the gap that exists between education and society has become more wide; if we 

see it through Gandhiji's educational point of view, "By education I mean an all-round drawing out of 

the best in the child and man—body, mind, and spirit." Today's education is mostly mind-centered as 

it just promoting cramming among student. It focuses little on the body while fully ignoring the heart 

(spirit). The generation prepared by this education is heartless and poor in physique and is suffering 

from anxiety and depression. Happiness (Bliss or Ananda) can be considered a part of the heart; it can 

be nurtured if students learn and understand the concept of authentic happiness well. It is urgently 

needed to introduce authentic happiness (bliss or ananda) education, especially at the secondary and 

senior secondary levels, as this is the turning point of every individual's life. As happiness is currently 

the dominant interest area of positive psychology, it has given numerous suggestions for teaching 

happiness or flourishing in the general classroom through positive education. Bliss or anand (authentic 

happiness) can also be teach in a general classroom or school setting; It is another thing that 

previously it has not been taught. Basically, two approaches of teaching well-being, explicit and 

implicit, can also be applied to teach the concept of bliss. In explicit (formal) teaching, students attend 

regular, timetabled lessons (Norrish et al., 2013), while in implicit (informal) teaching, it is indirectly 

part of all activities like assemblies, chapel services, projects, workshops, etc. (Norrish et al., 2013). 

Teacher pedagogy can facilitate learning happiness if exploration, reflection, group discussion, and 

mindfulness practises are used by them (Au & Kennedy, 2018). There is a very popular cyclical 

process whole-school approach (Hoare, Bott & Robinson, 2017) used in positive psychology to teach 

flourishing.  It includes basically four processes: learn it, live it, teach it, and embed it. it can also be 

applied to teach authentic happiness. Once Authentic happiness is being part of students' daily routine, 

it will not be far to attain Ravindranath Tagor's educational idea "Education means enabling the mind 

to find out that ultimate truth which emancipates us from the bondage of dust and gives us wealth not 

of things but of inner light, not of power but of love‖. 

 

7. Limitations of the study : 

 

This study  have some limitations; first, while discussing the religion concept of authentic happiness 

researcher covered only Indian religious concept and second, this study has discussed only the 
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religious, philosophical and psychological evolution of happiness in details and do not discuss 

sociological and economic evolution of happiness. In terms of how education and authentic happiness 

relates, only Indian classroom context considered. 

 

Conclusion :  

 

Happiness, bliss, eudaimonia, and good life are broader concept and a lifelong endeavor. Whatever 

psychologist, sociologist or economist considered for defining happiness is just one of the components 

or dimension of the happiness which is easy to assess but it‘s not the complete measurement of 

happiness. In present time, doctrines and practices of Buddhism has not only been accepted by east 

and west world but also it influenced the development of modern psychology practice of mindfulness 

based modalities, some forms of modern psychoanalysis and psychotherapy (Lee, 2020). So, if this 

can happen with one old philosophical or religious thought of happiness than why can't with other 

similar thought like Bliss (Aanand) and Eudaimonia. So, in this context Bliss (Aanand) and 

eudaimonia are authentic terms to define happiness. We just need to test and establish its authenticity. 
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