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THE EDITOR IN CHIEF

GYAN BHAV JOURNAL OF TEACHER EDUCATION, ISSN 2319-8419
(Published by: GYAN MAHAVIDYALAYA)

Agra Road, Aligarh, U.P. - Pin 202001

Dear Sir,

First and foremost | express heartfelt appreciation to all members of the editorial board
and reviewers of the GYAN BHAV JOURNAL OF TEACHER EDUCATION. Thank you
very much for accepting our manuscript many times for the publication in GYAN BHAYV
JOURNAL OF TEACHER EDUCATION. Thank you for handling the paper and getting it
reviewed. We also thank the Reviewers for their valuable work. which helped us to improve the
manuscript. We have addressed all suggestions, questions and corrections in this final version
every time. [ have been associated with this prestigious journal for the last more than five years.
The papers published in the journals are really quality research papers. As a regular reader of this
journal I learned a lot in the field of research paper writing.

Due to this journal only we got the opportunity to enhance our APl up to a good score
which helped us to get our promotion in due time. I would like to thank for its unique system.
Your general offers clarity. brevity and integration is keys to effectiveness. It also provides and
ability to ignite any academicians/researcher into action is remarkable. and makes him most
thrilling and relevant. I welcome your unlock reviews process and freedom to suggest reviewers.
This is going to be a new innovation in the world of research Publication. I wish and hope that
this research general will grow one of the best general in future

I wish to the entire team of the GYAN BHAV JOURNAL OF TEACHER
EDUCATION specially Dr. Ratna Prakash Ji all the very best in all their future endeavors
who took enough pain in communicating the leamned referees” comments in the process of
making the research paper a quality piece of work..
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Prof. Rakesh Kumar Sharma

Department of Teacher Education

Mail 1d.: rksharmaccsu@gmail.com

Mobile Nos.: 9457311861, 9897434232

Res: 125, Sheel Kunj, Roorkee Road, Meerut-250001
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Dear Sir
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The Gyan Bhav journal provides a valuable platform for sharing research in the

area of teacher education. The Journal effectively captures many different

perspectives on educational policy, processes and practices at different levels.

Being a bi-lingual Journal, Gyan Bhav is able to reach a wider audience. As a

contributor, T have found the Journal to be very beneficial for sharing my work.
I wish Gyan Bhav Journal all success in the future.

Prof Anita Priyadarshini
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AN ANALYSIS OF EVALUATION SYSTEM OF CENTRAL UNIVERSITIES IN U.P.

* Ms. Lata
** prof. Reena Agarwal

ABSTRACT

Evaluation of students’ behavior is an integral part of any teaching-learning process.
Evaluation refers to effectiveness of the learning experiences provided in the classroom, how well the
goals of education have been achieved. Therefore, it is essential for teachers to be well versed with
both subjective and objective techniques of evaluation so that they can make changes in their strategy
from time to time to make teaching-learning process more effective. Present study aims to analyze the
Evaluation System of central university. For this, Ordinance of the programme, question paper, mark
sheets and other related documents of M.A. Education Program of Allahabad University has been
analyzed in reference of weightage given to different aspects of evaluation i.e. internal, external,
theory and practical. Conclusions have been drawn and discussed in reference of NEP 2020.

Introduction : Research in the field of Evaluation system of higher education has gained impetuous
in the last few decades and is yet to attain its maturity. Evaluation system is not only a part of
education but also a system whose primary concern is learning rather than teaching. The main motto
of evaluation system is to put emphasis on continuous comprehensive evaluation of students and in-
depth learning aiming at capacity building of the students by developing required knowledge, skills
and attitude to become efficient and effective citizens. It provides opportunity to students for
continuous learning and assessment and paced understanding. In sphere of Evaluation system, work
has been done by Karthieyan, 2015; Biswas, 2018; Sarkar, 2019; A. Sarkar, 2019; Howlader & Roy,
2021. They found that Credit Based Choice System (CBCS) is essential for higher education in the
present context and students, teachers and stakeholders have positive attitude towards CBCS but it is
also indicated that CBCS is in its infancy stage and will take time to reach the desired outcomes.
Mehar, (2018) studied about semester system and found that it is better than traditional evaluation
system. Numerous research studies have shown that examinations have an influence on the learning
and teaching process which could be either positive or negative. It is imperative to analyze the
evaluation system of university to know its pros and cons. This paper is an attempt in this direction.

Definitions of Key Words :

Programme : An educational programme leading toward a Degree, diploma or certificate.

Semester : Each semester consist of 15-18 weeks of academic work equivalent to 90 actual teaching
days. The odd semester may be scheduled from July to December and even semester from January to
June.

* Assistant Professor-B.Ed. ,S.S.S.V.S. Govt. P.G. College, Mirzapur U.P., E-mail- latika248@gmail.com Contact- 8865865030
**Education Department, University of Lucknow, Lucknow (U.P.), E-mail- reenaagarwal_lu@rediffmail.com Contact- 9415300615
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Course : Usually referred to, as ‘papers’ is a component of an educational programme. All courses
of a programme need not carry the same weightage. In present study, a course designed to comprise
lectures/ tutorial/ field work/ dissertation and a combination of practical activities.

Types of courses : There are mainly two type of courses has been used for the programme, which

are given below-

e Core Courses : There is core courses in every semester of the programme, which are compulsory
to study by a student as a core requirement to complete the programme.

e Elective Courses : Elective course is a course which can be chosen from a pool of papers. It may
be supportive to the discipline of study, providing an expanded scope, enabling an exposure to
some other discipline and nurturing students’ proficiency/skill.

Credit : A unit by which course is measured and determined in the number of hours of instruction

required per week.

Field Work and Practical/ Dissertation : It is provided during the programme and considered as

a special course involving application of knowledge in analyzing / exploring a real life situation.

Objective of the study :

To analyze the Evaluation system of Central University
Research Methodology :

Type of research : The present study is analytical research. Analytical research is a specific type of
research that aims to evaluate the facts and information relative to the research being conducted.

Population: All the central universities of Uttar Pradesh

Sample: One single university was selected randomly from all the central universities of Uttar
Pradesh. Therefore, the sample of the study is Allahabad University.

Delimitation of the study: The study limited to M.A. Education Program of Allahabad University.
Method of Data collection: For the analyses of the evaluation system of M.A. Education
Programme of CU (AU) Ordinance of the programme, question paper and result were
studied(www.allduniv.ac.in). The programme has been divided in 4 semesters consisting of different
type of courses i.e. Core, Elective and Practical activities, so all 4 semester were analyzed in reference
of different aspect of Evaluation system i.e. Theory, Practical, Internal, External, Semester End exam
and expressed as percentage of a total marks of semester and Course categorization of M.A. Education
programme has also been prepared to know the weightage to be given to different aspects of
Evaluation in the programme.

Statistical technique: In the present study, the obtained data was analyzed quantitatively in terms of
weightage given to each course category and activities, the weightage is determined in terms of

percentage-
Total marks of category

i (o) =
Weightage % of the course category for Semester Total marks of Semester

Weightage % of the course category for Academic Programme

Total marks of category

Total marks of Academic Programmme

The data sheets prepared for the analysis consist of separate columns depicting Papers, Courses type,
credits, Practical, External, Internal, Theory, Semester End Exam, Mid-term test, Best of the test and
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Assignment, and percentage and. Analysis procedure is done by analyzing each type of courses of all

Semesters. The programme do not only consists different type of theory courses i.e. Core, Elective but
also different type of practical activities. Analysis of only course categories does not provide a clear
picture of emphasis given to any aspect of Evaluation system. Hence, separate data sheets were
prepared for the course categorization of the programme to analyze the complete weightage, given to
any type of course or any aspects in form of External/ End semester exam and Internal, keeping in
view various indicators of evaluation system. Each information unit is selected from the content and
was added. Later total of each course category and activities were converted into Percentage to draw
conclusions.

Analysis of Data:

The data has been tabulated, interpretation has been done accordingly and conclusions have drawn
with the help of percentage which are shown in the following tables-

Table-1
Evaluation scheme of M. A. Education - Semester | of CU (AU)
Theory Total
Paper — | Semester Internal (SEE +
S g, |= % End Exam | Best of the test and Mid Term Total | Internal)
z 3 < o @ Assignment Examination (at+b)
%) OF &) o () (b)
1. | Paper-1 Core 05 |- 60 20 20 40 100
2. | Paper-2 Core 05 | - 60 20 20 40 100
3. | Paper -3 Core 05 | - 60 20 20 40 100
4. | Paper -4 Core 05 |- 60 20 20 40 100
Total 20 | - 240 80 80 160 400
Total in - 60% 20% 20% 40% 100%
percentage

*SEE = Semester End Exam

It is evident from the Table-1 that M.A. Education- Semester | of CU (AU) consists of, 4 Core theory
papers of 5 credits each and overall of 20 credits. Theory has given 100% weightage out of which 60%
weightage has given to Semester end exam and 40% weightage to Internal. Theory internal is further
subdivided into Best of the test & Assignment and Mid-term examination, which carries weightage of
20 % each.

Table-2
Evaluation scheme of M. A. Education - Semester Il of CU (AU)
® Practical Theory Total
Paper o Semester Internal (Practical
lq—) = = End Best of the | Mid Term | Total + SEE +
o % = | £ = Exam test and | Examination | (a+b) | Internal)
< 3 I~ £ Assignment | (b)
(%] O O L = (a)
1. Paper - 1 Core | 05 - - 60 20 20 40 100
2. Paper - 2 Core | 05 - - 60 20 20 40 100
3. Paper -3 Core | 05 - - 60 20 20 40 100
4, Paper -4 Core | 05 60 40 - - - - 100
(field work
and
Practical)
Total 20 60 40 180 60 60 120 400
Total in % 15% 10 45% 15% 15% 30% 100%
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It is evident from the Table-2 that M.A. Education- Semester 1l of CU (AU) consists of 3 theory core

papers and one Field work & practical paper, each carries 5 credits and in this way 20 credits in
overall. The programme has given 75% weightage to theory out of which 45% weightage has given to
Semester End Exam and 30% weightage to Internal. Theory Internal is further subdivided into Best of
the test & Assignment and Mid-term examination of 15% weightage each. Field work and Practical
has given 25% weightage, out of which 15% weightage has been given to External and 10%
weightage to Internal, which includes review of book of an eminent educationist, quantitative analysis
through MS-Excel, testing of Intelligence/personality/Creativity/ Learning Style and Survey of any
one educational institution.

Table-3
Evaluation scheme of M. A. Education - Semester 111 of CU (AU)
Theory
Paper § Semester Internal Total
- % | End Best of the test Mid Term Total | (SEE+
o 2 £ | & |Exam and Examination | (a+b) | Internal)
< 3 o S Assignment (b)
(] (@] @) o (a)
1 Paper - 1 Core 05 | - 60 20 20 40 100
2 Paper - 2 Core 05 | - 60 20 20 40 100
3 Paper -3 Core 05 | - 60 20 20 40 100
4 Paper - 4 Core 05 | - 60 20 20 40 100
Total 20 | - 240 80 80 160 400
Total in % - 60% 20% 20% 40% 100%

It is evident from the Table-3 that M.A Education- Semester 111 of CU (AU) consists of 4 Core theory
papers of 5 credits each and it is of 20 credits in overall. Theory has given 100% weightage out of
which 60% weightage has been given to Semester End Exam and 40% weightage to Internal. Theory
Internal is further subdivided into Best of the test & Assignment and Mid-term examination of 20%
weightage each.

Table- 4(a)
Evaluation scheme of M. A. Education - Semester 1V of CU (AU)
Practical Theory
Paper ® Total
S - Semester Internal (Practic
Z S |3 < | EndExam | Best of the Mid Term Total | al +
£ G | £ £ test and Examination | (a+b) | SEE +
o 3 *;< 2 Assignment (b) Internal
zZ Ny _
: (@) )
[%2]
1. Paper - 1 Core 05 - 60 20 20 40 100
2. Paper - 2 Core 05 - 60 20 20 40 100
3. Paper -3 Elective | 05 60 | 40 - - - - 100
(Dissertation/
theory
paper*)
4, Paper - 4 Core 05 60 40 - - - - 100
(Field work
and Practical)
Total 20 | 120 | 80 120 40 40 80 400
Total in 30% | 20 30% 10% 10% 20% | 100%
percentage %

*Candidates scoring 60% and above will be allowed for opting dissertation.
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Table- 4 (b)

Course Categorization of M. A. Education - Semester 1V of CU (AU)

Theory/practicum/ Course | Semester End Exam | Marks | Percentage | Total
/Dissertation/activities Type /Internal %
Theory Core SEE 120 30% 50%
(10 Credit) (10 Credit) Internal 80 20%
Dissertation/ Theory Elective External 60 15% 25%
Electives (05 credit) Internal 40 10%
Field work and practical (05 credit) External 60 15% 25
Internal 40 10%
Total (20 Credit) 400 100% 100%

It is evident from the Table 4 (a) and (b) that M.A Education. - Semester IV of CU (AU) consists of 2
Core theory courses, 1 Elective course and 1 Field work & practical of 5 credits each. It is 20 credits
in overall.

It is evident from the Table 4 (a) and (b) that in the programme, theory core courses has given 50%
weightage out of which 30% weightage has given to Semester end exam and 20% weightage to
internal evaluation. Theory Internal is further subdivided into Best of the test and Assignment of 10%
weightage and Mid-term examination of 10% weightage. Candidates scoring 60% and above till
Semester 11l are allowed for opting Dissertation as their Elective. Elective course has given 25%
weightage out of which 15% weightage has given to End Semester exam and 10% weightage to
internal. Field work and Practical has given 25% weightage out of which which 15% weightage has
given to End Semester exam and 10% weightage to internal. Field Work & Practical included Review
of five research papers published in the current issue of any reputed journal of Educaton field,
Construction of Achievement Test and its’ item analysis, Critical review of any two video presentation
of Massive Open Online Course(MOOCs) and Development of Programme Learning Material on any
two lessons at school stage.

Table-5

Course Categorization of M. A. Education - Semester | to 1V of CU (AU)

Theory/ Dissertation/ | Course Type | Semester  End | Marks Percentage Total % | Total %
Practical Exam /Internal
Theory Core Semester End | 780 48.75% 81.25% 81.25%
(65 Credit) (65 Credit) Exam
Internal 520 32.50%
Project/Dissertation (05 credit) External 60 3.75% 06.25% 18.75%
Internal 40 2.50%
Field work and practical (10 credit) External 120 7.50% 12.50%
Internal 80 5.00%
Total (80 Credit) 1600 100% 100% 100%
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Course Categorization of M. A. Education - Semester | to IV of CU (AU)

6% 13% = Theory Core courses (65 Credit)

= Project/Dissertation (05 Credit)

Field Work and Practical (10 Credit)

Pie Diagram

It is evident from the Table-5 and Pie Diagram that M.A. Education Programme (Semester | to 1V)
consists of Core theory papers carrying 65 credits, Project/Dissertation as Elective course carrying 5
credits and Field work & Practical carrying 10 credits. It is of 80 credits in total. In the programme,
theory core courses have been given 81.25% weightage out of which 48.75% weightage given to End
Semester exam and 32.50% weightage to Internal. Project/Dissertation has been given 6.25%
weightage out of which 3.75% weightage given to External and 2.5% weightage to internal. Field
work and Practical has been given 12.5% weightage, out of which 7.5% weightage given to External
and 5% weightage to internal. Practical has given 18.75 % weightage in total.

Conclusions:

After analysis and its interpretation of collected data following conclusions have been drawn-

e In CU (AU), The M.A. Education programme more weightage has been given to theory
courses (81%) while the practical (19%) has less weightage.

e In CU (AU), M.A. Education more weightage has been given to External (60%) in comparison
to internal (40%) in each theory, Dissertation, Field work and Practical.

e In CU (AU), M.A. Education has Field work and Practical in Semester Il and IV of 12.5%
weightage. Dissertation has been given 6.25% weightage which is included only in IV
semester as Elective course only for those students who have scored 60% or above till
Semester I11. Field Work and Practical have different activities in both 1l and IV semester.

Discussion :

From the analysis of evaluation system of CU it can be observed that Post Graduate students are
provided with such an academically rich, flexible and provision for skill-practice for in-depth learning
but still it has given more weightage to theory than practical which is not according to the
recommendations of NEP - 2020. Thus it should reform its present structure of Evaluation to meet the
need of present and future. It should be more dynamic, Practical based and adaptive for the promotion
of competence, quality and excellence. In CU (AU), The M.A. Education programme more (81%)
weightage has been given to theory courses in comparison to practical (19%) weightage but there is
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need to increase practical based activities as NEP 2020 recommends to revamping curriculum,

pedagogy, assessment, and student support for enhanced students experiences.

It has also been observed that in CU (AU), M.A. Education more weightage is given to External
(60%) in comparison to internal (40%) in all theory paper, Dissertation, Field work & Practical. There
is need to increase internal weightage as it makes evaluation system more continuous and
comprehensive on which the National Education Policy (NEP) 2020 has emphasized lot.

As per NEP 2020 for the attainment of holistic, multidisciplinary education, flexible and innovative
curricula, all HEIs need to include credit-based courses and projects. In the present study, it has been
observed that some courses like Value Added, Inter-departmental, open elective did not included and
Elective courses have also given less weightage. For achieving academic excellence the evaluation
system need to improvised and include every type of course with sufficient weightage.

Educational Implications:

The present study reveals that the CU (AU) has given different weightage to different aspects of
Evaluation system and it has to modify its present structure as per NEP 2020 recommendations to
make it more flexible and to achieve excellence. The study is helpful for the students to improve their
performance and develop positive attitude towards Evaluation system and education. The present
study is also useful for the administrators and teachers related to evaluation to make the system more
flexible, multidisciplinary and learning outcome oriented.
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A STUDY OF VERBAL BEHAVIOUR OF TEACHERS IN RELATION TO THEIR
EMOTIONAL INTELLIGENCE

*Dr. Suman Singh

ABSTRACT

The, behaviour is not only a response to stimuli from another person, but actions are
constructed through shared symbols in a reciprocal interaction, in which we use our senses, insight
and thoughts. Through this interaction, individuals may acquire the basis for cooperative and social
activity. Both teachers and students are concerned with their ‘selves’ and each individual has a
unique sense of self and a degree of free will in acting and in developing understanding with others.
On the other hand emotions have been largely viewed as disorganizing forces that disrupt one's ability
to reason and think. They are held as interfering with attempts to function rationally in the world.
Recent research work, however, refutes this perspective. Professional commitment plays a decisive
role in effective teaching. The more a teacher is committed, the more he would acquire competencies
and the more he would tend to be performing teacher. Professional committed teachers are required
in order to increase the quality of secondary education. This fact motivated to the researcher to study
the effect of emotional intelligence and professional commitment on teachers effectiveness. This study
focuses on the study of verbal behaviour of teachers in relation to their emotional intelligence and on
the basis of findings of this research it may be said that High Emotional Intelligent Teachers have
significantly high verbal behaviour in comparison to Low Emotional Intelligent Teachers. Therefore
one can say that the findings of this study are very important from this view point that if we increase
the emotional intelligence of a teacher the class room verbal behaviour of teacher improves

proportionately and this results the simultaneous increase in amount of learning by the students.

Introduction: Historically emotions have been largely viewed as disorganizing forces that disrupt
one’s ability to reason and think. They are held as interfering with attempts to function rationally in the
world. Recent research work, however, refutes this perspective. Now, it is held that emotions facilitate
the attainment of goals if emotionally laden relevant information is processed perspicaciously keeping
the goal of adaptation constantly in mind and not be swayed away by the caprice of the emotions
(Salovey and Mayer, 1990). Emotions guide one's overall assessment and experience of the world and
persons who ignore their own affective feedback are not well suited to behave adaptively (Greenberg
and Safran, 1989).

In the early part of 20th century psychologists used intelligence to explain individual
differences in order to facilitate schooling. Since then, the issue of the nature of intelligence has not
been settled. Even today we do not have any commonly agreed upon definition. EI is one of the
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recent developments in the area of intelligence. Though EI gained popularity towards the end of the

twentieth century, its origin can be traced to early philosophical discourses. El has its roots in the
concept of social intelligence, first identified by Thorndike (1920) who defined social intelligence as
the ability to understand and manage men and women, boys and girls to act wisely in human relations.

Concept of emotional intelligence: Historically emotions have been largely viewed as
disorganizing forces that disrupt one's ability to reason and think. They are held as interfering with
attempts to function rationally in the world. Recent research work, however, refutes this perspective.
Now, it is held that emotions facilitate the attainment of goals if emotionally laden relevant
information is processed perspicaciously keeping the goal of adaptation constantly in mind and not be
swayed away by the caprice of the emotions (Salovey and Mayer, 1990). Emotions guide one's
overall assessment and experience of the world and persons who ignore their own affective feedback
are not well suited to behave adaptively (Greenberg and Safran, 1989).

Peter Salovey and John Mayer (1990) had defined EI as a mental ability that consists of
"ability to monitor one's own and others feelings and emotions, to discriminate among them and to use
this information to guide one's thinking and actions. It was however modified by New York Times
behavioural science journalist, Daniel Goleman (1995). His model of El includes (a) knowing one's
emotions (b) managing emotions (c) motivating one (d) recognizing emotions in other and (e)
handling relationship. Later Mayer and Salovey (1997) revised their theory a bit to emphasize the
cognitive component and talked about a hierarchy of mental abilities. Raeven Bar-on (1997) defined
El as on "array of non-cognitive capabilities, competences and skills that influence one's ability to
succeed in coping with environmental demands and pressures."

Concept of verbal behaviour of teacher: Interaction has been defined as reciprocal
communication in which each person reacts to and communicates with the other. From sociological
viewpoint, the conscious mind, self-awareness and self-regulation are central to this interaction
viewed human thought, experience and behaviour as being basically social. When people are
interacting, they are constantly interpreting the acts of themselves and others and responding to them.
Symbolic interactionists argue that we perceive ourselves through the eyes of others and that through
this process we gradually come to perceive the world. Each time we enter a new social situation or
relationship, we learn to behave by watching, asking and listening. Thus, behaviour is not only a
response to stimuli from another person, but actions are constructed through shared symbols in a
reciprocal interaction, in which we use our senses, insight and thoughts. Through this interaction,
individuals may acquire the basis for cooperative and social activity. Both teachers and students are
concerned with their ‘selves’ and, as put it, each individual has a unique sense of self and a degree of
free will in acting and in developing understanding with others.

Teachers’ sense of self is particularly important, because of the way in which it influences their
perspectives of, strategies with and actions towards children. Through language, teachers and students
express themselves, but although language provides the key set of symbols, not all symbols take the
form of spoken or written words.

Need of the study: An ingredient of a successful organization is a healthy dose of emotional
intelligence. As noted by Golman, at the individual level, emotional intelligence can be identified,
assessed, and upgraded. Because the responsibilities of teachers are to incorporate programs that
enable students to learn, to cope, understand their own value, gain empathy for others, land manage
and control their emotions. These factors of emotion, this insight into oneself as well as into the
emotions of others, constitute the first step in gaining essential skills for a successful life. Professional
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commitment plays a decisive role in effective teaching. The more a teacher is committed, the

more he would acquire competencies and the more he would tend to be performing teacher.
Professional committed teachers are required in order to increase the quality of secondary
education. This fact motivated to the researcher to study the effect of emotional intelligence
and professional commitment on teachers effectiveness.

Only emotionally intelligent and Professionally Committed teachers inculcate above
described traits among students. Teachers can facilitate learning by molding the behaviour
they expect learners to demonstrate in every aspect of life. The behaviour of a teacher is
crucial for the transfer and maintenance of new emotional and social competencies. Teaching
strategies should address different learning styles and incorporate visual, sensory, auditory,
and interactive elements such as role-playing, group discussions, and simulations, special
recommendation is the use of self-disclosure in which teachers use their own stories to
communicate how they deal with an emotion. Sharing stories that reflect the teacher’s self-
awareness, motivation and persistence provides a model of behaviour that learners can
emanate in their own efforts to form mutually satisfying relationships and become more
emotionally strong.

Very few researches have been developed to study the verbal behaviour of teachers in
relation to emotional intelligence and Self-concept. Emotional intelligence is less explored
because many psychologists and researchers have devoted thousands of hours to cognitive
intelligence while it is true that cognitive intelligence has been immensely implored. Studies
have shown that three are more people with average cognitive intelligence who become
successful in life while those having high cognitive intelligence are not. Where does the
difference lie? Psychologists point to emotional intelligence as the key factor for this spells
the ability of an individual to cope up with lives many pressures and surprises. The
importance of Verbal behaviour of teachers has aroused several important questions for
educational researchers. What phenomenon effects verbal behaviour of teachers of the
secondary school teachers?

What factors enhance verbal behaviour of teachers? After reviewing existing literature,
the investigator has come to know that there are various phenomena and factors that effect and
enhance verbal behaviour of teachers. Emotional Intelligence is one of them. The researcher
felt a dearth in the area of emotional intelligence. The above facts motivated the investigator
to investigate verbal behaviour of teachers in relation emotional intelligence at secondary
level.

The present study was an attempt towards filling up the gap existing in educational
research in India as regards the phenomenon of Emotional Intelligence of teachers and its
implications for verbal behaviour of teachers.

Objectives of the study: The present study aimed at realizing the following objectives:

1. To identify teachers with high emotional intelligence, moderate emotional intelligence and low

emotional intelligence.

2. To study the verbal behaviour of teachers in relation to their Emotional Intelligence.
Significance of the study: The concept of emotional intelligence has raised the issue of how
success might be predicted. Although success may not be optimally predicted by emotional
intelligence alone, the prediction of success was unleashed by the concept of emotional intelligence.
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Although there may seem a bit exaggeration in the tall claim that emotional intelligence is a sure

guarantee for unqualified advantage in life, there is no denying the fact that one's emotional make up
count significantly towards success in life, so emotional intelligence may affect the success of teachers
also.

It is unanimously accepted by eminent scholars and researchers of different fields such as
educationists, sociologists, psychologists, policy makers, politicians, administrators etc. that in our
country there is an unprecedented need for successful teachers to lead the multitudes of school
children and adolescents. Successful teachers can contribute significantly to the process of improving
education. The explosion of knowledge at very fast pace is bringing about economic, social, political
and technological upheaval in the country. These in turn is reflected in the classroom teaching and
necessitate the requirement in the classroom teaching of a competent and effective teacher.

The teacher has a major role in educational development whether he approaches his work
actively or passively. He can influence development adversely by opposing innovations or merely
remaining mute in the face of a growing need for reform. On the other hand he can participate actively
as an initiator himself or on interpreter of the plans devised by others. The lack of professionalism and
supply of poor teachers are the two points effecting he quality of teaching in the country.

The advantage of sharing emotions for both teachers and students is the establishment of a rich
emotional flexibility that allows them to look at one emotional experience. Acknowledging the power
of emotions enables teachers to better transform their relations with their students and to the subject-
matter itself so that they can create emotional connections with student.

Therefore this study is significant because it indicates the relationship of emotional intelligence
with verbal behaviour of teachers.

Method of the study: Present study is descriptive in nature. The researcher is interested in knowing
the influence of the independent variable (emotional intelligence) on the dependent variable (verbal
behaviour of teachers) without necessarily manipulating the independent variables.

For this purpose a number of related research studies conducted, so far, were reviewed by the
investigator and it was found that in most of the research studies of this kind the research have used
the ex-post-facto design. Therefore, the Ex-Post-Facto design was adopted in this study.

Population: Population of the present study consist all secondary teachers teaching in Government
Aided secondary Schools of Meerut District in Uttar Pradesh.

Sampling: The location of the study area was Meerut District. For the purpose of the study the
investigator selected four hundred (400) secondary teachers through purposive random sampling from
various areas/schools of Meerut District.

Tools used: In order to collect relevant data for the fulfillment of the proposed objectives the
following tools were administered by the investigator:

1. Emotional Intelligence Scale (EIS) Anukool Hyde, SanjyotPethe and UpindherDhar

2. Teacher Behaviours Inventory (TBI) Harry G. Murray

Analysis and interpretation of data: After the classification of teachers in terms of their status as
high, moderate and low emotional intelligent teachers in relation to their verbal behaviour was studied
as under the statistical values so obtained are demonstrated in the succeeding tables and graphs.
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Classification of emotional intelligent of teachers at secondary level :

To achieve the objectives, the Classification of the secondary teachers on the basis of
emotional intelligence was needed. The classification of teachers as high, average and low emotionally
intelligent teachers has been taken as per the norms given in the manual of Emotional Intelligent Scale
(E.1.S.). The teachers who attained scores above 85 were considered as high emotionally intelligent
teachers. They were found 110 out of 400. The score obtained by the teachers below 53 were
considered as low emotionally intelligent teachers. They were found 86 out of 400, and the score
obtained by the teachers in between 85-53 were considered as average emotionally intelligent teachers.
They were found 204 out of 400. This classification in terms of statistical values has been displayed in
Table-1 and Graph-1 for more clear presentation.

Status of the high, moderate and low emotional intelligent teachers in relation to their
verbal behaviour scores :
After the classification of teachers as high, average and low emotionally intelligent teachers,

the status of the high, moderate and low emotional intelligent teachers in relation to their verbal
behaviour of teachers was studied.

To amount for the variation exiting between two groups and dispersion within the groups, is of
greater importance. Hence as regard the present study, the mean, and S.D. were computed. The
derived results are presented in the Table-1.

Table-1

Statistical values for high, moderate and low emotional intelligent teachers

S.NO. NAME OF GROUP N MEAN S.D.
1. High Emotional Intelligent teachers 110 256.97 19.91
2. Moderate Emotional Intelligent Teachers 204 247.19 18.76
3 Low Emotional Intelligent teachers 86 237.85 32.61
TOTAL 400

low emotional intelligent teachers to have a diagrammatic depiction has been made as under in the

Graphical representation of the statistical values displayed in Table-1 for high, moderate and

following Graph-1:
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Graph-1

Status of the high, moderate and lowemotional intelligent teachersin relation to their
verbalbehaviour scores

High Emotional Moderate Emotional Low Emotional
Intelligent teachers Intelligent Teachers Intelligent teachers

©“N mMEAN mS.D.

For the sake of comparison between the mean scores of the verbal behaviour of two groups’

i.e. high and low emotional intelligent teachers, t-test was used and the so obtained t-value has been
displayed in the following Table-2:

Table-2
Verbal behaviour scores for high and low emotionalintelligent teachers
S.No. NAME OF GROUP N MEAN S.D. | D.F. ‘v
1. High Emotional Intelligent Teachers 110 256.97 19.91
194 | 4.79**
2. Low Emotional Intelligent Teachers 86 237.85 32.61

**Significant at 0.01 level

The Perusal of Table-2 reveals the value of ‘t” was found to be 4.79 with df 194. This value
was significant at 0.01 level of significance. Thus the null hypothesis “There is no significant
difference in verbal behaviour of teachers between high emotional intelligent teachers and low
emotional intelligent teachers”, was rejected. It may be stated that there exists significant difference
between High and Low Emotional Intelligent Teachers with regard to their Verbal Behaviour.

13



GYAN BHAV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419

VOL.-12 February, 2023 ISSUE- 16
Table-2 also reveals that the mean score of High Emotional Intelligent Teachers is higher than

Low Emotional Intelligent Teachers on Verbal Behaviour. This shows that High Emotional Intelligent

Teachers have significantly high verbal behaviour in comparison to Low Emotional Intelligent
Teachers.

The bar-diagram of the relative comparison of mean scores has been represented in the Graph-
2 which gives more clear view about the relative verbal behaviour of High Emotional Intelligent
teachers and Low Emotional Intelligent Teachers.

Graph-2
Comparison between high and low emotionalintelligent teachers in relation to their verbal
behaviour

256.97

o
3
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>
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Conclusions: On the basis of the analysis and interpretations of the so obtained data it was concluded
that there exists significant difference between High and Low Emotional Intelligent Teachers with
regard to their Verbal Behaviour. High Emotional Intelligent Teachers have significantly high verbal
behaviour in comparison to Low Emotional Intelligent Teachers.It is now well established that
emotional intelligence plays a key role in the process of management of behaviour of an individual in
general and class room verbal behaviour in particular. Therefore the findings of this study are very
important from this view point that if we enhance the emotional intelligence of a teacher the class
room verbal behaviour of teacher improves proportionately. Emotional Intelligence could be increased
or improved by a certain kind of training, so it is proposed that training of improving emotional
intelligence should be the mandatory part of a teacher training curriculum.
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ABSTRACT
The psychology of sport is the scientific study of people and their behaviors in sports contexts

and the practical application of that knowledge. The competition can cause athletes to react both
physically (somatic) and mental (cognitive) in a way that can negatively affect their performance
skills. Stress, excitement, and anxiety are the terms used to describe this condition. We all know
someone who is incredibly bright and, however, it cannot seem like a life together. “We know about
our familiarity with them that they have a good level of superior intelligence, but that does not seem to
be enough to ensure success. In this study the researcher investigated that whether the emotional
intelligence play any role on the competitive stress of athletes or not and on the basis of statistical
analysis of the data so obtained it was found that there exists positive correlation between competitive
stress and emotional intelligence. Therefore it is concluded that the athletes should undergo a kind of
training programme in which a blend of specific training of their specialized sport along with the
skills related to the emotional intelligence must be provided to them.

Introduction: Emotional Intelligence (EI) is a term that has attracted researchers’ attention in the last
decade. Athletes and coaches experience different emotions when they try to reach a high performance
(Chan &Mallett, 2011). The pressure and the subsequent stress and emotions experienced by athletes
are more intense when highly valued goals are at stake.Sports in India go back to antiquity with
references found in the civilization of Vedas and Indus Valley. The archaeological excavations of
Mohenjodaro and Harappa reveal that people delivered to some kind of physical activity and also
played a variety of games with marbles, balls, and dice. Therefore, emotional intelligence could
enhance player-to-player interactions within the team and, consequently, improve team performance.
(Koch et al., 2010). Daniel Goleman claimed it is the best predictor of success in life since it accounts
for 85- 90% of outstanding performance compared to Intelligence Quotient which accounts for 10 30
% (Crabbe, 2007).

A study investigated the effectiveness of EI program on the performances of amateur athletes
from 4 selected sports, which include basketball, handball, volleyball and weightlifting. Results
showed that the amateur athletes from all the sports groups equally utilized and benefited from the
treatment programs (Ajayi, Fatokun 2008). Campbell investigated the relationship between EI and the
experience of psychological distress in Australian high school students by using Kessler Psychological
Distress Scale (Kessler et al., 2003) and Emotional Intelligence self-report questionnaire by Schutte et
al. (1998).There was no direct association between Emotional Intelligence and Psychological distress
(Campbell, Ntobedzi, 2007).

Psychology in Sports Performance and Sports Training: The psychology of sport is the
scientific study of people and their behaviors in sports contexts and the practical application of that
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knowledge. Sports psychologists identify the principles and guidelines that professionals can use to

help adults and children participate and benefit from sports activities and exercises both as a team and
in individual environments. Sports psychologists have two objectives in mind:

A. Understanding how psychological factors affect the physical performance of an individual
B. To understand how participation in sports and exercise affects the psychological development,
health, and well-being of a person.

The psychology of sport is about increasing performance through the management of emotions
and minimizing the psychological effects of injury and poor performance. Some of the most important
skills that are taught are the establishment of objectives, relaxation, visualization, self-production,
consciousness and control, concentration, trust, the use of rituals, attribution training, and
periodization.

The science of sports psychology does end with the athlete on the field of play only. It spill to
other aspects of the competitor ranging from the field of play to his/her domestic activities which in
tum will affect sports performance. Hence it becomes necessary to apply this science of sports to
competitors. However, there have been cases where psychologists and Psychiatrists work with
athletes. The concern has been to make the athlete better.

Competitive Stress: The competition can cause athletes to react both physically (somatic) and
mental (cognitive) in a way that can negatively affect their performance skills. Stress, excitement, and
anxiety are the terms used to describe this condition. The main problem in the competition is to let the
mind work against an individual. One must accept the symptoms of anxiety as part and plot of the
experience of competition; only then the anxiety will begin to facilitate its performance.

Competitive stressors are stressors related directly to the sporting situation the athlete finds
themselves in. Essentially, they are the most obvious stressors and are most directly linked to what
happens during training or in a game.

Common competitive stressors include;

o Injury

o Returning from injury

» Pressures leading up to game day

« Pressures to perform during a big game
« The opposition

o Competition for places

o Issues with form and/or technique

Emotional Intelligence: We all know someone who is incredibly bright and, however, it cannot
seem like a life together. We know about our familiarity with them that they have a good level of
superior intelligence, but that does not seem to be enough to ensure success. And at the same time, we
can probably describe, somehow, so we feel that these people have not been successful. Our
descriptions would include certain traits or behaviors that have nothing to do with intelligence.
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Over time, scientists have begun to study why standard intelligence is not enough to predict

performance in an individual. They have realized that there is another type of intelligence that is not
related to standard cognitive intelligence, it's called emotional intelligence.

Emotional intelligence is the ability to recognize our own feelings and those of others, to motivate
us, and to manage emotions effectively in ourselves and others. Emotional competence is a learned
capacity based on emotional intelligence that contributes to effective performance at work (Steven B
Wolff, 2002).

Importance of Emotions in Sports: As Darwin theorized, researchers have learned that emotions
serve a biological purpose. They indicate when there is something wrong or when our needs are not
fulfilled. When we need something we are not obtaining or that we are not receiving regularly, we will
feel a negative emotion. This could be anger, fear, disappointment, depression, or any other negative
emotion”.

There are social, mental, and even physical consequences of our ability to deal with our
emotions. Since our emotions are a way in which our body can talk to us, we ignore them in our own
danger. Not only will ignore emotions will ensure unhappiness, but it can lead to a physical illness and
even early death. It has been found that not only people have a high level of EI more successful in
their careers, but they are also healthier, happier, and enjoy better relationships with others. Those
with a high level of EI tend to experience a healthy balance of feelings like:Motivated, Social,
Focused, Fulfillment, Mental Peace, Aware, Balanced, Good Self-control, Freedom, Autonomy,
Contentment, Appreciated and Connected.

Purpose of the Study: The Purpose of the study was to investigate the relationship of Competitive
stress with Emotional Intelligence. The targets of the study was to examine whether or not there exists
a relationship between Competitive Stress and Emotional Intelligence; inspect the level of
Competitive Stressand Emotional Intelligence in All India Inter-University Athletics Meet compare
whether there exist mean score variations between Competitive Stress and Emotional Intelligence; and
examine whether or not Competitive Stress predict Emotional Intelligence.

Objectives of The Study: To study the proposed problems the following objective was formulated:

e To know the relationship status of competitive stress and emotional intelligence among inter-
university athletes.

Significance of the Study: It is looking important that when a player has to perform at higher level
he must be trained in all aspects i.e., physical, physiological and psychological. Elite athletes
repeatedly have to perform under high pressure, and it is therefore not surprising that psychological
characteristics often distinguish those successful at the highest standard from their less successful
counterparts. Proof of initial research has supported the relationship between psychological
characteristics and sports performance. Although many studies have been contributed to the
development of training and training programs for athletes but the researcher found a gap that the
study like this had not been studied earlier. Thus, the results of the study shall be immense
significance in the following ways:

This study might be useful to Coaches and Psychologist in sports training, talent identification,
team building and selection of team for national and international tournaments.
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Population of the Study: 204 Universities had been reported and participated in 78th All India
Inter-University Athletics Meet. All Athletes from Uttar Pradesh participated in 78th All India Inter-
University Athletics Meet for Men and Women 2017-18 was considered as population of the study
which was organized at Mangalore University, Andhra Pradesh from 12"December-16" December
2017.

Sample of the Study: Due to the feasibility issue during data collection, finally this research was
conducted on 80 male and 80 female athletes. This sample was randomly selected.

Analysis of data and its interpretation: This chapter discusses the findings and analysis of the
data from questionnaires and physiological test by respondents (Inter-university athletes) in All India
Athletic Championship 2018 held in Mangalore University. The purpose of this study was to establish
relationship between competitive stress, achievement motivation, physiological response and
emotional intelligence

A quantitative investigation using a correlation, t-test employed to determine the relationships
of Competitive Stress, Physiological Response and Motivation was the predictor variables and actual
Emotional Intelligence was used as the criterion variable. The result of this investigative study was a
positive finding, thereby verifying existing studies. The analysis of data as per the said objectives and
hypothesis is mentioned below:

Validation of Hypothesis: Following hypothesis was made by the researcher:

Hypothesis : There is no relation between competition stress and emotional intelligence among inter-
university athletes.

The statistical results have been displayed in the following Tables:

Table-1
Competition stress and emotional intelligence among inter-university athletes
Descriptive Statistics
Mean S.D. N
Competitive stress 22.48 2.71 160
Emotional Intelligence 115.7 11.69 160

Table 1 reveals the Mean and Standard Deviation between competitive stress and Emotional
Intelligence among interuniversity athletes. Mean and standard deviation of competitive stress are
22.48+2.71. Further, the mean and standard deviation of Emotional Intelligence are 115.7+11.69.
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Figure: 1

Mean and standard deviation of competitive stress and emotional intelligence

B competitive stress W Emotional Intelligence

Table- 2

Correlation analysis between competitive stress and emotional intelligence

Emotional Intelligence
Competitive Stress 0.43
N 160
degree of freedom 158
t-statistic 5.99
p-value 0.00

Table 2 reveals the Pearson Correlation (r) between competitive stress and emotional
intelligence among interuniversity athletes. Where the correlation between competitive stress and
emotional Intelligence were r = 0.43 i.e. moderate level of positive relationship between competitive
stress and emotional intelligence and also table 1.1 revels that p-value is < 0.05 we fail to accept the
Null Hypothesis of no correlation between competitive stress and emotional intelligence. There exists

positive correlation between competitive stress and emotional intelligence.
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Figure- 2
Correlation analysis between competitive stress and emotional intelligence
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Conclusions: Based on the above statistical analysis and interpretation of the so obtained data and
the theoretical propositions of the related literature, the researcher drew the following conclusions.

e Relation between competitive stress and emotional intelligence among inter-university

athletes.
= There exists positive correlation between competitive stress and emotional intelligence.

From the above conclusion it is very clear that the emotional intelligence of sports personnel
plays a key role in handling competitive stress for a remarkable performance in their events. It is well
established that the emotional intelligence can be developed with the help of certain kind of training.
Therefore it is concluded that the sports personnel should undergo a kind of training programme in
which a blend of specific training of their specialized sport along with the skills related to the
emotional intelligence must be provided to them.
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wfa ifta faenedl # sraeRa faenfil o fée Suafyr # Anfe ofave |
IRPHIAT HRIT—8 & Aol | 1d BIAT & b UTHIT 3feel & WRBNI JAJar-1d Ua
wafde NT faeneral # sremaRa faenfial o dfére Syafer i ofdv 7= 2

Mypar 7 fFenfea A IrTepR HRe AP a9 ST BT D BRI BT T T
o faeifeed &—

ferd ®U A fUved W I Aferd I |
Stord 9ifére oI & Td & S e a1 |

30



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-12 February, 2023 ISSUE- 16

o Iferdp iRl & HROT I Aferd T4 |
MMHRAD ATPH AARIY I~ BF & BRI I~ AfeTd a1 |
R 7€ & AAIfABR F S~ Af&d a1 |

e w0 I UBST R ST BedhR D HRU I~ Af&H T4 |
T8 B Uf 9 &R UM & HROT Id~ 2Aferh a1 |

SIfeel TRol & FHST § A7 o9 ® HRYT Scd~ ferd a1 |
AE@AIBIE (FH W) B & BRI S0~ A& a9 |

3BT IKIIDRYT G D HIRVT I~ LHerd T |
et # sMfi®d Al & BRI A= AfeTd a9 |

SAYTTD I 3BT AT WBT T BRI B b BRI I~ Iferd d-1d |
fRreor & TP (RIRMATA) & HROT Sca~ Af&d T4 |

AATHA H UeIITd & HRT I~ 2Aferd 99 |

3T ATl & T & HRUT Scd— 3ferd g |

Sfed Arfes= 9 89 & R SO e 919 |

AT BT AGUANT 7 IR UM & DR a4~ 2erdh a9 |
AIAT—ar & AT 9 & SR I~ 2Afdrd a9 |

fenfial & Afée T o1 FH FA Bg GIE —
% 3T H PRARAT AR, SN AHY AR G TN |
% faenfeial &1 Afered O BT FHI—FHT R qR&THA PR |

o faenfeial o ufaRmel & ufd 9T d o |

% faenfeial &1 smalRe\®d masgddRl & ufd Sied TS |

% THI—HY R HAIfafeoadl | uRmel e |

» faenfeial & ufd IUriva THERIHS T, Sic HEhR BT AT BRD |
"TITs'Eb‘Rf H IRl ITTAR [Tl &1 758 I |

R Wzﬁmwwéﬁl

 faenfeial & AeThiel & Ufd S Ted ARG |

% fenffal @1 arfes 1d gorree afe &1 e v |

% FAI—TT WR Il 1 sHifie wrl & gERIMN 9§ AT HRT A |
o faenfeiat & Sfa &1 gar o imax |

o RRreror fafafer & fafderar amax |

o eIl gRT UetuTa f2d FIBR ISP |

> ANfeTH TATT SUTT BRIBN |

o TR ) SfUd ariesig SaN |

Y B g o faenfil & read BRI} |

& FfavTadt § AfeTd STRTwdT TR |
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A fafered

A fheiRraRen # faenffEl o ome i ' o § 1 98 fdar om e,
3Eg iR TATRM ¥ BT g8 e TG # 98 Ol 2| o1 Sa e a-a Wk
DI SIFPR ISP FART fHAT 1 Fepel &, foray faemeil g 3w 7 dern fdersi=
Hell UBR B FDHIT| BTF TG BRI & AP ad R Ud BRI B SIHBI SHPT
IR BRD §H IAD] GoTdlcHd BT Dl AR I DR Fobdl o, [oTqH IAD Jfcr™T
P Hel Td AAY TR SUINT fHar ST A |
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1. MRA (2013), e &1 ARPHR, FoT R TRV FAI IR WRGR, dlegd 0

57, UST F0 : 241—242
2. 99IR U4 Aol (1994), JIgHE WHRAA TC § UISHRI oldal g4 Ufedd [US Wgde
Thel 3 Alerrs, s0SIF Yo Reg, dlegd 0 : 29 (3), UST 50 : 1—26
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HIYI— Rl & Fdgfads TR DI BT FATT

*$fo gremfarg dr
**gyo T IRTATS

MY IR

1o/l @ 19T @1 @l gHrE §5 H Saddidad TR 9% eyl BIva
&/ e o Rreres va oral & Feg qRvqRe 3TBar g & forad § va—gey &l
THIAT el IRT BV VET &/ V-GN & THE H §IF P BN HaGT P WiV GV 3
TgY S Ofid &/ JearEavel W Y Sivi—oid Hg% FHIG & WEE H STl &,
Ao TREE H gis & Erer— e STadaidad GEYI GiEaT 9vRT 8 GTdl 8 SN
ZJIIT JVBNIET, E¥], VIT, IV UV JHTIGT 3] P Saddidad TR B HeTH
W HIGar &/ Ueqgd SEgIT H TG [d9qidecry, T@T% Vq FH TG HElIdeerd]
H GIoETIRG HITqa—IoEidl & Saddidad T B9 & SHelT BT FAT 15T
TIT & 3 EFIT H JUTHE SFET P ST G [ BT GIIT [FAT TIT
&/ =R & WY H FoT 200 HIGA—ETH BT FIT TGN TI5Ie0FH 1G9 aqT
13fer &7 1397 7 & 3T §G SUBYT H Iadgidas THYT FHIT H AT &G
Millard J. Bienvenu Z7v7 f9f5a s=adafdas aaiyor 3?6’77 (Interpersonal Communication
Inventory) @ /87G1 ®YIIY & FIIT 1597 737 &/ T geadl @ Jiigd dYd giaerd
P STV UY HITqd—IeIn) & ST afdad TR BT BT TATIT f5T TT 8 )

HHd UK~ AAYd—{erss, sradafadd TR HIerd |

UKAGT —

Rrero fgartta srafharers ufdar &, oa RReTs (Uwss) dom 8 (Urdsdi) &
7o Ifohar BN B 39 orafear W urgmaai, Rueror fafteit qem wermw amRf
Hewaqul AT 9 € | I8 hefTdhel SUaTRe Faral & A&M—Yad WR 8 R =8
BT, dfed Sidd dF=ll @ MYET WR MRd 81 8, gd oafd siH, $Ierd,
arfglcd, STURT SR R A qeRl Bl GURIHAS Y 91 MBIl © |
foemeral a1 SRl ° 39 Sildd AWl B WUl & folv SR, e 9y, UdTE,
AMadH IR, SAR—TGMd, WR, YI~dl, Bd—41d, Fbd, 98- IT W B BT T T
T dh-d D AN &I Sfifey | Rarar orar 8, o {6 9eN oY 3mavad |
SI0THO AT HHET (2012) F HaATqd—RIeTdhl Bl FRTT DA BT WR 7+ 8 &

*Rrce MweR, Rigmered T, e ge1gr I TIREG Wo S0 FISl IMA<TR, ASWoNS (S0U0), E-mail- govindlbs21@gmail.com,
009532748751
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PHRUT GI0YS0 UGADH B UPh d¥ & I WR &I a9 &)d Ud B: Al &l =eArg
BRIHH ATR [Hd S & ged o, s 9l Rierel § @madqiiys aaar & f[da™
T AR FREU DI & WX OH gg B ST G | g R AT 2020 #
HAYE—T2MeTehl & Y2l B IS URIET0T Toidl gIRT STAITel fR1eTor ffierddr, fawy =
Td FRYUT HIelel TR SMETRT AT GRIET & AegH ¥ Iehe IHIGaRl & a3+ b
S R 9 fem, 1§ FRIN0 IR & KRl B Sl & oy AeceR A fad
S @ 919 Bl T B | 39 I8 g Bl © fh R Rierel @1 sradafads |simer
PIETST BT WR g BIAT 7, SAHT 6707 Hrf W ywrdY ghar 8| Jradafadd IR H
IOl 1A | Uh—GaN & DHRId SIDHR SRS AR B BRI GAE a-id o
OIS Fdbell & | $9d] GRid WIS B8 H SHH 9gHAT BT T SIAd
TH—gER P Y9I, Wiearfed vd URT fhar ST Addr & | sradafdad ARy AMiid
el & ded | Aeagel e e &, 99 aEfed Siias &1 agrar fAerar 7 |

IIT B IGQW | —

> HAqd—TRIerd] & ATadiddd TR HIed Bl eTI BT |

> I3Y HAYa—Rrerhi Ud AT daga—Redl & Sradaidad ARV BIeTe Bl
TR T |

> grIor Yargd—fRierl Ud ee) AdYd—RIefdhl & Ir<Iadfddd HRITI HIe Dbl
TR =T |

» ARG @ & Qargd—ReErdl, I U Wit & Aarge—Rerel Td gy
ST & Hagd—Ried! & rddafdad TRV DI BT EgIT BT |

I BT HihT : —

TR AT AT, [Adfdeerd, Jees: Ud IS9A Arg Aslidencal ¥ URIevRe dargd—Rierew!
(dlov=o ufRrege) a@ Hifd 7 |

ITEIN B IR —

I8 AU qUIHD YDHR BT & |

e o fafr —
S Igu # |aeror fafy w1 gAnT A B

ST —
SR § wd H dEds [dvaldereld, d@ds, Ud SWd 9Ng "elfderedl | giiemRg
Jargd—frerd & |
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=qTeel U9 =Y 7ge fafr —

U ST W oGS [deddeely, dEds, Ud S9N §Wg  Aslideneadl H
URIETOR 200 HaTqd—fRierh =rael & wU H I gU | YT § QY Bl aI
JEER 1Y UfAfy & Srantd a1 Wi H fhar T g 1. AeIfdenerai &1 @A
2. HAYG—RIETh] BT T | YH WR R AEdhd] oGS, [deafdened, dw@s, Ud
Y AHE dI0TS0 HeIfdenerdl &7 Agied og= Ui & I=id ey fafg
gRT 63 Helfdenerdl d 9§ 12 Helfdenedl &I =a= f&har ug fgdy «R R =g
12 HeElfdenedl ¥ Iged og- A & ArgA ¥ 200 Harga—Ruersi, o
A= @ 3MER WR (80 Y Ud 120 HAfzel), Mad WM & MR W (91
TTHIVT TG 109 &) TG S 9¥f & MR WR (77 3MEREG a7, 77 3 fUss!

S Ud 46 (I SAfc)d Aargd—Rierd g T |
T SYBIUT—

U AT H I<Iqdfdde AU HIeA b HUF g Millard J. Bienvenu §RI
fAffa sradafaas sy sﬁﬁ (Interpersonal Communication Inventory) I TN
frar T 7 | sHET R ®wuTR IRt gIRT R T B

Pl T Hhd- g faveiyor : —

TR AT H IdAldkid FRIYU SNl BT URITAT Hargd—{Rerh] IR dHRd
3ifsi &1 Hhed fhar & vd AiReraty fageryor &g ufoerd &1 9arT far T&r 2
IRem —

TR I H A I(ddd FRITT DI & AR IR HAYG—R1eTdhl & Hfererd
&1 fageryor fhar a1 vd gred yRemHl &l A+ difeldl Ud SUesiRg H g9 11
3

ATferehT HE&IT—01
IIIGfIad TG DI B SR IR HATgd—Rrerd! &7 gferera
AdAfTD TR PIETA BT WR Hargd—Rrers gferera
Si 50 25.00
3ired 107 53.50
= 43 21.50
| 200
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0

B3 CRNRK] n o=
IFIdafaRTD YT BT

TUSIRG H&T—01
IRTTATITS TRINYT DI B MR W NAG—ReTdl & UfIed BT IUSING

qIfThT HEIT—01 Ud SUSRINERIEd—01 9 I UeRid 2ar 8 f& 2500 uferd Sagd—Rierst
AT ITd TR BT BT WR Iod, 53.50 UfTerd HATYd—RIeTehl T Idadfddd TR Hlerd
HT ¥R AT Ud 21,50 Ufererad Fargd—fRierd! o radafdad TR BT B WR A 2

aiferepT H&@—02
IRTTATITS TRV DL & MR W JO¥ Aaga—Reres Ta dfgenn Jarga—Rera &1 ufoea

JIdAfaIs TR BRI BT | O Hagd—RmEsd Afge Hargd—Res

wR el gforerT e | ufoed
Siz| 26 32.50 24 20.00
airga 37 46.25 70 58.33
o= 17 21.25 26 21.66
kgl 80 120

70

60 B 6Y Jargd—frerd

" B Al argd—Rers
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20 -~

10 -+

Jargd et o G & girera

g
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IFdafdd HRINI BRI B IUR W Jo¥ Aaqd—REd Td Afeer qarqd—Rere & gl o1
EASCIC]

qIferpT HA=IT—02 U4 TUSINE W&—02 ¥ Ig UeRid Bm © fb 3250 ufowa gow
HAYI—R1eTDl & qdAfdId FIYT BT Bl KR Ied, 46.25 U Yoy HaAgd—RIegdhl o
FAdAfddd AT DI BT WR AT Td 2125 UG Yo¥ Haqa—fRierh] &1 srIadfddd
YT PP BT WR 1 8, Safd 20,00 URTerd AT Adya—Rierdl o1 srddafdded FRyo
DI BT WR Iod, 5833 UfTed AlZSAT Hard—RIeTh] BT ITadfdid FRIT HIeTe Bl TR AT
Td 21.66 Uferd Al Hargd—Rrerdl &1 sradafadd RN BN B TR T 2 |

aferdT A=IT—03
IIdafds HRINY BRI & MR W MV Hargd—Rierd 1d a8d Hargd—Rers! &1 gfaed
IIdAfdad RN BIEA Bl YTIOT HaATgd—RIED eV WAYd WE—REs
R e wfrera =T i
Sigl 18 19.78 32 29.35
SIS 54 59.34 53 48.62
= 19 20.87 24 22.02
g 91 109

70

m IO Hargd R
B 3EY Hargd—Riers

60

50

40

30

20 |

10

Jargd et @ Gear &1 ufoera

3 g
IFFIIAfdTD TN PIITe

TUGIRRIHET—03

ITTAITS FRINYT BT B MR W IO AaTgd—Rierd 76 e Hargd—Rerst @ ufrea &1
TUSING

qIfereT HAEIT—03 Ud W&A—03 W I8 UGRid BIaT © fob 19.78 wfcrerd AVl Hargd—{Rrersdi &1
IAdATITSH TR DINTA BT VR Ied, 59.34 Ul UTHIVT HATYI—TRIeTehl &I ddafdad TR
DI BT WR AT UG 20.87 UG YT HaTd—RIeTh] HT Iadfdkids TRV Bl Bl KR
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=1 &, Safds 20.35 Ufcrera erE’l HaTqa—fRieThi &1 qaaiddd TR DI BT TR Iod, 48.62

fcrerd ereyl HaTgd—Rierdl ®T AIaAfddd TR DT BT WR A Td 22,02 e e
HATgd— et @1 sradafaded TR BRI & wWR 7 2 |

ArferdT T&IT—04

IIIAFID T DA D AR R IAREE T, 30 e wifa @ ggfaa ofa &
Haga—Rerst & 77 i

SR ERIESEARGE ) IR 9T & I e wfd & e ot &
DIYA BT TR HaTga— s GEIPGE NG Hargd—Rers
Siz 19 24.67 19 24.67 12 26.08
Gﬁ'\':lﬁ 45 58.44 41 53.24 21 45.65
ﬁ":f 13 16.88 17 22.07 13 28.26
B 77 77 46
K TRl < R

60

B3 fUssl ot & wargd e

50

(e Sfa & Aargd e

et

o IrIdafdas TRINTT BT

40

30

20 |

10

Jarqd e & der &1 yfoera

TUSITRRIERT—04

IIIAITD TR DA D FER R ARG T, 37 s w1fa @ gy o &
Haga— T & 77 YRied &1 qvssRd

qIfCTT WAT—04 Td SUSIHNG AIT—04 A I8 UGRId BT 2 b 24.67 UG MR a7 &
ARl & ddafdad TV DRIA & WR Iod, 5844 TR SAREG o &
AAYI—{Rerpl BT r<Iadfdad ARNU DI b WR AEd U9 16.88 Ufwd FREM aFf &
AAYI—{R1eTpl BT Il FIYT DI BT WR =1 8, qAT 24.67 URed 3= fUsS Sifa &
HAYI—RIeTDh BT FqaAfddd TGV HIed I WR Iod, 5324 Ufed g fUws! ofd &
AAYI—RIeTdl B Aqadfddd TV DI BT WR G UG 2207 Ulded 3= el Ifa &
AYe—{R1eTbl BT Tqdfdid TG Bl Bl WR 7+ 8, Sdfds 26.08 Ufawra ggfaa Srfd &
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HAYI—RIeAD] BT TdAfddd TG BIYA b1 KR Fod, 4565 U YT ofd &
HAYG— el BT FTdfIId ARINUT HIPTl BT WR SIFd dT 28.26 U I Sfa &
Aarqd—RNerpt BT rTafadd TRV BTl & R 14 7 |

fArepy—

1. JIRFHR Hargd—ReTdi & Fradafadd TRV SN & R AT I 1Y |

2. HAfEAT Harqd—Riersd! @ o1 H AfAhaR GOy HAYd—RIerehl & Aqadfddd TV DI B
R 3= IR Y |

3. IV Jaga—Rierdl B o1 H Afdhar el Hagd—Riefdl & sradafdded AN DI
® WR 3o U Y|

4. IEREM o Td o= fUBS) oNfd & Aaqa—Riedl @ o H IffedR ggfad afa &
AAYI—RIeTd! & rTdAfddd TRV HIY & W S YR Y |

5. JAHR SARMRA a7 Ud o= fUsS Wi & Hargd—Riedl & raadfddd TR SR &
R 3I9d U Y |

=T —

T AT H B AR HATYd—RIeADh] HT i TRV BT Pl WR 3IFd Urad
831 IP. Tripathi& T. Malik (2021)7 SzecR A fdeTerdl & BIE BT FHRIHAD gl R FY
R B BT R NAT Bl 2| 399 GuR & forq argd—Rrerat o ger fRueror grr fafa=
RIeToT Dol BT R BT S, GHE o, G, dre—fdare, yRerei, wmer gfeifar ua
ARG TSI S BRIBHI BT AT fBAT SRy | | H Jaqd—Rierd! & Jfdda e
Td TG DR & I~ v (99 YRV A1 SR, WRER Jh—fadqe, dare, |fhd G-, gl
I IR BT FHSHET Ud XIHATHSD /THATT AT hl WIBR  HRAT AMfe d1dT Ty
HAYI—fRrerpl & Sradfdad TRV B & WR P Ied [HaT S AHhT 2 |

AigST Hargd—RIerh] B T H JMhdR G2 HaTyd—fRIerehl BT srdafddd ARV BHIerdd
P WX ST URT TAT| P. Tripathi& T. Malik (2021)7 STk dafde faemer™l @ &l &
AHRIAD g R TG DI & AL ARl BT FegA fhar IR urr {6 Afzem sl a1 e
H 3B Iy BIEl I AR BN BT WR I BIAT & | $HBI GRU I8 8l Fhdl & fb AR
FAG JOY UG FHTST HMT SIdl 2| gou bl BR, URAR, Ure-usi, fAE—wedl, aAfafrl ud
WIS & 3 ARl A He—geM, ¥R |dle, do—fdded Yd AMISeh Ag9Iiar anfe & foy
R FHY FAdT & 98 W[Wad wU W Ul a1 Bl GERl & AHET gedT ¥ ¥Wd ©, Rrad IaH
AMIRTHAT & o1 eI 810 8 | WReR 91qdid Ud Hare | AMITd arweli § URgdr Sl € U
Ffaaat @ 9ra afrear gedt 8, SR sradafads w1 ggg 8 2|

ITAOT HATYE—RieThl BT T W SOHdR W HAqd—RIedl BT IaAdRID Y]
PIIA BT WX 3o URIT| V.Balakrishnan & A. Anbuthasan (2016) = RiegTal & dfve Rbed’ &1
SAD WFERET & G H g fhar iR urm 6 umior Rierdl @ emenm wed Rl #
Team-building skill BT WX ARG ©U F Sod YT AT 8, SHBT R Ig & AHhdT & & I
Jargd—Rerdt B TF—uFer, FoiE, R, amifors Jodl onfe & yata Suyeterdr ekt & | e
g fererll ¥R R uedaR fHhamell gRT yvdl S8 =g faRy SR fAddr © | @ed e
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Rieor Hel fdda e vd radafdaed GV HIRd Bl TG B3 oq a9y uiRreror &

ST &, Ot o 98t Hargd—fRrera B SrireIfYs Ut BT § |

IARIET v Td o fUwsl fa & Hargd—Rietd! ol Joir | Jffdehdr ggfaa S &
HATgd—R1eT! BT A<TaAfdTD TR DA P VR Sed © | SHBT T™Ad: HROT Ig 8 Gl ©
& ggfaa i & Hargd—Rieredl & YR Afdg™ gRT AedfOrs |werall § udel qur WReN
AIBRAT B JARET0T BT UGl BT TAT & | JAa ST & Hargd—R1erdbl dl ARBR gRT b
DI B Giaer, Mged SR B eI Td qAied Bragicddl <1 S X8l o, [T o srgfad
S & Hargd—Rierh! I AT 81 & | ARSI Sd S & B Uels v el H & o,
IR SN BRI B U @ a1 e ReIfa Aoiga o off | 31 fR—R FA § S
HeDIUA], QIATET Td WeWd Bl Sk < &l 81 9 Fae d 9l Ul & BEl & W e,
TH—IdD B, AIATA BRI F SDb A H Sa—rd Bl AT TR—R A 8T I8 § el
GopTd, X, 3151 3ffQ Bl BIShR YA SIId & Hargd—{RMerdh] & Aqdaldad TV Hlerel
YR &1 &0 © |
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BLISS: AUTHENTIC HAPPINESS

*Ms. Shashikala Chauhan
** Prof. Reena Agarwal

ABSTRACT
Human life is very complex as every human being has unique identity due to different nature, but
one thing common in all human being is the motive of all action, the happiness. The purpose of this
study is to understand authentic happiness i.e.,its meaning, how it evolved and how we can learn &
teach happiness in general school classroom. The significance of this study is that, it will present the
clear picture of all the synonym words of happiness and clearly specify how one differs from other and
how changes happened in societies and culture affected its meaning and interpretation. To discuss this
paper systematically four research questions are addressed. First, what is happiness in general
meaning? Second; why and how with the passage of time meaning and interpretation of happiness has
changed? Third, what authentic Happiness is? And how does it differ from others related terms?

Fourth, How Education and authentic happiness relates?

1. Introduction :

Happiness was a matter of concern for human of all time and in present it’s become more
important than ever. It was another thing, that people of early period did not specifically use the term
happiness to talk about it but, at different places, in different time, different words have been used to
denote the happiness; like Bliss, eudemonia, quality of life, good life, well-being, psychological well-
being, subjective well-being, contentment, satisfaction, flourishing, optimal functioning, and health
and life-satisfaction etc. Around the world over a time happiness is defined by various religious gurus,
philosophers, psychologist, sociologist, and economist; which did not only change the words to
indicate their happiness but, also its meaning and interpretation. So whenever try to know what
happiness is? Use of Lots of words around the world to define happiness confuses us as Jayawickreme
et al. (2012b) clears it, increased researches in happiness area, have also increased confusion. Diener
(1984) Suardi; Costa, Sotgiu, & Cauda, (2016), accepted that the use of word happiness in daily
discourse is confusing while Jayawickreme, Forgeard & Seligman (2012b) says that particularly
psychologists have lack of clarity over the use of terms like happiness, quality of life, well-being etc.
In Zhou (2013) words, researchers are not agreed-upon definition of happiness while Shine & Johnson
(1978) says although everyone is sure that happiness is desirable, but no one know exactly what it is or
how it can be achieved. These are the basic issues that give rise to this problem, to study.

2. Review of literature :

Shine, & Johnson, (1978) tried to clarify the meaning of 'happiness’ & its proper use in scholarly
research, Diener, (1984) reviewed the literature of well-being; Diener, et al. (1999) reviewed several
major theoretical approaches to well-being & clarify demographic correlates of subjective well being
(SWB); Bremner, (2011) enquired the history of happiness and need of theories of happiness,
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philosophical background of happiness; Jayawickreme et al. (2012b) analyzed well-being according

theories of: “Liking”, “Wanting” and “Needing”, discuss the major theories of happiness & well-being
currently prevalent in psychology and in economics; Jashanloo, (2014) reviewed the western and
eastern conceptualization of happiness; Diener, & Scollon, (2014), what, why, when and how teach of
science of well being; Lee, (2020) explored the happiness principles and thoughts of Buddha and

Laozi; Egbekpalu, (2021) Aristotelian Concept of Happiness (Eudaimonia).

The review makes it clear that these studies tried their best to describe happiness from different
perspective (philosophical, psychological, sociological and economic) by using different words and
developed new theories. Many studies have discussed, that the use of various alternatives or synonym
words to happiness is puzzling, but rare studies tried to solve this ambiguity. Rare researches
discussed why and how various happiness terms evolved? But neither a single study had
comparatively or separately discussed all the alternative words to happiness nor discussed which term
is best and authentic to define happiness that could be accepted universally. Use of 'life-satisfaction’,
‘happiness', ‘well-being', and 'subjective well-being' alternatively by Veenhoven, 1997; Diener, 1984;
Suardi, Costa, Sotgiu, & Cauda, 2016; De Neve, et al. 2013; Diener & Scollon, 2014; and Ryff, &
Keyes, 1995 more confuses. So, this study is just a step to answer all these questions. To discuss this
paper systematically four research questions have been addressed. First, what is happiness in general
terms? Second; why and how with the passage of time meaning and interpretation of happiness has
changed? Third, what authentic Happiness is? And how does it differ from others related terms?
Fourth, How Education and authentic happiness relates?

3. General meaning of happiness :

Having fun with friends, spending good time with family, doing things what like, getting
achievement or appreciation, new technological and scientific inventions, behinds all these actions one
thing common that is Happiness. The ultimate purpose of each action of an individual is just to attain
happiness and in this way, meaning of happiness varies from person to person. But does it really
authentic happiness? Chekola, (1974) considered that some words like ‘happy’, ‘happily’ and
‘happiness’ in ordinary language are look similar but different in its use like, ‘Happy’ is a state of
consciousness, feeling or glad and sometimes also use to indicate mood while ‘happily’ indicates to a
particular behavior and “happiness is an activity of soul in conformity with virtue”. Happiness is used
to indicate long term feeling and emotions which are mostly related to the people’s whole life or part
and not relate to particular moment like feeling of joy on eating favorite food. In other words we
should also do not consider the feeling happy and being happy same because both are different in the
same way as happy person and happy life is. Feeling happy is same as a happy person both indicates
momentary happiness or happiness of short duration. Epicurus (2020) defined happiness as a pleasure,
“the absence of pain in the body and of trouble in the soul” they recommended people to seek
friendship, live simple & virtuous life, use of wisdom, sober reasoning and avoid those beliefs that
confuses soul, to get happiness. Shine & Johnson, (1978) “Happiness is primarily a product of the
positive assessment of life situation and the favorable comparison of these life situations with those of
others and the past”. The Triad of Happiness, a scientifically designed happiness course by Agrahar
Nagraj (1999, as cited in SCERT, Delhi, 2019) discussed three kinds of happiness first, momentary
receives from senses; second deeper happiness receives from relationship; while the third sustainable
happiness is get by learning and awareness.

4. How and why meaning and interpretation of happiness has changed?
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4.1 Early religious evolution of happiness :

From very early there has been someone or the other in the world, who taught people the important
things of life. Religion comes first in this list, which has worked to guide the people. It was first the
Religion and religious gurus around the world which guided people on various topics such as to
differentiate between right and wrong, right way of living and purpose of life etc. One proof of all
these can be seen in ancient religious literature of India like Upanishad, Bhagavad Geeta. These
ancient literatures of India guide general public at every step of life for almost everything and
happiness is one of them. Chandogya Upanishad Verse, 7.23.1 (www.wisdomlib.org, 2019); Taittiriya
Upanishad sloka 2.8.1-4 (Taittiriya Upanishad-Hinduism Made Simple, n.d.) and Bhagavad Gita
Chapter 1l, Verse 7 & Chapter 18, Verse 36, 37, 38, 39 (Mukundananda, n.d.) talks about what
happiness is? How it can be achieved In these literatures particularly, Ananda & sukh words have been
used in reference to happiness. Ananda (Bliss) is the highest level of happiness. In the Bhagavad Gita
(Chapter 18, Verse 36), Krishna has talked about three kinds of happiness; first, Tamasic sukh or
slothful happiness; second, Rajasik sukh or result-oriented happiness and third, Satvik sukh or pure
happiness. Bhagavad Gita (Chapter 18, Verse 37) has considered satvik sukh as the highest level of
happiness which looks like poison at the beginning as it require to follow disciplined life and
knowledge of pure-self but become nectar at the end. These literatures believe that by birth human
have trait of bliss, it’s not a quality or skill that need to learn or attain, it is the core of personality,
basic nature as Veeraiah (2015) clarifies “You are the very embodiment of bliss”. Knowing one’s
inner potentialities, capacities and abilities and attaining perfection in it, is Bliss; as Krishananda
(1972, as cited in Veeraiah, 2015) wrote “absolute being is the highest perfection and this perfection is
only Bliss”. Bliss is a state of SatChitAnanda; Sat is a pure being without desire; Chit is a
consciousness, being aware of self-actions and its effect; and Ananda (bliss), is a feeling that is
enjoyed by a pure and conscious being.

Second very popular ancient India spiritual guru who taught people lesson of happiness and
who founded the Buddhism, is Gautam Buddha (around 480 BCE - c. 400 BCE). For Buddha
happiness means good life, which can be attain by understanding the root causes of suffering, and
following the “Middle Path” (avoiding extremes, specially self indulgence and self-torture)
(Alexander et al., 2021). Buddha taught people the four noble truth of human life first, life is full of
suffering, (dukkha); there is cause behind these sufferings (Dukh samudaya); it’s possible to end
(nirodha) these sufferings, and the way is Noble Eightfold Path. The Noble Eightfold Path as
advocated by Buddha consists of eight practices: right views, right resolve/aspiration, right speech,
right action/conduct, right livelihood, right effort, right mindfulness, and right meditative. By
following the Noble Eightfold not only the desire or craving that is the main cause of suffering but
also “the three unwholesome roots” the three poisons”- raga (greed, avarice, sensual attachment),
dvesha (aversion, anger, hatred), and moha (ignorance, stupidity, delusion) extinguish and peace of
mind, the true happiness (nirvana or nibbana) attained (Lee, 2020).

4.2 Philosophical evolution of Happiness :

After Religion and religious gurus happiness was discussed by the philosophers because after religion
these intellects studied the world around them question everything to know the reality and tried to
guide people by his knowledge. They played the same role as earlier religion played. Among all the
philosophers’ views of happiness Aristotle’s Eudaimonia concept of life which was later used as
happiness is the most discussed in happiness literature. The term eudaimonia was used in ancient
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Greece and popularized by Avristotle in the 4™ century BC in his essay called Nicomachean Ethics

(Huta, 2013). This term is used by Aristotle in reference to leading a moral and a virtuous life, but by
this he did not mean that virtuous leads to feeling of joy rather he prescribed it as a basic standard
against which individuals life can be judge as good or bad. Such virtues include bravery, equity,
sobriety, kindness, and wisdom (Shine, & Johnson, 1978). In Aristotle’s views every human action is
finally directed to attainment of happiness and in this way it is the ultimate aim of human life but this
happiness is far from instant gratification or pleasure movement. Aristotle pursuit of happiness,
presupposes that the inner drive of an individual continuously drive for good and moral character. The
motive of human life is not just to live but to live well and attain perfection, in this way achieving
happiness is not a momentary or short time goal but a lifetime Endeavour, denoted as good life
(Egbekpalu, 2021). In modern time eudaimonia is not preferred to use in reference to happiness;
instead it is a desirable criterion, judged from a particular value framework (Diener, 1984).

4.3 Psychological Evolution of Happiness :

Basically empirical research on happiness began in the 1960 with Gurin’s survey of the American
population and evolved in the 2000s with the inception of Positive Psychology (Suardi et al. 2016).
This shift was the result of two things first, the overwhelming focus of psychology on negative states
(Joshanloo, 2014) and second, the belief that social indicators that was earlier used by philosophers are
alone unable to define quality of life as people react differently to the same circumstances and evaluate
things and conditions on the basis of their unique experiences, values and expectations (Diener, et al.
1999) When, happiness become subject of psychology or positive psychology new words like well-
being, subjective well-being, and psychological well-being evolved.

4.3.1 Well-being :

Abdullah, (2016) “high level of well-being means in some sense the individual or group's experience
is positive, while low well-being is associated with negative happenings”. Traditionally two widely
accepted analysis of well-being is eudaimonic and hedonic, being apposite to each other in quality and
construct both together completely measures the well-being. Eudaimonia is here same as Aristotle
defined represents virtues, skills, and positive functioning while apposite to this hedonic refers to
pleasure or positive feeling (Jashanloo, 2014). Anyone high in both eudaimonia and hedonia has high
level of well-being (Huta, & Ryan, 2010). With these two components well-being is much analyzed
and interpreted. Latter, Gallagher, et al., (2009) presented second order construct of well-being in
which along with hedonic and eudaimonic they introduced third component that is social well-being.
This triangle in many ways completes the well-being measurement by considering individual internal
(eudaimonic), external (hedonic) and societal (social well-being) element of well-being.

4.3.2 Subjective well-being :

Diener & Scolon (2014) “Subjective well-being (SWB) refers to people’s evaluations of their lives—
how they appraise their lives in thoughts and feelings”. This evaluation or appraisal may be in respect
of current situations or in long term perspective. Further Diener & Scolon (2014) explains that as
meaning of happiness varies from person to person so most often people prefer to use subjective well-
being (a scientific term for happiness) to indicate their happiness. The concept of subjective well-
being to measure the happiness is not new as Marcus Aurelius words “no man is happy who does not
think himself so” clear it (as cited in Diener, 1984). Diener, (1984), has mentioned three hallmark of
subjective well-being- first it is subjective, as chosen criterion of assessment depends on the individual
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choice, second, it includes positive measures, third, includes a global assessment of all the aspects of

person’s life & this judgment should be integration of person’s all life. Jayawickreme et al. (2012b)
called it hedonic psychology measures. Andrews and Withey (1976) have found three general
components of subjective well-being: Life Satisfaction judgment, Positive affect and Negative affect.

4.3.3 Psychological Well-being :

Bradburn, (1969) “person’s position on the dimension of psychological well-being is seen as a
resultant of the individual position on two independent dimensions-one of positive affect and the other
of negative affect”. As per this model individual's subjective well-being lies on the extent to which
positive affect excess over negative affect and vice-versa. So, basically in many ways this model looks
similar to old pleasure-pain or utility model. Ryff & Keyes, (1995) presented theoretical model of
psychological well-being which includes 6 different dimensions of wellness (Autonomy,
Environmental Mastery, Personal Growth, Positive Relations With Others, Purpose in Life, Self-
Acceptance). Huppert, (2009) defined it as “the combination of feeling good and functioning
effectively”. Huppert, positive affect concept is much broader as it did not only include the positive
emotions and contentment but also emotions like interest, engagement, confidence, and affection. The
concept of functioning effectively is some or other way looks similar to eudaimonia as it covers
development of one’s potential, sense of control over one’s action and activities, having a sense of
purpose and positive relationships.

After psychologist, social scientists came in action and presented relative concept of happiness and
said that happiness is a relative to the culture in which they functions and relative to their personal life
history (Shine & Johnson, 1978). Currently the issue of happiness is emerging in medical research as
well (Veenhoven, 1997).

5. Authentic Happiness :

Happiness has come a long way since its inception, from earlier religious and philosophical
conception of happiness which focused on, well-being, welfare, flourishing, self-perfection or living a
good life and use the happiness in developing a theory of obligation as Feldman, (2021) said “Happy
life” in philosopher’s terms refers to “good life, life high in welfare and prudential value”. They don’t
considered happiness outside the individual, in material things (sensual pleasure) and even don’t
ignore the society while discussing the individual happiness. Religious and philosophical happiness
concepts are much individualistic as achieving self-perfection with continuous right and moral efforts
is the core. Happiness focus of which was virtuous and moral life when become a subject of
psychology evolved new confusing words like well-being, subjective well-being, and psychological
well-being. These terms are very confusing in their meaning and construct. Well-being basically
covers two components eudaimonia and hedonic. It is much nearer to Aristotle’s eudaimonia and Bliss
concept of happiness as these terms do not only focus on fulfillment of individual’s basic pleasure
need but also equally focuses on individual self actualization, self-perfection, with having moral and
virtuous living. The Subjective well-being is quite different from other two as it include self-
evaluation of their life on own chosen criterion. With this the normative happiness measurement
shifted to subjective or self- assessment happiness. Diener & Scolon (2014) subjective well-being
cannot be culture free as criterion of self-assessment varies from culture to culture. Criticizing the
psychological perspective of happiness, Daniel Haybron points out that if happiness is being a purely
psychological affair, then it could not be more than “smiley-face” (as cited in Bremner, 2011).
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Bremner, (2011) was only a researcher who openly criticized the use of alternative or synonym words

of psychology and social sciences to define happiness, as he considered happiness purely a
philosophical subject that helpful to distinguish between happiness, on the one hand and well-being or
welfare on the other. Shine & Johnson, (1978) while criticizing the social scientist says that they
mistakenly identified happiness with feeling of pleasure.

Bliss (Anand or Satvik Sukh) is an authentic happiness. It is a state where an individual have no
desire, attained self-perfection, self-conscious. Before reaching this stage an individual passes through
two stages Tamsic Sukh and Rajasik Sukh. Without passing through these two stages reaching to Bliss
IS unexpected as only passing through these stages understanding and experience of true and authentic
happiness realized. So basically Bliss indicates to the authentic happiness, it is other thing, it is not
empirically tested and used as descriptive and normative form.

6. Education and authentic happiness (Bliss or Ananda) :

Teaching and learning are two important aspects of human life that continue throughout the life.
Teaching and learning are not limited to schools, but schools were established to systematise and
simplify this. Today, the gap that exists between education and society has become more wide; if we
see it through Gandhiji's educational point of view, "By education | mean an all-round drawing out of
the best in the child and man—body, mind, and spirit." Today's education is mostly mind-centered as
it just promoting cramming among student. It focuses little on the body while fully ignoring the heart
(spirit). The generation prepared by this education is heartless and poor in physique and is suffering
from anxiety and depression. Happiness (Bliss or Ananda) can be considered a part of the heart; it can
be nurtured if students learn and understand the concept of authentic happiness well. It is urgently
needed to introduce authentic happiness (bliss or ananda) education, especially at the secondary and
senior secondary levels, as this is the turning point of every individual's life. As happiness is currently
the dominant interest area of positive psychology, it has given numerous suggestions for teaching
happiness or flourishing in the general classroom through positive education. Bliss or anand (authentic
happiness) can also be teach in a general classroom or school setting; It is another thing that
previously it has not been taught. Basically, two approaches of teaching well-being, explicit and
implicit, can also be applied to teach the concept of bliss. In explicit (formal) teaching, students attend
regular, timetabled lessons (Norrish et al., 2013), while in implicit (informal) teaching, it is indirectly
part of all activities like assemblies, chapel services, projects, workshops, etc. (Norrish et al., 2013).
Teacher pedagogy can facilitate learning happiness if exploration, reflection, group discussion, and
mindfulness practises are used by them (Au & Kennedy, 2018). There is a very popular cyclical
process whole-school approach (Hoare, Bott & Robinson, 2017) used in positive psychology to teach
flourishing. It includes basically four processes: learn it, live it, teach it, and embed it. it can also be
applied to teach authentic happiness. Once Authentic happiness is being part of students' daily routine,
it will not be far to attain Ravindranath Tagor's educational idea "Education means enabling the mind
to find out that ultimate truth which emancipates us from the bondage of dust and gives us wealth not
of things but of inner light, not of power but of love”.

7. Limitations of the study :

This study have some limitations; first, while discussing the religion concept of authentic happiness
researcher covered only Indian religious concept and second, this study has discussed only the
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religious, philosophical and psychological evolution of happiness in details and do not discuss

sociological and economic evolution of happiness. In terms of how education and authentic happiness
relates, only Indian classroom context considered.

Conclusion :

Happiness, bliss, eudaimonia, and good life are broader concept and a lifelong endeavor. Whatever
psychologist, sociologist or economist considered for defining happiness is just one of the components
or dimension of the happiness which is easy to assess but it’s not the complete measurement of
happiness. In present time, doctrines and practices of Buddhism has not only been accepted by east
and west world but also it influenced the development of modern psychology practice of mindfulness
based modalities, some forms of modern psychoanalysis and psychotherapy (Lee, 2020). So, if this
can happen with one old philosophical or religious thought of happiness than why can't with other
similar thought like Bliss (Aanand) and Eudaimonia. So, in this context Bliss (Aanand) and
eudaimonia are authentic terms to define happiness. We just need to test and establish its authenticity.
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