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EQUITY AND INCLUSION OF CHILDREN BELONGING TO OTHER
BACKWARD CLASSES IN SCHOOL EDUCATION: AN ANALYSIS FROM
RIGHT-BASED SOCIO-CULTURAL APPROACH

*Prof. (DR.) Vinay Kumar Singh

Abstract

The constitutional obligations of an equitable, inclusive, and plural society is guiding the Indian
education system to be equitable and inclusive in nature. The National Education Policy, 2020 has a vision
of transforming India by providing high-quality equitable and inclusive education to ensure that all
students with diverse learning needs are able to thrive in the education system with equal learning
opportunities in an inclusive environment to realize their full potentials. In this article, an analytical view
on education of children belonging to the other backward classes has been presented from different
dimensions such as the legal status, policy perspectives, literacy rate, evaluative ingredients, supportive
schemes etc to mark upon the steps ahead towards providing and sustaining high quality of education to

these group of students from foundational stage of learning up to secondary stage of school education.

Keywords: Equity, Inclusion, Inclusive Education, Socio-Economically Disadvantaged Groups, Other

Backward Classes, School Education.

Perspectives

India is a diverse pluralistic society comprising of multilingual and multicultural people across
the varied regions and geographies. People have diversity in terms of their traditions and belief system,
ways of life, understanding of social relationships, languages, physical appearances, abilities and many
other aspects. In a country with a significantly diverse population, it is important for bridging the social
category gaps through educational interventions and supportive measures that value diversity and
enable all children to experience success, dignity and confidence to learn. Communities that have been
historically marginalized in India, and continue to face oppression and social, economic and educational
isolation, but do not fall into the Scheduled Castes or Scheduled Tribes list, fall into the Other Backward
Classes category.

Other Backward Classes in Policies and legal instruments
The National Education Policy 2020 have included Other Backward Classes (OBCs) along
with Scheduled Castes, Scheduled Tribes and minorities under the socio-cultural identities, a sub-

category of the Socio-Economically Disadvantaged Groups (SEDGs) (NEP 2020, para 6.2).
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The Right of Children to Free and Compulsory Education (Amendment) Act, 2012 has also
included the Socially and Educationally Backward Classes under the category of Disadvantaged
groups. Backward Classes vide Article 340(1), 342(A), 15(4), 16(4) of the Constitution, OBCs have
been recognized, contrary to popular misconception that only Scheduled Castes (SCs) and Scheduled
Tribes (STs) are constitutionally recognized. They were provided certain special measures including
reservation even before Independence in Princely States and Presidencies of peninsular India
(Kolhapur by its Maharaja in 1902; Mysore by its Maharaja in May, 1921 based on Chief Justice
Miller Committee’s Report; Madras Presidency in September, 1921; Bombay Presidency in 1928;
Travancore by its Maharaja 1935 and Cochin by its Maharaja in 1936). After Independence, some
North Indian States gradually joined this process. Other States and the Centre came last. But, there has
been little effort to take a comprehensive view of the economic, educational and other issues of the

OBCs and resolve them.

Article 340 gives the President the power to constitute a committee to investigate the
conditions of backward classes in India and recommend measures for their welfare, upliftment, and
development. The Mandal Commission was constituted in 1978, under Article 340 of the Constitution, to
identify backward communities in India and recommend policy initiatives for their upliftment and
welfare. The Commission listed 11 criteria, falling under social, economic, and educational categories, to
identify and classify communities as Backward Classes. Based on the criteria it had set out to measure
backwardness, it estimated that nearly 52% of India’s population fell under the Other Backward Class
category. To ensure that OBCs had adequate representation and opportunities to participate in the
governance of the country, it recommended 27% seat reservations for OBCs, in addition to the existing
seat reservations for SCs and STs, in educational institutions and avenues of public employment. The
National Commission for Backward Classes places Backward Classes within the expression of the term
“Scheduled Castes.” The National Commission for Backward Classes is also tasked with maintaining and
updating the state-wise list of Other Backward Classes, based on these criteria, and upon notification by
the President. Articles 15 and 16 of the Constitution which are applicable to members of Scheduled Caste

communities, apply to members of the Other Backward Class communities as well.
Other Backward Classes: Castes and Communities

Other Backward Classes (OBCs)include castes or communities that are considered to be educationally
and economically backward and approximately a quarter of the OBC population lives in rural areas as
small and marginal farmers, agricultural labour and other subsidiary occupational groups. (NITI Aayog,

2017, para 22.60). In the caste order of Indian society, OBCs consisted of :

@) Castes of Mendicants, SafaiKarmachari, and Nomadic, Semi-Nomadic and VimuktaJati

Castes., who are not included among SCs
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(b)(i) Castes of Traditional Artisans (castes of weavers, blacksmiths, potters, carpenters etc.) and

Acrtisanal Producers (castes of fisher people, stone-cutters, earth workers, oil-pressers etc.). This is the
largest sub-category of OBCs. They have no or little assets but have skills. Those skills have become
outdated on account of lack of technological upgradation and other support. They can be designated as
the Most Backward castes (AtyantPichade) of the OBCs.

(b)(i1) Pastoral Castes and Castes Providing Various Services like hair-cutting and washing of clothes
(washermen castes are SCs having been subjected to “Untouchability” in North India and East India,
and OBCs in South India and in West India where they were not subjected to “Untouchability”. These
are generally at par with artisan castes and would also mostly come under the sub-category of the
Most Backward Castes (Atyant Pichade) castes of the OBCs.

(c) Castes of Tenant farmers: Many of today’s tenant farmers are from weaker OBCs. They can be
designated as the More Backward (Adhik Pichade) castes of OBCs. Examples are the Bataidars or

sharecroppers of Bihar.

(d) Castes of Landowning Peasants :This constitutes a large category of OBCs. They have the
advantage of possessing agricultural land and related skills, which are not fully developed. While
most of the peasant castes are included in the list of OBCs, there are peasant castes who have in
historical times emerged out of social backwardness, i.e., low status in the caste society, and thus risen

above the Line of Social Backwardness.

A large proportion of the OBCs are dependent on their traditional occupations like fishing, a
variety of traditional productive industries and of services and so on. While, on one hand, the doors
of access to other occupations of their individual choice have been barred to them, on the other hand,
opportunities and incomes in the traditional occupations, to which they are largely confined, are also
being threatened and truncated by the organized market and through denial of access to Relevant
Technology and to finance and credit. Many of them have consequently been pushed into agricultural
wage-labour and otherlabour work (while more than 85% of Labourers are SCs and STs, nearly 15%
belong to OBCs of the Most and Extremely Backward categories). This process has gained tempo
after traditional artisans were exposed to global competition without prior preparation of technological
upgradation, financial support, market linkages and other support which were necessary to enable
them to stand up to international competition. At this rate, there is the danger that even traditional
occupations like weaving of cotton and silk handloom fabrics, which are cultural markers of India,
may disappear after the present generation — already their numbers have shrunk by about half in recent
decades. Almost, all labourers who are not SCs or STs belong to OBCs. The problem faced by OBCs
engaged in traditional occupations is also the fate of those sections of SCs and STs who are dependent
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on similar traditional occupations. The presence of OBCs in the organized modern establishment of

government and quasi-government bodies is very limited on account of denial of their Constitutional
right to be recognized and accorded reservation and other facilities until 1990-93 at the Centre and in a
number of States. It took another 12 to 14 years for reservation in education in the Central sector to be

provided for them.

As a general issue, when taking up and implementing Social Justice measures, including, in the
present context, education-related Social Justice meaures for OBCs, particular care has to be taken to
ensure that OBCs of (a), (b) and (c) categories mentioned above receive focused attention and priority
in the order mentioned. If this is not done, they run the risk of being missed totally or largely,
resulting in continued injustice and tensions.

In respect of all the social classes, due share for girl children, women and transgender children
of each of these classes must be ensured.

Demographic Profile of Other Backward Classes (OBCs)

As per NSSO Report No. 563 on Employment and Unemployment Situation among Social Groups, 2011-12, the
population of Other Backward Classes (OBCs) in India is 44%. State/UT wise number of castes notified in the
central list as Other Backward Classes in India, as on 31.03.2018, was 2479. The state wise percentage of

population of Other Backward Classes (OBCs) in India is depicted in Figure-1.

Figure-1: The state wise percentage of population of Other Backward Classes (OBCs) in
India,2011-12
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Source: NSSO Report N0.563: Employment and Unemployment Situation among Social Groups,
2011-12

School Education Profile of Other Backward Classes (OBCs)

The NCF 2005 has emphasized the need to address disadvantages in education arising from

inequalities of caste, gender, culture and religion, not only through policies and schemes but also
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through the design and selection of learning tasks and pedagogic practices, right from the period of

early childhood. It also stressed the need to address the social context of education arising out of
hierarchies of caste, economic status, gender relations and cultural diversity; by the curriculum
framework both in design and implementation. The Other Backward Classes (OBCs) which have been
identified on the basis of historically being socially and educationally backward also need special
focus (NEP 2020, para 6.2.2). If we look into the educational profile as percentage of children
belonging to OBCs in comparison to total enrolment in schools from class | to XII, it is 44.98%. At
Primary, Upper Primary, Secondary and Senior Secondary stage, percentage of enrollment of OBC
children are 44.83%, 45.05%, 45.71% and 44.33% respectively (NIEPA, 2020), that reveals aslight

decline in enrollment at the senior secondary stage of school education after class X.

Existing School-level Educational Schemes for Other Backward Classes including OBCsof
Religious Minorities through the Ministry of Social Justice & Empowerment
e  Pre-Matric Scholarship to Other Backward Classes for Studies in India : Under this
scheme, scholarship is given to school going children of poorer OBC parents whose annual income
is below double the poverty line.

e Post Matric Scholarship Scheme: It provides financial assistance to OBC students studying at
post-matriculation and or post-secondary levels including PhD Degrees to enable them to
complete their education.

e Boys and Girls Hostel: The scheme aims at providing better educational opportunities to OBC
students.

¢ Free Coaching (under ‘Common Programmes for SCs and Other Backward Classes): The
scheme has been designed to cater to the needs of the prospective job seekers belonging to OBCs
by way of providing special pre-examination coaching in order to enable them to compete with
general category students. Under the scheme, 100% Central assistance is provided to run the
Coaching programmes. The scheme is implemented through reputed institutions / Centres / UT
Administrations, Universities and Private Sector Organizations.

Some State-Funded Scholarship Schemes

e Reimbursement of tuition fees to the OBC students of Class | to XII, studying in recognized
public/private schools of Delhi.
e Financial assistance for purchase of stationery to OBC students from class | to Class XII

e Dr. B. R. Ambedkar State Toppers Award for students belonging to OBC.
Schemes / Programmes
e NGOs Scheme Assistance for Skill Development of OBCs/DNTS/EBCs (NGO Scheme)
e Scholarships Pre-Matric Scholarship to OBC for studies in India
e Post-Matric Scholarship for OBC Students
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e Dr. Ambedkar Pre-Matric and Post-Matric Scholarship for DNTs

e Dr. Ambedkar Post-Matric Scholarship for EBCs

e Scholarships for Higher Education for Young Achievers Scheme (SHREYAS) (OBC &Others) -
2021-22 102025-26.

e Provision of Hostels : Construction of Hostels for OBC Boys and Girls

e Nanaji Deshmukh Scheme of Construction of Hostels for DNT Boys and Girls

e Free Coaching; Free Coaching Scheme for SC and OBC Students;

e Provision of Educational Loans: Educational Loans provided by NBCFDC

e Schemes for Economic Development: Entrepreneurial Schemes of NBCFDC

e Schemes for Social Empowerment: Schemes undertaken by NBCFDC for promoting Social

Empowerment

The NITI Aayog-Three Year Action Agenda in para 22.83, 22.84 and 22.85, has recommendations
specifically for empowering the Other Backward Classes (OBCs) through education and economic

development. The recommendations are as follows:

v’ Para 22.83. The construction of hostel facilities for boys and girls belonging to OBCs needs to be
prioritized. Further, the presence of a residential school should be ensured in every district that has
a large population of OBCs on an urgent basis.

v Para 22.84. The recently revised Free Coaching scheme for OBC students should be implemented
in a timely manner. The process of seeking proposals from states and Union Territories and
empanelling coaching institutions should be expedited.

v Para 22.85. The number of awards under the National Fellowship for OBCs could be increased to
780 per year (currently 660). Additionally, the number of awards under the National Overseas
Scholarship for OBCs could also be increased to 470 per annum (currently 385). Any increase in
the number of awards should be preceded by strengthening of the scholarship system and
evaluation of impact similar to the measures to be taken for SCs and STs.

v/ Para 22.86. The National SC/ST hub could alsobe expanded to meet the marketing needs of
artisans belonging to OBCs or a similar institutional mechanism could be put in place. Provision of
concessional loans for entrepreneurship development among OBCs as well as financial assistance

to trained/educated youth for self-employment should be continued on a priority basis.

The NEP 2020 has also retreated that financial assistance to students shall be made available
through various measures. Efforts will be made to incentivize the merit of students belonging to OBC

also as one of the category of SEDGs. The National Scholarship Portal will be expanded to support,
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foster, and track the progress of students receiving scholarships. Private HEIs will be encouraged to

offer larger numbers of free-ships and scholarships to their students (NEP 2020, para 12.10).

Steps ahead
Foundational Stage of School Education

e Appropriate measures are required to be undertaken since the early childhood and pre-school stage
itself. Anganwadis and pre-school should be made accessible to every child including children
belonging to OBCs and these setups should be established in identified hamlet/ areas of OBC
concentration, including isolated OBC habitations. Other children should also be welcomed to
these centres to promote equity and social inclusion.

e Existing AWCS should be upgraded to provide pre-school education of high quality in addition to
their present role in health and nutrition and for this new role, they should be provided with
qualified teachers trained in using pedagogy of young learners. Montessori methods, play-way
approach, toy pedagogy and such other methods may be used. The existing Anganwadi scheme is
supposed to provide early childhood education for children and nutrition for children and mothers.
This will also require us to produce a few Lakhs of pre-school, Montessori-trained and similar
trained teachers.

e EXxisting AWCS and pre-school centres should be attached to the school education system in a
view to have a smooth transition to class-1 & Il of the foundational stage. Equitable and inclusive
climate must be ensured since pre-schooling. All teachers and workers should be oriented and
sensitized towards equity and not to undermine the creative potential of any child of these deprived
classes and should be oriented to sensitively inculcate the habit of Equality and human values.

e Pedagogy will have to be resourcefully designed for this purpose as recommended in the NEP
2020. Resource materials, handbooks, manuals, guidebooks, audio-visual materials, e-contents etc
for pre-school teachers and Anganwadi workers should be made available.

e Anganwadi workers should also be paid at pay-scales at appropriate pay-level, that will attract
candidates to the pre-school teaching profession and to retain them in the profession, with
appropriate differential for trained teachers.

e Teachers from the OBC communities as per the reservation norms of the appropriate government
should be appointed and deployed in these pre-schools and AWCs, particularly where they are
located in isolated OBC localities as in case of SC-bastis and ST hamlets. Suitable proportion of
teachers from OBC communities may be appointed and deployed wherever required.

e High quality of care and education in Pre-school/ECCE is required to be maintained in close
relation between community, school and parents, that must be carried out to class-1 & Il of the
foundational stage and all other upper stages of school education structure.

10
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e A proper mechanism should be provided to ensure adequate budgetary provision, smooth and
regular financial flow with supportive inclusion funds to be channelized through Special Education
Zones (SEZs), and accessible infrastructure (equipment, play materials, teaching-learning
materials, books, buildings, etc.) along with a regulatory mechanism and local supervision,
involving parents, for the smooth and efficient running of preschools/AWCs and foundational
stage of schooling.

High-Quality of Education in Day-schools and Residential Schools

e High-Quality of Day-schools from Class-I to V (Foundational Stage-Il and Preparatory Stage and
also from Middle to Secondary Stage within locality of the child as per the norms and standard of
the RTE Act 2009 should be established.

e Every block should have at least one Residential School for socio-economically and educationally
backward OBC girls and OBC boys and also should have appropriate proportionate intake in
existing residential schools. 75% of seats for BC children in BC residential schools, and the
remaining 25% for children of other groups including children of poor families may be drawn out.
This 75%-25% formula will optimally serve the purpose of focus on the educationally deprived as
well as social cohesion. The number of residential schools should be such that they should cover
all SEDGs children at this stage of education. Merely providing population-equivalent proportion
of reservation for OBC children in schools will not be enough for bridging the social category
gaps. The interests of Children-with-Disabilities (CWDs) can be integrated into these, by

providing for 5% reservation in the total reservation for OBCs.

e A successful model exists since about 4% decades in Andhra Pradesh and Telengana. There are
288 residential schools for SCs and a similar number for ST children in those two States and
about 50 for OBC children. Their results at Class XII are considerably higher than the State
average.

e The medium of instruction in these Residential Schools is a complex issue. On one hand, the
beneficial role of the mother-tongue/home language/first language in the early years has been
reiterated in research and academic documents. At the same time, parents of these deprived social
classes want English as the medium from the early stage itself. The OBC parents are aware that
those who are conversant in spoken and written English with standard Indian accent have more

chances of securing employment and getting a better pay.

e The Right to Education Act, 2009 ensures entry for children belonging to disadvantaged groups
including OBC children in high-quality private schools through 25% reservation for children

belonging to disadvantaged groups in school admission, however, the Act does not specify and

11
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recognise the right of the children belonging to OBCs to 27% reservation/appropriate State

population-equivalent proportion of reservation in all schools including unaided schools to which
the 25% quota applies. This call for an immediate attention towards amendment in the RTE Act
2009. Besides this, the percentage fixed for OBCs in high-quality residential schools for SEDGs
students should prevail in the existing established schools and to be established schools for
focussed attention to SEDGs children.

e Development of vocational skills is an important part of school education. This should be carried
out since the middle stage of school education in such a manner that whoever are trained in the
specific vocational skills, are able to get regular employment in the formal sector, or are able to
set up viable self-employment units / services. Industries and other employers should be closely
associated with the designing and implementation of the skill development programme so that the
programme brings out market-ready human resources.

e Another important aspect of the curriculum is the life-skills education. Life skills are skills to
solve day-to-day problems occurring in one’s life, to handle a critical situation, to cope up with
the different situations independently, learning to share, learning to accept and respect each
other’s differences etc. These skills are needed to be nurtured since the middle stage of school

education irrespective of castes, classes, status and gender etc.
Scholarships and other benefits

e Children belonging to OBC, who have availed the benefit of free education in private unaided
schools up to class VIII by virtue of the provisions of 12 (1) (c) under RTE Act 2009 should
continue to get this benefit till class XII and children who are at the Foundational stage of school
education, specially below class-1, who are at present not covered under the RTE Act 2009 should
also get the benefit of free education in private unaided pre-schools. Accordingly, a provision in
the school education scheme should be made to facilitate these benefits.

e A network of hostels for economically backward children belonging to OBCs in educationally
backward areas may be established to widen their scope of learning. These hostels should be
designed in such a manner that they may in future become the nucleus for residential schools.
Where one hostel is not adequate for all OBC boys and girls, additional hostels may be
established in such places to the full extent necessary to accommodate needy OBC students.

e The condition of the existing hostels should be improved with latest equipment, facilities and
services. They should be upgraded to a high-standard quality. The hostels, especially the hostels
for girls require a greater amount of supervision, security, privacy and administrative support.

e Existing scholarship schemes are hobbled by family income-ceilings which are self-defeating. The

family income-ceilings are unrealistically low, which are required to be rectified. The scholarships

12
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should be revised periodically (at least every two years) by linking it with inflation and should be

laid automatically. Scholarships should be disbursed at the beginning of each month / quarter /
year by payment into a bank account in the joint name of each student and the educational
institution.

e For developing competency of children belonging to OBC for success in the entrance examination
for professional courses at the higher education level must start at an appropriate level (for
example, may be from Class XI onwards) as preparatory coaching of high quality during the
school education. A system of nurturing the talent of these group of children and also the remedial
coaching to address the diverse learning needs of educationally backward children should also be

introduced/continued.

Augmenting the Strength of Teachers: Quantitatively and Qualitatively

e There is a great shortage of teachers in schools. Among teachers, the representation of SEDGs is
below par. The proportion of SEDGs teachers progressively falls at each higher level of
education. While enhancing the number of teachers, the disproportion of SEDGs teachers should
be corrected. Their proportion should be related to the degree of educational deprivation of each
social class, rather than their percentage of reservation prescribed.

e Additional capacity should be created in existing teacher training institutions and new teacher
training institutions should be opened to meet the full requirement of qualified and trained
teachers, special educators, school counsellors, social workers etc. which may be required while
implementing the recommendations of NPE 2020.

e While doing so, the intake of the number of SEDGs candidates (sub-groups) in such institutions
should be considered and regulated on the basis of the numbers required to enable them to reach
the prescribed percentage of reservation, and thereafter to reach the proportion commensurate
with deprivation.

e For this purpose, wherever necessary, teacher training institutions of high-quality should be
started in Special Education Zones with respective proportion of prospective teachers belonging to
SEDGs (sub-quota). It should also be kept in view of the demand of teachers belonging to SEDGs
in ordinary schools as well as matching the proportionate number of children belonging to SEDGs
studying in high-quality residential schools (eg Navodaya Vidyalayas, Kasturba Gandhi Balika
Vidyalayas etc.).

e On continuous basis, high-quality teacher education programme for in-service teachers must be
operationalized to update their knowledge and skills relevant to their deployment school, newer

technology, language and culture, diverse learning needs of children etc.
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Teachers’ Orientation and Performance

Teachers should be oriented to focus on each and every child in the class. Teachers should
analyze the condition of children belonging to SEDGs whose performances are not satisfactory in
the class. There may be various reasons for it, typically because of lack of early educational
stimulus in the family, because of economic and occupational deprivation and the resultant poor
nutrition etc. There might be certain problems, specific to a child’s family. These must be
empathetically understood and appropriate support should be provided to them.

Children belonging to SEDGs may have hidden talents in specific areas like sports, music, dance,
science, mathematics, arts etc. Thetalents of these children should be identified at an early stage of
school education. They also require teacher’s attention and support at the right time. Teachers and
schools should provide the man enriched curriculum, may facilitatethem in participation in
nurturance programmes, may provide opportunities for appearing in talent competitions and
Olympiads of different nature etc, as per the interests and competency of talented children.
Teachers’ performance and promotion and other incentives should be based on quantified data of
success rate of children including children belonging to SEDGs and quality of their skills of

teaching and facilitating learning among children.

Collaboration with organizations

Collaboration with different government and non-government organizations working in the area
of education of children belonging to SEDGs, different departments and agencies of the states are
also required to be established in a sustained manner to achieve the goal of education of children
belonging to SEDGs. Corporate Social Responsibility (CSR) may also be mobilized through
collaborating with the Companies in a concerted manner to speed up the process of the

educational development of SEDGs.

Social Audit

A system of social audit of each school by parents of children of SEDGs, especially the

Extremely Backward of SEDGs and other local persons genuinely interested in the progress of these

children should be instituted to see to what extent the school is able to perform and fulfills the goals of

Equity and Inclusion, so as to lead to “conducive eco system of schools’. At the district level, there

should be a machinery in which officials and non-officials consisting of parents of children of SEDGs

and others interested in the progress of these children and with knowledge of education and its goals,

should study the social audit reports of these schools and guide actions for improvement. These steps

and their outcomes may be up-scaled to the state level and national level for social auditing and

monitoring for ensuring high quality of school education to all.
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Conclusion

Promoting inclusion through bringing out equity and developing respect for diversity through
developing an understanding about various cultures, religions, languages, gender identities, etc. among
children, teachers and other school functionaries is the demand for the hour. It becomes necessary to
understand the education related issues, learning needs, socio-cultural concerns and backgrounds of
each and every student of the classroom to remove all the possible barriers creating obstacles for these
students in learning and participation in learning activities. It is also necessary to keep an eye watch
towards the related legal instruments, policy frameworks, and planning and implementation strategies
of different schemes and programmes for their social-upliftmentas well as in achieving the prescribed
learning outcomes of respective classes where the children are studying. Now the comprehensive
National Education Policy 2020 is in the educators’ hands and stakeholders to craft the land-stones on
their own way following the pathways suggested in the document ensuring that no student should be
left in the shadow of development.
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3. 11 Ufcrerd | HH Adqd—R1eTd FqRME-E, HRIAES qHagdd Ud Aspuc IR T |

4. 50 URTerd 9 A& Yoy AdYa—RIerd 4 gfGA, FHsER U T Sidfe 50 iR o 3ffed
Afgel HaTgd—TR1eres ehIeh!, BH Fhga, YANTarG], WM Ud deradad uril 137 |

5. 50 UfcIerd A 3ifed goy Hargd—{Rersd 3R ga-l &1 Afeer dargd—Riere TR il T, Safe
Big 1 4oV Td Afeell Adga—RIetd gdq~Irer T8l I T |

6. 10 UTEd ¥ HH oY AdYd—{Rlerdh bR d, (gR, Awpue vd Jgemd=ga ol T, Sfafh
10 URRIG & &4 Afear Haqd—Riers wriars, daeeiid, favaw, Fepue, wfgard ud

qeTaged urdl T |
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A T—uvga e # 50 ufderd 9 Ifd Hargd—Rers $9 IfEHE, FHsRR Ud aeadad ai

| §9 919 @I gfe Shannaz, P. (2010),Burkett, M.(2011)TdArif, M., Rashid, A. & others
(2012)@ @MY A ¥ W BT 2| 3 VN Haga—Riedl § if¥ear qd faeq, e sl @t
RIS &1 Ud AR BT /R 7 BT 8| U Al §HSIER JT a1elid 81 8, 319+ aTRued
@ PBRU AN DI AT H U ST H BAT o & | 9 U1 BM Fheld & qI8 STo’d & G
TG AT @] A B 2 | F W@l I1 Aded! B 8, 3] Bl W Al gddl Ud Be—dhuc
@ for dwa T8 Bl | U ST qeregad, -, GueRfad, &R uefid &9 are wd
ST 81 810 &1 St ¥ AheldT /3RTherdl W A ol ifdd ST 80 & &R 9 & aifdew
feifad g0 €1 T AT Rl & UAS &1 BT M oM BT ARG IR B & | TF ART QRal
T A YoA—hg qAT ARG AN BT SUANT AT AAF UG BT & | T AT THd BT SO
SR Bl TET 8 < |

50 Ufaerd | SIS HaYe—Rierd TR W@WE @ U T, Sidi Ud AT Harga—{Rerd
I UgRT BT 81 B | 3fid JAfhaR HaTgd—fRieTs TRIR w@TE, teql, [HYH 8 dld,
TR Td FARemard) 810 € Ud g 318 W) Jargd—esd g, Soare, Siordt o @ |
BF P BRI I8 & Fhdl © b 90Us0 Uredsd e dAgifad, s, faemerfl e @

AR A B, FCART HRIHA H RIgid Ud FaeR H <R 81 dAT 9q H WRBRI ABRAT DI
gff¥aaar ¥ 9 s fRifd g1d 21 dovso ulRervr sried # Jd™R BT 9 (UA, UfReTT
geTfaeneral ¥ AMAR, driemen, are—fdare v Ry onfe wried & ufdurnT &xd & 3awR |

e @ BRUT ITH I8, AT Ud U=I1erd Ui T |1 1T 137 |

50 Ufeerd @ ¥ gov Adgd—ReTd A igar, FHseR U T, Sidfd 50 Ui ¥
e Al AaYa—TRIerh BH giGAM, Tdhlid!, WG Ud damaqgad ol M7 | 39 919 &1 gfte
Naveen, A. (2018), 7itg, T®. (2012) UasNaRad, TF. Td SR, T. (2008) & T T § W< BN
2 [SHPI F™Id: I8 BRUT 8 Fhdl & fdb AMNHaR Joy Jarga—R1efd Ud Afell Add—iiefd
T WU I B gIGAT B, 31U d10Us0 e IHArIar udier H BH b YT R dlel BIAl Bl
fl gder 9 UigTshA | B W 7, R difeds e, Mif—MeiRor den Adq<a ewar st e
TR B BT B U AN H R fawe den f dife @) AMfae emar g9 | T uRRerfrat #
FARIGH WU 6 H B 8l O © | AebaR Jo¥ Jda—Rield THsER, g vd w@reif
B €| 3 JoY Hargd—{ReTh] bl Afel Hargd—I2rerel B el Afeed wdadr Aol gl €,
Ie URIR g FHIGT & He<dqul FSrIaIRal &1 fdes &R &1 3faeR Aedr 2| g9d1 TR dArll o
WRER He—fAery 89 | Ao S1f¥al &1 91 8 31 © |

AfpaR AR AAYI—ReTd YdTa), FIH AT ThT= H BT SAET UG dall &, Jdifd
SIHT AHEINE SRIRT 9gd AIfd BIAT 21 9 §ERl 9 He—3aT 980 $H Jda &l § | Sl
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faar e & A ae AT Bk 71 3 TS fEaT &1 T Mfdw urr ST ¥ s 9 el |

e Afdh UHE PRl B | AU Tb dbi~ad 8 b DR YR Y Hepdl, U UG UHIAHT &l Siwl
21 d AN DI el a3 BT AfeH Hgwd / URIMHDHAT o1 ol © | O 3T iy ATHINIh

TS & AT IO 8 Al & | I WIRING 8l 8 i W@ &1 @ iR 307 8 7 |

T IO HIAAT 3R qThdl BT U B G H AR &1 91 UaT TR Fdhd & | @I DI FAS
TR B GHRI DI AT Fhd 8 | I IAEgad, Ao, S USRiG v arell Bl € | i &fda
B IS8 TG o b Jord fAuRIa aRRfRl | garae &1 & foy ga T TR 8T =112y |
ST ART g # @aRed Siaq T8 ofid € ok e 9fiisy @ oraw fifdd wed € U @
TR B & | 89 $had M0 HUR & A0 @ wad €| gafer Rl @ fafyd & | ugd
B9 WA BT BIY H @ DI GIN BRAT MY | AfS 8F (U 3MMYD! qAGqdd &1 dr8d 3 al
3IPT U B SUN & b &9 U AHRIHS AR T AfKAT & GUP H e | THRHDBAT d91d BT
I BRI B |

A fAfEemei—

> JAa—Rierdi B diflgd e @ e B are—fadre i, WREE Siadei & gor
o, fdast, yeferdl, aifdbd Td d@ wfdd WR menRd o den fHev oies gfaiiiar anfe &r
FHI—HY WR IS fhar ST =gy |

> Jargd—Rerhl B g yReEl U ArREIRie FeHiiiar W AETRT BRiGAT § UiMIT & forg
gIeaTed fhar SR, RO S99 Uiaild, [H—gd 81 @l Ugicd do7 ¥R I@WrE &I aRdfid
PRD ITH AN & A &, Hel—ilel GalH TAT U= A1 Pl Fad B D AYfId JqAR
e, fora aafad ga=iferd, GeIASTS Ud AMISTehdr & N & fdbr & 9 |

> Jfda e & foy ], wrienen, REiioRm gd $9h4 o & SRI—J8d IR ARG
fepr ST =Ry |
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BLOOD GROUP VERSUS ACADEMIC ACHIEVEMENT

*Dr.Rakesh Kumar Sharma

ABSTRACT

Researches show that the blood chemistry of an individual may affect in manifolds the human
natureand his various potentialities. So by knowing the blood group of the students and its relation
with academic achievement, a teacher can modify his efforts accordingly. It is the job of the
teacher to measure whether the students have acquired the required level of knowledge before
proceeding to the next component of instruction. For a teacher it is very important to understand
his students in terms of their all kinds of strengths and weakness. For this purpose a teacher must
have no idea in his mind about intelligence pattern and personality traits of his students.
Researches show that the blood chemistry of an individual may affect in manifolds the human
nature, personality, intelligence, aptitude, attitude, interest, etc., in various terms either
physiologically or mentally, internally or externally. This study was conducted on 610 students
which was sufficiently large and drawn in a random manner and may be reasonably considered
representative of the total population of students studying in XI grade in schools affiliated to CBSE
situated in Meerut District (U.P.). On the basis of the analysis of so collected data it was found
that secondary students who belong to the AB blood group are better than those who belong to A,
B and O blood groups and secondary students belonging to the A blood group are better than
those belonging to B and O blood groups. Hence as was assumed that the blood chemistry of an
individual affects his achievements in manifolds, the same has been proved on the basis of findings
of this study.

KEY WORDS: Blood Group, Achievement, Secondary Student

INTRODUCTION: Blood is a specialized connective tissue with complete and unchangeable
identity with almost 400 blood grouping agglutinogens. Agglutinogens are antigenic determinants
existing as membrane peripheral proteins on the outer surface of the erythrocytes. Agglutinins are
plasma proteins of the Immunoglobin variety which exist in the plasma. Each type of the blood
groups of ABO system has different characteristics. Importance of doing this study highlights the
importance of blood group association with academic performance of the students. This study
concludes that the maximum number of students who performed better in their academics
belonged to blood group A. The need for distribution of blood group studies is multipurpose, as
besides their importance in evolution, their relation to disease and environment is being
increasingly sought in modern medicine. (Bharathi et al. 2018).

For a teacher it is very important to understand his students in terms of their all kinds of strengths
and weakness. For this purpose a teacher must have no idea in his mind about intelligence pattern
and personality traits of his students. Researches show that the blood chemistry of an individual
may affect in manifolds the human nature, personality, intelligence, aptitude, attitude, interest, etc.,
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in various terms either physiologically or mentally, internally or externally. From this view point if
a teacher will have an idea about the relationship of blood groups with various human tendencies,
potentialities and other characteristics of human behaviour whether they are inborn or acquired,
then the teacher will be in a position to organize his classroom activity according to the need of the
students of the class. So by knowing the blood group of the students and its relation with academic
achievement, a teacher can modify his efforts accordingly.

BLOOD GROUPS: Blood is made of the same components — red blood cells (oxygen-
transporting cells), white blood cells (infection-fighting cells), platelets (factors that help blood
clot), and plasma (the fluid that carries blood cells) — but not all blood is alike. Everyone has one
of four possible blood types: A, B, AB, or O. Humans’ different blood types depend on the
presence of molecules, called antigens, attached to the surface of red blood cells. Blood type is one
way people share information about each other. It also generates a sense of knowledge with people
whom you might otherwise not get to know on a first-person basis (Landsteiner et al., 1990).

Blood can be categorized in four groups which are determined by certain types of antigens
located on the surface of RBCs. More than 30 such proteins have been recognized. The most
common types of blood group system are the ABO system. According to this system, human
beings have four types of blood groups, A, B, AB and O. These blood groups are determined by
three types of antigens (located on RBCs). These are antigen A, antigen B and antigen O. The
formation of these antigens is determined by three genes 1A, IB and 10 respectively.

There are eight different blood types:
e A positive: This is one of the most common blood types. Someone with this type can give blood only
to people who are A positive or AB positive.

o A negative: Someone with this rare type (6.3% of the U.S. population) can give blood to anyone with
A or AB blood type.

o B positive: Someone with this rare type (8.5%) can give blood only to people who are B positive or
AB positive.

o B negative: Someone with this very rare type (1.5%) can give blood to anyone with B or AB blood
type.

e AB positive: People with this rare blood type (3.4%) can receive blood or plasma of any type. They’re
known as universal recipients.

o AB negative: This is the rarest blood type -- only 0.6% of the U.S. population has it. Someone with this
blood type is known as a “universal plasma donor,” because anyone can receive this type of plasma.

o O positive: This is one of the most common blood types (37.4%). Someone with this can give blood to
anyone with a positive blood type.

o O negative: Someone with this rare blood type (6.6%) can give blood to anyone with any blood type.
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The four major blood groups are based on whether or not you have two specific antigens -- A and B.

Doctors call this the ABO Blood Group System.

e Group A has the A antigen and B antibody.

e Group B has the B antigen and the A antibody.

e Group AB has A and B antigens but neither A nor B antibodies.

e Group O doesn’t have A or B antigens but has both A and B antibodies.

The third kind of antigen is called the Rh factor. You either have this antigen (meaning your blood
type is “Rh+” or “positive”), or you don’t (meaning your blood type is “Rh-" or “negative”).
(https://www.webmd.com/a-to-z-guides/blood-types-what-to-know)

ACADEMIC ACHIEVEMENT: The main emphasis in the teaching learning process is laid on
the learning of performance of the students. The learning of scholastic outcomes of the students is
measured with the help of their achievement and performance. Performance assessment is the
process of measuring the terminal behaviours of the students at the end of instruction. It is the job

of the teacher to measure whether the students have acquired the required level of knowledge
before proceeding to the next component of instruction. Achievement is supposed to be the end
product of the instruction usually in terms of verbal performance, written performance or
performance based on certain activity. In the achievement testing main emphasis is given on
content coverage or course material along with the realization of objectives. The teaching
objectives are assessed in terms of terminal behaviours of the students.

Atkinson and Feather (1966) defined that ‘the achievement motive is conceived as a latest
disposition which is manifested in overt striving only when the individual perceives performance
as instrumental to a sense of personal accomplishment’.

The need to achieve is the spring board of the achievement motive. This desire is as basic
and natural as the other biological or socio-psychological needs. However, in a competitive society
or set-up the desire to excel over others or achieve a higher level than one’s peer is intensified
which in turn may lead to a stronger drive or motive to achieve something or everything that is
essential to beat the others in the race and consequently experience a sense of pride and pleasure in
the achievement. The type of motivation produced by such desire for achievement is called the
achievement motivation and has been defined in various ways.

Nature of Academic Achievement: Following are the nature of academic achievement:

¢ Academic achievement is the effect of specific educational instructions or training.

¢ Academic achievement is the effect of relatively standardized experience set, e.g., the
syllabus of English, geometry or computer programming, etc.

¢ ltisthe effect of learning under controlled conditions.
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¢ In academic achievement the emphasis is on what an individual is doing at the moment.

¢ It functions to evaluate the individual at the end.

¢ Academic achievement is a measure of acquired abilities as per older belief which is no
more valid. Actually no text tells us how an individual reached on that particular level. Therefore,
it can be said that achievement is a measure of developed abilities of an individual rather than
acquired abilities.

¢ Academic achievement tests are meant primarily to know about the level of the achievement
or performance of the students with regard to their gains in the learning as a result of a process of
instruction during a specified duration.

¢ In academic achievement testing we try to know what our students or a particular student
have or has been able to achieve as a result of the on-going teaching learning process.

¢ The answers of the following questions can be properly given through the interpretation of
the result of academic achievement test.

» Where do we stand in terms of the realization of the set teaching learning objectives?
» What is the level of one’s achievement in comparison to the achievement of others?

¢ The item of an academic achievement test should then necessarily cover the entire syllabus
or content being taught.

¢ The coverage of the contents in an academic achievement test may be large an exhaustive
without going into much detail and depth of the content, and the subject matter.

¢  Academic achievement scores can only provide a signal or warning in relation to one’s poor
attainment or failure.

¢  The academic achievement tests while focusing or knowing about the level of learner’s may
only provide a hint or clue about the learning difficulty or weakness of a student.

¢ Sampling of questions in an academic achievement test need detail and not to be too
exhaustive to cover each and every minute points with regard to the coverage of the contents.
METHOD OF STUDY: As already discussed in the preceding chapter, researchers in this area
have employed different methods of study for investigating the blood group of secondary students
with regard to academic achievement, intelligence and personality; it will be difficult to say which
of them is most appropriate, as everyone has its own merits and demerits. Moreover, it cannot be
said that the research methods used in one is superior or inferior to those used in other researches.
This made the choice of research method difficult. Methods of research are sometimes determined
by the theory of the topic under study, objectives of the study and resources of the investigator.
These considerations have led the investigator to use the normative survey method of research for
the present study. In the present study all the steps and characteristics have been used which are

essential for the normative survey method of research.

30



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 FEBRUARY, 2022 ISSUE- 14

POPULATION AND SAMPLE: The population for the purpose of this study has been defined
as all the X1 grads students studying in schools situated in Meerut District (U.P.) and affiliated to
CBSE New Delhi. As it was difficult to collect the data from all of them, it was decided to draw a
representative sample from this population of XI grade students. For this purpose 10 schools were
selected randomly and their principals were approached for the collection of data. The principals
of the schools were also informed regarding the nature of the research work in brief. Most of the
schools were located in Meerut City (MahanagarPalika Area). The tests for collection of data were
administered on the dates for which the researcher already got the permission from the concerned
school authorities. From 10 schools a sample of 1014 students were selected randomly (almost 100
from each school). Out of a sample of 1014 students 404 response sheets were discarded due to
different reasons mentioned below:

e Some of the students did not mention their blood group.

e Some of the students did not mention their academic scores in one or more subjects as
specified in the general performa.

e Some of the students did not attempt intelligence test.

e Some of the students did not attempt dimensional personality inventory.
Therefore, a sample of 610 students studying in XI grade in 10 different schools was found

correct. This sample being sufficiently large and drawn in a random manner may be reasonably
considered representative of the total population of students studying in XI grade in schools
affiliated to CBSE. In the present paper score obtained by the secondary students have been
considered as the achievement in Mathematics.

ANALYSIS AND INTERPRETATION OF DATA: Following tables give data analysis:

Table 1: Comparison of academic achievement in maths of the secondary students belonging
to A, B, AB and O blood groups

Basic data

Correction terms (CT) . 3859487.608

Total sum of square of scores (TSS) :92909.392

Sum of square among means (SSB) . 7476.179

Sum of square within conditions (SSW) :  85433.212
Analysis of variance

Source of Variance df Sum of Mean Square |F-value | Level of s
Square (SS) | (Variance) MS Significance

Among the mean of condition | 3 7476.179 2492.060

Within condition 606 | 85433.212 140979 | 17677 01

Total 609 [ 92909.392
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Table 1 displays analysed data regarding the comparison of academic achievement in maths of the

secondary students belonging to A, B, AB and O blood groups in terms of F-value. On the basis of
significant F-value it can be safely concluded that students belonging to A, B, AB and O blood
groups do differ significantly in terms of their academic achievement in maths.

For more precision the researcher has analysed data using test of significance in succeeding
six tables (Table 2-7)

Table 2: Comparison of academic achievement in Maths of secondary students belonging to A
and B blood groups

S. No. Name of group N Mean Score S.D. |t-Value Level of
Significance
1. Students with blood group A 166 82.950 10.360
- 5.545 0.01
2. Students with blood group B 287 76.830 12.770

Table 3: Comparison of academic achievement in maths of secondary students belonging to A
and AB blood groups

S. No. Name of group N Mean Score S.D. |t-Value Level of
Significance

1. Students with blood group A 166 82.950 10.360
2.573 0.05

2. Students with blood group AB 59 86.680 9.270

Table 4: Comparison of academic achievement in Maths of secondary students belonging to A
and O blood groups

S. No. Name of group N Mean Score S.D. |t-Value Level of
Significance

1. Students with blood group A 166 82950 10.360
3.656 0.01

2. Students with blood group O 98 77.420 12.670

Table 5: Comparison of academic achievement in Maths of secondary students belonging to B
and AB blood groups

S. No. Name of group N Mean Score S.D. | t-Value Level of
Significance
1. Students with blood group B 287 76.830 12.770
- 6.919 0.01
2. Students with blood group AB 59 86.680 9.270
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Table 6: Comparison of academic achievement in Maths of secondary students belonging to B

and O blood groups

S. No. Name of group N Mean Score S.D. |[t-Value Level of
Significance
1. Students with blood group B 287 76.830 12.770 0.394 Not
2. Students with blood group O 98 77.420 12.670 ' Significant

Table 7: Comparison of academic achievement in Maths of secondary students belonging to AB

and O blood groups
S. No. Name of group N Mean Score S.D. |[t-Value Level of
Significance
1. Students with blood group AB 59 86.680 9.270
- 5.264 0.01
2. Students with blood group O 98 77.420 12.670

FINDINGS OF THE STUDY:Following are the findings of the study after analysis and
interpretation of data followed by validation of hypotheses:

Secondary students belonging to the A blood group show comparatively better
performance in mathematics with respect to the secondary students belonging to the B
blood group.

Secondary students belonging to the AB blood group show comparatively better
performance in mathematics with respect to the secondary students belonging to the A
blood group.

Secondary students belonging to the A blood group show comparatively better
performance in mathematics with respect to the secondary students belonging to the O
blood group.

Secondary students belonging to the AB blood group show comparatively better
performance in mathematics with respect to the secondary students belonging to the B
blood group.

Secondary students belonging to the B blood group show approximately similar
performance in mathematics with respect to the secondary students belonging to the O
blood group.

Secondary students belonging to the AB blood group show comparatively better
performance in mathematics with respect to the secondary students belonging to the O

blood group.

CONCLUSIONS

Following conclusions can be drawn on the basis of the above findings:

33

ISSN 2319-8419




GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 FEBRUARY, 2022 ISSUE- 14

Secondary students belonging to the AB blood group are better than the secondary students
belonging to A, B and O blood groups and secondary students belonging to the A blood group
are better than the secondary students belonging to B and O blood groups.

Secondary students belonging to B and O blood groups are similar.
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“A STUDY OF INSTITUTION EFFECTIVENESS IN RELATION TO DIFFERENTIAL
MANAGEMENT STYLES OF THE PRINCIPALS.”

*Dr. Poonam Mishra
**Sanjeev Kumar

Abstract

In the present study, the investigators studied the impact of managerial styles of the principals
of intermediate colleges on the results of their institutions where they are working and regulating all
the activities of the institutes. The institutional effectiveness scale developed by Dr. R.P. Bhatnagar
and Alka Agrawal (1989) was administered on 180 Intermediate Institution and principal working
there. They were selected by using random method of sampling from the population of 400
intermediate colleges situated at Etah and Mathura District (U.P.). The results of study show that in
Intermediate colleges the principals who are democratic in their attitude and behavior and provide
full consideration of their teacher’s needs their development and progress and care for their
happiness, it results into comfortable friendly organization atmosphere and school climate solving
their teachers’ problems.

Introduction :

Management of any organization educational or otherwise may be defined as working with
and through individuals to accomplish its goal. Leadership is inseparably bound up with the

achievement of organizational goals. Effective leaders are the basic resources of any enterprise.

Managerial style of principals is very important in a college. How he deals with his colleagues
takes decisions, planning implementation and evaluation are some of the functions by which we can

assess his style of management.

An institutional community may be regarded as a system of pressures, practices and policies

intended to influence the development of student towards the attainment of institutional goals.

The distinctive atmosphere of an institution and the difference between institutions may be
attributable in part to the different ways in which such system can be organized to subtle difference
in rules and regulations, rewards and restrictions, classroom environment patterns of personal and
social activity and other media through which the behavior of the individual students is shaped.

Recent studies of effective and successful schools mirror that principals of effective school are more

*M.Ed., NET Ph.D.(Education) Asst. Teacher Basic Education Department, Aligarh,(U.P.) Mob. 8218529982
**M.A., M.Ed., NET JRF, Principal, Vedram Tarai Inter College Badhaula, Kasganj,(U.P.) Mob. 09897441865
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powerful and active in decision and tend to emphasize achievement to meet instructional goals,

Successful school are better organized. Principals are important to this process they support teachers
with discipline problems are more supportive of teachers efforts to improve and recognize the
unique system and need teacher’s encourage and knowledge for good work. All these factors have a
positive impact on teacher morals and work attitude. Teachers led by such principals manifest more

of a sense of pride in their school and are more loyal to their duties, enhancing school effectiveness.

One of the most tangible and indispensable characteristics of effective school is strong
administrative leadership, without which the desperale elements of good schooling can neither be

brought together nor kept together.
Operational Definition:
Managerial Style :

Managerial style of a principal is very important in an institution. How he/she deals with
his/her colleagues, takes decisions planning, implementation and evaluation are some of the

function by which we can assess his style of management.
Institutional Effectiveness :

In one sense institutional effectiveness may be considered as the relative level of institution’s
goal achievement, teachers job satisfaction, students academic achievement etc. In fact institutional
effectiveness is even more complicated and subtle than goal achievement. The process of managerial
style of principal may therefore seem to be a more feasible and objective, index of institutional
effectiveness. In these days of an over whelming teacher shortage is too valuable to be considered
lightly. The principal should be such in his outlook and behaviors so as to maintain good human

relation which improve group morale. This develops a proper team spirit and facilitates production.
Objective of study :

To study the institutional effectiveness in the context managerial styles of the principals.
Hypotheses :

1. Institutional effectiveness do not affect the various patterns of managerial style of the principals.
2. Principals managerial style do not cause significant variation in the effectiveness of the institutions

where they are working.
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Methodology :

The project endeavored to determine whether Managerial style of principals its effect on
Institutional Effectiveness of working in Intermediate College. It is obvious that to achieve this aim of
the study NORMATIVE SURVEY METHOD is the best suited as Historical and Experimental method
deal with the past and future respectively.

The nature of the problem is causel comparative and descriptive. Therefore in the present
study the EXPOST FACTO method of research was used.

Population :

The study was concerned with the principals of Intermediate Colleges of Etah and Mathura
districts.

Sample:

For sample there are 180 intermediate college and their principals selected by using ramdom
method of sampling from the population of 400 intermediate college situated in Etah and Mathura
districts.

Tools :

Institutional effectiveness scale developed by Dr. R.P. Bhatnagar and Alka Agrawal (1989) was
used for institutional effectiveness.

Procedure :

The procedure used in this study was selected keeping in view the nature of the problem
undertaken. The nature of the problem is caused comparative and descriptive. Therefore in the
present study the ExrosT FACTO method of research was used.

Statistical Technique :

For the analysis of the data both descriptive and inferential statistics were used. In descriptive
statistics mean and standard deviation were used and in inferential F test and T-Test are used to
analyze the whole data.

Result and discussion :
Institutional effectiveness in relation to the managerial styles f the Principals.

An observation of the table Indicates that most of the mean values of institutional
effectiveness scores in the column of approach style are high in comparison to the mean value of
institutional effectiveness scores shown in the column of avoidance style. These results reflect, that
the principals who are adopting approach managerial style, their institutions effectiveness is high in

comparison to those institution, where the principals are in-practice of avoidance managerial style.
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TABLE-1

Means, S.Ds. and t-values of the institutional effectiveness scores in relation to the principals
managerial styles (N=180

Ego States Managerial Style Styles in two life position t- values
Approach Style M | Avoidance Style M * o
Functional + o of IE Scores of I.E. Score
Style
Nurturing Parent Supportive 145 + 27.32
Regulating Parent Normative 0.76
Vs Vs 143 £22.42
Nurtuting Parent Rescuing
Regulating Parent Prescriptive
Nurturing Parent Supportive 145+27.32
Regulating Parent Normative 0.76
Vs Vs 143+22.42
Adult Task Obsessive
Nurturing Parent Supportive 145+27.32
Regulating Parent Normative
Vs Vs
Creative Child Bohemian 136+32.40 2.9%*
Adoptive Child Sulking
Reactive Child Aggressive
Adut Problem Solving 140+27.30
Vs Vs
Nurturing Parent Rescuing 143+22.62 1.1
Regulating Parent Prescriptie
Adult Problem Solving 140+27.30
Vs Vs
Adult Task Obsessive 135+28.60 1.69
Adult Problem Solving 140+27.30
Vs Vs
Creative child Bohemain 135+32.2 1.59
Adoptive child Sulking
Reactive child Aggressive
Creative Child Innovative 138+22.50
Adoptive Child Resilient
Reactive child Assertive
Vs Vs 143+20.66 2.19
Nurturing Parent Rescuing
Regulating Parent Prescriptive
Creative Child Innovative 138+22.50
Adoptive Child Resilient
Reactive child Assertive 0.38
Vs Vs 137+28.32
Adult Task Obsessive
Creative Child Innovative 138+22.50
Adoptive Child Resilient
Reactive child Assertive
Vs Vs 136+33.42 0.66
Creative child Bohenian
Adoptive child Sulking
Reactive child Aggressive

* Significant at the 0.05 Level

** Significant at the 0.01 level.

56



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 FEBRUARY, 2022 ISSUE- 14
Further, the table 1 highlights that institutional effectiveness is gradually decreasing with

parent ego-state managerial style to child ego state managerial style. Thus, the principals of the
institutions who have either parent or adult or child ego-state and are adopting approach managerial
styles their institutional effectiveness is quite high, Among these the principals who have using
parent ego-state and using approach style, their institution’s effectiveness is higher in comparison to
those institutions those principals are in practice of the rest of the managerial styles e.g. Adult and
child ego states approach styles because the mean value of institutional effectiveness scores for
parent ego-state approach style is highest in comparison to the rest of the mean values of
institutional effectiveness scores. The principals who have parent ego-state and using avoidance
managerial styles their institutional effectiveness is also good. Beame the rank order of the mean

value of institutional effectiveness related to this managerial style in 2" (M=143).

When the institutional effectiveness is compared with respect to the various managerial
styles, keeping in view the ego-state and styles in two life positions the t-values of Nurtuing V/s
Rescuing parents; Adult V/s Rescuing Parents; Creative Child V/s Reactive child were found not
significant statistically even at the 95% level of confidence for 178. These results lead to conclude
that institutional effectiveness is not influenced by managerial styles of the principals, who are in
practice of either supportive and Normative or Rescuing and Prescriptive, managerial styles either
problem solving or innovative, Assertive or Resilient managerial styles either Task obsessive or

Bohemian, Sulking and Aggressive managerial styles.

On the other hand, institutional effectiveness is significantly differ to those managerial style
of the principals, who are adopting either supportive_normative approach managerial style or

promising perspective style; either Task obsessive or Innovative confronting managerial styles.

Thus, the results obtained in relation to the managerial styles of the principals working at the
Intermediate college and their institutional effectiveness clearly describes, that the principals who
are in practice of Nurturing — Rescuing parent style, Adult behavior with Problem Solving attitude and
Creative Child with Innovative and Assertive managerial styles, their institutions have better
effectiveness than those principals who are in practice of the adult Task Obsessive and child

Bohemian — Aggressive managerial styles.
Conclusion :

The result of the study show that in intermediate colleges, the principals who are democratic

in their attitudes and behavior and provide full consideration to their teachers’ needs, their
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development and progress and care for their happiness it results into comfortable friendly

organizational atmosphere and school climate, solving their teachers’ problems like a parental

behavior, adult advice and nurturing in nature. Their institutions are high in effectiveness.
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“A STUDY OF DEPRESSION AMONG WORKING WOMEN WITH REGARDS TO
THEIR AGE, PROFESSION AND FAMILY STRUCTURE"

*Ms. Anshul Singh
**PDr. Rakesh Kumar Sharma

ABSTRACT

Depression is a type of mental disorder that affects a person's mood. It can affect your thoughts,
feelings, behaviour and overall health. Depression can affect anybody, including teenagers. Women
are twice as likely as men to expression depression. The reason for this is unknown, but changes in a
woman's hormones levels may be related to depression. Researches have shown that hormones
directly affect brain chemistry that controls emotions and mood. Some experts say that women live
with a higher degree of violence than men. The purpose of this study was “A Study of Depression
among working women as Related to Age, Profession and Family Structure” 20 teachers and 20
clerical in joint family (40) and 20 teachers and 20 clerical in nuclear family (40) total 80 working
women were used as subjects in this study. In regard to family structure of the working women our
findings show that there is significant difference in depression scores of joint family and nuclear
family group. Family structure has significant effect on depression, our findings in this context of
mean indicated that subjects of nuclear family group have shown more depression in comparison to
joint family group. In regard to profession of working women our findings show that there is a
significant difference in depression scores of teaching and clerical profession group.Profession has
significant effect on depression. Our findings in this context of mean indicate that subjects of clerical
profession group have shown more depression in comparison to teaching group. In regard to the third
independent variable i.e. age our findings indicate there is no significant difference in depression
scores of 25-30 and 40-45 years age group. It means that these groups have not shown the
depression.

Keywords: -DEPRESSION, WORKING WOMEN, PROFESSION, JOINT FAMILY, NUCLEAR FAMILY

INTRODUCTION: Depression is an illness that causes you to feel sad, to lose interest in activities
that you've always enjoyed to withdraw from, others and to have little energy. It’s different from
normal feelings of sadness, grief or low energy. Depression can also cause people to feel hopeless
about the future and even to think aboutsuicide.The syndrome of depression is defined as
depressed mood along with a set of additional symptoms, persisting over time and causing
disruption and impairment of functioning.

A depressed person may feel listless, lacking in energy, and with drawn from usual activities.

There are likely to be changes in sleep and appetite, and sometimes attendant aches and pains.
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Because of negative expectations and loss of energy, the person may feel unmotivated, and unable
to plan or initiate new activities. These problems can became chronic or recurrent and lead to
substantial impairments in on individual's ability to take care of his or her everyday responsibilities. It
is worst; depression can lead to suicide, a tragic fatality associated with the loss of about eighty
thousands lives every year.Depression is a type of mental disorder that affects a person's mood. It
can affect your thoughts, feelings, behaviour and overall health. Depression can affect anybody,

including teenagers.(Singh,2000)

MEANING AND DEFINITION: According to Medi Lexicon's Medical Dictionary-“Depression is “a
mental state or chronic mental disorder characterized by feelings of sadness, loneliness, despair, low
self-esteem, and self-reproach; accompanying sings include psychomotor retardation (or less
frequently agitation), withdrawal form social contact, and vegetative states such as loss of appetite

and insomnia.” (Regier et al. 1978)

Depression in Women: Depression is a common disabling disorder affecting more than 19 million
Americans per year (Regier et al., 1978), and women are at least twice as likely as men to experience
a major depressive episode within a life time. Depression may occur at any stage during a women's

life, and it occurs across educational, economic and racial/ethnic groups.

A recent World Health Organization report examining-“The global Burden of Disease'
indicates that depression presents the greatest diseases burden for women when compared with

other diseases (Murray & Lopez,1996).”

Women are twice as likely as men to experience depression. The reason for this is unknown,
but changes in a woman's hormone levels may be related todepression.Researchers have shown that
hormones directly affect brain chemistry that controls emotions and mood. For example, women are
particularly vulnerable to depression aftergiving birth, when hormonal and physical changes, along

with the new responsibility of caring for a newborn, can be over whelming(Ronaldet al.1993).

Finally, many women face the additional stresses of work and homeresponsibilities, caring for
children and aging parents, abuse, poverty, and relationship strains. It remains unclear why some
women faced with enormous challenges develop depression, while others with similar challenges

donot.

Ill

Some investigators consider the gender differences to be “real” aspects of different
psychological or biological susceptibility, while others argues that they are “artifacts” or indirect

products of women's differences in employment, job status, education, income, andsupport.
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CAUSES OF DEPRESSION: Commonly cited risk factors for the development of major

depression include medical illness, death of a parent during childhood, young age, female gender,
divorced or separated marital status, low socio-economic status, residence in urban settings,

previous personal history of depression, and family history ofdepression(Broota, 1989).

e The Nerve Conduction Studies (NCS) study delineated several risk factors for the development of
depression. Online Registration Portal (ORP) were calculated for manyfactors, including age,
gender, race, education, income, marital status, employment, religious affiliation, household
composition, region of the United States, and urbanresidence. For depression without other
psychiatric co-morbidity, the following risk factors emerged with statistically significant.

e Female gender, employment listed as homemaker, and non-married cohabitation- risk factors for
depression accompanied by other psychiatric disorders were slightly different and included age 15
to 24 years, age 35 to 44 years,

e Female gender, Hispanic ethnicity, education 0 to 11 years, education 12 years, education 13 to 15
years, employment listed as home-maker, and non-married cohabitation.

e Poverty seems to have a significant negative impact on the development of depressionin the United
States.

e Socio-economic status also may influence the prevalence of anxiety disorders. Given that socio-
economic status and level of education are closely related, it is difficult to determine which risk
factor primarily predisposes todepression.

Causes of Depression in Women: Women are three times more likely than mento struggle with

depression. “Historically; there has been a tendency to minimize women's depression and explain it

away as women's troubles, but it's actually not that simple, says researcher Genilasiuk. She's a

nursing professor at the University of Alberta who studies the causes of depression in women.

Specifically, Lasiuk is interested in the effect of estrogen in female mooddisorders.”

Physical causes of depression in women include a lack of serotonin and more recently
researched-estrogen. Estrogen is used to treat mood disorders in women, and the inter play between
estrogen, serotonin and mood is just now being researched. Someexperts say that women live with a
higher degree of violence than men. Depression in women can become a learned response that isn't

easily unlearned. Following may be few important causes of depression in women:

Childhood abuse: Childhood sexual abuse, neglect, physical abuse and emotional abuse can trigger
depression in women either in childhood oradulthood.
e Stressful events: Depression in women can be caused by divorce, death, job loss, or illness. Any

stressful events especially if it isn't dealt with properly can trigger depression in women.
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Symptoms of Depression: The symptoms of depression may vary from person to person and also
depend to the severity of depression. Depression causes changes in thinking, feeling, behaviour
and physicalwell-being.

Changes in Thinking: You may experience problems with concentration and decision making
some people report difficult with short term memory, forgetting things all the time. Negative
thoughts and thinking are characteristic of depression. Pessimism, poor- self-esteem, excessive
guilt and self-criticism are all common. Some people have self- destructive thoughts during a more
seriousdepression.

Changes in feelings: You may feel sad for no reason at all. Some people report that they no longer
enjoy activities that they once found pleasurable. You might feel, “slowed down” and tired all the
time. On the extreme, depression is characterized by feelings of helplessness andhopelessness.
Changes in Behaviour: Changes in behaviour during depression arereflective of the negative
emotions being experienced. You might act more apathetic, because that how you feel. You may
experience a dramatic change in appetite, either eating more or less. Because of the chronic
sadness, excessive crying is common. In the extreme people may neglect their personal
appearance, even neglecting basic hygiene. Some peopleeven have trouble getting out ofbed.
Changes in Physical well-being: Chronic, fatigue, despite spending more time sleeping is
common. Some people can't sleep or don't sleep soundly. Many people lose their appetite, feel
slowed down by depression, and complain of many aches and pains. Other are restless, and can't
sitstill.

Stressful Life Events: Stressful life events (e.g., the death of loved ones, financial pressure,
changes in personal habits or routines) are associated with the subsequent development of
depressive episodes. Stressful life events may be considered either independent or dependent. The
former events are those occur because of factors outside an individual's control, such as a major
meteorologicalphenomenon (e.g., a tornado) or freak event (e.g., schoolshootings).
Socio-economic Status: Multiple studies have suggested that people who are unemployed,
divorced, or impoverished have higher rates of depression. Working for pay has been associated
with a lower risk ofdepression.

Sleep Disturbances: Sleep disturbances seem to increase the risk for majordepression.Other
studies confirm sleep disturbances as risk factors for depression. Given that sleep complaints are
also common symptoms of depression, a sleep disturbance may herald the firs onset of depression
or relapse in remitted depressed patients. The relationship between sleep apnea and depressive and
anxiety symptoms remains controversial. Sleep deprivation may play a role in precipitating
postpartum depression. Lack of sleep may be especially common in mothers of infants with

disturbed sleeping patterns, improving when infants sleep in regular overnight patterns. Thus, what

78



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 FEBRUARY, 2022 ISSUE- 14

seems to be postnatal depression may show significant improvement when childhood sleep
disturbances are corrected.

Genetic Risk: A determining the genetic contribution to the onset of mood disorders, one must
keep in mind that the pathway from genotype to phenotype is complex and probably
heterogeneous. Overall, the risk of any mood disorder in a child of a parent with bipolar
disorder is 12% and any mood disorder in a child of parents have been estimated from genetic
studies using many research methodologies. Research methods including family, twin, association,

and linkage studies all support a genetic contribution to the development of moodsyndromes.

OBJECTIVES OF THE STUDY: The following objectives were selected for the presentstudy:

N o ok~ w0 DN RE

To study the effect of family structure of working women on depression.
To study the effect of profession of working women on depression.

To study the effect of age of working women on depression.

To study the interaction effect between family structure and profession.
To study the interaction between profession and age.

To study the interaction between family structure and age.

To find out interaction among family structure, profession and age.

HYPOTHESES: The following Hypotheses were formulated in this study:

N o ok~ w

There is no significant difference in the depression of the subjects of nuclear family and
jointfamily.

There is no significant difference in depression of the subjects of two professions as i.e.
teaching and clerical.

There is no significant difference in depression of age 25-30 and40-45.

There is no significant interaction between family structure and profession.

There is no significant interaction between profession and age.

There is no significant interaction between family structure and age.

There is no significant interaction among family structure, profession and age.

EXPERIMENTAL DESIGN: The experimental design for this research is 2x2x2 factorial designconsisted of three

independent variables.

VARIABLES IN THE STUDY:

The first independent variable- family structure having two levels i.e. Joint family and nuclear family.
The second independent variable- profession having two levels teaching and clerical profession

The third independent variable i.e. age having two levels 25-30 and 40-45 years old. The dependent
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variable of this study is depression.

SAMPLE: 20 teachers and 20 clerical in joint family (40) & 20 teachers and 20 clerical in nuclear

family (40) total 80 working women were used as subjects in this study.

TOOL USED: For this study Depression Scale constructed and standardized by Ansari Shaminwere

used.

ANALYSIS AND INTERPRETATION OF THE DATA: To find out the effect of family structure,
profession and age of working women on depression, a 2x2x2 factorial design was used. The
data were analyzed to see the significant main effects and interactions effects. The obtained raw
data for three main variable i.e. family structure, profession and age were designed as A,B,
Crespectively.

The two levels of family structure were designed as joint family (A1) & nuclear family (A2). The two
levels of profession (B) were designed as teaching profession (B1) and clerical profession (B2). The two levels

of age (C) were designedas 25-30 (C1) and 40-45 (C2).

The mean of Depression Scores due to First Variable 'Family Structure' were calculated and are given

in the following Table 1:

Table-1: Mean Depression Score of Family Structure

Structure Family (A) N Total Mean
Joint Family (A1) 40 4633 115.82
Nuclear Family (A2) 40 5355 133.87

The above Table 1 shows that the mean of depression scores for the firstindependent variable family
structure (A). Joint family (A1) is found 115.82 and for nuclear family (A2) is found 133.87. Thus, the subjects
of Nuclear family group have shown more depression than the subjects of joint family group. And according to
the final results table T ratio of family is significant on both levels. So, there is significantdifference between

the joint family and the nuclear family scores of depression.

The mean of Depression Scores due to Second Variable 'Profession' werecalculated and are given in

the followingTable 2:

Table-2: Mean Depression Scores of 'Profession’

Profession (B) N Total Mean
Teaching (B1) 40 4595 114.87
Clerical (B2) 40 5393 134.82
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The above Table 2 shows that the mean depression for the second variable independent variable

'Profession' (B) - teacher (B1) is found 114.87 and for clerical (B2) is found 134.82. Thus, the subjects of clerical
profession group have shown more depression that the subjects of teacher profession. And according the final
result table 'F' ratio of profession is significant on both levels. So, there is significant difference between

teaching profession and clerical profession scores of depression.

The Mean of Depression Scores due to the third Independent Variable 'Age' was calculated and is

given in the following Table 3:

Table-3: Mean Depression Scores of 'Age’

Age 'C’ N Total Mean
25-30 (cC1) 40 4860 121.5
40-45 (C2) 40 5128 128.2

The above Table 3 shows that the mean of depression scores of the third independent variable age

25-30 (C1) is found 121.5 and for 40-45 (C2) is found 128.2.

Thus, the subjects of 40-45 age group have shown more depression than the subjects of 25-30 age
group. But the according to the final result table 'F' ratio of age is non-significant on both level. So there is no

significant difference between age 25-30 and 40-45 years Scores ofdepression.

Analysis of variance was used to see the significant of main effects andinteractions effects. The

summary of the analysis of variance is given in the Table 4 as under:

Table-4: Summary of Analysis of Variance

Variables SS df MS 'F
A 6516 1 6516 19.38**
B 7960 1 7960 23.68**
C 897.80 1 897.80 2.67
AxB 2205.10 1 2205.10 6.56**
BxC 61.30 1 61.30 0.18
AxC 108781.30 1 108781.30 323.57**
AxBxC 23804.90 1 23804.90 70.80**
Within the error 24205.80 72 336.19 -
Total 174432.20 79
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Table Values:
For df (1, 70) F = 7.01 at .01 level ofsignificance

For df (1, 70) F = 3.98 at .05 level ofsignificance

MAIN EFFECTS: Table 4 indicates that the value of 'F' ratio of the first variable 'Family
structure' of the subjects is found 19.38 which exceed the value given in the table. It means this
variablehas been found more significant at both level of confidence. This leads us to conclude
that family structure affect the depression in a significant way. Thus, the null hypothesis that
there is no significant difference in the depression scores, of the subjects of nuclear family group
and joint family group, is rejected.

In reference to the second independent variable 'Profession' (teaching and clerical
profession) the value of 'F' ratio is found 23.68 with df 7.01, exceeds the critical value at both level of
confidence. It means this I.V. is highly significant. This leads us to conclude this profession variable
affects the depression in a significant way. Therefore, the null hypothesis is rejected on the basis of

the significant 'F' ratio.

The third independent variable 'Age' i.e. 25-30 and 40-45 yrs. The value of 'F' ratio is found
2.67 with df 7.01 at 0.01 level and 3.98 at 0.05 level. It means the table value is greater than the df

value so, this study independent values is not significant at either of the level of significant.

This leads us to conclude that age variable does not affect the depression. Therefore, the null
hypothesis is accepted that there is no significant difference in depression between age 25-30 and

40-45 years oldage.

INTERACTION EFFECTS: Table of ANOVA indicates that 'F' ratio for the first interaction effect
(AxB) family structure and profession has been found 6.56 which is significant at 0.05 level of
confidence. In other words, it may be said that independent variable are some dependent on each
other: These variables Family structure and Profession are interacting in a significant way. On the
basis of the results the null hypothesis is that there no significant interaction between family
structure and profession of the subjects, is rejected. Second interaction effect (BxC) profession and
age has not been found 0.18 which is not significant at any of the level of significant. It means that
these variables profession and age are not interacting to each other on the basis of the result that
the null hypothesis is accepted that there is nosignificant interaction between profession and age of

thesubjects.
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In reference to the third interaction effect between (AxC) family structure and age has been

found highly significant at 0.01 level of significant as the 'F' ratio is found to be

323.57. This means that both independent variables are more dependent on each other. These
variables family structure and age are interacting in a significant way. The null hypothesis that there

is no significant interaction between family structure, and age of subjects, is rejected.

ANOVA indicates that 'F' ratio for the interaction effect (AxBxC) family structure, profession
and age has been found significant at 0.01 level of significant. In other words, it may be said that
both independent variables are dependent on each other. These variables family structure,
profession and age are interacting in asignificant way. On the basis of the results, the null hypothesis
is that there is no significant interaction between types offamily, profession and age of the subjects,

is rejected in the present context.

DISCUSSION: In regard to family structure of the working women our findings show that
there is significant difference in depression scores of joint family and nuclear family group. Family
structure has significant effect on depression, our findings in this context of mean indicated that

subjects of nuclear family group have shown more depression in comparison to joint family group.

In regard to profession of working women our findings show that there is a significant
difference in depression scores of teaching and clerical profession group.Profession has significant
effect on depression. Our findings in this context of mean indicate that subjects of clerical profession

group have shown more depression in comparison to teaching group.

In regard to the third independent variable i.e. age our findings indicate there is no significant
difference in depression scores of 25-30 and 40-45 years age group. It means that these groups have

not shown the depression.

e The interaction, effect between family structure and profession is found significant at one level
0.05. These variables are dependent to eachother.

e In regard to interaction effect between profession and age is not significant. It means variable do
not dependent to each other.

¢ Interaction effect between the independent variables types of family and age, our findings are clear
that there is significant interaction effect. It means these variables are more dependent to
eachother.

e Interaction effect between these independent variables-structure family, profession and age the
findings are clear that there is significant interaction effect. It means these variables are more

dependent on each other in the presentstudy.
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CONCLUSION: The whole data have been analyzed and results are also described we

maysummarize our findings as given below:

1. The difference in depression scores between two family structure groups (Nuclear and Joint

family) is found significant at both level of confidence.

2. The difference in depression scores of profession (teaching & clericalprofession) statistically

significant at both level of confidence.

3. The difference in depression scores between two age groups (25-30 & 40-45years old) is found

non-significant.

4. Interaction effect among family structure and profession is found significantat

0.05 level of significance.

5. Interaction effect between profession and age is foundnon-significant.

6. Interaction effect between family structure and age is found significant at both levels of

confidence.

7. Interaction effect among types of family, profession, and age is found significant of both

levels of confidence.
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A STUDY OF THE FELT PROBLEMS BY STUDENT-TEACHERS DURING
INTERNSHIP PROGRAM

*Punam Maheshwari

Abstract

Lots of researches were being done in the field of teacher education so that more efficient teachers
might be created. Hence, with micro and macro teaching practice, from 2014 ‘school internship
program’ started in teaching field to make the teachers more efficient in B.Ed. course extending its
duration from one year to two year by NCTE. This study aims to explore the problems faced by B.Ed.
interns. 500 student-teachers were chosen for the sample of the study. The qualitative data were
collected through the self-constructed open ended questionnaire by the researcher. Content analysis
and percentage analysis were used to explore the existing problem and to know the intensity of the
problems respectively. After analyzing the content it was found that problems present in internship
program affect the practice of teaching by student-teachers in schools. Most of the problems were
related to the school infrastructure, secondly to school teacher and next to school students and so on.
They had different levels of problems on the basis of gender, type of institutions and type of schools.

Keywords: Student-Teachers, felt problems, Internship Program

Introduction :

National Council for Teacher Education (NCTE) was set up by an Act of Parliament (No. 73 of 1993)
and came into existence with effect from 17th August 1995. The NCTE that had been functioning
since 1973 as an advisory body became a statutory body with the broad mandate to achieve planned
and coordinated development of teacher education and to regulate and maintain norms and
standards in the teacher education system. Different courses were started. National Council of
Educational Research and Training implemented two year B.Ed. course in the four Regional Institutes
of Education since 1999 as per NCTE guidelines.

Twenty first century is running .Teacher trainees are provided lots of opportunities as well as

{

facilities to develop and update themselves as an effective ‘* would be teacher’. Like all other
professional programs, field engagement is an important component of any teacher education
program. In the case of any teacher education program, field engagement involves engagement with
the students and teachers in schools. The sustained engagement with the school over a period of
time is known as ‘school internship’ which equips the perspective teachers to build a repertoire of
professional understanding, competencies and skill. In fact, it is the component of teacher education
curriculum which facilitates transformation of a student-teachers from being learners in the art and
science of teaching to adequately-equipped teachers to perform the responsibilities of a teacher in
actual school settings (NCTE, 2016)*. ‘The teaching profession, like all high level service professions

such as medicine and law - where people’s lives are truly at stake and lie in the practitioner’s

*Senior Research fellow, faculty of Education, S.S.J. campus, almora, kumaun University, Nainital
(Uttarakhand) Mobile No. 9457735548, 8445392338
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hands - requires the very highest standards for education and training’ (Draft NEP,2019)%. If we

would through the light on the history of this program, an internship program is a word, earlier that
was connected with Medical science. In this process, interns of concerned profession complete their
training in a direct or indirect supervision of experts of related field, infact; this is very advanced
stage of that particular profession. At present this program has same relevance in teacher education
program with reference to its uniqueness of practice teaching other than earlier stages. NCFTE
(2009)3, in its layout of a curriculum, conceives the Curricular Areas of Initial Teacher Preparation as
comprising of three broad areas:

1. Foundation of Education
2. Curriculum and Pedagogy
3. Internship Program

The proposed program should fulfill the following conditions:

Four days a week for a minimum period of 12-20 weeks including one week of classroom
observation of a regular teacher. Visit to Innovative Centers of Pedagogy and Learning, classroom-
based Research Projects etc. Hands-on experiences and longer duration of field experience helped
the trainee teachers in understanding the classroom teaching process in a better
manner(Gupta,2019)*.

The facilities available in practicing schools played a significant role in improving the quality of
teaching practice of teacher trainees (Pillai,2004)°. The unavailability of cooperating teachers to help
the student-teachers in time of need is an important concern of the student teaching
process(AIton,2015)6. It is seen that the student- teachers are facing a lot of problems during a long
period. On one hand they are curious to gain new experiences with the students as a teacher but on
the other hand they are found very surprised when they see many other problems with school
students like indiscipline among them, not having capacity for self control, no interest in learning,
non-cooperation on the part of their parents. Besides these problems they faces a ton of problems
by the side of school infrastructure which also plays an important part in giving an environment to
their teaching —learning process. In a school, if there is less facilities or no facilities, how a teacher
will develop their teaching skills and use their pedagogy.

Review of Related Literature:

Saleha P. and Mirza N.(2012)’s’ findings show that internship program is of crucial importance and it
has positive impact on the performance of student-teachers. Pillai (2004)8”°iOI studied the impact of
practicing schools on quality teaching practice of teacher trainees. The main finding was that facilities
available in practicing schools played a significant role in improving the quality of teaching practice of
teacher trainees. Kapur,(2019)’s” findings suggests that school buildings, provision of clean drinking
water, provision of restrooms conditions of classrooms playground facilities, library facilities,
laboratory facilities, teaching-learning materials, electricity facility are very necessary infrastructural
facilities to be available in a school. Therefore the present study tried to explore such kind of

problems which are creating hindrance to achieve the vision behind school internship program.
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Statement of the problem: ‘A study of the problems felt by student-teachers during internship
program’.

Objectives of the study:

The study has many objectives but keeping in mind to save the space, this research paper will explain
some of them which are following.
1. To ldentify the problems felt by student-teacher during their internship program.
2. To find the intensity of the problems felt by student-teacher during their internship
program.
3. To ldentify the problems felt by student-teacher during their internship program on
the basis of gender.

Research questions:

The following research questions were framed for achieving the above objectives.
1.0 What are the explored problems felt by the student-teachers during their internship program?

2.0 What is the intensity of explored problems felt by the student-teachers during their internship
program?

3.0 What is the comparative status of problems felt by the student-teachers during their internship
program between male student-teachers and female student teachers?

Delimitations of the Study:
Only Kumaun region of Uttarakhand was included in the study.
Only B.Ed. third semester students were included.

Research Methodology: 500 student-teachers were chosen for the sample of the study from govt. and
pvt. Colleges affiliated to Kumaun University, Nainital(Uttarakhand) in the following way.

No. | Name of the college/campus No.of students | Type of f colleges

1 Amarpali Institute of Management and 25 Private
Computer Application,Haldwani(Nainital)

2 Chandrawati Tiwari Girls Degree 25 Private
College,Kashipur(USNagar)

3 M.B.GovtPGCollege,Haldwani(Nainital) 25 Govt

4 Kshipur College of Education,Kashipur (USNagar) 50 Private

5 Govt. Post Graduate College,KathayatBada(Bageshwar) 50 Govt

6 Govt.Post Graduate College,Khatima(USNagar) 25 Govt

7 Govt.Post Graduate College,Barinag(Pithoragarh) 25 Govt

8 LSMPG College (Pithoragarh) 25 Govt

9  |Govt.Post Graduate College,Ranikhet 25 Govt

10 | SSJ CAMPUS,Almora 25 Govt

11 | Swami Vivekanand 25 Private
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Govt.Post Graduate College,Champawat

12 | Laxmi College of Education,Bajpur 50 Private
(USNagar)

13 | Maa Purnagiri College of 50 Private
Education,Barakot (Champawat)

14 | Devbhoomi College Of Education,Banbasa(Champawat) 50 Private

15 | Dron B.Ed College,Rudrapur 25 Private

The qualitative data were collected through the self-constructed open ended questionnaire by the
researcher. Inductive qualitative method was used to explore the problems and percentage analysis
technique was used for the interpretation of data.

Findings:1

On the basis of the responses of student-teachers the following problems were found.For the
convenience those were classified in different categories.

Table-1

%)
r

Problems

Related to school teacher and principal

Attitude of teacher was not good towards student-teacher

Uncooperative teachers or mentor

Unnoticed work

Competitive co-intern

Adjustment with male students and teachers

More work load due to insufficient teachers

No opportunity to use lesson plan

No motivation to student-teacher from the side of mentor

No right to solve students’ related problem

Compulsory presence in any condition

No experience about PTA

Related to Students

Teasing to student teacher

Students do not behave properly with student- teacher as a real teacher

Don’t attend morning assembly

Indiscipline among students

Not regular present

Not bringing text books or note books

Not doing homework

More strength of students

Use abusing language

Related to teaching Learning Process

DW= ITOMMmMIOmIP X o—ITOMmO O @ >

None availability of general teaching aids like good conditioned black-board, map,chart,
projector etc

09)

Not allow to use laptop, computer or laboratoy as a teaching learning resource

@)

Financial burden in making teaching aid
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Insufficient classroom

Related to School administration or management or infrastructure

Scarcity of furniture or room for using student- teacher

No sport field to take experience of organization of sports

No arrangement to organize cultural activity

For science teaching unavailability of Laboratory resources or computer resource
Poor arrangement of drinking water

No cleanliness

Poor toilets

Light problem

Communication barrier in teaching due to vehicles’noise from outside
No proper sitting arrangement in library

Small sizes or broken or poor conditions of class room

No equipment for organizing games

Related to Parent institute

Communication gap between parent institute and lab school

Related to student-teachers themselves

Hesitation in asking questions

Poor communication skill

Time management

Their financial problem

To understand students’ individual difference

To prepare result and maintain records

Unable to use teaching learning material due to sudden teaching in any class
Difficulty in conveyance

glr|X|a|—|ZTIOmMmo|olw > &0

TOMMOO|m > o

Table 1 shows that there were many problems faced by student-teachers during their internship
program. Some interns told that when they were in practicing school, they were merely entertained
by school teachers and principals and not treated by school students as they treat with their real
teachers. Most of the student-teachers told the problem regarding indiscipline among students like
not bringing their books, not completing their homework, not regular present in their class, not
attending morning assembly, using abusing language, not bringing text books and note books and so
on that all are mentioned in the above table and even some student- teacher reported in their
experiences of school internship that they were teased by some of the school students, those all
problems created hindrances in getting good teaching experiences by the interns. They faced many
problems in teaching - learning process for instance when they are in classroom there was no
availability of helping teaching- learning aids e.g. good conditioned black-board, chart, map etc. even
sometimes, in spite of having laptop interns were not allowed to use these devices for their teaching
so interns did not perform their teaching effectively. On the other side, in schools there were
insufficient basic facilities like water, toilets, light, proper room for sitting of student-teacher etc. For
organizing any indoor or outdoor games there is neither equipment nor sports field as well as there
was no provision of resources to organize of cultural activity Therefore the intern told that they
could not take the experience of co-curricular activities. Along with there was found an another
problem related to their parent institute there was no communication between parent- institute and
lab school. The student-teachers suffered from other problems too that were related to interns
themselves. They felt hesitation asking queries from school teachers, they had a lack of command
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over their language, time management, conveyance, financial problem, difficulty in maintaining

records etc.

Finding 2.
Table 2.0
Showing intensity of felt problems of student-teacher during internship program
S.N. | Problems Percentage of felt Problem
1 Related to school teachers and 24.68
Principals
2 Related to Students 25.00
3 Related to teaching Learning Process 6.32
4 | Related to School administration or management or 38.00
infrastructure
5 | Related to Parent institute 0.63
6 | Related to student-teachers themselves 5.37
Total 100.00

Table 2 reveals the intensity of problems felt by students during internship program on six
dimensions that were categorized after analysis of qualitative data collected from the student-
teachers. The first dimension is related to the problem regarding school teachers and principals. This
problem occupies a sharing of 24.68 % of the total problem. The second dimension is related to the
problem regarding school students. This problem occupies a sharing of 25 % of the total problem.
Like that the third dimension is related to the problem regarding teaching-learning process. This
problem occupies a sharing of 6.32% of the total problem. The fourth dimension is related to the
problem regarding school administration or management or infrastructure. This problem occupies a
sharing of 38% of the total problem .The fifth dimension is related to parent-institute that was 0.63
The sixth dimention is related to the student-teacher themselves. This problem occupies a sharing of

5.37% of the total problem.
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Finding:3

Table 3

Showing comparative status of problems felt by student-teachers on the basis of gender

Sl Category of problems Intensity of problem | Intensity of problem
among male student- | among female
teachers(%0) student-teachers(%o)

1 Related to teacher and principal 36.90 20.25

2 Related to Students 17.85 27.60

3 Related to teaching Learning 8.35 5.60
Process

4 Related to School administration or 27.38 41.81

management or infrastructure

5 Related to Parent institute 2.38 0
6 Related to student-teachers 7.14 474
themselves

Table 3 shows intensity of all six dimension of problem on the basis of gender. Male student-
teachers have the intensity of 36.90% while female student-teachers have the intensity of 20.25 on
the dimension of problem related to school teachers and principals. Like that male student-teachers
have the intensity of 17.85 while female student-teachers of 27.60 on the dimension of problem
related to school students. Same as the intensity of male student-teachers have 8.35 while the
intensity of female student-teachers has the intensity of 5.60 on the dimension of teaching learning
process. On the dimension of problem related to school infrastructure, male student-teachers have
the intensity of 27.38 while female student-teachers have the intensity of 41.81. Male student-
teachers have the intensity of 2.38 and female student-teachers have zero intensity on the
dimension of parent institution and male student-teachers have the intensity of 7.14 whereas female
student-teachers have the intensity of 4.74 on the dimension of the problem related to student-
teacher themselves.

Discussion and Analysis

Most of the problems were related to the school infrastructure, secondly to school teacher and next
to school students and so on.Some of the student-teachers told that many times attitude of the
school teachers made them disappointed to teach. They did not let them proper use of lesson plans
and other teaching aids. They didn’t get an opportunities to observe parent-teacher meeting. In
private school interns are satisfied with the experience of parent-teacher meeting while in govt.
school they complaint not to get this experience because of no involvement of parents in their
wards’ any school activity and parental encouragement are very compulsory to achieve good
performance of students. Parental encouragement affects the achievements of students(Dubey,
2015)%°.

95



GYAN BHAYV : JOURNAL OF TEACHER EDUCATION ISSN 2319-8419
VOL.-11 FEBRUARY, 2022 ISSUE- 14
There were many challenges i.e. students’abusing language, indiscipline, misbehavior, low

attendance and so on. They were not allowed to take the experience of computer lab, library and
laboratory. However most of the schools didn’t had these facilities. Even in many govt. schools basic
facilities like black-board, classrooms, benches, fans etc were in very poor conditions. It was seen
that the student-teachers found more of the problem in govt. schools rather than private schools. On
hilly areas hardly they got any conveyance to go to schools and it took a lot of time and energy by
going on foot. In schools there was no provision of a systematic and regular supervision. Student-
teacher felt constraints during the internship. This finding support the study of Jogan S.N.(2019)".
They have different levels of problems on the basis of gender. Male student—teachers have more
problems on the category of school principal and teachers, teaching learning process and parent-
institute as well as with student- teacher themselves while female students-teachers have more
problems on the category of school-students and school infrastructure.

Educational Implications :

e By studying the findings we can understand the problems of student-teachers facing
during their internship program.

e Different authorities like heads of TEIs and School Principals and Teachers would
try to minimize these problems.

e To draw Local government’s attention towards lacking of basic needs of students
and poor infrastructures in school.

Suggestions :

e Teacher should co-operate the student-teacher during the whole internship program
and take their activities seriously as well as schools/Inter colleges
headmasters/principals must supervise it.

e At least one supervisor from one Teacher Education Institute (TEI) must stay with
student-teachers in lab schools and make good rapports with school
headmaster/pincipals and their teachers.

e On hills student-teacher must be given some relaxation in the duration and time of
Internship Program.

Conclusion:

Generally it is said that you can get nothing if you don’t have the capacities of facing problems. Here
the student-teachers were getting a unique and needful experience in their future working-field
through school internship. Therefore, the analysis and interpretation of data might indicate a lot of
problems of the student-teachers during their school internship. Yet we can not ignore their genuine
problems. Untill a school have the basic facility to teach how could a student-teacher develop
different teaching skills. On hills the student-teacher faced real challenges of school-infrastructure in
govt. schools. Male student-teachers had more problem than female student-teachers regarding
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school principals and teachers, parent-institute and themselves. Many reasons were behind it. They

had low confidence and wanted more support from the side of their teachers and school teaches.
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